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Abstract 

 The majority of learning about the environment in the United States comes from 

sources outside of the traditional classroom, compulsory setting. Venues like zoological parks 

and aquariums, museums, television shows, documentaries, and the Internet all provide 

settings where learning about the environment can occur. With more learning actually 

happening outside of the traditional classroom, the burden for providing educational content 

on environmental issues falls on these venues. In addition, learning in these settings is highly 

motivated and controlled by the individual. Called free-choice learning, the individual's own 

motivations and agendas determine what is learned, when learning occurs, how much is 

learned and with whom learning occurs. Better understanding the learner's agenda can provide 

learning venues with better knowledge to facilitate learning opportunities. Visitors to the Duke 

Lemur Center experience a free-choice learning environment. 

 This masters project attempts to understand and characterize the motivations, 

expectations, experience and learning outcomes of visitors to the Duke Lemur Center. I 

conducted semi-structured interviews with guests to the Duke Lemur Center who participated 

in a behind-the-scenes, immersive tour called the Walking with Lemurs tour between May-

September 2010. On this tour guests receive proximity to lemurs in a natural environment 

while the animals are fed their daily diets. I interviewed guests on my four themes: the reasons 

they selected the Walking with Lemurs tour over other tour options, what they expected prior 

to their arrival, what their actual experience was like, and what information guests took away 

from the Center. 

 The results indicated that interviewees shared some common reasons for participating 

in the tour and left the Center with some common experiences, but also had their own 

motivations, expectations and experiences, and left with slightly different retained information.  

The proximity to the animals was one of the top highlights of the entire experience, from first 

hearing about the tour through the actual experience. Ranking highly in the experience but less 

a part of guests motivations or expectations was the opportunity to see animal behaviors and 

animal interactions due to the proximity. This study represents a small sample of participants 

from the summer of 2010, but still provides a glimpse into the rich experience of the Center's 

guests. Through a better understanding of guests' motivations and outcomes, the Duke Lemur 

Center can more closely align its education message with guest expectations where possible 

leading to more effective programs.  
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Introduction 

 This project is a case study of the visitor experience at the Duke University Lemur 

Center, and will specifically examine the experience of guests on the Walking with Lemurs tour. 

Administrators of the Center are interested in understanding visitors' motivations, 

expectations, experiences, and learning outcomes related to this tour. Visitors to the Duke 

Lemur Center experience a “free-choice learning” environment. Free-choice learning is 

"learning that is driven by the unique intrinsic needs and interests of the learner" (Falk 2005, 

pp.272). This type of learning is differentiated from traditional schooling by the fact that free-

choice learning is non-compulsory and the what, where, and with whom of learning is decided 

by the individual (Storksdieck, Ellenbogen et al. 2005; Falk, Heimlich et al. 2009). 

  The Duke Lemur Center (the Center) is a primate research facility dedicated to 

researching and conserving prosimian primates, including lemurs, lorises, and bush babies. The 

Center houses more than 230 of these animals, making it the world's largest center for captive 

prosimians. The majority of the Center's animal colony is primates in the super-family 

Lemuridae, commonly known as lemurs, endemic to the Indian Ocean island of Madagascar. 

The Center offers tours to the general public as part of its education objectives. The Walking 

with Lemurs tour, which is the focus of this study, brings visitors into the lemur enclosures 

where they can experience the animals “up close and personal.”  



Background 

Free-Choice Learning 

 Learning has traditionally been considered something that occurs in school classrooms 

where students learn from a teacher who directs a defined, concrete curriculum (Falk 2000). 

The students in this setting have little control over the content of their education, and learning 

is directed by the instructor (Falk 2005). The classroom is not the only place where learning can 

occur, however, with options ranging from programs on television and the internet, to visits to 

a museum or zoo. This type of learning does not involve compulsory attendance nor are the 

students rated based on how much of the material they remember.  This type of learning is 

called free-choice learning, where the individual decides where, when, with whom, and how 

learning occurs (Falk, Heimlich et al. 2009).  

 Heimlich and Falk offer a synthesis of free-choice learning stating that the learner's 

agenda, motivations and goals are their own and may or may not align with the institution 

(Falk, Heimlich et al. 2009). For example, visitors to a state park choose to attend an 

educational program or guided hike, and while the educator has specific teaching points or 

learning goals for participants, their own goals and motivations as well as what they take away 

from the experience may be different. A common motivation for this type of learning is leisure - 

visiting a park, zoo, or science center "for the fun of it";  however, learning still occurs, although 

what and how much is learned is up to the visitor (Falk and Dierking 1992; Falk and Dierking 

2002; Falk, Heimlich et al. 2009; Falk and Storksdieck 2010).    



 In free-choice learning, the individual chooses to participate in a learning experience 

outside of a formal classroom setting (Falk 2000; Falk and Dierking 2002; Kachel and Jennings 

2010).  The places where free-choice learning can occur are numerous: museums, zoos and 

aquariums, art galleries, through television or Internet, or visiting historical sites. What is 

important about free-choice learning is the degree of autonomy given to the learner and that 

this learning typically occurs during leisure time (Novak, Bowyer et al. 1978; Falk and Dierking 

2002; Kachel and Jennings 2010). Falk (2002)(2002, pp.65) discovered that nearly half of 

respondents gained their knowledge of science through free-choice learning in leisure time, not 

while at school or on the job, concluding that in the United States free-choice learning "affords 

more people, more educational opportunities, more of the time." 

 Free-choice learning is contextual, dependent upon the overlapping physical, socio-

cultural, and personal contexts of the individual over time (Falk, 2000). This "Interactive 

Experience Model," proposed by Falk and Dierking (1992), emphasizes the "interchange 

between the individual and his or her socio-cultural and physical environments (Falk, 2005, 

pp.272)"  acknowledging the background and past learning experience of the individual as well 

as the setting where learning occurs. Brody and Tomkiewicz (2002) give weight to this model 

with their finding that individuals to Yellowstone National Park build on prior knowledge about 

geysers, use it in group settings to create knowledge and new meaning, and find inspiration in 

their actual location. The degree of learning depends on identity-related motivations (an 

individual thinks of them self as curious or knowledgeable) and needs of the individual (such as 

a need to reinforce their self-given identity), which strongly influence free-choice learning (Falk 

and Storksdieck 2010). The nature of free-choice learning as a bottom-up approach driven by 



the individual rather than a top-down, institutional driven approach underscores the contextual 

nature of this type of learning. 

