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Abstract
The West Michigan Dutch enclave of the Christian Reformed Church has made

private, Christian education a centerpoint of its traditWwhile Horace Mann was

advocating for national common schools, forming youth into civil religious adherents,

this gioup chose to be separatist. What began with one school in 1856 has now become a
network (Christian Schools International) of nearly 500 Reformed Christian schools
enrolling 100,000 students. When Grand Rapids Christian High School was founded as a
spin-off from Calvin College and Seminary in 1920, there was a clear theological mission
steeped in a Kuyperian worldviewlthough there have been numerous studies of

schools in America, none focus on the significance of mission statement (its evolution
over timeand its implementation within the educational communitijs school

developed in a city whose racialized geography allowed the community to prosper as
white American Protestant citizens insofar as they were willing to assimilate. This school
currently dsplays American capitalism and an evangelicalism which extends beyond
strict Calvinism. Although it began as an insular site for ethnic and religious formation,
Grand Rapids Christian High School now aims to prepare American Christians for
success and santleadership in the world.

This dissertation seeks to describe the historical, sociological, and theological
foundations of Grand Rapids Christian Schools and to trace changes over time; to
observe the formational practices which occur in this edu@tcmmmunity; and to
consider which theological and pedagogical precepts might be useful in this particular
context.This project involves an ethnographic study at Grand Rapids Christian High
School and a constructive theological and pedagogical respddogg. with data gleaned

from historical archives about t he school
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observations and interviews. The goal is to explore the explicit manifestations of the
school 6s theol ogi cal vi seinforce oraunddrminehte i mpl i c
Potential results include heightened aware
throughout the school community and increased connectivity between theory and praxis.

By using the microcosm of one school, this research wililiggt the place of myriad

Christian schools in the American educational landscape. My work brings history,

theology, and pedagogy together in order to trace the cultural forces that shape learning

communities.
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Introduction

After t he bal |l game and speeches t he cant
choice of hamburgers or fried ham sandwiches, all donated by the butcher;

choice of cherrynut ice cream or butterbrickle, all donated by the creamery;

every mother brought her fanciest cake. The proceeds were for adding a third

year to the Christian High how else would we revolutionize Amerita?

In 1834, a group of orthodox Calvinists left the Netherlands Reformed Church for
reasons of piety and a desire toimt@n local, congregational control over schools without
governmental intrusion. Religious oppression and economic depression in the ensuing decade led
some to emigrate. From 184857, about 40,000 Dutch immigrants traveled to America, many
of them setihg in the Northwest Territory, seeking freedom of worship and freedom of
educatior?. Rev. Albertus C. VanRaalte led a group to the shores of Lake Michigan, and they
established the colony of Holland in 1848. VanRaalte understood the strategic impdrtance o
education and considered the establishment of Christian schools a central component of his
work. In his report to the Board of Domestic Missions of the Reformed Church in America
(RCA)in 1853, Van Raalte assert edogtedttotseethato s acr
the children of the church are trained in the spirit of positive Protestantism, derived from the
Bi bt e. o

His influence was felt in the nearby colony of Grand Rapids, where a parochial school
was established by Second Reformed Churclanuary 1856 with assistance from the RCA
Board of Education. A year later when that congregation seceded from the Reformed Church in

America and formed the Christian Reformed Church in North America (CRC) with three other

lExcerpt from AaWhy Freedom Wouldnét Ringoavinby Sietze
College English professor). Purpaleanie and other Permutatiar@range City, IA: Middleburg Press, 19%ee
Appendix A for the entire poem.

2 Harro Van BrummeleriTelling the Next GeneratigifLanham, MD: University Press of America, 1986),
2-33.

SQuoted in George Stob, fThe Christian Reformed Chu
Theological Seminary, 42.



local churches, the school wemith the new denomination. From its founding, the CRC put
emphasis on cultural separation and doctrinal pudivenantal community was preserved
through churctrelated theological formation from baptism to adulthdealrly generations of
CRC congreganstresisted Americanization, and their privaéristianschools offered
instruction solely in Dutch until the turn of the2@entury. Dutch language was considered an
Aindi spenmablfermeéeiachi ng Randpesarvang ethbiauttore i ¢ a | [
without the #fAdiluting i nfl uéSubsegsentgentratidnmar i ¢c an
families in the CRGaveremained conmitted to Christian ediation. h fact 80% of them sent
their children to private schools the 1970s, buhowthey aeless interested in Dutch identity
and more invested in assimilating to the American success’story.
The West Michigan Dutch enclave of the Christian Reformed Church has made private,
Christian education a centerpoint of its tradition. While Horace Masadvocating for
national common schogfrming youth into civil religious adherents, this group chose
separatistism. What began with ddeand Rapidschool in 1856 has now becomglabal
network (Christian Schools International) of nearly 500 Reéal@hristian schoalenrolling
100,000 students. When Grand Rapids Christian High School was founded asffspm
Calvin College and Seminary in 1920, there was a clear theological mi@sientime this
vision has shifted, swayed by cultural amtmomic factorsTheir current Mission Statement:
At Grand Rapids Christian Schools our mission is to prepare students to be effective
servants of Christ in contemporary sociétie work to instill a love for learning and a
love for Christ in each childVe give our students opportunities to explore, understand,
and del i ght iO«orstGderdséesplore old andenevsgeliestions through a
Bi blical perspective. Our school 6s teacher

committed to excellence in His name expect our students to be reflective, to ask
guestions, to discern what is true, and to seek wisdom. Our desire is to join the Holy

“George Stob, fAThe Christian -BReformed Church and he
5 Harro Van BrummeleriTelling the Next Generatigd..
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Spirit in the work of redeemi®hg Godods worl
Notice how this mission statement displaydeaire to turn students outward to serve in the
broader society. The Christian language is not explicitly Calvinist, though it doeRatrened
echoes of Creation, Fall, and Redemptidnlike the CRC educational vision enacted on tH& 19
century NorthAmerican frontier of West Michiganhése schools now display American
capitalism and an evangelicalism which extends beyond strict Calvinism. My project seeks to
chronicle the historical trajectory of these schools which began as insular sites foaethnic
religious formation, but now serve to prepare American Christians for slaroéssrvant
leadership n t he worl d. My initial task was to obse
theological vision and the implicit practices that reinforcaraermine it, but also to determine
how their mission statement has been shaped over time, by whom and to what end. Guiding
guestions include:
To what extent is the language of the mission market driven (e.g., to mirror +olaske
American values) othkeology driven (e.g., to mirror Reformed beliefs)? Does it point
toward a Reformed vision shalom or is it worded intentionally to create ecumenical
Christian (Protestant) space?
Does the mission statement flow from the top down, from administratidrschool
board to faculty and students, or from the bottom up, as an organic depiction of what is
already happening? Do all members of the educational community understand, accept,
and support the school 6s missi ontoteet at e ment
vision of the school?
Who is part of this educational community, and how are new members invited for

inclusion? What are the indicators of diversity (denominational, racial,-scolmomie
status)? What forms of diversity are welcomed aaded @ shunned and devalued?

8 http://www.grcs.org/NetCommunity/Page.aspx?pid=1432
" Nicholas Wolterstorff, a distinguished member of this educational community, describel® soé
Christian education ahalom He defines it as enjoyment of living before God and with one anisthigiht,
har moni ous relationshipd and he asserts that ifaShal om i
commitment to liberation and justice for all creation, and the divine possibility of present reneglchting for
Life: Reflecions on Christian Teaching and Learnif@rand Rapids: Baker Academic, 2002), 1(04.
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This dissertation project began as a study of theological vision and educational mission, but |
soon realized that words are imbedded in language, which is spoken by people groups who live
in a specific time and a particular platelid not want to perpetuate obliviousness to the nuances
of social location or extirpation from geograghénd so | found myself doing a mixture of

history, sociologyethnographyand theology in order to trace the myriad forces that shape

Grand Rapid Christian Schools. | argue that this community began as an ethnic, religious
enclave of I mmigrants, devel oping school s 1in
It developed in a city whose racialized geography allowed the community to passphite

American Protestant citizens insofar as they were willing to assimilate. Now, this community
faces numerous challenges, including reconciling the narratives of worldly success and Christian
faithfulness (What must | do to inherit eternal Ifigand delineating the boundaries of

Covenantal community (Who is my neighbt)2n a context of declining denominational

loyalties and the persistent specter of American racism and cladsism

8Mi chael Omi and Howard Winant write abouseeingaci al o]
that is not primarily intentional but reflexive. As such, itmscon an experiential continuum ranging from benign
to a subconscious or r e PRacial F@neation ip theUnitked $tdtes: frromo the 1p60si@ r . 0 S «
the 19902 edition. (New York: Routledge, 1994): 19. To oppose race or other foroppoéssion, one must
notice and not ignorigs multifaceted existence

9 Matthew 19:1630; Mark 10:1731; Luke 18:1830

10 uke 10:2537

“"For a contemporary explanation of this shadowed hi
ANoam Chotninsek yRooont s of Ameri can RewdorksTimgdMdrgh 185206r ge Yancey
http://opinionator.blogs.nytimes.com/2015/03/18/negmmskyon-the-rootsof-americarracism/?_r=0
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Significance of the Research and Audience

Potential results dhis work include heightened awareness and deeper understanding of
the school 6s educational vision (past and pre
increased connectivity between theory and praxis. Careful theological reflection can fuel more
faithful responses to Christian formation. This may includeis®ning mission and its
implementation with communitwide participation in the process. By using the microcosm of
one school, this research will highlight the place of Reformed Christian scholoésAmerican
educational landscape. The guiding questions and the methodological approach could be used by
other learning communities. My audience includes:

1. Christian school administrators, faculty, and church congregations that support
Christian educabn, especially members of Christian Schools International.

2. Teachers of Practical Theology and Christian Education (college, university,
seminary) who notice the tensions between theory and praxis, who attend
carefully to formational communities, and whyué people to do theological
reflection ando enactreative/faithful response.

3. People who are interested in the racial, religious and edoabhistory of Grand
Rapids.

Why study the mission statements of private, Christian schools?

In the United &tes, most organizations are guided by a mission statement, meant to
convey philosophy and purpose. Some see them as a compassmiamarffering direction for
solving problems. Others describe them as guiding lights, especially in times of cridies Stu
have shown that performance improves when institutions align structure with strategy and when
people have a high level of commitment to tHémut what happens when there is a lack of

understanding or endorsement of the mission statement? And wpankaphen there are

12 See Jeffreybrahams The Mission Statement Book: 301 Corporate Missiategents from America's
Top CompaniefBerkeley, CA: Ten Speed Press, 1995h r i st opher K. Bart, ASex, |ies,
Business HorizondNovembesDecember, 1997:-28; Patricia Jones and Larry Kahan8gy it and Live it: The 50
CorporateMission Statements that Hit the Mafew York: Doubleday, 1995).
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contradictions between stated aims and actual practio&i&®rt Boerema surveyed numerous
educators about which issues in Christian Education they thought needed research, and he found
that the topic whi c h thelelkageibetveeen sthbobmissiansrtd f oc u s
practiceo or tHe gap between t hem.

According to the National Center for Education Statistics, in ZIIP almost 25% of
all American schools were private, and 10% of all American students attended them.
Furthermore68% of private schools, enrolling 80% of private school students and employing
72% of private school teachers, had a religious orientation or purpBdecational
organizations that offer accreditation to private schools, such as the National Asso¢iation
Independent Schools, recognize theampt ance of a Oeseohtleednttas mi ssi on
requirements for the accreditation process is that each school must have a clear statement of
educational mission that is congruent both with its programs (ergissidns, development, and
curriculum) and with accepted principles of academic scholarship (freedom of inquiry, diversity
of viewpoints, and independent thinking). 1In
from t he school agsanddearhimgevihich araregularly revieeved @rfd wwhich
are consistent wi t h%Priviate, Chmistisnschaols arelikelytothave s ¢ h o o |
mission statements informed by a specific theological vision. As such, research regarding them

must addrestheir unique religious sense of identity as it pertains to the formulation of their

13J. Myron Atkin, Donald Kennedy, and Cynthia Patriltlside Schools: A Collaborative VigiMew

York: Falmer Press, 1989).
“Al bert J. Boerema, A Res e adowurnahof RegearchdmChfistan Chr i st i

Education20 (2011): 31.

YACharacteristics of Private Scho-@0l3PrivateSdchdoe Uni t ed
Uni v er s eNaoat Geeter forcEducation Statistics
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=201881Bouncil for American Private Educatipn
http://www.capenet.org/facts.html

Ccf. ACriteria for Effective Indep
(www.nais.org/files/finalcriteria206.pp)& f Mo d e | Core Standar
(http://www.nais.org/files/PDFs/Model%20Core%20Standards%201007.pdf).

6
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http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2013316
http://www.nais.org/files/finalcriteria206.pdf

mission statements. By discovering how well (or how poorly) the mission statement is expressed
and integrated into the daily practices of the school, schools can intheolikelihood of their
accreditation, and more importantlyi unify members of the educational community (faculty,

staff, students, and parents) with a shared vision for education. There have been numerous
studies of schools in America, both public amdgte!” Some focus on administratds,

teachers? or studentg® Sarah Lawrence Lightfoot studied six schools (public and private)

seeki ng tharessentakfaatures, tiieir generic character, the values that define their

curriculargoalsandinstt ut i onal structures, and their indi
found is that fAgood high schools reveal a sus
them against powerful and shiftingndgleatly et al i

articulated in theistatements of purpose and goalgjives these schools order, coherence, and

authority?!

Methodology and Theoretical Strands

From criticd theorists, | derive the impulde deny the human capacity to create

disinterestednowledge, to expand what counts as knowledge, and to interrogate the power

17 James P. Come&chool Power: Implications of an Interventionofrct (New York: Free Press, 1980);
Otto F. Kraushaar, American Nonpublic Schools: Patters of Diversity (Baltimore: Johns Hopkins University Press,
1972);Jay MathewsCl ass Struggle: Whatoés Wrong (and RNeght) with
York: Random House, 1998peter McLarenSchooling as a Ritual Performan8ed Edition. (Lanham, MD:
Rowman & Littlefield, 1999)Susan D. Rosdseeping Them out of the Hands of Satan: Evangelical Schooling in
America(New York: Routledge,1990); Theodore®HzerHor ace d6s School : Redesigning t#h
School (Boston: Houghton Mifflin, 1992).

18 Cynthia B. Dillard, "Leading with her life: An African American feminist (Re)interpretation of
leadership for an urban high school princip&ducational Adninistration Quarterly, Vol. 31, No. 4 (199539
563

19 Kathleen Caseyl,Answer with my life: Life histories of women teachers working for social chiiveye
York: Routledge, 1993).

2Jonathan KozolSavage I nequalities: (NewVYodkrCewnPublisheksmer i cabds
1991).

2! sarah Lawrence LightfooT,he Good High School: Portraits of Character and Cult(M&': Basic
Books, 1983)6 and 25.



dynamics of social structures in order to point toward transform&tibinis approach requires
that social critique be paired with agency for research participants in deterrhi@iwgy
forward, which iswhy my conclusion offers questions for the GRCS community to consider,
rather than a prescription for what must change. It also requires me to scrutinize my

autobiography and name my positionafty.

Positionality: A daffodil among tulips?*

| did not enter into this project as an objective scientist focused on empirical data. Quite
to the contrary, | grew up in this community, albeit as a partial outsider (fugdamentalist
Baptist in a Calvinist Christian school, where thaufgcwas 100% CRC and the student body
was nearly 95% CRC when | attended), and | bring historical memories of my time in Grand
Rapids to the research. When | was reafiamel&P er r y6s et hnography, I wq
words of one st uedeynotu:.r sfieYlofu acnadn nhoatt el oyvour cul t u
some respect for that facet of who you are because you see it every time you look in the
mi r rP°dmosedords andheir sense of ambivalence echo my own. Having attended a school
similar to GRG in West Michigan, | recognize the powerful formative influence such
educational institutions have on youth. Returning to this community gave me the opportunity to

see the light and the shadows in the present that shaped me in the past, and for tletplyam

2Yvonna Lincoln, @Al and thou: Method,Namiag ce, and r o
Silenced Liveg NY : Routl edge, 1993) . Ni obe Wadamindwitheusbiases,t hat
prejudices, or preunderstandidgs a powerful trope or figure for scientific research but an untenable research
tool o In AStri Rehfgetodbi oaesgége me aldumal af AdoleseentiReseardivle s ear c he
20 (2005), 533.

23 Catherine Marshall and Gretchen Rossnizagigning Qualitative Research! edition (Thousand Oaks,

CA: Sage Publications, 2010).