Environmental Learning 

 Environmental education has been commonly defined  as a way to increase awareness 

and knowledge of environmental issues and challenges and, often, to foster the motivation to 

change behavior (Falk, Heimlich et al. 2009).  In free-choice environmental education, the 

visitor to the park, museum, science center, zoo or aquarium chooses to participate in a 

learning experience outside of a formal setting like a classroom (Falk, Heimlich et al. 2009). 

Zoos, aquariums, wildlife rehabilitation facilities, parks, and conservation centers can all serve 

as free-choice environmental learning centers (Falk, Heimlich et al. 2009). These centers have 

the additional incentive and benefit of providing visitors close interactions with wildlife. 

Turkowski (1972) recognized almost 40 years ago that zoos and aquariums in particular had the 

potential to change attitudes about wildlife and wildlife conservation. Research into learning at 

zoos, aquariums and other facilities offering mediated wildlife encounters  has shown that 

these places are important  for environmental and conservation learning (Sinha 2001; 

Ballantyne, Packer et al. 2007; Zeppel 2008). Zeppel (2008) found that guided interactions on 

marine mammal tours motivated guests to respect wildlife, adopt environmentally friendly 

attitudes and behaviors, and overall benefited conservation.  

 Close ties exist between the wildlife experience and learning that occurs at a 

free-choice center offering animal encounters. Sinha (2001) found that visitors participating in 

wildlife encounters showed higher recreational satisfaction when they had an opportunity to 



interact closely with wildlife. Other studies have discovered that animal enclosures that appear 

more natural-looking are better liked by the human visitor than simpler enclosures (Tofield, Coll 

et al. 2003; Ballantyne, Packer et al. 2007).  An expansive literature exists on the nature of 

humans to try to connect with wildlife, namely human's ability to have empathy for wildlife 

(Myers et al. (2010) offers a review of emotion and learning). The Walking with Lemurs 

experience is a mixture of direct and mediated wildlife encounters, both of which are known to 

elicit varying degrees of empathy for wildlife in guests,  and empathy can be a good point  for 

acting on behalf of wildlife (Conover and Conover 2003; Zeppel 2008; Olin E. Myers, Saunders 

et al. 2010). Empathic responses to wildlife in marine mammal encounters such as swimming 

with dolphins are known to foster conservation awareness, appreciation for the species, and 

conservation action (Zeppel 2008). When visitors feel emotions for animal in the exhibit or 

encounter, they are projecting their conscience onto the animal (Conover and Conover 2003). 

Visitors can also derive a sense of satisfaction and fulfillment from positive empathy (Conover 

and Conover, 2003). Taken together, one can conclude, as Ballantyne et al. (2007) has, that up-

close and personal animal encounters in a natural environment, or natural-looking 

environment, that have the potential to evoke an empathic response from guests, create an 

excellent context in which conservation and environmental learning can occur.  

 These benefits come even though guests routinely cite recreation - "for the fun of it" - 

over education (Packer and Ballantyne 2002; Luck 2003; Tofield, Coll et al. 2003). For example, 

Packer and Ballantyne (2002) found that visitors to museums and art galleries were more likely 

to cite learning as a motivation than aquarium visitors who cite recreation and fun over 

learning. Visitors to botanic gardens for instance are less interested in conservation issues and 



less motivated to learn than other museum settings (museum broadly defined to include man 

types of free-choice centers) (Ballantyne, Packer et al. 2008). Therefore the type of free-choice 

learning center can draw audiences with varying degrees of a conscious intent to learn. Still, 

visitors expect interpretation and learning still occurs (Zeppel 2008; Falk et al., 2009; Falk and 

Storksdieck 2010).  

Introduction to Lemurs  

 Lemurs are primates specific to the Indian Ocean island of Madagascar. Lemurs are only 

found on this one place on planet Earth. The diversity of lemurs is remarkable, comprised of 

101 species and subspecies according to the latest taxonomic classification from Mittermeier et 

al. (2010). Lemurs come in all shapes, colors, and sizes, and with varying activity schedules. 

Some lemurs weigh no more than 30 grams and some weigh up to 9.5 kilograms; some are 

bright red or orange while others are drab brown and grey in color; most are quadrupeds  but 

some move in upright, vertical fashion on two feet. Lemurs are classified more broadly as 

prosimian primates, or "pre-monkey" primates, since their evolutionary history places lemurs in 

existence around sixty million years ago, approximately 10 million years before monkeys or 

apes. 



                 

Figure 1: (left) Ring-tailed lemur (Lemur catta) family free-ranging at the Duke Lemur Center. 
(photo © David Haring)  

 (right) Land cleared and burned slash-and-burn agriculture techniques contribute to the 
greatest loss of habitat and greatest extinction threat to many lemurs. (photo by Diorit (Own 
work) [CC-BY-SA-3.0 (www.creativecommons.org/licenses/by-sa/3.0) or GFDL 
(www.gnu.org/copyleft/fdl.html)], via Wikimedia Commons)  

 Lemurs have adapted to survive in most of Madagascar's habitats: eastern lush 

rainforest, western dry deciduous forest, and even the dry southern spiny desert. The common 

thread is forested landscapes and unfortunately, forest is quickly disappearing on the island. 

Estimates suggest that around ninety percent of the original forest cover (before the arrival of 

humans some 2000 years ago) has disappeared, due to subsistence rice farmers using 

traditional slash-and-burn agriculture, cattle-grazing and exploding population numbers nearing 

21 million today. The tremendous loss of habitat contributes to many lemurs current 

Endangered status, and those not endangered are Vulnerable or Threatened in most cases - the 

populations for most known species of lemurs are declining.  

 



 

The Duke Lemur Center 

 The Duke Lemur Center  houses the largest collection of captive lemurs anywhere in the 

world and the second largest population (captive or wild) outside of the lemurs' native 

Madagascar. The mission of the Center is three-fold: research, conservation and education. The 

Center primarily operates as a research facility, offering researchers the ability to study these 

endangered primates without traveling to Madagascar. Research conducted at the Center 

ranges from behavioral ecology to cognition to locomotion to taste preferences. With lemurs 

under considerable threat from deforestation and different levels of human exploitation 

(Mittermeier, Jr. et al. 2010), the Center participates as part of a consortium of institutions 

including zoos, botanical gardens and universities called the Madagascar Fauna Group to 

protect and preserve lemurs in their habitat for future generations. Currently, the Madagascar 

Fauna Group sponsors environmental education programs for young children, sustainable 

agriculture workshops for farmers, reforestation projects, and maintaining a captive animal 

rescue facility for endangered species and a protected area.  

 The third mission of the Duke Lemur Center, and the focus of this project, is to educate 

visitors about lemurs, threats to their survival, and lemur research. The Center provides free-

choice environmental learning opportunities, primarily through offering guided tours to the 

general public. Individuals, families and larger recreational groups all visit the Center and 

participate in guided tours. The Center collects demographic data by age through an age-based 

admission price and data on the nature of large groups (i.e. recreational, high school, college, 



senior adults, etc.); however, the age ranges are very broad, e.g. "adult" admission applies to 

any person aged 13-60.  

The Walking with Lemurs Tour  

The Center offers four types of tours to the general public - a basic, general walking tour 

called Lemurs Live and two immersive experiences, Walking with Lemurs and Learning with 

Lemurs. The Walking with Lemurs tour is the only tour that allows guests to go inside the 

enclosures with the animals and is the focus of this paper. The Walking with Lemurs tour is an 

experience that allows participants access to the Center's natural habitat enclosures (NHEs) 

which house lemurs that free-range in sections of forest surrounding the Center (see Figure 2). 

Guests on the Walking with Lemurs tour have the unique opportunity to be in close proximity 

to the animals without barrier. This tour is offered Monday through Saturday each day with a 

starting time between 10:00-10:30AM. Guests must call ahead and make a reservation to 

participate, and a maximum of eight people may participate. Admission for the tour is $95 per 

participant and all participants must be at least 10 years old.  



 

Figure 2 Photograph of one of the natural habitat enclosures at the Duke Lemur Center where 
Walking with Lemurs tours are conducted. (photo © David Haring) 

 The Walking with Lemurs tour begins with 2 activities designed to prepare and educate 

the guests on proper conduct in the enclosures. First, they view a 10-minute introductory video 

featuring a male host who visits various areas of the center and is always in close contact with 

the animals. Following the video, guests are escorted by their tour guide to the entrance of the 

natural habitat enclosure where the guide discusses safety: no touching the animals, the animal 

technician will feed the animals, try to give the lemurs 3-feet distance. The guests and guide 

then enter the enclosure through a chain-link gate and walk into one of many forested 

enclosures ranging in size from approximately 1 to 14 acres. The animal technician then 

performs a sound cue to which the lemurs are trained to come to for food and/or rewards, a 



process the guest saw first in the introductory video. The next 30 minutes of the tour are spent 

in the natural habitat enclosure allowing the guest to view individual and social behaviors while 

the guide discusses natural history facts and conservation. The last stop on the tour is the 

nocturnal building where a number of nocturnal lemurs are housed indoors The complete tour 

typically lasts an hour to an hour and a half long. 

Tradition of Inquiry – Case Study 

 I conducted a case study of the Walking with Lemurs tour for this research. Although 

case studies can be qualitative, quantitative, or both in the nature of data collection and 

analysis, this study used largely qualitative methods. Qualitative methods allow for exploration 

and description of the subject matter by allowing participants to describe the setting in their 

own words, and ultimately, practitioners can make changes to better align their practices with 

the participant's perspectives (Boeije 2010). This was important for this study, as the Center is a 

unique facility in the world, and the staff wanted to hear from the visitors in their own words to 

better inform the Center’s practice. A case study focuses on a bounded system in time and/or 

space defined by predetermined boundaries that can be studied to find commonality or 

representativeness with a larger social construct (Creswell 1998; O'Leary 2005). This study 

occurred in the summer of 2010, and is bounded to the 85 acres of the Duke Lemur Center. 

Case studies investigate a contemporary phenomenon within its real life context, especially 

when the boundaries between phenomenon and context are not clearly evident, i.e. when the 

context is difficult to separate from the phenomenon (Yin 2003). The Walking with Lemurs tour 

is specific to the Center making the guests' experience difficult to separate from the physical 



setting. Case studies utilize many sources converging to a point and rely on prior development 

of theoretical knowledge to guide data collection and analysis (Creswell 1998; Yin 2003). Prior 

research on the individual nature of free-choice learning guided my use of qualitative methods 

to capture each individual's experience. A case study provides a portrait of an event, episode, 

group, individual, or setting and can provide legitimate and worthwhile answers about the rich 

history of an event allowing researchers to dive into the details of the experience held within 

the case (O'Leary 2005). Case studies can also provide supportive evidence for a theory (O' 

Leary 2005). In this instance, a case study is used to explore the motivations, expectations, 

experiences and learning outcomes of guests to the Center.  

Methods 

I collected 4 types of data: semi-structured interviews with tour participants and with the 

Center's education programs manager; Center website materials;  posts to social media outlets, 

Facebook, Twitter, and YouTube; and printed materials, such as newsletters and brochures. The 

Center's education programs manager and I were guides for the Walking with Lemurs tour.  

 I conducted 11 semi-structured telephone interviews of guests who had participated in 

this tour of the Center within three to five months after their visit. I asked questions about why 

they selected the tour, what they thought the tour would be like before their visit, questions 

about their actual experience, and questions to understand what information may have been 

retained from the tour (Appendix I contains a copy of my interview guide).  Interviews did not 

exceed 30-minutes in length. I recorded all interviews, transcribed guests responses verbatim (I 

transcribed my interviewer text topically), and manually coded them for four main themes – 



motivations, expectations, experience, and learning outcomes. I gained access to my 

informants names and contact phone numbers through the reservations log provided by the 

Center's education manager. All informants' names were replaced with gender-specific 

pseudonyms.  

 I chose the informants primarily to reflect a spectrum of delivery in the manner in which 

their tour occurred . For example, three of the respondents had much greater knowledge of the 

Center when they took their tour than the casual guest: Rachel was a veterinary volunteer, and 

Katie and Jeremy had scheduled a full day's worth of different tour experiences, including a 

general walking tour, the Walking with Lemurs tour and a training tour (at that time all of the 

available tours at the Center). Eight respondents were the only guests who had happened to 

reserve spots on the day of their visit, while the tours for the remaining three respondents had 

additional participants. One respondent, Ted,  was the only participant in the tour on that day. 

Megan and Ted were the only interviewees that brought their children on the tour. The 

respondents' groups consisted of a party of one, seven parties of two, and one party of four. I 

interviewed the party of one; one guest out of five of the parties of two and both guests on the 

two remaining parties of two; and two guests out the party of four. Appendix II contains the 

consent form for the semi-structured interviews. 