24The tulip is the unoftiial national flower of The Netherlands. Every year, Holland (MI) hosts Tulip Time
with 4.5 million flower bulbs, parades and events such as Dutch klompen dancing. I, on the other hand; am a self
avowed Anglophile: my favorite place on the planet is thieelistrict, where William Wordsworth memorialized
my favorite flower, the daffodil, in his poem, Al wand

25 Pamela PernyShades of White: White Kids and Racial Identities in High Sditagham, NC: Duke
University Press, 200284.



grateful. My research is also informed by my subject position (Christian, white, female, and
middle-class), my academic background (educational, literary, and theological), and my
theoretical presuppositions (critical, feminist, and liberative).
During my time at Duke, | have realized eveoredeeply that | am a practical
theologian, which means attending carefully to contextast and preseitand to the ways
individuals are shaped by social systeand the waysommunities can be places of
trangormation. Following others such as Richard Osmer, | presuppose that human beings are
i nherently fAhermeneutical, 0 engaging in the p
delineates four core tasks, each with a guiding question:

1. The Descriptive Empirical task: Gathering information that helps us discern patterns
and dynamics in particular episodes (single event that emerges from the flow of everyday
life and evokes attention/reflection), situations (broader and longer pattern of events,
relatiorships, circumstances) or contexts (social and natural systems in which a situation
unfolds);What is going on

2. The Interpretive Task: Drawing on theories of the arts and sciences to better understand
and explain why these patterns and dynamics are ocgiLivviny is this going dh

3. The Normative Task Using theological concepts to interpret particular episodes,
situations or contexts, constructing ethical norms to guide our responses, and learning
from best practices of the Christian tradition (past and ptg3&hat ought to be going
on? What are we to do and be as members of the Christian community in response to the
events of our shared life and waoPld

4. The Pragmatic Task Determining strategies of action that will influence situations in

ways thataredasiabl e and entering into a reflectiyv
emerging when they are enactettiw might we respond in ways that are faithful and
effectiv®

My primary attention was on the first task with some consideration of the second. In the
conclusion, | turn toward the third and the fourth, but | believe those tasks must be addressed by
the community itself.

Theologians such as Mary McClintock Fulkerson have sought out just, authentic

expressions of Christian life within particular contefsces of Redemptias an example of

26 Richard OsmerPractical Theology: An Introductio(Grand Rapids: Eerdmans, 2008).
9



t heol ogi cal reflection that #Aarises in an org
|l ife problems. o0 But even as these problems ar
Afassumes an emanci patomsyaipertdebsg a | ogic of tr
theological responses are Alamear and dialectical, occurring in places where past, present, and
future converge in new, improvisatory ways. In trying to understand who the GRCS educational
communty understands itself to be and what it believes it is called to do, | have followed
Ful kerson in my attempt to be just, Ato write
its mistakes and its blindness, as well as its moments of honestyraredd e . 0

Qualitative research methods acknowledge the complexity of interwoven variables
(personal, political, social forces), and focus on context (the patterns of educational life and its
narrative about the community) and its interpretation. Qualitapypgoaches have the capacity
to locate places where policy and practice may not agree; for example, helping to uncover areas
of tension between stated mission goals and the actual work of teachers in the classroom, while
charitably pointing to what is vahble about the community. Ethnography, as one form of
gualitative research, tries to offer Athick d
how it is understood by members of the community, but this requires sustained observation (e.g.,
thesix months | spent at the scho#l).used three main sources from which to make inferences:
historical documents (from Grand Rapids Public Library, Hekman Library at Calvin College,
Christian Schools International archives, and documents from Grand Rdpidsan Schools),

field notes from observations (classrooms, chapel, sporting events, meetings), and transcriptions

27 Mary McClintock FulkersonPlaces of Redemption: Theology for a Worldly Chuiidaw York: Oxford
University Press, 20079, 22, 209, and 23335. For more on theodical improvisation, see Samuel Wells,
Improvisation: The Drama of Christian Ethi¢Grand Rapids: Brazos Press, 2004).

2CliffordGeertz, @AThick description: Tleunerpetatamof i nt er pr e
Culture: Selected EssayNew York: Basic Books, 1973),-30.
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of interviews (with administration, faculty, and students). The latter are especially important
because fAwithout Iebeengsiudiedpotusrvarysdiffiouft to $ah samephm® p
about the meanings of and i deas®Tgroughbutthey part i
process of archival research, observation, and interviewing, | was attentive to the possibility of
discover ng what Angelides describes as dAdcritical
both experience something that seems significant or surprising, that indicates an underlying
structure or trend A few of these momes are narrated ichapter fouralong with my sense of

their layered significance.

My approach was also informed by Lightfoot
the process of researdha |l anci ng the outsiderods perspecti Ve
acknowledges thehaping hand of the researcher and makes science more aesthetic. We share a
simllargoalha commi t ment to holistic, com@mhax,t heont
desire to capture the culture, character, and essential features of schoolsieailgenierosity
in the depictior?

Guiding Concept and Summary of Chapters
My guiding concept was toedcribe the historical, sociological, and theological

foundations ofrand Rapids Christian Schootdyserve the formational practgerhich occur in

®MatsAl vesson, fiMethodol ogy for c¢close upHighé¢rudi es: St
Education Vol. 46 (2003), 172.
%PanayiotisAngel i des, AThe devel opment of an qudlifatvei ent t

data: The anal ys ingrnaidnal dournat of Qualitativé StutliesdneEducagigfob 14, No. 3
(2001), 429442,

31 sarah Lawrence LightfooT,he Good High School: Portraits of Character and Cult(i': Basic
Books, 1983)Noting that too often the focus has been on documenting what is wrong with schools, she used data
collected over there years with stints of a few days at each school to depict each one in its uniquely good context.
Goodness is different than effectivenessas it includes each school s history.
and goodness includes imperfection, particularly the ways a school attends to its area of weakness. Her goal was to
ficapture the culture of these schools, their essentiairées their generic character, the values that define their
curricular goals and institutional structures, and thei
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that communityand consider which theological/pedagogical precepts might be useful in that
particular context.

Chapter Ondlisplays the groundwork for the American educational context. We begin
with the mid19" century rise of common schools and theitial alignment with liberal
Protestantism, and the opposition to those schools from conservative Protestants and Catholics,
who either wanted to reform internally or to secure funds to operate externally. Next, we explore
the evangelical Protestant pushstake a claim in the Northwest Territory by populating the area
with Christian (Protestant) teachers, schools and universities in order to combat threats of
Barbarism and Romanism in the growing nation. Finally, we land in Michigan, a young state
attemping to determine the boundaries for private and public schicatsl the place of religion
in both. Central Argument: Protestant privilege and American nativism are made clear in this
chapter, along with the aim of schools as sites of enculturation aeddsm citizenship.

Chapter Twanvestigates the complex dynamics between Church, State, and School in
parallel contexts: Netherlands and America. For each of these settings, we will address
denominational splits (1834 and 1857), tensions néifionalgovernment, and the development
of private, Christian schools by Dutch Reformed immigrants in Michigan up to World War 1.
Central Argument: The tensions between rigid orthodoxy/separatism and flexible
compromise/Americanization are embodied within the D&eformed community.

Chapter Threeffers a survey of the relationship between immigration, cultural
assimilation, and the shifting categorization of whiteness in America, for both African
Americans moving north and for Dutch Calvinists settling in the M&twThe topography of

racialized geography includes homes and schools, shaped by redlining and other segregationist

12



policies.Central ArgumentThe American Dream is a whitewashed version of this mapping,
which we see painted over time in Grand Rapidsnfthe start of the 20century to present.

Chapter Foubegins with contemporary architectural theory and practice, the ways that
buildings both express and reinforce values, cultivating particular angles of imagination. Schools
are constructed spacefsformation into knowledge and power relations. After flying over all of
the schools in one district, we will land to tour Grand Rapids Christian High School, including its
explicit mission statement and its implicit core valuesd the ways botmanifestthemselves
within the educational community (buildings, people, and practices). Central Argument:
Architectural spaces shapew we learn, how we behavgw we view ourselves in the woyld
and how we configure relations of pow8pecial attentions givento places of tension and
contradiction.

Finally, we will review what is distinctive about the Reformed approach to life and
learning and then move from the descriptive task (What is going on?) to the normative and
pragmatic tasks. That is, we will bagb wonderHow can GRCS both articulate and embody
its telos? How could/might/shouldnembers of this particular Christian community respond in
ways that are faithful and effective? Which theological approaches and teaching methodologies

might be usefuln this context?

13



Chapter One: American Educational Context
(Northeast, Midatlantic and Northwest Territory )
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Forasmuch as the good education of children is of singular behoof and benefit
to any Commorwealth; and wheras many parents & masters are tdalgent

and negligent of their duty in that kinde. It is therfore ordered that the Select
men of everie town, in the severall precincts and quarters where they dwell,
shall have a vigilant eye over their brethren & neighbours, to see, first that
none of tlem shall suffer so much barbarism in any of their families as not to
indeavour to teach by themselves or others, their children & apprentices so
much learning as may inable them perfectly to read the english tongue, &
knowledge of the Capital Lawes: upoangltie of twentie shillings for each
neglect therin. Also that all masters of families doe once a week (at the least)
catechize their children and servants in theunds & principles of Religioh.

lExcerpt from Massachusetts Bay School Law of
any ke unable to doe so much: that then at the least they procure such children or apprentices to learn some
short orthodox catechism without book, that they may be able to answer unto the questions that shall be
propounded to them out of such catechism by thaients or masters or any of the Select men when they
shall call them to a tryall of what they have learned of this kinde. And further that all parents and masters
do breed & bring up their children & apprentices in some honest lawful calling, labiboployment,
either in husbandry, or some other trade profitable for themselves, and the Gevaaitmif they will not
or cannot train them up in learning to fit them for higher imployments. And if any of the Select men after
admonition by them given to eln masters of families shal finde them still negligent of their dutie in the
particulars aforementioned, wherby children and servants become rude, stubborn & unruly; the said Select
men with the help of two Magistrates, or the next County court for thet,Shall take such children or
apprentices from them & place them with some masters for years (boyes till they come to twenty one, and
girls eighteen years of age compleat) which will more strictly look unto, and force them to submit unto
government acading to the rules of this order, if by fair means and former instructions they will not be
drawn i nto it .athtpf/Aumwlconstietion.orggprnaiydowrded/selaw1642.html
(Accessedecember 20, 20)3Throughout this chapter, the use of mgéndered language predominates
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From the settling of the first Europearsnerica has beea religiously plural
place where faith intersects with educational and civic goals. Throughout our history, we
have (re)negotiated the terms of the relationship between thatally, education was
predominantly a function of family and church, bupagulation grew, the need for
schools increased. Each colony, and later each state, formulated its own vision and
implementation of education, oftehaped by its religious rootdames Fraser offers a
succinct description of Massachusefitdore than tle other colonies, [it] had a
significantly structured civil society, including churches and scidowlsat one of its
leading mhisters, Cotton Mather, calléthe evangelical churestated Literacy
mattered because each person was expected to readblderi to make wise and
faithful choices within the communityn 1642, theMassachusetts Bay School Lexas
passed (see epigraph). It required parents to make sure that their children learned the
English language, the principles of Christian religiord #re laws of the commonwealth.
In 1647 ,Massachusetts passed @iel DeluderAct o t hwart Satanos
and to foster Aknowledge of the Scriptu
required to set up an elementary school and to apaohérs to instruct children in
reading, writing, and religion. Towns with one hundred or more families were required to

establish a grammar schddrhis community organization and financial support of

in quotations from primary sources. Rather than use [sic] each time it occurs, | offer here both a general
objection and the willingness k®ep the problematic language intact as historical artifact.

2 James W. Fras@etween Church and State: Religion & Public Education in a Multicultural
America( New Yor k: St. Ma tntMassa@haisetisrthe €angregationdl Thurch viag .
endosed until 1832.

3 filt being one chief project of that old deluder, Satan, to keep men from the knowledge of the
Scriptures, as in former times by keeping them in an unknown tongue, so in these latter times by
persuading from the use of tongues, that sbahkeast the true sense and meaning of the original might be
clouded and corrupted with false glosses of ss@ming deceivers; and to the end that learning may not
be buried in the grave of our forefathers, in church and commonwealth, the Lorechgsgistendeavors. It
is therefore ordered that every township in this jurisdiction, after the Lord hath increased them to fifty
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schools is considered by many to be the foundatiguublic education in the United
States, but these schools were expected to provide religious instipeticad with the
formation received at home and in church) in order to bring children into the Christian
faith of the established denomination.

In theearly nineteenth century, in Massachusetts and elsewhere, there was not a
clear distinction between private and publ
school so and parochial schools (affiliated
Carl Keestle notes that separation of Church and State was not a clear marldate of
United States Constitutioh.n st ead, #Apublic policy develop
the | ocal l evel d u r*if @hgrchtard State wereendt plagntyt h  c e n't
divided, then the relationship between religidaith and education had be negotiated
in each community. Let us travel down the eastern seaboard and across to the Great
Lakes of Michigan. We will start with the development of common schools in
Massachuges, guided by Horace Mann; conservative Protestant opposition to common
schools in Pennsylvania and Massachusetts, led by Frederick Packard and Matthew Hale
Smith;andCatholic contention in New York against Protestant privilege in public
schools with Bikop John Hughes driGovernor William Henry Sewar@hen we will

venture to Connecticut where Horace Bushne

households shall forthwith appoint one within their town to teach all such children as shall resort to him to
write and read, wbse wages shall be paid either by the parents or masters of such children, or by the
inhabitants in general, by way of supply, as the major part of those that order the prudentials of the town
shall appoint; provided those that send their children be pmessed by paying much more than they can
have them taught for in other towns. And it is further ordered, that when any town shall increase to the
number of one hundred families or householders, they shall set up a grammar school, the master thereof
beingable to instruct youth so far as they may be fitted for the university, provided that if any town neglect
the performance hereof above one year that every such town shall pay 5 pounds to the next school till they
shall perform this order bttp://www.constitution.org/primarysources/deluder.hfatdcessed 12/20/13)

4 Carl F. KaestlePillars of the Republic: Common Schools and American Society]l 86G8(New
York: Macmillan, 1983), &7.
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foster national community and combat Barbarism in the growing nation, to Ohio where
Ly man B e e offCatmolic sncufsierawas countered by an evangelical plea for
well-trained Protestant teacheasidfinally, we will make our way to Michigan, where

the work of John David Pierce and John Milton Gregory as Superintendents of Education

laid the groundworkor public and private schools in the state.

Massachusetts: Horace Mann and Common Schools

The movementfortas upported state systems of fAco
in the 1830s, advocated by groups with varied motivations. Some argue that leaders of
the movement were humanitarians, striving to better society through universal education,
as a natural extension of democracy and liberalism. Others focus on the capitalists who
wanted to insure stability in the emerging industrial order and to form traioge:rs
who would accept social hierarchy and their place in the system, or on the workers
seeking educational opportunities for their childtéhost interesting for this chapter are
the various stripes of Protestants who wanted to preserve religiodsgej\perhaps
even unwittingly, in the wake of expanding national territory and in the face of growing

religious pluralism with each new wave of immigrants, many of whom were Catholic.

5 See Carl F. Kaestle and Maris A. VinovsKiglucation and Social Change in Nineteeoémtury
Massachusett§Cambridge: Cambridge University Press, 1980). They cite George H. Martin and Ellwood
P. Cubberley (humanitarian), Frank Tracy Carlton (wskeand Samuel Bowles and Herbert Gintis
(Capitalist). Houston advocates the fifstt he genesi s of the public school
not to create a nation adept at the three RO&s or to
were created as places where a diverse nation of immigrants could come together to learn how to be
citizens in a democracy. Common schools were places where civic virtue was passed on to the next
generationf Fr om Hor ace Mann t ohWeleeadWenied thesacofidBresc,atu s¥) .t hRu s
Americans believed in their political and social institutions they also established a democratic educational
system. Their object was to perpetuate the social order all of them knew so that all of their ofigtiten
benefit from it, and education was instrumental . . . Knowledge was power to be like every other
Americar® free, republican, prosperous, active, mérahd education offered every man the opportunity
to know his dut yPopuladEdttation pnd BDdmiocraticfThoagim ini Amerjdalew
York: Columbia University Press, 1962), 1167. See also NordReligion and American Education
6 Kaestle explains that public school leaders were often mitldés Protestants whose ideology
centered on gatalism, republicanism and Protestantism. He suggests that American Protestantism can be
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In the nineteenth century, Massachusetts experienced both soceaaanic
change due to industrialization and urban migration; progress was a mixed blessing.
David Tyack describes educationds role for
Patricians, workingmen, nativists, average citifeAsnericans found in their
traditional belief in edcation a way to reconcile their articles of faith with new
social conditions. Most Americans at the time believed in progress, in a
benevolent God, in equality of opportunity, in the mission of the United States to
serve as a model of republican virtughe world. Yet social evits
intemperance, crime, slums, ignoradogere all the more visible and ominous
because of the rapid growth of cities.
There was widespread, popular agreement that common schools could ameliorate social
evil s, as trahedycationftof peodueedbedieniochildren, reduce crime, and
discourage vice; citizenship training to protect republican government; literacy for
effecive economic and political participation; and cultural education for assimilation and
u n i %¥Many eeforners, like Horace Mann, believed that education was the best means

for individual, social, and national improvement, and he envisioned schools with a

nondenomi nati onal Christian foundation for

summarized through ten propositionsSacredness and fragility of the republican pditynportance of
individual character in fostering social moralgyentral ble of personal indust§.Delineation of
respected but limited domestic role for wonteBelief in familial and social environments as important
sites for character building Sanctity of property 7.Belief in equal and abundant economic opportunity in
the US 8. Superiority of American Protestant cul ture
public effort to ugrilafsyfthd Republict6d® s popul ati on.
" David Tyack,Turning Points in American Educational Histoiyaltham, MA: Bhisdell

Publishing, 1967), 124. For exploration of the rel a
industrialization and capitalism, see Samuel Bowles and Herbert Galispling in Capitalist America:
Educational Reform and the Contradats of Economic Lif€ New Yor k: Basic Books, 19

productive potential, he [Mann] embraced the new capitalist order and sought through social amelioration

and structural change to adjust the social institutions and the people of Mass¢adbuteheeds . . . the

impetus behind the implementation of school reforms was not from urbanization itself, not the introduction

of capital intensive machinery, but rather74t he ri se
8 Kaestle Pillars of the Republic101.
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impart norms of progr behavior, teach respect for property and hard work, and help to
prevent irr espeishabet, groducive aitizen®wouldbe the result.

In an era when religious affiliation shaped both individual and social sensibilities,
Horace Mann wairaised in a Congregational church in Franklin, Massachusetts under the
tutelage oRev. Dr. Nathaniel Emmons, a wé&thown exponent of "New Light"

Calvinism® In Mann's own words, Reverend Emmons

expounded all the doctrines of total depravity, electo, reprobation, and not

only the eternity but the extremity of hell torments, unflinchingly and in their

most terrible significance, while he rarely if ever descanted on the joys of heaven,

and never, in my recollection, upon the essential and necdsgapiness of a
virtuous life.

Although Mann was initially swept into this theological vision réeounts his spiritual
epiphany at age twelve (in 1808):

| remember the day, the hour, the place and the circumstances, as well as though
the event had happed but yesterday, when in an agony of despair, | broke the
spell that bound me. From that day, | began to construct the theory of Christian
ethics and doctrine respecting virtue and vice, rewards and penalties, time and
eternity, God and his providencéieh, with such modifications as advancing age
and a wider vision must impatrt, | still retain, and out of which my life has

flowed !

In 1810, after his older brother Stephen drowned (on a Sunday, while skipping church),

Ahaving not yehodwpefioemcedl tbeversi on, Ho

9 John L. RuryEducation and Social Change: Themes in the History of American Schooling
(Mahwah, NJ: Lawrence Erlbaum Publishers, 2002), 75.

0 For a succinct description of religious terminology (e.g., New Divinity Calvinisma stream of
New Light theology of the First Great Awakening), see Raymond Cull@gce Mann and Religion in
Massachusetts Public Scho@dew Haven: Yale University Press, 192918 John H. Gerstner discusses

the hyperCalvinism of Nathaniel Emmorj47451 8 40] , noting that he was descr
thinkerd at Princeton in part because he was willin
AGod works in them to will and to do esmhthéirihsartssood pl
in which moral depravity properly and essentially c
and Dependence || | uSheWarkseoidNathaniel EnRrepread W, B37 gtdic i n

Jacob T. Hoogstra, Editohmerican Calinism: A SurveyGrand Rapids: Baker Book House, 1957), 31.

Emmons goes on to say fAMoral depravity can take pl a

can never act but only as they are acted upon by di
111 ife and Works of Horac®lann, Volume 1, 15.
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stimulated his imaginationd regarding eter
and his family, Pastor Emmons offered a fiery sermon, asserting that the young man
would burnin hell. Atthat momendor ace fAdel i berately, with &
of his will, chose to suffer with the latter, rather than make one with the selfish immortals
who found happi ne s!$Thesapivetal thidieosdsekparigncgsor t ur e .
shaped his beliefs about edtion, as we see in an 1856 letter to a friend:
| feel constantly, and more and more deeply, what an unspeakable calamity a
Calvinistic education is. What a dreadful thing it was to me! If it did not succeed
in making me that horrible thing, a Calvinigtdid succeed in depriving me of
that filial love for God, that tenderness, that sweetness, that intimacy, that

desiring, nestling love, which | say it is natural the child should feel towards a
Father who combines all excellenée.

Sydney Ahlstrom notethatRev.E mmons fAexerted a kind of 1inv
influencedo on some people, and Mann offers
Christian formation fAas a blight on his 1|
Apronounced | itbheeada.l OA Dadhgenoad toigcy Hunrsi t ani sm wae
mi nd, and the public education systiden he e

continued his religious development over the years, eventually adopting Unitarian
theology with a more benevolenb@at its center, and broad, nonsectarian Protestantism
for common school$ As we will see, his beliefs about natural human goodness also
made him more hopeful about the education of children and less inclined to severe

discipline (e.g., corporal punishm@ than the Calvinists who espoused total depravity.

12| ife and Works of Horace ManWolume 1, 1617

13 Life and Works of Horace ManWolume 1, 479480.

1 Sydney AhlstromA Religious History of the American Peoffé Edition. (New Haven: Yale
University Press, 2004), 44112 and 642.

5 Wayne J. Urban and Jennings L. Wagoner American Education: A Historg® Edition.
(New York: McGrawHi | | , 2004), 99. Unitarians who were influ
Jared Sparks, Theodore Parker, William Ellery Channing, andligth, Sophia, and Mary Peabody.
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Other than catechetical instruction in Calvinilie nn 6 s school i ng cor
of brief and erratic periods of eight to ten weeks a year. Mann educated himself by
reading volumes from the Franklin Wa Library. He entered Brown University in 1816,
graduated in three years as valedictorian
Advancement of the Human Species in Dignit
Litchfield Law School, and was admitted to thee in 1823. In his first year of legal
practice in Dedham, Massachusetts, Mann was invited to deliver the Independence Day
address. The principles that he introduced in the speech, including the assértiora t
education, intelligent use of the electivenchise, and religious freedom are the means
by which American |l iberties are preservedo
life. John Quincy Adams, newdglected President, was present and predicted Mann
would have a distinguished caréér.

Along with practicing law, Manwas in state politics from 182I837. As
president of the Massachusetts senate, he signed the act that created the State Board of
Education in 1837He left law and politics that same year to become Secretary of
Education foMassachusettS.It is to his words written and spoken on behalf of

education that we now turn.

BSusan Ritchi e btp:fe25 aua.erg/UMresfduub/articles/horacemann.html

17 James Gordon Carter (Harvard graduate, teacher, and edatagimnmer who recommended
statesupported teacher training and better textbooks; elected as Lancaster representative to the
Massachusetts House 188836 and to Senate 183B839) was expected to get the position, but his failed
teacheitraining school inLancaster (and the litigation surrounding its dissolution), his demotion from the
deaconship of the Congregational Church (due to his Unitarian theology), and State Board of Education
member Edmund Dwight ds suggest i ceformtofdhe @omanr nor Edwar

schools was too i mportant and difficult an undertak
group to elect Mann, a prominent social figure with strong political connections and adroit rhetorical skills.
FormoreonJams Gordon Carter, see Keith R. Hutchison, AJ

The New England Quarterly, Vol. 16, No. 3 (September, 1943)}3%86 GaitherAmerican Educational
History RevisitedNew York: Teachers College Press, 2003}440and B.A. HinsdaleHorace Mann and
the Common School Revival in the United Stétiesv York: Scribner, 1937), 16911.
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Annual Reports of Massachusetts Board of Education

Schools will be found to be the way that God has chosen
for the reformation of the worltf

Astheonlysalei ed empl oyee of the State Board
job was to collect information about the condition of Massachusetts schools and to
prepare yearly overviews for wide dissemination. In each of the first five years he held
the position, Mann taed the fourteen counties in his state. Some of his findings include:
a lack of support for schools; school buildings that were too small, in disrepair, poorly
furnished, or poorly located; teachers who were poorly trained and transient (cf. First
Annual Report); no statevide curriculum (cf. Second Annual Report); limited, hodge
podge collections of textbooks (cf. Third Annual Report); short school terms and
sporadic attendance (cf. Fourth Annual Report). He argued for: compulsory attendance
and longer sabol terms; a prescribed, unified curriculum; pubkcbntrolled and funded
schools (cf. Seventh Annual Report); severe limits on corporal punishment (cf. Seventh
Annual Report); and better training for teachers, including female teachers (cf. Eighth
and Nnth Annual Reports). He accomplished: setting a longer school term (six month
minimum); doubling financial support for schools; founding fifty high schools; increasing
teacher salaries (by 62%); and opening three normal schools for teacher tfaiiaimgs

Fraser asserts that during his tenure as s

8 Horace Mann in a letter to Samuel J. May, September 22, 1848. Quoted in Messade
Mann, 441.

®A0One of Hor ac e vikkaforudgsding boealexpentiteresdvas to publish
annually a ranked list of per pupil expenditures in the public schools for all the towns in the state. Local
school committees responded in their annual reports with dutiful statements of pride ocsheenaing
their high or | ow r aEducatign add SécdaeChdnfieen Nanetesboehiviiryn o v s ki s,
Massachusetts 124. They go on to explain that dAalthough H
public school funding for nineteentlenury Massachusetts communities in public school expenditures by
persuading those at the bottom to increase their support of education, there was an increase in the extent of
inequality during his years as the secretary of the Massachusetts Board of Bdacatip 1 98) ; Kendal I |,
AEducation as O0The Balance Wheel of Soci al Machiner
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purpose of public schools (or common schools, as he called them) in the new nation than
any ot her®Hinserancnamnald reports fweheexistihggevot ed
state of things, including the progress that was made from year to year, but especially to

the discussion of present and coming questions with a view to creating public opinion and
gui di ng p @By exptoring a few ob his.adnual repsyrwe will gain a clearer

sense of his educational vision, particularly the role of moral and religious instruction in

his educational model and his belief in American exceptionalism.

First Annual Report (1838):

In his first review of the educationalldkrs c ape, Mann names fdapa
barrier to educational reform. It arises from two places, in his estimation:

On one side there is a portion of the community who do not attach sufficient value
to the system to do the things necessary to its habtihtl energetic working.

They may say excellent things about it, they may have a conviction of its general
utility; but they do not understand that the wisest conversation not embodied in
action, that convictions too gentle and quiet to coerce performareéttle better

than worthless. . . Opposite to this class, who tolerate, from apathy, a depression
in the common schools, there is another class who affix so high a value upon the
culture of their children, and understand so well the necessity dffalsk

preparation of means for its bestowment, that they turn away from the common
schools, in their depressed state, and seek, elsewhere, the helps of a more enlarged
and thorough educatidA.

Notice how he critiques both those who do not care enouglit aducation to act on
their convictions and those who care sufficiently about education, but only selfishly and
with no concern for the wider community. Mann connects the problem to the conflict of

having both public and private schools. He was agaimsitp education for numerous

2O FraserBetween Churchand State 25. Throughout this chapter, ffy
schoolsodo will be used interchangeably.

2! Hinsdale Horace Mann and the Common SchRevival in the United State$63. This book
also gives a lengthy summary of each report-184.

22 First Annual Report (Facsimile Edition) Annual Reports of the Board of Educatidi6-8.
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reasons. Not only was it inefficient (forcing redundancy of resources), but its
exclusiveness was a threat 2}Religidusisehoasc r at i c
wi dened the sectarian di vtendeeestgeardto wieldthene d c
sword of polemics with fatal dexterity, 0 s
ian armory of deadly weapo APrivatefschoolsslsoci al ,
exacerbated social stratification. People whaol@é@ay more would attempt to buy a
better education (e.g., secure better teachers by offering a higher salary), but Mann
asserted that the upper class would be corrupted by its own social privilege and become a
barrier (knowingly or not) to the advancerhehthe rest of the population, who might
remain mired in ignorance. For hi m, such i
democratic communityo which would ?Aidistort
|l nstead, common schoellsomedultd aflffferchidrdre
children %f the poor. o

It seems crucial here to note a few of the inherent contradictions of this
educational ideology. Common schools were theoretically intended to be free and
uni ver sal | y aoutéhe pranisé tieaf theedutationahfigntiér was as open
and promising as the I and itself. o I n real
children who could not afford time away from a farm or factory, they were closed to most

black children,and#hy wer e cl osed to children with fs

2BobP.TaylorHor ace Manno6s Tr oub lonof@emicety €itizgns The Educ
(Lawrence, KS: University of Kansas Press, 2010), 31. Kaestle and Vinovskis have shown that the number
of students attending private schools in Massachusetts in 1840 was only 13.8% of total school population
and it declined to 8% by 1880. Se&ducation and Social Change in Nineteebntury Massachusetts
3337.
24 First Annual Report (Facsimile Edition) Annual Reports of the Board of Educati&ié-7.
XTaylorHor ace Mannds ,B2.oubling Legacy
26 First Annual Report (Facsitei Edition) inAnnual Reports of the Board of Educati&s.
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Catholics?’ Mann embodies many of these contradictions. He was opposed-to anti

Catholic violence and open to Catholic teachers in public schools, but he seems largely

unaware of the waysommon schooling was rooted in Protestant privifédée was an

Abolitionistwho believedii t i s as i mpossible for free, t

coexist with slavery as for two bodies to occupy the same space at the same time. Slavery

would abolis education, if it should invade a free state; education would abolish slavery

ifitcouldi nvade a *sHoawees est,atMa.nn ffeared that if

Boston integration issue he might 8never g
To his credit, Mann was an advocate for the education of females, declaring that

the fifemale had every right to a full and

the other sex. As compared with man, | believe she would reward all labors and

expendituregor her thorough education with quite as ample returns of beauty, utility, and

p o w é'His Kinth Annual Report (1845) urged the employment of female teachers, in

part because he Athought that women were n

27 Urban and WagoneAmerican Education: A Histon®5, 115.

28|n response to Rev. D Wight (April 28, 1848) about whether or not common schools could have
Cat holic teacher sseehbvg acoording todurdaw, afiman idtmbe disfranchised, or
held to be disqualified for the office of a teacher, merely because he is a Catholic. If his manners and his
attainments are good, if his conduct is exemplary, his character pure, andabditya® inculcate justice,
a sacred regard to truth, the principles of piety, and those other excellences which the Constitution
enumerates, can you reject him because you understand him to be a Catholic? . . . | could not construe our
law and constitubn to say that, because a man is a Catholic, therefore he cannot inculcate and simplify
justice, virtues, Iliflhand Vdorks aof idorapel Margvolumie 1, R63.e0n puguste t ¢ . O
11, 1834, a private school for girls (Protestant and Cathalicpy Ursiline nuns was pillaged and burned
by a mob in Charlestown ( MA) ned33). BanrsconsideredtBee e Me s s e
act a fAhorrible outrage, 0 and he was appointed to |
comgeting the assignment.

22 Horace MannSlavery: Letters and Speech{@ston: B.B. Mussey & Co., 18546

30 Kaestle Pillars of the RepublicB9.For a descri ption of Manndés conf
Garrison and Wendell Phillips in trying to desegregatBo st on school s and Mannédés a!
including housing a black student so she could attend school at West Newton, see MiesaediMann
445447 .

3"Mann, AA few thoughts on the Powers and Duties
Mills & Company, 1853) quoted in Kaestle, 86.
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believal that a maternal disposition of patience and affection helped them to work
effectively with studentse s peci al ly small children, 0 but

wide disparity in pay between male and female teacers.

Seventh Annual Report (1843):

Forthis report, Mann had spent months travelling across Europe to learn how
moral character and religious instruction were imparted in their schools. He found that in
Hol |l and, all religious i MeBibleisnotreaadini s e x c |
them.Children are permitted to withdraw at a certain hour, to receive a lesson in religion
from their pastors; but this is not requir
instruction is also prohibited whichalltheel and,
children receive religious instruction from the clergymen of their respective
denominations; the principle being to give combined literary and moral with separate
religious instruction. o Religi oalland,andeeds a
students are adept at finding scripture passages, but largely incapable of connecting the
Bible to daily ethics. Mann deplores this kind of ignorance, because it makes students
more | ikely to fAbecome t he |pusergreligian, subj ect
however false. 0 Ethical enlightenment is n
fertile soil for moral growtHy3

Most of Mannés findings were favorabl e
Afound religi on trposes aottoenthibnefa Deaity iptoelheavense a | p

but a king over a state, not to secure the spontaneous performance of good works to men,

32 Rury, Education and Social Changé6.
33 Annual Report for 1843,ife and Works of Horace ManWolume 3, 39e2 and399.
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but the blind submission of person and pro
common school <sgsed®promote ithe develdpment ahd growth of
the understanding, to cultivate upright and exemplary habits and manners, to quicken the
vision of conscience in its discriminations between right and wrong, and to inculcate the
perfect morality of the gogpl Unlike many European countries, America does not
legally prescribe religious beliefs. In describing the educational statutes of Massachusetts,
he notes that they fprovide guaranties for
istosecureassuch of religious instruction as i s
reminds his readers that they are not fides
driven out from the parent country in quest of food, and leaving all metropolitan art,
int elligence, and refinement behind them, 0o
who understood the importance of education such that they founded colonies and schools
simultaneously? His rhetoric soars as he praises the nation, the land, godritding
inhabitants:
Surely never were the circumstances of a nation's birth so propitious to all that is
pure in motive, and great in achievement, and redundant in the means of universal
happiness. Never before was a land so consecrated to knowledgeend
Never were children and children's children so dedicated to God and to humanity
as when in those foresblitudes that temple of the wide earth and the o'erarching
heavens, girt round with the terrors of ocean and wilderness, afar from the pomp
of cathedral and court, in the presence only of the conscious spirits of the
creatures who made, and of the Creator who accepted their vows we, their
descendants, were devoted to the cause of human freedom, to duty, to justice, to
charity, to intelligence, teeligion, by those holy met.