 The Center provided multiple points of contact for guests to learn about the Walking 

with Lemurs tour experience including through the Center's website, social media outlets 

including YouTube, Facebook, and Twitter, and Center publications like brochures, and outside 

exposure in local media outlets like the Raleigh News and Observer newspaper. I accessed the 



Duke Lemur Center's website to gather information that guests would also see on the Walking 

with Lemurs tour. I accessed the Center's Facebook page and Twitter account and searched for 

posts and tweets mentioning the Walking with Lemurs tour by name or offering the 

opportunity to see free-ranging lemurs. To promote the tour in online media, the Center 

produced a short video that was uploaded to YouTube and embedded on the Center's website, 

which I incorporated as a social media post. I also gathered brochures and newsletters that 

describe the Walking with Lemurs tour from the Center's visitor center. The Durham, NC-based 

Herald-Sun newspaper also published a story highlighting the Walking with Lemurs tour that I 

accessed through the newspaper's website. I asked respondents how they first heard about the 

Walking with Lemurs tour, but did not reference these sources specifically. 

Positionality 

  The purpose of expressing positionality in the research is to understand what I, as a 

researcher, bring to this project since my owns experiences and background can influence my 

interpretation (Maxwell 2005). I have several layers of personal connections with this project 

and its setting. Each layer influences the way I perceive the Walking with Lemurs tour, the 

Center, and guests' experiences.   

 I have been employed by the Center since October 2009 as an education team member 

conducting tours for the public. I have participated in the Walking with Lemurs tour as a guest - 

receiving training to conduct the tours - but more often as a guide facilitating the experience 

for guests. I have had primary responsibility for facilitating the very same experience that I am 

studying here. As a guide I have had the responsibility of preparing guests for their tour when 



they schedule it by explaining what will transpire once they arrive, leading guests to the 

enclosures, presenting information on the animals and the Center, fielding questions from 

guests, and maintaining guest and animal safety. My experience as a guide has shown me that 

guests are often stunned or become excited by the proximity of the animals. Guests exclaim at 

the animals' features, coloration, interactions, movements, and vocalizations, all while they 

hurriedly snap photographs, sketch or film.  

 As a student of environmental management and wildlife conservation with a passion for 

conservation education, I consider the  Walking with Lemurs tour a great opportunity to teach 

guests about lemurs and conservation. Because of my education in environmental management 

I am inclined to focus on troubles in conservation in Madagascar all while weaving a compelling 

story that touches on the problems, solutions and how the Center is involved. Every guest on 

this tour is not as interested in these topics as I am, and I try to be aware of guests responses 

when conducting a tour to make sure I present information in which they are most interested. 

This research will hopefully provide educators at the Center, including myself, with a better 

understanding of the people that participate in this tour and allow me to better recognize 

guests' motivations and expectations and tailor their experience to meet those whenever 

allowable (because there are restrictions on activities like touching the animals) and possible. 

 

 Results 

 The purpose of this project is to understand the motivations, expectations, experiences 

and learning outcomes of some of the visitors to the Duke Lemur Center that choose to 



participate in the Walking with Lemurs tour. Here, I will present results from interviews with 

tour participants on each of the four areas of interest: motivations, expectations, experience 

and learning outcomes.  

Motivations 

I identified nine main reasons that motivated informants to participate in this tour experience. 

Guests often cited more than one of these reasons, and they are not mutually exclusive of each 

other. The main motivating factors detailed in this section are: 

 proximity 

 recreation  

 specific to lemurs  

 natural behaviors  

 parenting  

 curiosity 

 discounted price  

  other hobbies 

 learning opportunity 

 The most prevalent motivation for the Walking with Lemurs tour mentioned was the 

opportunity to see the animals in close proximity. When asked why they chose the Walking 

with Lemurs tour, eight of eleven respondents expressed that they were motivated by the 

chance to see lemurs at close distances. 

  



"It just seemed like a neat experience to be able to do, you know, to get that close 

to a lemur. It's kind of more viewable. . . and it seemed like a really different 

scenario than just going to a regular zoo where you see animals from far away. . . 

So it sounded kind of neat to walk around and be in that close proximity to the 

lemurs." (Tiffany) 

 

"I was sort of curious about if it would be possible to get closer to the lemurs. That 

certainly was something that sounded appealing since I'm not getting to 

Madagascar any day now. That looked like it would be a great opportunity." (Gina) 

 

"That one was chosen because we thought we could get closest to them. (Jeremy) 

 

Proximity to the animals was also the most mentioned as the highlight of the tour in Center 

write-ups about the tour and in online materials. Brochures, DLC blog entries by education 

staff, online videos and short posts to Facebook and Twitter all mention the close proximity 

that guests can expect to experience. One Facebook post read, in part, "You in the forest with 

lemurs, a keeper and the tour guide. It's an animal lover's dream! Call 919.489.3364 x.0," and 

another Twitter post read, " Want to get so close to lemurs you feel the wind on your neck as 

they leap by. Call 919.489.3364 x 0 for a tour" and included a picture (Figure X) of a startled 

guest who had just seen a quick-moving lemur sail by (Hatley 2010; Hatley 2010)both accessed 

26 Feb 2011). Since the proximity is the most-touted aspect of the tour, advertisements could 

be catering to a desire for proximity obvious in these guests or giving guests a motivation to 

visit. 

 



 

Figure 3: Walking with Lemurs tour participant (left) startled by quick moving lemurs leaping 
from tree to tree. This photo was part of a post to Twitter advertising the Walking with 
Lemurs tour. (photo © David Haring) 

 Secondly, guests cited the recreational value of the experience. Six out of eleven guests 

explicitly stated that they chose to take the tour because it sounded like something fun to do:  

"I just thought it would be something different and something unique to do" (Lisa). Gina 

reiterated the same sentiment saying, "I thought it would be cool." Four of the six respondents 

in this category mentioned sharing the experience as recreation with another person. Robert, 

Stuart, and Ted all stated that out-of-town guests were visiting and the lemur center offered 

something to do. Megan responded that the tour offered a chance to "see something that was 

really cool and interesting."  Although five guests did not state recreational value, I believe it to 

be implicit in their discussion of motivating reasons. In other words, "recreation" may actually 



be too simple or common an answer to make it worth mentioning by the guests - the fact that 

the tour is something to do is too obvious to mention. A study of zoo visitors hypothesized this 

response in terms of understanding why few visitors to zoos mention that they are there to see 

animals (Ballantyne, Packer et al. 2007). Two out of the six respondents mentioning proximity 

also only gave proximity to the animals as a motivating factor, outside of an implicit 

recreational value. Guests gave other more specific, individual motivating reasons for selecting 

the tour. 

 The remaining five respondents that did not mention the proximity as a motivating 

factor, interestingly offered individual motivations not shared by most other respondents.  