America is an exceptional nation, but it must remain committed to knowledge and virtue.

Despite the grand American educational vision offered, toingy Boston schoolmasters

34 Annual Report for 1843,ife and Works of Horace Mankolume 3, 3890, 402, and 413.
35 Annual Report for 1843,ife and Works of Horace ManWolume 3, 414.
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voiced their objections to the report and togkeretary who penned it in in a lengthy
pamphletand thus began a battle of words in pfifRaymond Culver suggests that

along with concerns about pedagogy and curriculum, there was also a religious
component to the debate, both from those outside Raotesrcles (e.g., Roman

Catholics) and those inside who were troubled by the generalized, liberal assumptions of
Mannds theol ogy a nrdVewil exgosetthese fuhkr inithe eest! o gy .

sections.

Twelfth Annual Report (1848):
Educationhasnever yetbeen brought to bear with one hundredth part of its
potential force, upon the natures of children, and, through them, upon the
character of men, and of the race. In all the attempts to reform mankind which
have hitherto been made, whether by chagghe frame of government, by
aggravating or softening the severity of the penal code, or by substituting a
governmentreaied, for a Goecreated religion;in all these attempts, the
infantile and youthful mindts amenability to influenceand the endring and
seltoperating characteof the influences it receivesave been almost wholly
unrecognized®

After twelve years as Secretary of the Massachusetts Board of Education, Mann
understood the importance of education and its role in communitiesufsty in a
nation that was striving to define and unify itself. He believed thatedeitated children
would be good citizens. He understood fitha
church, some new institution needed to step in to fill the &xidne force had to continue
the process of shaping and carrying the common culture and morality if there was to be a
uni f i e d®lmAeneripd, teat idstitution could and should be public education. This

would help individualn® awar ovomd di mormanle cds @

36 For more on the Seventh Annual Report and the resulting pamphlet war, see Hasdog
Mannés Troul246.ng Legacy

87 Raymond CulveHorace Mann and Religiqri83204.

38 Twelfth Annual Report (1848) idnnual Reports on Educatiqg872), 705.

3% FraserBetween Church and Stat&l.
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shared experience. fiEducation, then, beyon
great equalizer . . . [and] the balance wh
and experienced teadehersorwhandndéeseacel i
and who have Aunani mously declaredo the fo

If all the children in the community, from the age of four years to that of sixteen,

could be brought within the reformatory and elevating influencesad gchools,

the dark host of private vices and public crimes, which now embitter domestic

peace and stain the civilization of the age, might, in ninatg cases in every

hundred, be banished from the world.
And this remarkable improvement could ocuwi t hout any miracle, w
extraordinary sacrifices, or costly effort
common schools with limited community effort and at an expense that even the poorest
town could mustef®

Moral educationis attheecnt er of smooth soci al exi ste
unrestrained passions of men are not only homicidal, but suicidal; and a community
without a conscience would soon extinguish
and human beings are meanbworeligious:

Devoidof religious principles and religious affections, the race can never fall so

low but that it may sink still lower; animated and sanctified by them, it can never

rise so high but that it may ascend still higher . . . Indeed, the hate and

constitution of the human soul show, that if man be not a religious being, he is

among the most deformed ambnstrousof all possible existences. His

propensities and passions need the fear of God, as a restraint from evil; and his

sentiments ahaffections need the love of God, as a condition and preliminary to
every thing worthy of the name of happiness.

People who believe that the human race can attain happiness or avoid misery without
religion are ignorant about human nature, but these ewplnot his primary audience.

Mann asserts that the people of Massachusetts are sensitive on the subject of religion and

40 Twelfth Annual Report (1848) iAnnual Reports on Educatidig72), 707708.
29



any suspirciedn gofours tendencieso would | ead
awareness helps to explain why Mann repegtasi$erts his support of Christian religious
education and why he claims everyone else agrees:

In this age of the world, it seems to me that no student of history, or observer of

mankind, can be hostile to the precepts and the doctrines of the Chesgamr

or opposed to any institutions which expound exeimplifthem; and no man

who thinks, as | cannot but think, respecting the enduring elements of character,

whether public or private, can be willing to have his name mentioned while he is

living, or remembered when he is dead, as opposed to religious instruction, and

Bible instruction for the young . . . [and] such is the force of the conviction to

which my own mind is brought by these general considerations, that | could not

avoid regarding the nma who should oppose the religious education of the young,

as an insane man.
Mann goes on t o whasefiestahd cardinaltprinaple st is ®© reeognizé
and protect the highest and dear ecdannobf al |
be fdan i r r eQhrstpn, or@arswC han sa rftain one. 0

Mann gives the reader a brief history lesson about how governments have
attenpda edediure the prevalence and per manenc
explaining that there are haeally two systems. The first, which has prevailed for fifteen
hundred years, makes regulation of religion one of the functions of government. The
second holds that dAbelief is a matter of i
government furnisheall practicable facilities for the independent formation of that
belief, it exercises no authority to presc
latter system facilitates the acquisition of religious truth, but does not arbitrate what

religious truth actually is. Mann cites the Constitution of Massachusetts as an expression

of this precept: nAIl I religious sects and

41 Twelfth Annual Report (1848) iAnnual Reports on Educatiqt872), 01, 710, 71416, and
731.
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and as good citizens, shall be equally under the protection of law; and no satbandih

one sect or denomination to #®nother shall
In laying out his description of the resultant religious education in public schools,

he explains that it dehvogiltadevepyrindivdeatdadd,n br oa

for himself, thoseauxiliary arguments which may result from his own peculiar views of

rel i gi dUfstrugglesiovehsedarian doctrines were allowed in the common

school,itsif uncti on as a force promoting nd sense

the school would become a catalyst for division within the community, rather than a

melting pot of Americanizatioff.

Mann argues that public schools are not seminaries and should be restricted from

teachingit he pecul i ar and ydiosntei nrcetliivge oduosc tdrei nnoent
|l nstead, schools should acknowledge their
mor al so founded in the Bible. But in using

use of sectarian glosses/interpretatittiEhere should be no protest to its use in this way,

and Mann avers that

42 Twelfth Annual Report (1848) iAnnual Reports on Educatidt872), 723.

43 Twelfth Annual Report (1848) iAnnual Reports on Educatiq©872), 71415.

44 Lawrence Arthur CremiriThe American Common School: An Historic Conceptiéew York:
Col umbia University Bureau of Publications, 1951),
religious diversity in the 1839 edition of t@@mmon SchoolJournal i The di versity of r el
prevalent in our community, would readit difficult to inculcate any religious truths . . . were it not for
two reasons: first, that the points on which different portion of a Christian community differ among
themselves are far less numerous than those on which they agree; and, secoadiy)oietso true, that a
belief in those points in which they all agree, constitutes the best possible preparation for each to proceed in
adding those distinctive particulars, which did not recognize the truth that we were created to be religious
beingswoul d be as though we were to f orComnmon3clwaian body
Journal Volume 1 (1839), 14.

4 Twelfth Annual Report (1848) iAnnual Reports on Educati¢h872), 729. George M.
Thomas, Lisa R. Peck, and Channin G. De Haauorilee the shifting approach to the use of the Bible from
the 1%tothe2@cent ur y: i Be f o Meenturly, enost educatorsavith Ptodressive 1 9
sensibilities accepted American civil religion and supported the inclusion of prayer andeBithilegras
symbols of the common religion . . . The early common school principle had been to exclude religious
organizational authority by excluding commentary. But the twentieth century Progressive educators saw the
Bible itself differently. They propose@taining the study of the Bible, but as literature . . . The Bible now
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in all myintercoursefor twelve years, whether personal or by letter, with all the
school officers in the State, and with tens of thousands of individuals in it, | have
never heard aabjection made to the use of the Bible in school except in one or
two instances; and, ithose cases, the objection was put upon the ground, that

daily familiarity with the book, in school, would tend to impair a reverence for
it.4®

As we will see in tk section on Catholic opposition to common schaak scriptura

(Bible reading without use of commentaries or glosses and without any reference to its
interpretation via the tradition ofiagisteriun) is a distinctively Protestant principle, and

the KingJames Bible read in common schools is a Protestant transfafionording to

James Fraser, the heart of the problem was
to understand the need to resp®Eeentualyhe f ai t
many Catholics opted out of public education, while many Dutch Reformed folks never

opted in to it, choosing their unique sectarian faith over generalized civil religion. Let us

turn first to Protestant opposition to common schools in Philadelphia@stdrB and

then to Catholic protests against Protestant public education and their petitions for tax

dollars to fund parochial schools in New York.

had value as an expression of humanity. If it were to be present in the school, it had to be denuded of the
supernatural .o fiRefor mi ng EdWS3Al JhamSecularRevalutienf or mi ng F
Power, Interests, and Conflict in the Secularization of American Publi¢Bé&ikeley: University of
California Press, 2003), 382 and 386.

46 Twelfth Annual Report (1848) iAnnual Reports on Educatiqg72), 735.

A Ev e n was notdéneminational catechism, [common] schools used the Protestant rather
than the Catholic Bible. Indeed, to read the Bible without comment itself was not neutral but was a
Protestant notion; for Catholics, the Bible required the gloss of the chuocktounder st ood. 6 ( Nor
Religion and American Educatipi3). Another example was the 1869 resolution by the National Teachers
Association to read the King James Bible devotionally, but without comment by the teachers.

48 Fraser Between Church and Stau.
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Protestant Opposition to Common Schools

AThe gravest obstacl e t o omrhoa shdote vel op men
system throughout he Uni ted States was neither wur
nor rural compacencyp ut r el i gi ou*$ intransigence. 0
Although Horace Mann was passionate and persuasive, everyone did not support
his vision of common schooling. Some peogdev no need for improvement or reform;
they were content with the educational status quo. There were those who wanted to
maintain local control of education, rather than relinquishing power towsidéeor
national institutions. There were parents who t@dro secure the right of their children
to attend private schools. And then there were religious leaders who questioned whether
nonsectarian education was compatible with orthodox ChristizftiRysh Welter
contends that this latter group presented thgest obstacle to widespread acceptance of
national common schooling. In 1838, Frederick A. Packard of the American Sunday
School Union put himself in the center of a controversy about book selection in school
libraries, engaging in a smonth battle irprint with Horace Mann. In 1846, Matthew
Hale Smith accused Mann and the Massachusetts Board of Education of running
Agodl essd0 schools. Both Packard and Smith
conservative bent than Marh.
Since this dissertation focuses schools founded by Dutch Reformed
immigrants, it seems important to note that both Packard and Smith were Calvinists, and
their objections to Horace Mann and his vision for schooling centered, at least in part, on

theological tenets such as total depraverhaps even more significant is their belief

4 Welter,Popular Education and Democratic Thought in Ameyitas.

50 Welter,Popular Education and Democratic Thought in Ameyit@4.

SSFor further explanation of various sites of re
Cr e mirhe ArsericarfCommon School.
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that specific theological propositions cannot and should not be watered down to general
ethical principles for moral behavior. This indicates a willingness to uphold religious
orthodoxy above broad communaility, even if such is seen as separatist or anti
American. As we will see in chapter three, the tension between the forces of
Americanization and the forces of maintaining cultural and religious purity in enclaves
runs through the history of the Chr&tiReformed Church (and its split from the

Reformed Church in America) and Grand Rapids Christian Schéols.

Philadelphia: Frederick Packard and the American SundaySchool Union

Frederick A. Packard was born in Massachusetts in 1794 to parents of Puritan
descent; his father was a pastor. He was a lawyer and an editee bfampshire
Federalist which later becam&he Springfield Republicamitially chosen as a delegate
to the anniversary of the American Sundashool Union, he so impressed the group tha

he was offered the position of editor of their publication. Edwin Wilbur Rice claims that

Amore than to any other one man the shapin

52 Edwin Rian explores the response of Calvinists in the public school movement in New Jersey,
which mirror the debates between the CRC and the RCA in Michigan. Both sides were in favor of universal
education, but some (e.g., Charles HodgEriiceton Seminary) held that private schools were the best

location for such formation, while others (e.g., Presbyterians John Maclean and the Reverend Robert Baird;

Reverend Abraham Messler of the Old Raritan Church, President Theodore Frelinghuystayecs

College, and Governor Peter Vroom, all from the Reformed Church) supported public schools. Rian notes
that Presbyterians divided into Old School and New School in 1837. The Old School developed under the
leadership of Hodge, who argued that parakimstitutions would help to maintain religious orthodoxy
against the increasing forces of worldliness. During the conflict over public funding for Catholic Schools in

New York, Hodge wrote the following: Shellugmake at e mus
her schools accessible to all classes of people, by excluding religion from them entirely; or she must let
every denomination, or the people in every district

Sunday Schopb8). Hod@ used the example of Catholics and fellow Calvinists in Scotland and Holland to
plea his cause convincingly enough that the General Assembly appointed a committee in 1844 to consider
the issue. When the committee recommended parochial schools in 1846ed a victory in battle.

Between 1846 and 1861, thitjx schools were founded. But apathetic congregations who offered little
monetary support and the rise of public schools foretold a lost war. By 1870, private Calvinist schools had
almost completelgisappeared in New Jersey. Edwin H. Ri@hristianity and American Educatiq®an

Antonio: Naylor Co., 1949), 3G3.
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SundaySchool Union was due to Frederick A. Packard. He personally examinedfmost
the Uniondés publicati on s>laMalch 888 nowlvinge at e d
in Philadelphia, Packard began a series of five letters which appeared in successive issues
of theNew York Observaand theBoston RecordeHe wanted wider use bis
organizationds collection of s*mPackard | i brar
accused Horace Mann and the Massachusetts
the Bible and religi on®Thecwndlittbegmwhenof t he p
Packard wrote to Mann, aski nTge GhidetHonte eval u
one of the books in the Ilibrary series. 1In
he writes:

Having got the book and read it, | have today written him a longemns

condemning the boak toto so far as the view of a great portion of our people are

concerned. For my own part, | should rather no District Library should ever be

formed, than to have them,tliey must be composed of such books as that.

| n Mdetter @ Packard written the same day, he explains that the book is offensive

because it denounces people to fAeternal pe
di sobedi ence, 0 because it places anefiarbit
of God, because God is not characterized a

SPackar dos o wnThevieachkesTaughtleelTeadherdrainingrhe Union Bible
Dictionary, The Higher RockandLife of RoberOwen See Edwin Wilbur Ricelhe Sundaygchool
movement, 1780917, and the American Sund&ghool Union, 1811917, p.174177.
Culver asserts that fAeven though it be granted
orthodox, evangelical daites of Christianity should be taught in the public schools, nevertheless his
action was dictated in part by another motive. His letter [July 9, 1838] admits that he went to New Bedford
to promote t he Herack Kanwdnd Relig®n in tildhssaahusetts ®ubl{c School).
55 Welter,Popular Education and Democratic Thought in Ameyit@5. See Culvetlorace
Mann and Religion in the Schopths56 . A The i ssues between Packard and
because Mann was authoriziedrecommend books for district school libraries. . . [but this debate was a
nonissue because] The Massachusetts legislature had banned sectarian textbooks from the common schools
long before the Board of Education came into being, and in any event @a&sn resident of
Pennsyl vaniao (WeRter, note 4, pages 351
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emphasis on total depraviyMannos opti mi sm about human na
with Calvinismbdés pessimism about human dep
Packard conceded in the secdeitier that some people may disagree with the
t heological content of some of the texts,
existence of a God, the inspiration of the
should be de®MNedi teebtiaruae. of the word @f
beenlong-contested whin Christianity and his contention that such doctrines are not
sectarian, but universal. Jonathan Mdss&plains that Packard included all human
beings in his assertionth@dtd oct r i nal b e,IBapgsisandomgindl $ine  Tr i ni |
were crucial factors in conditioning their
believed human actions were based on general ethical principles shared by all reasonable
people. As such, fibeli,ehkdvinityrmfChristfoathe innateme r s i
depravity of children had little influence on how one lived as a member of a family or a
citizen of *%he exemhiowhich pasticular tenets of religious faith impact
education and ethics is a recurrirgm of contention in the work of Horace Mann and
those who opposed it.
Il n Mannds final l etter, dated July 22,
Massachusetts law of 1827 requiring towns of more tharhiivelred families to have a
public high schoolhas e en fial most wunani mouslyo ratifie

by the public. Mann garners the additional support of Samuel M. Burnside, who drafted

56 Quoted in CulverHorace Mann and Religion in the Massachusetts Public Sch&pland 59.
5" Quoted in CulverHorace Mann and Religion in the Massachusetts Public Scho@ls
58 Jonathan Msserli,Horace Mann: A Biography (New York: Knopf, 1972)5.
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the | aw. Burnsideds | etter of June 4, 1844
(intended) meaningf its language, and its widespread acceptance:

It was not construed to mean the excluding of religious teaching in the great

doctrines of the gospel; this had given no offence for two hundred years to the

religious denominations making together the gbealy of the people; it was

interpreted to mean, if to be operative, the exclusion of ecclesiastical systems of

church government and discipline . . .The committee did not understand that any

doctrines of dogmatic theology had been taught in our schaatsdoy yeard

they were all of the opinion that such doctrines ought to be exdutted our

schools could not otherwise be sustathélat the school room should never

become the battle ground of polemic combatants . . . | know the bill was

universally undestood as excluding doctrinal subjects of doctrinal theotdgy.

Whether or not Burnside is correct that dogmatic theology was no longer being taught in
schools is debatable. What is striking 1is
in Christian noralityd which might tell us something about the hegemony of liberal
Protestant Christianity in Massachusetts politics at the time.

For Mann, Athe great ideao of the commo
of men of all denominations attend the schtoad g et her , 6 but this requ
Mann clearly outlines the differences between himself and Packard in their plans and
their audience, as the former envisions hi
while the latter represents a sectariarafg me nt whi ch prop%That es fp
latter was undeterred in his endeavor. Packard tried to disparage Mann at a meeting of the
Massachusetts General Association, proposi

correspondence to him, and then raafizhis mistake (his breach of social etiquette? his

|l ack of popular public support?), Afhe made

5%Culver,Horace Mann and Religion in the Massachusetts Public Schabf&Samuel M.
Burnside to Horace Mann ihhe Common School Controverd-50.
80 Culver,Horace Mann and Religion in tHdassachusetts Public SchooFs-4.
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not be made known %@ackasl ivab eartiblli discradges, Manin vas . 0
widely defended, and both weon to market their widely disparate visions for religious

educatiorf?

Boston: Matthew Hale Smith, The Bible, the Rod, and Religion in Common Schools

Education without religion, is irreligious. It cannot be neutral, and in fact is
not neutral. The effot to keep out religion from all the books and all the
instructions,gives them of necessity an irreligious and infidel charatter

Matthew Hale Smith was born in Maine and ordained a minister of the
Universalist denomination at the age of 17. He congddeCalvinsm when he was 32
and ordaine@northodox minister n Massachusetts. He preache
of God on a New Carto to the Church and th
October 10, 1846. It was printed in tBeston Recordea few days later, as was a review
of the sermon by William B. Fowle, publisher of iemmon School Journét Central
to the sermon are Smithoés foll owing points

An effort has been made, and that too with some success, to do three things with
ourcommon schools: 1. To get out of them the Bible and all religious instruction.
2. To abolish the use of the rod, and all correction, but a little talk. 3. To make
common schools a counterpoise to religious instruction at home and in Sabbath
schools. The Bard of Education in Massachusetts has aided in this work in two
ways: 1. By allowing an individual, under the sanction of its authority, to
disseminate through the land crude and destructive principles, principles believed
to be at war with the Bible amwith the best interests of the young for time and
eternity. 2. By a library which excludes books as sectarian that inculcate truths,
which ninetenths of professed Christians of all names believe while it accepts
others that inculcate the most deadly hg@eseven universal salvation. We ask

61 Culver,Horace Mann and Religion in the Massachusetts Public Sch@®ls

52 For more information about this controversy, see Messtoliace Mann 309315 and Anne
Boyl an, ASunday School SudayrschooAThe Formateomof &b dmetiaart i on i n
Institution 17901880(New Haven: Yale University Press),-29.

53 Reply Letter from Rev. Matthew Hale Smith to Horace Mann, November, T8#6Bible, the
Rod, and Religion in Common Schqod2.

64 Subsequent corspondence between Smith and Mann was collect&tienBible, the Rod, and
Religion in Common SchoolBor more information about this controversy, see Hinsttaleace Mann
and the Common School Revival in the United St2@&3232; Culver Horace Mann ad Religion in the
Massachusetts Public Schoa®4213; and MesserlkHorace Mann 432440.
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not that religion shall be sustained by law; but we do ask that impiety and
irreligion shall not be supported by the stte.

Rev. Smith furthers Packardds position abo
of onetenth of Christians (presumably the Unitarians and possibly the Catholics) should
not outweigh the beliefs of the rest. His deeper contention is that the Massachusetts
Board of Education (with Mann at its helm) is functioning at odds with Christjanity
fact, they may be enemies in a war against faith.
Fowl ebs review ofHéehet sackenSmstboéatpes
and suggests that schools, churches, and other charitable institutions are helping to make
the world better, not worseéle defends the members of the Massachusetts Board of
E d u c at mobonly catlsodoR men, but distinguished as leaders and lights among the
evangelical sects. o He asks AWho but the R
yout h?0 And thenf het s$agb Dhé current situa
expose the barefacednesso of Smithds charg
First, then, the Board have never said a word against the use of the Bible in
schools, but on the contrary, have required it to be used in the bolyisander
their control . . . the Bible is probably read daily in every public school in the
State, and it is required to be read in the schools of this city. Secondly, the Board
have always and every where strenuously urged the importance of earbueelig
instructiond and, if the preacher does not know this, he is ignorant beyond
excuse, and if he does know it, he is wicked beyond pardon.
Fowle exhorts Smith to review Mannds Ninth
own condemnat iwint,hd aa ncde nhseureendosf t he paper 6s
have published Smithdéds sermon in the first

to expose its falsehood. For propagating such lies, Fowle makes the following

pronouncement about what shoulgphmae n t o Mr . Smith: ni f we b

5 The Bible, the Rod, and Religion in Common Schddls
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capital punishment, we should say, [the sermon] entitles the preacher to a ride in a cart
that would leave him standing, as his whole sermon stands,mro t h® ng . 0

Il n Mannés repl y hheddads thehimentions aflithe Boarohof t
Education, who support rather than undermine the use of the Bible in schools, and he
points to the positive results of their efforts throughout Massachusetts:

It is well known to every person who has had thedsonto ascertain the facts on
the subject, to be wholly untrue. The whole influence of the Board of Education,
from the day of its organization to the present time, has been to promote and
encourage, and, whenever they have had any power, as in thé ttessdlormal
Schools, tadirectthe daily use of the Bible in school.

He praiseshe efficient efforts of Board of Education in getting the Bible into schools,

noting that his last inquiry revealed its use in all of the towns in the State, except for a

few, and because those three towns had not responded, was likely used in therfi’as well.
Smithodéds reply is Il engthy and directed more

1. I regard you as the representative of a system, or its head, which seeks to
change, slowly, perhaps, kaurely, the whole system of education in common
schoolsd the result of which will be to elevate the intellectual over the moral,

and man above God. In detail and in element | conceive your notions, in this
matter, to be crude, their fruits destructived @he more | have seen your system
explained, the worse, to my mind, it appears. 2. | understand you to be opposed to
the use of the Bible in school as a school book . . . | suppose you to be willing that
parts shall be read. But are you in favor ofulinele Bible as a school book? 3.

Are you in favor of the use of the rod aprancipal means of enforcing

obedience? That you tolerate it in deference to public sentiment, |1 do not dispute.
But | am misinformed if you are not against its use, and do ngglabave

opportunity, discountenance its use. 4. | understand you to be opposed to religious
instruction in schools; that you rule out as far as you have power truths and
sanctions which nine tenths of professing Christians believe essential to sound
mords and an honest life, no less than to the salvation of thé%oul.

56 Wm. B. Fowle inThe Bible, the Rod, and Religion in Common Schd&ls17, and 19.
57 Letter from HoracéMann to Rev. Matthew Hale Smith, October 19, 184@hie Bible, the
Rod, and Religion in Common Scho@8-4. Mann returns to results in his letter of November 9, 1846:
Afrom the official r €gnmittdes, it sppedrs thaetBdleevasneverso t he schoo
extensively used in our schools as at the present time, and that its use has been constantly increasing, ever
since the influence of the Board was brought to bea
58 Reply Letter from Rev. Matthew Hale Smith to Horé¢ann, October 27, 184@he Bible, the
Rod, and Religion in Common Scho@6-7.
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He asserts that Mann has dangerously upended the proper hierarchy between God and
human beings. Rather than acknowl edging th
attacks Mann for his drespect of the Bible. Since Smith believes corporal punishment is
commended in the Bible, he questions Mannbod
notice how their definitions of Areligious
Smith, orthodoxenets of doctrine should be taught; For Mann, ethical principles distilled
from the Bible, which makes known #fAthe rul
be taught, limited only by legal boundaries, as he explains in his reply of November 9:

Evey one who has availed himself of the means of arriving at the truth, on this

point, knows that | am in favor of religious instruction in our schools, to the

extremest verge to which it can be carried without invading those rights of

conscience which ares&blished by the laws of God, and guarantied [sic] to us by

the Constitution of the Stafé.
Mann goes even further to defend his position, using a biblical allusion to demonstrate
his fervor: Al regard host i Itcrimgwhiclolcoule | i gi o
commit against man or against God. Had | the power, | would sooner repeat the massacre
of Herod, than | woul d k @Ehpybdtrasopportr el i gi on

Areligiond as a component of difdrenciratheiron, bu

use of the term.

69 | etter from Horace Mann to Rev. Matthew Hale Smith, November 9, 184tieirBible, the
Rod, and Religion in Common Schod@8. Mann further explained: | wi | | matalodtpetHort h e
Abbott Lawrenceéd AA universal education, founded upon the morals drawn from the.Bible Gi ve us t hi
and an open Bible, and we wi |Abbotf Laverencdh7621858)evasaP o p e , P
prominentAmericanbusinessman, politician, and philanthropist. He fouridmdrence, Massachusetta
a letter, L a wr e wa eaulture shouldebe fduAded upan our lddly IReligion. The pure
precepts of the Gospel are the only safe source fro
Abbott Lawrence by Hamilton Andrews Hill [Boston: Little, Brown & Company, 1884], 115.)

" Horace Mann: Sequel to the Balled Correspondence between the Rev. M.H. Smith and

Horace Mann, 31 quoted in Culver, 208.
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In his reply, Smith acknowledges that the Bilslesed in schools, but claims it
has been demoted from fithe I nspired Word o
and thus stripped of ontosxcdiateahoseChrigtianewho. 0 S m
guestion the divine inspiration of the Bible, as he believes Mann to be one of them:

If your own voluntary testimony is to be takgou do not believe the whole Bible

to the inspired Word of God. The man who rejésa part of the Bible, must, in

my opinion, reject the whole. It claims entire inspiration. If it be not so inspired, it

is not true . . . No plan can so effectually get the Bible, ultimately, out of Common

Schools, as that which rejects a part as net @ad another part as fit to be read.

Smith lays out an all or nothing ultimatum, asserting that only accepting parts of the

Bi ble is Anothing more than Deism, bald an
about what may or may not be legally fodbie n: Al f | may not teach
schools, because the Constitution forbids

believed human depravity was a dangerous and damaging tenet, while innate human
goodness was useful and positive, he migitthave accepted that both positions were

sectarian. Both seem to universalize their position. Smith suggests that districts should
have the right to fimake their schools as r
individuals or groups have the rightuse their tax money for separate educatiorhis

is an argument that recurs throughout American educational history, with differing levels

of success (e.g., the charter school and homeschool movements).

" Reply Letter from Rev. Matthew Hale Smith to Horace Mann, November, T846Bible, the
Rod, and Religion in Common Scho@6-9, 44, 48, and 53.
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New York: Catholic Opposition to Common Schools

By their establishment and control of both public and private schools,
churchmen stamped upon neighborhoods, states, and nation an
interdenominational Protestamleology which nurtured dreams of personal
and social progress.By the middle of the ninetaén century,
leading citizens assumed that Americanism and Protestantism were synonyms
and that educatiorand Protestantism were allie3hhe prevalence of this
sentiment encouraged nativism, muted the voice of the courts
in issues involvinghurchstate rehtionships, and impelled Jews, Catholics,
and some Protestant groups who rejected the interdenominational
consensus to institet separate systems of parochiaschods.”?

As common schools found a cultural foothold, there was need to delineate
between secal education (no religion), moral education (fundamental tenets held by all
religions), and sectarian education (specific denominatiBrakestant or Catholic
doctrines)In 1792, Bishop John Carroll of Baltimore (with jurisdiction over all Catholics
inthe United States) published a pastoral | e
youth, o and in 1829, the First Provincial
bishops from each of the United States dioceses present) called for the establidhment
schools where students would be taught the principles of Catholic faith while also being
instructed in other thingS.But the issue of parochial Catholic schools did not gain
widespread momentum until controversy erupted in New York a decade later. To
understand the context, we need to back up to 1805, when a group of Protestant
philanthropists in New York City were given a charter as the Free School Society (FSS)

by the New York state legislature to establish free schools for poor children not currently

under the care of any religious society. The city received funds for education from a share

2Timothy L. Smith, fAProtestant -$86hTheloumnalgf and Am
American HistoryVol, 53, No. 4 (March 1967): 680.

73 Lloyd P. Jorgensornthe State and the Public School: 182%25(Columbia, MO: Universityof
Missouri Press, 1987), 72.
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of state tax on the sale of liquor. The allotment to organizations such as the Free School
Society (FSS) was to be proportional to the number of students whdeattemd the
money was to be used for teachersodé salarie
congregations except the Roman Cathd@wtch Reformed, and Associate Reformed
Presbyterian relied increasingly upon this nonsectarian organization to educate the
chi dren of t hei f*Overthe yegrs howevér,ahm FréeiSehsol Society
was also granted building lots, construction subsidies, and other monetary allotments; it
effectively served as the public school system for the city and held a monopoief a
decade. In 1826 when the Free School Society (FSS) was granted a new charter, it
changed its name to the Public School Society (P5SS).

In 1820 the Bethel Baptist Church of New York, located in a section of the city
not yet served by the FSS,emed a school for poor children of all religious faiths in its
basement, enrolling 686 students in its first y&dihe congregation was granted the
usualpest udent monetary distribution for teac
to use any sutps funds, after payment of salaries, to equip or erect buildiagsght
previously reserved f or’Bdatheldaphstegpand&dh ool So
three schools by 1822. Other churches followed suit, opening schools and petitioning for
similar \ax-funded privileges. The Free School Society cartel was under siege, and it
openly opposed such schools on the grounds that it threatened thegatanan

common schools and encouraged the growth of divisive sectarian schools. Bethel Baptist

“Timothy L. Smith, AProtestant -$85hTheolournalgf and Am
American HistoryVol, 53, No. 4 (March 1967): 683.

5 1n this section, | will follow the chronological shift in title and follow etthistorians who use
acronyms or call it AThe Society. o

“Ti mothy Smith, fAProtestant Schooling, o 685.

" Lloyd P. Jorgensorthe State and the Public School: 182%25(Columbia, MO: University of
Missouri Press, 19§715.
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insisted is program was as nonsectarian as that of the FSS since they used the same
curriculum and the same nondenominational catechism for religious instruction. In 1825,
the Common Council of the New York state legislature passed an ordinance denying
common schddunds to any religious society.

Timothy Smith argues that the success of the FSS depended on its ability to
persuade people that Anonsectarian Protest
The Society argued that its schools and their textboeokst f ort h At he funda
of the Christian religion free from sectar
offer moral education based on Christian ethics, but separated from divisive dégmas.

1812, the FSS implemented a plan to sudEamool on Tuesday afternoons to allow

time for catechizing children according to the religious preferences of their parents. Fifty
Awomen of distinguished consideration in s
denomi nat i ons 0vewasinstiuctdréEThaseewdre entiners Rrotestant

church women. There were no provisions made for the Catholic students, which added

insult to the injury of antCatholic textbooks and Protestant Scripture reading practices.
Catholics might agree on the portance of moral formation, but not that it could be

separated from specific doctrines. What the Free School Society claimed was
nondenominational was seen by Catholic bis
aimed to subvert the religious faith@fa t h o | i c¢®! Diahe Rawvitah & norrect in

her assessment of FSS blindness to this critique:

Ti mot hy Smit th,0odPmat, e&s t6a8BBt. Sc

7 Quotation from Public School Society Committee Report, cited in Joseph T. McCadden.
ABi shop Hughes versus The PThb Catholic Fstolical RévieBa.50i et y o f
No. 2 (July, 1964): 196.