Katie's motivation was specific to lemurs offered her lemur-loving husband as her only explicit 

motivation for selecting the Walking with Lemurs tour. In response to why she chose the tour, 

Katie stated that her husband "really likes lemurs and so we were searching around the 

Internet for what zoos in our state had lemurs." In the interview with her husband though, 

Jeremy explicitly referred to the proximity as being the reason they selected the tour. The 

veterinary volunteer at the Center also had a unique reason for going on the tour, the 

opportunity to see the animals behaving naturally. I asked why, given her hands on experience 

with the animals, she would want to take the tour, and Rachel  explained:  

"Well, in the vet department it's usually a slightly strained interaction because 

you're handling the animals in ways they don't want to be touched, and I really, 

really wanted to see them behaving naturally and having fun and running 

around." 

 

Even though she saw lemurs very close-up, the Walking with Lemurs tour offered a different 

experience with the animals, since she desired an interaction that was on the animals' terms. 



Rachel revealed through subsequent questions about related animal experiences that she was 

also very empathetic towards wildlife.  

 

"In terms of my. . . how can I put this I felt a lot better about it. I guess my 

conscience felt better about it, just for example, like the dolphin experience, 

because that center's really great and it rehabilitates dolphins that have been 

injured or whatever and, but, then they keep them and they're captive and bred 

and I kind of think dolphins should be out in the ocean swimming around. So I 

was a little conflicted on that tour even though it was an amazing experience to 

get to physically interact with dolphins. So I liked the lemur center tour better 

because I felt like these nhe's gave them an adequate amount of living space. It 

really did simulate a natural habitat, as compared to the dolphins that live in 

lagoons but it's nothing like an ocean." (Rachel) 

 

 

Rachel preferred to see the dolphins in a natural context and the inconsistency of a great 

experience compounded by her sympathy led to conflicting emotions. Similarly, the interaction 

with the lemurs in the veterinary's office is not a natural context though a necessary one. 

However, she felt that the Walking with Lemurs tour would offer a natural context to view 

behaviors and interactions. 

 The fifth motivational reason was parenting. Two respondents participated in the tour 

with their child. Ted mentioned bringing his daughter to the Center while she was visiting and 

was mentioned above as sharing the experience as a recreational activity for them both. 

Megan's motivation for the tour mostly centered on her son:  

It was to show him and see something that was really cool and interesting and 

learn about the research that the Duke Lemur Center is doing with lemurs and 

also so that he can see what an interest in the sciences and other curriculums, 

which I didn't really understand - you know, I would have thought it was all 

science - what kinds of careers people can have and what kinds of interesting 

things people can do with their lives. (Megan) 



 

She mentioned sharing an experience with him, learning about research, possibly increasing her 

son's interest in science, introducing interesting career paths, and utilizing the tour to fill gaps 

in her own knowledge all as reasons for participating in the tour. This respondent had also 

mentioned her son's natural curiosity and that they've explored other centers like the Duke 

Lemur Center. Through participation in experiences like the Walking with Lemurs tour, she can 

nurture his curiosity about the world. In providing experiential opportunities for her son, she 

might also reinforce her identity as a "good" parent. Megan was the only participant that 

explicitly mentioned the opportunity to learn or fill gaps in her knowledge as a motivating 

factor. 

 Two other respondents also cited satisfying their own curiosity - the sixth reason given - 

about the tour, curiosity about the proximity to lemurs, or curiosity about the animals 

themselves. Robert commented that it was "natural that you'd be interested in actually getting 

closer to them and walking around in their habitat, so it's just out of curiosity" to explain his 

reasons for visiting, a sentiment echoed by Gina and also Megan as mentioned earlier.  

 Robert and Ted possessed unique motivating factors as well mentioning a discounted 

price and support for other hobbies, respectively. Robert commented on the price of the tour 

itself stating that had he not received a discount (being the husband of Rachel who volunteered 

at the Center) he likely would not have participated. The tour also provided an outlet for other 

activities that motivated to Ted  participate. For him, the tour offered the opportunity to 

photograph the animals, apparently photography being a hobby of his. 

 



Expectations 

 Visitors' expectations of what the Walking with Lemurs tour would be like varied just as 

much as their motivations for visiting. Some guests felt they had perfect knowledge of the tour 

prior to its commencing, expected everything that transpired. Others felt the complete 

opposite and were unsure of what the tour would consist. Still some guests expected some 

aspects of the tour like proximity but not other aspects like the breadth of information offered 

by  the guide.  

 More respondents, seven of eleven, claimed that they expected everything that 

occurred on their tour, that they actually expected the proximity to the animals, and to be in an 

open space. When asked what they thought the tour would be like before they arrived at the 

Center, some common responses stated that little was surprising: 

 

"I expected to be able to walk around and get a bit closer than I thought we 

might be able to get to them, I didn't feel like anything was surprising. I think 

probably not ---- differently than I what I imagined it to be." (Tiffany) 

 

"I think it was pretty well described for exactly what it was." (Gina) 

 

"It was pretty much what I saw. I heard about the feeding. I'd heard about seeing 

the lemurs. . . ." (Ted) 

 

"I thought that we would go out into the unfenced area; that we would be able to 

watch the lemurs, see various kinds of lemurs in the trees, on the ground, 

etcetera. That's what I had expected it to be." (Larry) 

 

"I went to the website and also spoke to the people at the Center. . . they actually 

described it pretty well. I expected to go back into the enclosure and to actually 

see the lemurs and to see them when they were being fed." (Megan) 

   

These guests almost entirely indicated that they spoke with a team member at the Center 



about the tour when they called to book their reservation. Speaking to someone with intimate 

knowledge of how the tour progresses and can describe the tour and answer questions seemed 

to bring guests' expectations closer to what would happen on the tour.  