8Ti mot hy Smi tSkc,h oioP ri ctge Dt HBt3 .

81 Vincent P. LanniePublic Money and Parochial Education: Bishop Hughes, Governor Seward,
and the New York School Controve(€eveland: Case Western University Press, 1968), ix.
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The Society failed to recognize that its version of nonsectarianism was sectless
Protestantism. Its failure, too, to remove voluntarily the open sluresigai
Catholicism in many of its textbooks underscored the transparency of its seeming

religious neutrality. The Societyds i na
horizons made it impossible for the Society to reach a compromise with the
Catholics®?

Cathdics were initially split on schooling. Some believed that religious training belonged
most properly to the realms of home and church and trusted in public schools to embrace
all religions equally. Others (an increasing majority) understood that pubbatsaiu

was always and already stacked against Catholics (especially poor immigrant Catholics)
because of class, language, and theology. They wanted to enjoy the benefits of their tax
dollars spent on common schools without their children being subjeisctin@nation.

But instead, there was increasing nativist and@atholic hostility, with riots breaking

out in New York, Boston, and PhiladelpRfBy the time the fires were extinguished,
Catholics were determined to educate their own children, pb&yesdgth public funding.

In his second annual address to the state legislature in January 1840, New York
Governor William Henry Seward (Protestant, Whig) took up for the oppressed
immigrants®*Ravi t ch suggests that Govewensabr Sewar ¢
education was t hé&HebeliVed educajien caultl lowei rates afg e . 0
poverty and crime, but it could also serve the public welfare by cultivating good citizens

and bolstering social equaliti«ccording to Joseph McCadden, Governow&elfi h a d

82 Diane RavitchThe Great School Wars: A History of tNew York City Public Schools
(Baltimore: Johns Hopkins University Press, @N35.
831n 1843, when the Philadelphia school board ruled that Catholic students could use the Douay
Bible, more violence erupted. By the time itend®&d, wo Cat h o | ddozens bf hamesthaddeen n
burned down, the militia had fired poibtank on crowds, mobs ruled the city for three days, and thirteen
peopl e had b eReligiorkand Ameridan Bduddtpid3d ,
84 Seward also spoke out against slavery as early2& d&d incurred the wrath of Southerners
when he refused to return fugitive slaves who made their way to New York. After losing the Republican
presidenti al nomi nation in 1860, he became Lincol nb
85 Ravitch,The Great Schodlvars 38.
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learned that thousands of children (his advisers said 25,000) were receiving no education
whatever, 0o and in New York City, out of <co
the education offered by the Public School Sod@tnecessary, Geernor Seward
supported the establishment of schools where immigrant children could receive
instruction from teachers who spoke their native language and shared their religion. The
PSS, fueled in part by nativist sentiment and also by the economic thiesihg
students, offered a remonstrance arguing t
familiar with our | anguage and reconcil ed
possible, and that their schools were the prime site for that culssiaditation®’

John Hughes was an Irish immigrant, the son of a poor farmer, who came to the
United States in 1817 at the age of twenty. While Hughes was working in Maryland as a
gardener for Mount St. Maryob6s Colferege and
admission as a student, he met Bishop John Dubois (president of the college at the time).
Hughes served as a priest in Philadelphia before being called to New York in 1839 to
replace DuBois as bishop after the latter suffered a paralytic stroke. Bisighes was
in Europe raising money and recruiting priests and teachers when Governor Seward made
his radical proposal, but he returned prepared to rally the troops and to take Seward up on
his offer.

After convening a meet Cathglicandrchdsfae tr ust e
petition was drafted on behalf of all eight parishes which supported a free school and

agreed to seek public funding. The petition, requesting public aid based on financial need,

%Joseph T. McCadden. @dABishop Hughes vBwesus The
Catholic Historical ReviewNol.50. No. 2 (July, 1964): 191
87 Quotation from PSS remonstrance cited in McCadden, 193.
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was submitted to the Commiaerma€ondkebouary2s,s Boar

1840. Shortly thereafter, similar petitions were submittethbyScotch Presbyterian
Church and the Hebrew congregation on Crosby Street in New York City. Strenuous
opposition came from the Public School Society and numerowsrdeations, including
Methodist Episcopal, Reformed Presbyterian, and Dutch Reformed chitthbie the
Board considered the petition, the PSS furnished Rev. Felix Varelac@egeneral of
New York with Dr. John Power) with a set of textbooks forgasusal, so that they
might remove any offensive passages.

On April 27, 1840, the Committee on Arts and Sciences and Schools submitted
Document No. 80, which was its response to the controversy. It asserted that Catholics
were taxed as citizens for the popt of civil government and not as Catholics for the
support of another religion, and further explained

Our institutions are designed not to create or perpetuate religious distinctions, but

to place all mankind upon a common footing of equality. Anyllega

acknowledgement of any religious denomination, as a dependent upon the public
bounty for any kind of pecuniary aid or support, would be an abandonment of the
great constitutional principle, that the end and aim of all just government is the
equal proteddn of all men in the free exercise and enjoyment of the rights

derived from the written Constitution of the laf{d.

The document asserted that the church and the home were the proper place of religious

instruction and argued for common schooling freeegfarianism. As such, it directed

the PSS to remove any books which might be offensive to Catholics or other sects.

88 Edwin H. RianChristianity and Ameécan Education(San Antonio, Naylor Co: 1949124
126. It is worth noting thahe Dutch Reformedhurches had unsuccessfully petitioned for monetary
support of their schools in 1826 in line with Bethel Baptist, so their opposition may have the taste of s
grapes.

89 Quotation from the Report of the Committee on Arts and Sciences, Document No. 80, Board of
Assistant Alderman, April 27, 1840. Cited in Ravitch, 43.
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Document No. 80 was adopted by the Board of Assistant Aldermen by a votd of 16
Catholics took to the presses to address the issuesitieaaudience.

On July 4, 1840, Didohn Power (VicaGeneral of the Diocese of New YQriet
up a new weekly, thEreeman's Journalith lawyer James W. White as editor, the
stated purpose of which was to gain access to the public school fund for Celtiiidlien
(the unstated purpose was to supplant the current diocesan publi€atibeT eller,
which was less sympathetictothecad8¢)n t he journal 6s second v
Power published an open letter to the Public School Society. "I amedécmpposed,”
wrote the vicaigeneral, "to the edutian which is now given in oujpublic schoollt is
not based, as in a Christian community it ought to be, on the Christian religion. Its
tendency is to make deist8.Power further excoriated the P&&tbooks for containing
ithe most mal evol ent a f?dnother cohtribatdrto the k S 0 o n
journal agreed that public schools were sectarian in their Protestant bias, but wrote that
elimination of any or all religious instruction was uceptable.

In late October 1840, Bishop John Hughes testified in front of the Board of
Aldermen for four hours on two successive days. In the face of outright attacks against
Catholicism as intolerant and exclusivist, Hughes argued that the slander wherbase
misconceptions and misinformation. Some of that slander had come from PSS textbooks,
he asserted. Along with offering bi&ree instruction and excluding religious instruction

~

from regular school hours, they€@watholics i

90 Ravitch describes publishersTifie Truth Tellems bei ng from fAthe Jacksoni
Democratic party . . . [which] maintained that religious training belonged in the realm of the home and
churcho (41)

%2 New York Freeman's Journal July 11, 1840. The letter was dated July 9 and signed by John
Power as vicageneral of the Diocese of NewMor Quoted in McCadden, ABishop
Public School Society of New York,o 194

“2Fr e e me n 0,JulyX,01840.Citet] in Ravitclthe Great School Ward5.

49



appointees, even by the Society, if%®only t
After the hearing, the Board of Alderman appointed a special committee to handle the
issue. During the intervening ten weeks, each side submitted comproopssais
which rehashed previous offers and were unsatisfactory to the other group: Catholics
would not agree to any plan that did not recognize the distinctive nature of Catholic
schools, and the PSS would not abide public funding of distinctly sectahaals. The
special committeebs recommendation on Janu
petition, which the Board did byavoteof-15. A The | one di ssenting
Daniel Pentz, who afterwards was a great favorite of the Irish Catholicsfstanid on
t hei r %Catholic Were andeterred on their path to a statewide hearing, believing
they had the support of the governor.
Governor Sewar dos S#iaorSepermtengentofSchedlsat e an
John C. Spencer, submitted a reporépnil 26, 1841 which argued the importance of
religious instruction in American schools:
It is believed that, in a country where the great body of our fetitieens
recognize the fundamental truths of Christianity, public sentiment would be
shocked byhe attempt to exclude all instruction of a religious nature from the
public schools; and that any plan or scheme of education, in which no reference
whatever was had to moral principles founded on these truths, would be

abandoned by all . . . It may beyegded as a settled axiom in all schemes of
education intended for the youth of this country, that there must be, of necessity, a

®Joseph T. McCadden. f@dBishop Hughes vBwesus The
Catholic Historical ReviewVol.50. No. 2 (July, 1964): 200. There is some discrepancy between the public
face and the private voice of Bishop Hughes. Ravitch characterizes him as someone who wanted to convert
others to Catholicism, and she quotesranse he gave in his New York City cathedral in 1850:
AEverybody should know that we have for our mission
Uni ted St at e¥).Rian arguasvhattHaghes evenbually came to believe that seterd the
key to furthering Catholicfaittt o new pri ests at ordination, he said
that, in this age and country, the schodHe goes befo
Catholic School System in the thd StatesNY: Benzinger Brothers, 1908.)

94 Ravitch, The Great School Wars7.
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very considerable amount of religious instructién.
Spencer interpreted the 4establishment clause of the federal Constituto mean
Aabsol-unttemwanti ono by the government i n m;
people in each locality would have discretion on such school policies. His affjponed
the need for a variety of arentsimighaéxercisetheirt he U
right to choose one that accorded with the
Society had achieved a great deal, Spencer
deserving educational organization in the metropsf. o

When the New York State Legislature convened in 1842, Governor Seward and
William Maclay, chairman of the House Committee on Schools, renewed the attack on
the PSS fias a private monopoly i rmssamedbl e o
taskofpu bl i ¢ €'Gewnard promised.tadapprove legislation that would vest
control of schools in elected commissioners. The Maclay Act, as initially proposed,
accepted Spencer 6s -iddacetrrviemea ioofn ofi aabnsdo lad tl eo wne
ward wouldpopularly elect a school board to make decisions about education, including
religious issues such as Bible readilhgvas later amended to provide centralized
funding and oversight by a New York City Board of Education; this was meant to insure
uniformity and har mony among di st r kHenttse.r viehnet i pornior
was replaced by an explicit proscription against sectarian instruction in public schools.

The language in Section 14 of the Maclay Act which became law in April 1842 reads:

%Quotation from the text of Spencero6s report, q
Public School Soci ety ofhcéhwrywseduarisk, Soena@edized thatten g bef or
absence of religious instruction in public education was a form of sectarianism.

®Mc Cadden, @ABishop Hughes versus

”Mc Cadden, @ABishop Hughes versus
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i N o od abbve mentioned, or which shall be organized under this act, in which any

religious sectarian doctrine or tenet shall be taught, inculcated, or practiced shall receive
any portion of the school %Musmarkesthaahof be di s
the Public School Society. Howeverithva shift in political powerThe Maclay Act was

amended in 1844 to prohibit the New York City Board of Education from keeping the

Christian scriptures out of the schools. In that same year, the Third Plenangil@bu

Balti more (with authority over al/l Cat hol i
Catholic child in a Cat ho ["centunsuathtieonid. 6 Fr om

1960s, well over 90% of the children in private schools were in Roratrol schools.

Connecticut: Horace Bushnell andChristian Nurture

Horace Bushnell was born in Litchfield, Connecticut in 1802, part of New
Engl anddés site of transformation for Amer.|
according tohRawilde$mistcthhoodi s of Cal vini sm,
justice and absolute sovereignty over agai
to teachings stressing a |loving Godds rati
manki ndoés f t &&dlawimg aypiofound religidus experience in 1831,
Bushnell entered Yale Divinity School, where he was influenced by Nathaniel W. Taylor,
who asserted that Asin is in the sinningo
contrary!®Daniel Walker Howel e scr i bes the origins of vari

Christianity:

%®Quotation from Section 14 of the Maclay Act, c
Public School Society of New York,o6 207. This posit

% David L. Smith.Horace Bushnell: Selected Writings on Langudeljgion, and American
Culture American Academy of Religion, Studies in Religion No. 33. Chico, CA: Scholars Press, 1984: 2

WEor more on New England Theology and fAthe birt
the forced marriage of New England dalm i s m wi t h mMNathaniel WiliamsTaylorp17& e e
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Like the Calvinists, Bushnell acknowledged the existence of original sin. Like the
Lockeans, he emphasized the power of nurture to shape personality. Like the
romantics, he respectecethuman dignity of children. He also displayed ronzanti
influence by his belief in &eligious naturéwithin human beings, that is, a
potential for religious sensibility that would develop if properly cultivated.
Unlike the Revivalists of the time, farhom conversion was individualized, occurring
after one reached the age of reason, Bushnell emphasized the influential, nurturing
atmosphere of the Christian household, which allows children to grow up in grace,
reading the Al i vints,gvhoecarimsnicatefatoin evéry dethilefi r

life.’?)J ames Bratt asserts that Bushnell 8s

might have come in the warrant he gave to the Victorian Boaaore popular
sanctuary, it turned out, than cathedral confession, and pure churcledmbi

par

gr e

[and] Bushnell gave the most accurate forecast of the American Protestant future:

a regime of brawny industrialism guarded, or glazed over, by male character and
female virtuet®®

Bushnell 6s vi si on s e elvwmsstcovenartleommunityo d d mi
American domination, and Victorian domesticity.

Bushnell took the pulpit at North Congregational Church in Hartford in 1833 and
stayed there for his entire pastoral ca

congregation, like may others, was committed to American democratic optimism,

Xtu

ree

repulsed by revivalism, concerned about the religious nurture of its children, and attracted

to the social amenities an®Pérhapsiismgostc a |

1858, A Connecticut Liberdly Sidney Earl Mead, published in 1942 (entire text available online
http://www.gospeltruth.net/nathanigitar.htm) and Sydney AhlstromA Religious History of the American
People2™ Edition. (New Haven: Yale University Press, 2004), 429 and 60%513.

Mpani el Wal ker Howe, fAThe SdheiJarnal & Anmeegcanc e o f
History, Vol. 70,No. 2 (September, 1983): 315

102 pavid L. Smith.Horace Bushnell: Selected Writings on Language, Religion, and American
Culture American Academy of Religion, Studies in Religion No. 33. Chico, CA: Scholars Press, 1984: 14.

James D. Br at onofiAfmériean Rretestaritisenn1i8368 3Chuych History
March 1998. Vol. 67, Issue 1: 77B.

104 Sydney AhlstromA Religious History of the American Peo@é Edition. (New Haven: Yale
University Press, 2004), 610.
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famous book, Bushnel@hristian Nurturebegan as sermons and was first published in
1847 by the Massachusetts Sabbath School S
new approaches t$Inthetbdoly Bushnell descdoed canversmm as
agradualandlgl ong process of deepening awareness
Christian, and never k i°%Bscausé Busheellfadams bei ng
organic view of family, church, and nation, it seems natural that he would also see the
value of schools as s# of nurture and development.

One of Bushnell 6s early biographers, EAd

AChristianity and Common School so address

because it clearly articulates the fundamental importance of commoc hool i ng and
inseparabl eness of democracy and public ed
common schooling as fia great American inst
history itselfodo and whichoreema, asbdanal a6 el

schools for our American democracy, the schools which alone can make for the

perpetuity and integrity of a realy democ
I n this address, Bushnell arsesies ofthe t hat

church, 0 but they can also foster the deve

filling the worl d fAwi t hmingled racerotnehneeadt ual , u

105 Sydney AhlstromA Religious History bthe American Peoplé&11. Heated opposition to the
book caused them to withdraw publication, but other chapters were added and the completed work was
published in 1861. In his 1937 tektprace Bushnell and Religious Educatign J. Williams Myers
summaized six principles for which Bushnell is remembered: 1. There is some kind of nurture that is of the
Lord; 2. Organic connection between parent and child; 3. The fellowship and love of the home; 4. Growth,
not conquest, as the true means of extendingg@&d Ki ngdom; 5. Teaching shoul d
6, experience rather than doctrine is the basis of teaching.

106 Horace BushnellChristian Nurture Reprint of the 1861 edition published by Charles Scribner.
Grand Rapids: Baker Book House, 1979: 1

107 Edwin Doak MeadHorace Bushnell, the CitizgiBoston, 1900), 9.
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order, law, strength and courtésproduction so advanced and econauyperfected, by

the restraints of vice and all bad indulgence, as to allow them leisure for books and the

useful refinements of taste and friendship
is the duty of Christians to work toward its end, dmdts g o a | requires fse
its proper place. 0 Bushnell acknowl edges t
keep the Bible in schools, but it is enoug

principles, containing the true standaodsharacter and the best motives and aids to
virtiie. o

For Bushnell, religion and education ar
is education without virtue. Religion without education, or apart from it, is a cold,
unpaternal principle, dying wittut propagation. . . In the highest and truest sense they
are one. Their end is one: the illuminatio
estrangement between the two iIis especially
than half the money we\g for missionary purposes is expended in the maintenance of
schools. As if the cause of Christ had an interest in the schools of India, or the North
West Coast, and not i fAmehcais alsoh missiorsfield, is Co n n

we shall see wit B e e Plbéador thesWest

Hor ace Bushnell, @AChr i sQohnecticiutCommanSdhocClmumalon Sc ho
(18381842); January 15, 1840: 2, 7. AmericarnPeriodic
the public school ceased to perform the function of teaching religion [toward the end of tenfify], a
greater burden was placed on the Sunday school

missionary and evangelisticarmofthdhur ches, the oO6nursery of the churc
Sunday school was twiold: to teach the Bible, and to prepare children for conversion to the Christian
faith. 0 in fiHorace Bushnel |l ®aligiousdHileatiGvolll08gNoolus Educ a
JanuaryrFebruary 2013: 45.

Horace Bushnell, @AChr i sQohnecticiutCommanSdhocClmummalon Sc ho

(18381842); January 15, 1840: 2, 7. American Periodicals pg. 102
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Bushnel |l focuses on the unifying force
A Discourse on the Modifications Demanded
delivered at his own North Park Congregational Church in 1853skierts that it is the
responsibility of Protestants to make nationalized public schools palatable to Roman
Catholics, and it is the responsibility of Roman Catholics to join in the common venture,
rather than demanding separate schools for themselvéamidats that even after being
invited into American citizenship and Aadm
content, but are now returning our generosity by insisting that we must excuse them and
their children from being wholly and properlysfe r i can. 0 Bushnel |l is b
acceptance of national benefits, while simultaneously requesting certain immunities. He
uses us vs. them language in his description of their recourse to foreign countries of
origin, rather than shared American o#inship:

They accept the common rights of the law, the common powers of voting, the

common terms of property, a common privilege in the new lands and the mines of

gold, but when they come to the matter of common schools, they will not be

common with us thred they require of us, instead, either to give up our common

schools, or else . . . to hand over their proportion of the public money, and let

them use it for such kind of schools as they happen to like best; ecclesiastical

schools, whether German, FrenohJrish; any kind of schools but such as are

American, and will make Americans of their childréf.

Bushnell bristles at their request to give up an institution like common schools, which is

one of Athe dearest pr i vnt)lAmgiess. He explansr bi rt

A Common Schools: A Discour shey otnh et hReo nveond i Ga tchaat li |
2. Hartford, Press of Case, Tiffiny and Company, 1853. Accessed via HathiTrust. Bushnell explains that
fAiThe guestion of how Pagans, Mohammedans, and Atheists, are to be accommodated, is, in my view, a
different question, and onkthink, which is to be answered in a different manner. They are to be tolerated,
or suffered, but in no case to be assisted or accommodated, by acts of public conformity. | can not agree to
the sentiment sometimes advanced, that we are not a Chridimm imadistinction from a Pagan,
Mohammedan or Infidel. . . As we have never disowned God and Christ, as a point of liberty in the state,
or to accommodate unbelievers, so we are required by no principle of American right or law to make our
schoolsunchi sti an, to accommodate Tur ks -B3pd Pagans, or r
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that except for the single colony in Baltimore, our history began as Protestant
communities, and especially in New England
We have had the common school as a fundamental institution from thé finst
our view a Protestant ingition 8 associated with all our religious convictions,
opinions, and the public sentiment of our Protestant society. We are still, as
Americans, a Protestant people . . . Protestant, that is, in our civil order, and the
political fabric of our governmenit!
Bushnell suggests that It seems fAgquite nat
common schools remain Protestant, with Ath
the APuritan reganenashsthe Wéstonmdtest@hisen from
classrooms. However, the nation can still have common schools which are established by
state law, supported by taxes, and organized and overseen by public authorities for the
children of all classes, sects and denominations. Public schools are the @ae¢hese
chil dren are Abrought toget htaustoweadawagade ac
the sense of distance, otherwise certain t
When rich children | earn t o fandpooochildierhe st
Al earn the force of merit, o0 understanding
goes further to assert that Ano child can
child, who has not met the people as they are, above h@law, in the seatings, plays
and studies of the common school. Without

To make them palatable, these schools should be cleared of that which might cause

religious objecti on, eafsnajdrides e rwih modedationy fit he

and i mparti al respect to the rights and fe
|l deally, the public schools will be so adv
MBushnell, ACommon Schools . . . Mod#4fications
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and ment al and mauwillzelin thd best mterpst of all ® atterid tham. i t
There should be no exceptions made and no financial provisions offered for private or
parochial schools. In fact, Bushnell asser
application for the disemberment and reorganization of the civil order of the state . . .
Common schools are nurseries of * free rep
Bushnell acknowledges that sometimes there has been just cause for complaint by

Catholics, suchaswhenPeot t ant s have At hrust our own f o

the children of Catholics, 06 or insisting o
even for Catholic students. He suggests co
by agreementirem bot h versions [ Catholic and Prote

instruction by clergy members fdat given ho
accommodations made in most schools, Bushnell explains that Catholics, some of whom
are still sgaking in foreign languages, have been preparing an assault on the common
school system Acomplaining first, of the B
then after modifications on their behalf amount to discontinuance of religious instruction,
theey cl aim common schools offer fdna godl ess s
AAre we ready, as Americans to yield our i
paymasters to a sect who wBushnell attackthear di s me
Catholic desire to have separate school s a
childhood which will grow and worsen in adulthood:

No bitterness is so bitter, no seed of faction so rank, no division so irreconcilable,

as that which grows out of rglbus distinctions, sharpened to religious

animosities, and softened by no terms of intercourse; the more bitter when it

begins with childhood; and yet more bitter when it is exasperated also by
distinctions of property and social life that correspond;\atanore bitter still,

2Bushnel |, ficommon School s . ) ) Modi9f i cati ons
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when it is aggravated also by distinctions of stock or nation . . . [At these schools]
they will be instructed mainly into the foreign prejudices and superstitions of their
fathers, and the state, which proposes to be clear @dcdirsan affinities in

religion, will pay the billst*3

Divisions of religion are rooted in Afor ei
He realizes that no solution wil!/ be found
the ultraProtesant part on one side, andthe l@aat hol i ¢ on the ot her,

willing to offer modifications that will solidify unity without destroying the system and
its Christian foundation. Having done this, it will then become clear that those who

excue t hemsel ves from common schools fare nc

made to bear the whole odium of it.o The r
thrown togethero in this nation may, throu
Amelrnteal ane homogeneous people. o0 Bushnell €

this fAferment of experienced to fAiwear us i
unityo and exhorts wus to |l ook with expecta
conprehensive Christianity is made to appear, and is set up here for a sign to all

nat it¥ns. 0o

Ohi o: Lyman Be e cHyean the NoEhwesnTgratdry c a |

AThe religious and political destiny of
There is the tertory, and there soon will be the population, the wealth, and

the political power. The Atlantic commerce and manufactures may confer

always some peculiar advantages on the East. But the West is destined to be

the great central power of the nation, and unldeaven, must affect powerfully

the cause of free institutions and the liberty of the worldit is equally clear,

that the conflict which is to decide the destiny of the West, will be a conflict of
institutions for the education of her sons, for mses of superstition, or

evangelical |ight ;*®of despotism, or |libe
WBBushnel | | AfCommon School s . ) ) Modi fications
MBushnel |, ficommon School s . ) ) Modi-Z4i cati ons

115 yman BeecherRlea for the Wes2nd Edition. (Cincinnati: Truman & SrhitNew York:
Leavitt, Lord, & Co. 1835), 112
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Initially, the Federal Constitution did not provide for education or funding for
schools, but when the Congress of the Confederation met in 1787 to outline the
organization of the Nwhwest Territory (what would become the states of Ohio [1803],
Indiana [1816], lllinois [1818], Michigan [1837], and Wisconsin [1848]), Article 3 of the
Northwest Ordinance (July 13, 1787) included a significant provision:
Religion, morality, and knowledgbeing necessary to good government and the
happiness of mankind, schools and the means of education shall forever be
encouraged?®
Protestant clergymen were influential in the common school movement in the Northwest.
Because members of clergy were oftie& best educated in their communities, they
regularly also served as schoolmasters. These religious leaders understood that civilizing
the wild frontier required churches and sc
wake of the westward march ofdation, the religious forces of the day gathered
strength as they |l aid plans to meet the 6s
set t | éhPeotestamt.canquest of the continent was the goal.
RevLyman Beecher fAr epr es shmerdrespdnadingWNithw En g

vigor to the new e mpHerassertedethaiosecdring hréstiamityid s o n .

the West Ais as grand an undertaking as it

116 The entire text of the Northwest Ordinance (July 13, 1787) can be found at
http://avalon.law.yale.edu/18th_century/nworder.@smessed ¥22/2013).

117Donald G. TewksburyThe Founding of American College and Universities before the Civil
War( New Yor k: Columbia University Press 1932), 6 8. i
outposts of an army of occupation of the advancingefoaf religion that now arrayed themselves in
deadly warfare against the forces of evil that were felt to be incarnate in the rude frontier population . . .
Among the denominations that stood for an educated ministry and were very early in the fieketof hig
education were the Congregationalists, Presbyterians, Episcopalians, Catholics, Lutherans, German
Reformed Dutch Reformeda nd t he Uni3t8&8)r i anso (72

118 Sydney AhlstromA Religious History of the American Peo@é Edition. (New Haven: Yale
University Press, 2004), 45869 and 56562.
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unspeakably gr eat e rr'®Hee rcmaal nl &hbbefef comry fdindp a we r . 0
school for every district, and a pastor fo
seems to be an admirable exhortation, but there are various troubling undercurrents
roiling beneath his words. One of the currents was th#atmn of the mission project
with the education project. Another current was the desire to stave off Catholic
encroachment in the new territory. As Lloyd Jorgenson explains:
AWhile the missionaries were organizing
they were at the same time promoting public schools, and they saw no

incompatibility in these various endeavors. All would contribute to the spread of
true Christianit$ and the containment of Catholici8m n t h e West . 0

In 1832, Lyman Beecher moved his fayrfilom Litchfield (CT) to Cincinnati (OH) to
serve as President of Lane Theological Semiidly.y ma n B ePeafor the \West
initially given as a sermon in various cities and published in 1832, argued that the
Areligious and paotliiano awo wled th en yd eotf e rt thien end
Territory, and the central weapon for both sides was education. Let us turn to the text as a
case study of prevailing Protestant sentiment of American exceptionalism.

Beecher opens with an epigraph fromthe &bl A Who hath heard su
Who hath seen such things? Shall the earth be made to bring forth in orgrdagh a
nation be born at once? For as soon as Zio
(Isaiah 66:8, KJV). Following others whoviewech e Uni t ed States as t

Beecherexplaingil consi der the text as a predictio

119 yman Beecher in R.H. NichoEhe Growth of the Christian Churalol. 2, p. 179, 1914, qtd
in Tewksbury, 68.

1201 loyd P. Jorgensorthe State and the Public School: 182825 (Columbia, MO: University
of Missour Press, 1987), 448.

21 He also founded numerous voluntary organizations dedicated to Christianity and social reform:
American Bible Society, American Educational Society, American Sunday School Union, American Tract
Society, and American Society for tReomotion of Temperance.
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of civil and religious I|iberty, introducto
cites Jonathan Edwards, whovwa$ t he opini on Athat the mil/
i n Ameri ca. 0 Be e encomium forithe youny nation,sassértmng tlahit
is the only nation capable of reforming it
mor al power o 8eavhngbhtzettmegtworl|l d. 06 Despi
providential destiny Ato | ead the way in t
worltd,se praise is immediately paired with
her high calling, andwerehams s ed f of?2 t he wor k. o

Il f America is to secure ficivil and rel.i
education, and moral culture, by institutions commensurate to that result=the all
pervading influence of schools, and colleges, and seminaregs, gna st or s, and ct
The health of the growing nation wil/ ent a
glorious and un'fBeecha remiedd thenaadiehce thad . 0

in all ages, religion, hastheomaiaspringoie f or

his action . . . It has been the great agitator or tranquilizer of nations, the orb or

darkness or of light to the world, the fountain of purity or pollution, the mighty

power of riveting or bursting the chains of men.

He notesthathl att empts to bring Acoll eges and sc

intervening influence of religious education and moral principle, and habits of intellectual

culture which spring up in alliance with e
againsa |l | owing the pursuit of wealth Ato outr
as the | atter wil/l not catch up once overt

Thriving schools need both books and teachers, instructors who are pioudladd reki

122BeecherPlea for the WesB-11.
123BeecherPlea for the Westl3 and 17. Why the shift from feminine to masculine pronouns? Is
the concept that the young nation is female, but the fully grown nation will be male?
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those teachers who floundered in the East, as some groups were sending, because they
will fail even more miserably in the We%t: Success will demand the work of the
pioneering people who are settling the West territory in partnership with sdmport
those living in the alreadgstablished and thriving East, though Beecher is certain that in
a short while, the West will be able to educate its own and stand on its own two feet. It is
ironic that after cautioning against an economic focus, Beesesrmonetary images of
speedy return on investment to incite the help of the East:
Consider, too, how quickly and how cheaply the guarantee of a perpetual and
boundless prosperity can be secured. The West needs but a momentary aid, when
almost as soon aseceived, should it be needed, she will repay and quadruple both

principle and interesg®

Fifty pages into his discourse, Beecher warns that there is a sense of urgency to this

project, fAfor there is a tide i otheuman t hi
destiny of a nation balances, when the 1|ig
Heassurehi s audience that fAa slight effort nowv
cannot recover when |l ost. o0 The matadmary t hr

mi ndso wshiocliedeadt ed vice, 0 because @t he s
the intelligence, and mor al principle, and
warn that

this danger from uneducated minds is augmented daily by tlieinéipx of

foreign emigrants, the greater part unacquainted with our institutions,
unaccustomed to seffovernment, inaccessible to education, and easily accessible
to prepossession, and inveterate credulity, and intrigue, and easily embodied and
wieldedby sinister design.

124BeecherPlea for the Wes2-2 4 , 3 2 , Noapinibn i3 rore fafse and fatal than that
mediocrity of talent and learning will suffice for the West. That if a minister is a good sort of a man, but
somehow does not seem to be popular, and find employment, hettedgo to the West. Ntet him stay
at home; and if among the urgent demands for ministerial labor here, he cannot find employment, let him
conclude that he has mistaken his profession. But let him not go to the West. The men who, somehow, do
notsucced at the East, are the very mef). who will succe
125BeecherPlea for the WesB9.

63



Il nitially, having shores wide open to i mmi
popul ationo is being inun®&ated and may soo
And it is here that the Catholic specter casts a shadow. Beecher asks a

hypothetcal question, wondering what it would mean if this tide of people is rolling in

Afat the bidding of the powers of Europe ho
alliance to arrest and put tféoughsofthepeople? 0 Be e
entering in these foreign waves are, becau
potentates of Europe as if they were an army of soldiers, enlisted and officered, and

spreading over the |l and. o0 Theyurchandstatesent t
on American soil. Although Protestant ministers neither could nor would wield influence

over the views and votes oftheird her ent s, Cat holic clergy #@dh
power over the conscience as it respects the performance of evepycivis oci al dut y
And, most disturbingly Athe Catholic syste
great extent are dependent on foreigners o
they were to vote as a b ltiang perpl€xeotripaldy,i cs c ou
inflame and divide the nati®dn, [and] break

Here, Beecher pauses to clarify his position and concerns. He is not afraid of the

Catholic denomination if it were separated from European principalities eltemes a

126 BeecherPlea for the West7-52. There is a footnote to this paragraph which reads as follows:
fi* Our language precludes any refereimcéhese remarks to intelligent, virtuous, and industrious
emigrants; nor do we fail to appreciate the many high minded and valuable citizens among this class.
Neither are we unmindful of the rapid advance of internal improvements from the physicatretigobr.
But the excellence and intelligence and value of a portion, do not avert the danger to be apprehended from
the ignorant and vicious; and the good derived from internal improvements can never be an offset for the
moral and political evils whicthtr e at en our per manent prosperity and |
this caveat was offered out loud during his public orations of this material.
127 BeecherPlea for the West2, 56, 6662.
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battle of doctrines in the public arena, and takes the side of American Calvinism.