 Some guests were inconsistent in the interview with regard to expectations; they stated 

early that they had no expectations, but later expressed clear preconceived expectations. Three 

out of eleven informants indicated they were unsure of what to expect on the tour: "I wasn't, I 

have to say I wasn't really sure. I didn't know quite what to expect, I mean I looked at the 

website some and but still didn't have too many preconceptions. I wasn't really sure what it was 

going to be all about" (Stuart). These same three respondents plus an additional two also 

expected distance from the lemurs rather than proximity: 

"I didn't expect to get quite that close, to be able to observe that close." (Stuart) 

 "I thought it would be more like zoo animals, they would just ignore you, but they [the 

lemurs] would just sit there and look at you." (Katie)  

" My expectations were that we would be walking through the woods and the lemurs 

would be at a distance or somehow separated from you but that was not the case. It 

exceeded my expectations." (Jeremy)  

"I wasn't actually sure what to expect. I thought we kind of maybe would walk into some 

of the larger enclosures. . . but I don't think I expected that we would be in the woods 

and that the lemurs are [would be] around there. . . So I was positively surprised, I 

thought it was great." (Robert) 

Stuart's responses provide an excellent example of the inconsistency. He says he did not know 

what to expect but then indicates that he expected to be at a distance from the animals, an 

expectation shared by others as well. One respondent indicated that they expected to be able 

to do/see more than other tours, that they expected the Walking with Lemurs tour to be more 

intensive and information-laden. This same respondent guessed wrong about the proximity to 



the animals and had mentioned that they were not sure of what the tour would entail. Three 

different informants felt that they knew about the proximity with the animals but other 

events/aspects were surprises to them: 

"I could tell from the website that it was going to be an up-close tour and that 

you had to wear pants and sneakers so there's no exposure and closed toe shoes I 

think. That was one thing on the website, but I think that was kind of the neat 

thing about it - they didn't say how long it would take or what specifically would 

happen." Lisa 

 

"I think my perception was pretty accurate with what actually happened. The 

only thing I was surprised about was. . . I didn't realize how deep into the forest 

their habitat was and it was right next to a lake. . . it was really just the journey 

into the forest which was the most surprising part to me because I think I had a 

really good idea of what everything else was going to transpire." Rachel 

 

"I knew that the center was there caring for the lemurs, understanding how they 

live biologically, but I wasn't prepared for what they knew about the social 

interactions of the lemurs and all of this stuff about their fingers and the extent 

of the research on very different subject areas that goes on." (Megan) 

 

Only one guest mentioned that they expected to do more than they actually got to do. This 

guest was the one and only participant in the tour that day also. Larry stated that the only 

portion of his tour that did not meet his expectations was that the tour seemed shorter than it 

should have been. I asked what he expected to see more of, the animals or the center itself, to 

which he replied, "More parts of the lemur center because we did pass by a group of habitats 

and cages that we didn't look at; and I mean it wasn't bad, but I expected to see a little bit 

more." 

 

 



Experience 

 Overall every respondent found the tour to be an enjoyable experience. Being close to 

the lemurs, watching the feeding process, and watching social interactions ranked as the most 

exciting aspects of the tour. Guests' responses to questions about their experience were coded 

most to these ideas: eight cited proximity, nine also cited the feeding, and four specifically 

mentioned watching the animals' interactions. None of these aspects of the experience were 

mutually exclusive of any other, and the opportunity to be close to the animals led to the ability 

to watch interactions and observe feedings. Two of the respondents emphasized this aspect of 

the tour: 

 

"They're also kind of friendlier than I thought they would be, they were really close. I mean, we 

couldn't touch but they would sit right next to you. I thought it would be more like zoo animals, 

they would just ignore you but they would just sit there and look at you. . . .it was a lot of fun 

just because you get so close to lemurs and they're so many lemurs it's just a really unique 

experience. . . it's not the kind of experience you have at the zoo with the lemurs that are [at a 

distance]. . . they're right up in your face. . ". (Katie)  

"It's really hard to imagine what it feels like to have lemurs running all around you and seeing 

them do things up close that you don't really get to see them do". (Rachel) 

  
 Some respondents found watching the process of calling and feeding the lemurs to be 

the most exciting and memorable part of their tour. The feeding process included summoning 

the animals to a central location within the forest, distributing the diets and watching the 

animals eat. Three of the respondents described the process very vividly when asked about 

exciting aspects of the tour. Gina responded: 

 



"Well, certainly the approach by the lemurs that jump sideways coming down, it 

was like, 'Whoa, what's that?' That's probably the most vivid memory. . . it was 

like, 'Oh man, look at this, they're coming down here. . .' And you know they love 

it when you have food. It was just fascinating seeing them coming down the trail, 

and just watching them." (Gina) 

This guest described the unique sideways skipping of the Coquerel's sifakas as they charged 

toward the animal technician who was about to distribute their food. Coquerel's sifakas are 

bipedal and move laterally across the ground, and the sight of these lemurs bounding down the 

narrow trail leading in to the NHE impressed her. The other two respondents described the 

scene of calling also as exciting: 

"When we first got in to the enclosure, and he [animal technician] started rattling 

the food and all of them [lemurs] were back in their smaller enclosures before we 

walked outside, most of them weren't out in the forest already, and watching 

them all run out, just running after him it was like pied piper. I just couldn't 

believe how many of them were coming out in a stream and watching them 

together just hanging out in the forest." (Megan) 

"It was actually walking with the lemurs down the path because you know 

they're following you because they're so exciting about eating and they're 

following the food bucket and the noise and you're just kind of walking and 

there's this massive troupe of lemurs and that was  the most exciting part for 

me." (Rachel) 

Both of these respondents describe many lemurs following the tour group through the forest 

out to a feeding site. The "pied piper" image paints a vivid image of the phenomenon taking 

place. The image of animals following someone wherever they are going seemed the stuff of a 

fairytale, until these guests experienced the behavior for themselves, and were stunned by it.  



 Also important though was the opportunity to watch the animals' behavior and observe 

social interactions. Even for the veterinary volunteer at the DLC, the chance to see the animals 

interacting and behaving naturally was also very memorable: 

"It [the most memorable experience] was actually seeing all the different species 

cohabitating together and watching them interact, not that I wanted to see them 

fight, but it was interesting to see them arguing over food, someone being 

dominant over another individual and getting kind of a taste for what lemur 

culture is probably more like in the wild". (Rachel) 

Other respondents echoed this aspect of the tour as being very memorable: 

"They seem to not be particularly perturbed by human presence and would just 

go on about their business and being able to see them behave in their family 

groups and interact with other family groups, just behaving as they would, I don't 

know I'm not quite sure how to put it but just being able to see them do their 

thing and not seem too disturbed. I thought that was pretty neat."  (Stuart) 

 

The experience of getting to see animals in a natural context, behaving as they would in the 

wild despite the actual captive setting, provides guests with a unique experience. The Walking 

with Lemurs tour offered the opportunity to see lemurs being lemurs that otherwise was not 

available in any other captive setting like zoos. 

 Additionally, three guests referred to the private nature of their tour - since they 

happened to be the only guests who had scheduled for that day - as an important part of their 

experience.  

 

 

 



"There were only two of us taking the tour that morning so it was very private to 

have a small group. Smith: Do you feel like your tour was enhanced by the private 

nature? Gina: Of course, always the best way to travel." 

"It was very one on one it was just my boyfriend and a guide so it was a lot of 

discussion on the lemurs, their behavior and their habitat so it was really good I 

don't know if you would have gotten that much information had it been a bigger 

tour." (Lisa) 

Six respondents actually were the only parties scheduled for their tour time, yet only half of 

them actually mentioned the fact. Lastly, three respondents mentioned the role that their tour 

guide and the animal technician played in facilitating an enjoyable experience: 

"We haven't mentioned the tour guide he was very good. He was very 

knowledgeable about the lemurs and [someone] you can ask questions of. This is 

something we hadn't touched upon and I thought was very good." (Robert) 

 

 

Learning Outcomes 

 The premise of free-choice learning is that the individual chooses when, what and with 

whom to learn something. The learning center may have message points and design 

experiences to facilitate learning, but the individual has control over learning. In order to 

understand if and what respondents might be learning, I asked them to tell me what they 

thought the main purposes of the Duke Lemur Center were in their own words. Guests typically 

responded along a spectrum of dictating the Center's three mission objectives - research, 

conservation and education - to only considering one of the three. Different objectives 

apparently stood out to different individuals. 

 Four respondents described all three of the Center's objectives in their answer to the 

question, as exemplified by Robert: 



The main objectives? I would imagine that conservation, education and research. 

So obviously you do a good job of breeding these species in captivity in case, to 

have a back-up reservoir of endangered species in that sense it's conservation. I 

know there's a lot of research going on and I imagine that hose tours and some 

other activities to kind of educate the public about lemurs and their conservation. 

 
 

 Two respondents suggested that research and conservation activities were the main goals of 

the Center; however, one of these respondents admitted to a lack of knowledge about the 

conservation status of lemurs. Two respondents each selected research only and education 

only as main objectives. Only one guest said that conservation and education were the main 

objectives and stated that research did not initially come to mind. No one stated that the 

Center's only objective was conservation of lemurs.  

 In addition to the specific inquiry to investigate what guests learned about the Center's 

mission objectives, I came across other information that guests retained. This included 

information on the natural history traits of lemurs, behaviors and animal care. In terms of 

natural history traits, three informants commented on the manner in which lemurs travel 

through the environment: 

" When we, I forget the name of them now - the black and white lemurs - the 

ones that jump really far and their hips are built so that they kind of go sideways. 

. . " (Larry) 

"I mainly remember the ones [that] hopped sideways, they were black and white. 

. . which I thought was fascinating. I've never seen an animal hop sideways when 

they're approaching you." (Gina) 

"I never saw lemurs run through trees like that before. I didn't really know that's 

how they acted and behaved in trees. You know, so just how fast they moved." 

(Katie) 

 
Two of these same informants also recalled natural history information on other species like 



the aye-aye and the fat-tailed dwarf lemurs: 

"I know there's that one lemur, the fat-tailed dwarf lemur, that can go into 

hibernation. . . then in like 60 seconds it can come out of it. They said it had the 

potential for medical research in the future." (Katie) 

"And there's the one with the long finger in the dark area that was fascinating 

too." (Gina) 

 

One of the guests mentioned scent-marking behavior also after having learned about lemur 

scent-glands and even remembered the position of the gland in one species. Another guest 

mentioned coming to understand why some animals at the Center wear collars or have sections 

of the fur on their tails shaved.  

 

Conclusion 

 The Walking with Lemurs tour at the Duke Lemur Center offers a unique, free-choice 

learning experience. As other research on free-choice learning suggested, guest motivations, 

expectations, experiences and learning outcomes varied quite a bit. Most respondents 

indicated that the close proximity to the animals was a main motivating factor, which is line 

with available materials advertising the tour. And although some guests said that their 

expectations matched what they received from the tour, other participants still possessed gaps 

in their knowledge of the tour. All guests said they had a good experience on the tour, and they 

offered a variety of reasons that made the tour memorable. Guests also acquired new 

knowledge about the Center or the animals indicating that learning does occur on the tour, 

albeit what and how much vary. 



Recommendations 

 Overall, my respondents spoke very highly of the tour. The Center provided a great 

opportunity and experience to these guests, and I believe the Walking with Lemurs tour would 

continue to do so if left unchanged. Based on guests' responses I recommend four practices to 

increase the tour participants positive experience even more. I designed these 

recommendations to try to align guests motivations and expectations closer to their actual 

experience and hopefully increase the opportunities for learning to occur. 

 First, tour descriptions online, published in print by the Center, and staffs' verbal 

descriptions should continue to emphasize the proximity to the animals. The opportunity to get 

close to the animals was a major draw for respondents in this study. Tour descriptions in the 

media and from education staff on the topic of proximity to the animals seem to be working 

since this aspect motivated many respondents to participate and was one of the most exciting 

aspects of the tour cited.  

 Secondly, tour descriptions should include more information on what guests can expect 

to see in terms of the whole feeding process and watching animals interact since fewer guests 

mentioned these as motivating factors but found them to be great parts of their experience. 

Some respondents were surprised by the proximity, but given the multiple touch points - 

online, in print, and through staff - these individuals may need other aspects of the tour to be 

made clear. Folding in statements and/or imagery, such as the pied piper analogy or scuffles 

over food, could provide guests with the additional information they need to decide to 

participate in the tour. Being prepared to see these things, guests might pay more attention to 



behaviors or interactions which in turn increases a guide's opportunity to disseminate 

information to the guest.  

 Thirdly, tour guides should attempt to be sensitive to guests motivations and 

expectations in facilitating the experience since these can vary from person to person. Tour 

guides should try to understand where each guest is at in terms of their reasons for visiting. 

Asking conversational questions about how they discovered the tour or why they wanted to 

take the tour can provide some insight into their motivations and expectations. With an 

understanding of the tour participants, the guide can craft the experience and any pre-defined 

message points to meet each person at their level. A guest stunned by proximity could be more 

open to seeing features only noticeable at close range and a guide with visitors taken by the 

level of interactions should emphasize social behaviors.  

 Reducing tour group sizes might be a great way to allow guides to better understand the 

individual's reasons and expectations. Visitors also indicated that having a guide to themselves, 

with no additional participants scheduled for the tour, enhanced their experience. Currently, up 

to eight people can participate in the tour at once, meaning an individual is participating in the 

tour with strangers (other than the guide and animal technician), which could influence their 

openness to ask questions, as an example. This recommendation comes with caveats for the 

Center because tours are a source of revenue. Maximizing revenue by taking the most 

participants  per one guide might present a trade-off with guest experience and learning 

outcomes. However, since these groups are already reduced in size and include age restrictions, 

any trade-off against guest experience would likely be small to insignificant. 



 Lastly, should the Center desire more in-depth and exhaustive studies of guests and 

learning on this tour or others, staff should begin collecting detailed demographic data. 

Currently, only data on age is collected for small groups (the Center collects data on the nature 

of large groups, i.e., college group, elementary school group) and only for the basic tour and 

not for the Walking with Lemurs tour. Future research could look through the lens of different 

user groups, i.e., families with children, senior adults, or college-educated, to understand how 

different groups perceive their experience or utilize the Center as a resource. 

Critique  

 This study suffered from a paucity of respondents. A larger sample size could have 

allowed more detailed comparisons of the four items I studied.  Even with a small sample, 

however, I received a variety of responses to the four items I studied. I would also expect the 

results of this study to be different had it been conducted by someone with less of a connection 

to the Center. While I attempted to play the role of a researcher, I suspected that respondents 

may have remembered me from their visit. I even conducted the tours for at least two of the 

respondents and possibly more that could not recall who their guide was.  

 Another change I would consider would be the use of face-to-face interviews. 

Telephone interviews constrained the amount and depth of information collected from 

respondents. I endeavored to keep phone calls between 20-30 minutes long, and not exceeded 

30 minutes under the notion that I could only keep respondents on the phone for a limited 

amount of time. Face-to-face interviews would allow for much more in-depth discussion of the 

items studied here. A structured survey using a 5-point scale would have also provided a way to 



collect the data, however without the richness that comes from open responses and the ability 

to stray from a guide to follow an interesting idea. A survey would also have allowed the guest 

to easily select what forms of media they read or saw or if they spoke to a staff member that 

provided information about the tour.  

 This study was designed after the Walking with Lemurs tour had closed for the season 

erasing any possibility of conducting interviews  immediately before and after the tour, and 

then conducting a follow-up interview some time after the tour (a design used by Falk and 

Storksdieck (2010)). Such a design would allow for better comparison of what guests learned 

from their tour by comparing their experience immediately after with what they remembered 

in the follow-up interview.  

 Though small, this study highlighted the varying motivations, expectations, experience 

and free-choice learning outcomes of some visitors to the Duke Lemur center. While a larger 

study could provide more generalized data, the rich experience of these guests should not be 

ignored or discounted. These accounts provide insight into the agendas and experience of 

guests on the Walking with Lemurs tour. The natural setting and free-ranging animals combined 

with an intuitive guide able to meet guests at their level provides an interesting experience and 

a great learning opportunity. While learning is a lifelong process made of many experiences, the 

Walking with Lemurs tour at the Duke Lemur Center offers a unique learning opportunity to 

foster change in behaviors towards broader wildlife conservation objectives, and in their case, 

the preservation of lemurs in the wild for future generations. 
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Appendix I 

 

Survey Questions/Phone Interview Guide 

Phone Script for Consent: 

 I am conducting research about guests' experiences at the Duke Lemur Center and 

talking to visitors who participated in the Walking with Lemurs tour this summer. I would like to 

ask you a few questions about your experience on the Walking with Lemurs tour. First, let me 

inform you that by completing this survey you give me consent to use what you say in my 

master's project and presentation and published in scholarly journals. Only me and my adviser 

will have access to your answers. With your consent, I would also like to record our phone 

conservation for analysis. Do you allow me to audio record our conversation? Do you have any 

questions about my research?  

 

Survey Questions/Interview Guide: 

 

 1. Please describe how you heard about the Duke Lemur Center (TV program, printed 

ad, website, friend or family, etc). 

 2.  Have you visited the Center previously? 

 3.  How did you hear about the Walking with Lemurs experience? 

 4.  Why did you choose the Walking with Lemurs experience? 

 5.  What influenced your decision to participate in the Walking with Lemurs tour? 

 6.  What were your expectations  before going on the tour?  

 7.  A) Have you participated in other experiences like the Walking with Lemurs tour at 

other facilities (zoos, wild animal rehabilitation facilities, conservation centers, etc.)? 



 7. B) How does the lemur tour rank among your other wildlife/animal experiences? 

 8.  How might you describe the Walking with Lemurs tour to a friend or family member 

interested in the Center? 

 9.  What aspects of your tour do you remember the most? 

 10.  What did you find most exciting about your experience? 

 11.  Did your tour fall short of, meet or exceed your expectations? Please elaborate.  

 12.  In your own words, what are the main objectives of the Center?  

 13.  Please list the names of any species you saw during your tour; or, describe any 

species you cannot name. 

  



CONSENT FOR PERSONAL INTERVIEW AND RELEASE OF IMAGES FOR 
PUBLICATION 

DUKE LEMUR CENTER                                  

DUKE UNIVERSITY NICHOLAS SCHOOL OF THE ENVIRONMENT 

 This letter is to invite your participation in a research project based on your experience 

at the Duke Lemur Center. I am currently a part-time employee of the Duke Lemur Center and a 

full-time graduate student at Duke University's Nicholas School of the Environment. My 

research project deals with guest experiences at the Duke Lemur Center, particularly with 

participants of the "Walking with Lemurs" tour.  I would like to briefly interview as many 

participants as possible before and/or after the tour as well as collect audio and photographs of 

guests during the tour. 

  

 The interview will require at most 30 minutes of your time split between the beginning 

and end of your tour experience and will interfere with your tour as little as possible.  During 

the interview, you will be asked to share your opinions and experiences.   

 

 With your permission, the discussion will be audio taped.  The tape will be used to assist 

me in writing a report about the discussion.  Only me and my project adviser will have access to 

the audio tape. At the end of this form, I will ask you to let me know if you are willing to be 

photographed during the tour.  Photographs will be used to capture your reaction to the 

experience and incorporated into the written report, presentation to my peers, and published 

in a scholarly publication.  

 

 Of course, your participation in this interview is purely voluntary and if you decide to 

take part in my study, you may choose to be interviewed and audio-recorded, but not 

photographed.   

  

 If you have any questions about me and my research, please feel free to ask me now. 

You may also contact me later by phone at (615) 887-7406 or by email at 

christopher.t.smith@duke.edu. 

  



 

Christopher Smith 

 

I have read the information in this consent form and have been given the opportunity to discuss 

it and ask questions. 

 

[    ]  I allow the discussion to be audio taped 

[    ]  I do not allow the discussion to be audio taped. 

 

[    ] I allow photographs to be taken of me during the tour and used for publication in the 

Master's Project,  scholarly journals, and presentations of this research. 

[    ] I allow photographs to be taken of me and only used for analysis. 

[    ] I do not allow photographs to be taken of me during the tour. 

 

 

Print Name: _______________________________________ 

 

 

Sign Name: __________________________________________  Date: 

________________ 

 

 