Al t hough some have d
exclusive, prosecut. i
small amount of spac
side of Iliberty in i
with Canadian I ndian
institutions of our
annoyed by

the facts will indicate not only that Calvinism has prevailed A mer i caod s

e n 0 u nrgletebusj unchaaitablefia s ev e

system dpedsino ng damn

ng

e defending the Calvin

ts struggles against a

s and Fr erthérepacanh ol i ¢ s

nation. o He includes h

scr ut i ny ;Beesheriscentdint thaba close stedgaf | me n

hi sto

that it will continue to do so. It offers a solid foundation for the republic.

| f Catholics are

institutions, 0 then

willing to assimilate

t hey oloreeligoaslrightsme. He d

violated, and he asserts that they should be given the same legal protections (e.g.,

property and personal liberty) as other naturalized citizens. He condemns the burning of

an Ursuline convent in Massachusetts (August 1834) by thbe considered

themselves Protestant patriots. For Beecher,

vi ol ence, but it he

over comi

the weapons of choice are not torches and

nflf¥fence of

ng i

This peaceful vision of beloved community would be possible tifi@igs

regarded themselves as one Christian denomination among many, with all entitled to

equal ri ghts and

privileges.

But al as, t he

outside of which no one can be saved, that heresy against that churelpiisieotfense,

that the infallibility of the Pope should be enforced by civil power, and that it is to him

128 BeecherPlea for the Wes68.
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they swear their primary all egiance. It i's
existed without corrupting the church and enslaving the pgople hat Beecher fe
striving to prevent. This is no weak foe. Rather,

it is the energy of an absolute spiritual dominion in corrupt alliance with political

despotism displaying their perverting power and acting out their own nature. It is

the mosskillful, powerful, dreadful system of corruption to those who wield it

and of debasement and slavery to those who live under it, which ever spread

darkness and desolation over the earth.
Beecher argues -grheager \atiisogtasetthingsto figeteNotf r i n g
to expose them would be Atreasono against
be Afl811y. o

He eventually returns to the topic of education, responding to the contention that
Catholics have agreed not to interferéhwihe religion of their Protestant pupils. Here,
Beecher displays an awareness of the power
opinions and kind attentions of instructors . . . [and] the constant familiarity with their
example and religiousinstu ct i ono cannot help but be i nfl
Catholic prayers, ceremonies, and forms of worship in which the Protestant students
regularly take part are sure to under mine
attraction of gravity, or itercept the connection between cause and effect, as to prevent
the adverse action of a Catholic education
Catholics do not deli berately desire such
independentio t he mal i gnant p uNojcetheseducationdl thesry app |l i c

at work here. Religious formation of this sort is caught, not taught. It is in the water of the

Catholic schools and need not be made visible. In an inverse parallel to Catholics in

129 BeecherPlea for theWest 69-71, 78, and 142.
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common schools and an anachronistic echo o
fi lte entire absence of all Protestant books touching religion, . . . the action of everything
Protestant is suspended, and the active, universal, constant action beaomés@&¥ i ¢ . o

And why are Protestant children in Catholic schools when Catholic parents would
never allow the reverse? Partly because the Catholics have found ways to make their
schools ficheapo or free for Prot €sholmsant you
know that their schools are fias wisely and
Protestant students] as a system of means can be; and by long experience they know and
admit and exult in it that it produces just this effect, and call uponEeapean friends
t o ai dBedtlenrie®to shake people out of their sleep on this subject, because

Nothing fills the Catholics with such amazement and high hopes as the-simple

hearted credulity and recklessness of Protestants, in committinghhdren to

their forming hand; and nothing certainly can be more wonderful or more fatal in

its influence on our republican institutions.
He does not underestimate the cunning and skill of the European Catholics, who send
Aswarm upon swar m@® Afmeirmmiagntant i ve i n Aan
strangers of another tongueodo who are preju
priests, and averse to direct reading of and instruction in the BftM¢hile Protestant
children are heedlessly santCatholic schools, members of these Catholic enclaves
watch over their children Awith a vigilanc
Aour republican common school so and from i

alliances of relationship that causubvert papal influence. All of these elements make

assimilation to American citizenship nearly impossible for Catholics.

130 BeecherPlea for the WesOB7-101.
131 BeecherPlea for the WestL04.
132BeecherPlea for the Westl14 and 124.27.
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Then Beecher turns to question his audience, asking whether a Protestant can
Acovenant to train up dmonkion ofkthe lLodlraedithen n t he
deliver them over to a Cat hd®¥fAsmmilaeancamt i on,
is raised by Dutch immigrants when recalling the vows they take upon the baptism of
children and then deciding which schools their aleitdshould attend. Though Beecher
shares their Calvinism, he would not appreciate their selection of a sectarian, private
school.

The | ast section of Beechero6s sermon st
done? First, there must be courtesy aratightoward immigrants, including those who
are Catholics, but there also must be gove
pauperso and tighter regulations on who is
native (Protestant) populace musteducates el f, and for this a bo
authentic documents of the Catholic church
Aministers and intelligent | aymen of all d
educati on b e enbonwhech turhs our destiny, df terregtral glory and
power, or of shame and everlasting contemp
Protestants do not provide schools for fdfef
isperfeclyer t ain that the Catholic powers of Eu
the end result of whicdf would be fa Cathol

Fifteen years after Lyman Beecher 6s #hAPI
a clarifying corrective with his 1847 spedd, fiBar bar i sm t he First L

naming the problem, which in the case of w

133 BeecherPlea for the WestL13.
134 BeecherPlea for the WestlL75, 180, 182, and 185.
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tendency to soci al declined and a potenti a
there i s tr ans pl aantibneotthabvital forae ehich is thesorgdner a b | e
and conserving powePApnf geci Bwgoaie appeop
perils incident to a new settlement of the
the wilds of naturewithn s, to fortify |l aw, industry and
with Beecher that the spread of fARomani smo
there are people Abrought wup i nadRocedA ni s mo

and freeminded, evenifthnepnust do so At hrough the gate o

burgeoning ARomani smo is the multiplicatio
|l osed and who bow to superstition in their
areinnatelyreligmps, and i f they cannot ficome to Goo

worship the God of their imaginatidf®

ForBushnell t he American exemplar of the Awi
superstition has over the mindityasdtemgg Cat h
[ which] rise as visible proofo in the new
westwardmi gr ati on is fueled by fApersonal inter
and its waves of enterprising fortuseekers carry withitnath e A homogeneous

educated peopled of established New Engl an

135 Horace BushnelBarbarism the First Danger: A Discourse for Home Missiofiew York:
William Osborn, 1847), 6. His example of an fiemigr a
barbarism are thButch Boers in South Africa At hey ar e scar cethapthd ess wi |l d i
Hottentots themselves. They subsist by pasture, roving from place to place. Lynch law and private revenge
are the principal methods of redressing injuries. Their habits are filthy. Their women do the work.
Education is forgotten, and the cruedtithey practice in their sanguinary wars are such as resemble them to
beasts of prey. They are now a race of nominally Christian barb&rirarians under the synod of Dort,
a standing proof that Protestants, and they too of the Saxon blood, may tobgiuilization, and take
their place on the same | evel of i gnorance and soci
136 Horace BushnelBarbarism the First Dange#-6, 24.
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foreigners, as the owgopulated countries of Europe are obliged to spanen of all
habits, characters and religiénand these it pours along in eomiscuous flood, to
peopl e thé&Fopaw Bwosrhinced | , the first and most
worl do is Barbari sm:

for if we must have a wild race of nomads roaming over the vast western

territories of our land a race without education, law, nreers or religiod we

need not trouble ourselves further on account of Romanism; for to such a people,

Romanism, bad as it is, will come as a blessing.
The different Al anguages, | aws, manners an
misunderstanding, instaltyl, social decline, and violence more likely. Our country must
mai ntain a condition of peace in order to
only of barbariandt he bane, therefore, of all soci al
acrusad against Barbarism or Romanism that 1is
righteousness and fAthe tranquility of | ove
|l ove is better than violence and that the
up our country, offering the best #Afoundat:i
but he suggests that God now means to move
a more catholic and genial spiriotother Our na
names and other creedso and so we cannot A
di stinctive dogmas, 0 but must proceed with
war with each other and eventual mutuasured selflestructiont*®

The way toovercome violence and ignorance is through education. Bushnell

avers that this wildl be an uphil]l battl e a

B3"Horace BushnelBarbarism the First Danger?.
138 Horace Buhnell. Barbarism the First Danger7, 27, and 3@31.
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are already so far gone fnas to make a prid
anovergent eel ac c8Degplteithe bhallenye, Bushnell calls for public
schools that are Acreated and supported pr
exist, o0 and the provision of fAa talented a
foray into the wilderness. This is part of the vision held by American Home Missions;
education is fAthe first and sublimest Chri
Not hing but religion, a | i gaBuusrhen efolrgmsi ndgi s
against Barbarism was, in fact, published for dissemination by the American Home

Mi ssionary Society, which was fAhovering ov
and Ilowao with the capaci'Vhisisthedraundng r el i g
which Dutch immigrants to the Northwest Territory would walk less than a decade later.

Michigan: John Davis Pierce and John Milton Gregory,
Superintendents of Public Instruction

AEducation is the great businkasa of hume
right to a good education . . . A perfect school system must have a living soul

and the teachers are its life and vital energy, its pervading, animating

spi Pit.o

139 Horace BushnelBarbarism the First Danger22. Even more troubling to Bushnell is the
realization that fia considerable portion of the new
. Jwhich] is an essentially barbarous institution . . . [having] the perpetual distinction of barbarism, that is
has no law of progress . . . Slavery is a condition against nature; the curse of nature therefore isonit. . . It
produces a conditionofeasehi ch i s not the reward of | aboro As he
exhorts the nation to get rid of slavery: Alt aggr a
American Christians, be at peace with it longer. Not forgetting the moderatidmetbags to every just
cause, we must life our voices against it, and must not desist from all proper means to secure its removal,
till the work is donedo (18 and 27).

149 Horace BushnelBarbarism the First Danger8.

“Quotations fr omwhings,found i €Ehares @. elayttanddRnCGlyde Ford.

John D. Pierce, Founder of the Michigan School System; A Study of Education in the NqYipsisnti,
MI: The Scharf tag, label & box Co, 1905), 19he act to establish a normal school in Michidecame a
law in 1849 but the first such school did not open until 1852 in Ypsilanti.
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Michigan became a separate territory in 1805 and tHes2ée in 1837. Its early
dewelopment as a state included a strong focus on educaherfirst law relating to
schools in Michigan was enacted in 1809. It provided for outlining school districts,
getting numbers of children between the ages of four and eighteen in those distticts, a
levying an annual tax of $2 for each child. Each school district was required to write an
annual report outlining construction and operation costs. In 1827, a law was passed in the
Michigan territory that was similar to the Massachusetts ordinant@4af. every
township containing fifty families was required to support a school. In 1828, the law was
further amended by providing for the appointment, by the governor, of a superintendent
of common schoolSTh e Consti tution of 01t8a3b5 e Minc hoiugra nn
history forits promotionofi |l nt el | ect ualAgr$ciué nir failacda Impr @ w
its provision for the appointment of a permanent Superintendent of Podtiiaction4?
Under the leadership of a prominent New England plans$, John D. Pierce, a system of
district libraries, township boards of school inspectors, and a primary school fund based
upon money raised through the sale of lands was establtShed.

John Davis Pierce was born in New Hampshire in 1797. The biographaries

O. Hoyt and R. Clyde Ford describe Pierce

“loydJorgenson argues that Michigandés first stat
in tone. 0 He p o Arfcte§ settion 5 wihieh pravodreddi ntgh aotf ANo money sha
from the treasury for the benefit of religious soci
in 1842, the Detroit Board of Education excluded the use of the Bible in public schools. After protests, the
Board revised the exclusion in 1845, issuing a regulation permitting the reading of either the Douay or the
King James Version without note or comment. After the state election of 1852, the tide shifted toward
Protestant influence, and resolutions calliogBible reading and daily prayers in the schools were
regularly adopted at the meetings of the Théi chi gan S
State and the Public School: 182925 (Columbia, MO: University of Missouri Press, 1987), 210)3.

143 See Michigan Manual, Chapter 1: Michigan History (2@002: 326).

www.legislature.mi.govHistorians also note the importancdo§ aac E. Crary, who was b
Puri tan st oc k 0804.He bécane s tawyer,and Gdved taMatshall, Ml in 1832. Crary
headed the education committee of the stateds inaug
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At houghtful, studious bent of mind, 0 which

impressions, and at the age of eighteen or so he passed through that soul experience

whichi s termed o6éconversion6 . . . The result

two ambitions, namely, to acquire more education, and finally to become a minister of

the gospel. 0 He graduated from Brown Unive

Theological Seminary, but only briefly, as relations with the seminary president soured

after Pierce wrote an essay fAwhich betraye

Calvinistic theology. o He was ordained as

appointed by the American Home Missionary Society to work in lllinois or Michigan as a

mi ssionary in 1831. Pierce initially inten

trip he was so attracted to Marshall (Ml), after staying there some threbantivat he

determined to return ea%t for his family a
Pierce received the appointment\ishigan Superintendendf Public Instruction

in 1836, a position he held for five years, and he staitedJournal of Educatiorit was

issuedmnt hly and continued for two years: @ATHh

sentence and here [in the journal], as in no other place, does Mr. Pierce show his firm

belief in the home and school as the two institutions which should care for the religious

teahhi ng o f *TTherelard onéy a few brief mentions of Horace Mann in its

pages. Piercdecided to go east to study the operation of schools. He met with John A.

Dix, Secretary of State and Superintendent of Common Schools in New York, and he

4 Hoyt and FordJohn D. Pierce59, 61, and 74. Pierce was a Mason, and this caused concern
withinhi s congregation. See also Gerrit Van Schel ven,
Michigan History MagazineVol. 1. No. 2, October 1917 [Published by Michigan Historical Commission
and the Michigan Pioneer and Historical Socidtyp://hdl.handle.net/2027/njp.32101066151543.

15 Hoyt and FordJohn D. Piercel129.
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attendedhe American Institute of Instruction held in Worcester, MA in 1836. Hoyt and
Ford suggest that dAif Mr. Pierce met Horac
surely at this meeting.o0o To set the record
And as to beig an imitator of Horace Mann the reverse is much more likely to
have been t he ppansnentto Mfice preBedddr c e®anads by
almost a year; and the report in which he outlined his proposed system of
education for the state was issuedtwy ear s bef or e Mr . Manno s
report. He also began the publication of dbernal of Educatiora year before
the appearance dhe Common School Jourrial Massachusett$®
Mi chigands first superintendemrléemenatdry publ i c
schools, set professional qualifications for teachers, and sold public land for public
education. Both Pierce and Mann shaped the educational frontier of the growing nation,
but despite hisdeeplyel d f ai th convi ct iwanlaisticaPratleer c e 6 s
than religious-*’
A few decades later, John Milton Gregory became the Superintendent of Public
Instruction for the State of Michigan, a position he held from 1B8. His views on

the relationship between religion and education @med at Union College, the first

interdenominational Protestant college in the United St&tafter his younger brother

T he two mentions: Al n Number 12 of Vol . 1 of t
devotedtothecausé o educati on, we read: 6Common School Journ
published at Boston. First number just issued. 6 I|In

lectures has been commenced in Boston by some of the most distinguished frishasatibn and chiefly
practical instructors. Among them are the Rev. Jacob Abbot and Horace Mann, Esq., Secretary of the Board
of Educat i on. Jolon DHRexce¢83, 427,caindA49r d .
147 Pierce also shaped the racialized frontierl847, he waslected to the Michigan State House
of Representatives. ifAs chairman of the committee o
passing a resolution instructing the Michigan delegation in Congress to oppose the introduction of slavery
into theterritories. . . He was always uncompromisingly opposed to slavery, and many documents and
public addresses testify to this; but he believed some other settlement of the question other than by the
sword was possible, and he deprecated the national palidy a wkoyt andl FordJohn D. Piercel32.
¥8Union College was Athe product of religious co
Reformed Church and the mainstream evangelical denominations . . . Episcopalians were welcome, but
Roman Catholics, Jewsné nonrbelievers would have been uncomfortable in its abounding Protestant
culture . . . From an emphasis on commonalities, the officers, faculty, and students were to create a
harmonious, religious society whose members were free to develop their italemtsr to improve
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started Detroit Commercial College, Gregory moved to Michigan with his family and
taught in its literary division. During this tim&&53), he wrote a series of articles for a
Baptist newspaper callégchristian Unionin which he argued against sectarian divisions
within Christianity and asserted that #Apro
achieved by searching for common grdun principle and avoiding divisive issues in
p r a c ¥inaheScliool Laws of Michigarpublished in 1864 under the guidance of
Superintendent Gregory, religion comes up in two distinct places: qualifications of
teachers and text selections for librarie Accor ding to the | aw, if
derides all religion, he ought not to be a
Awoul d be considered a grievance by a grea
di st t9Districs libréries are not solely for children, but also for adults who have
finished their common school education. Books should be selected with the utmost care:
Works imbued with party politics, and those of a sectarian character, or hostility
to a Christian religin, should on no account be admitted; and if they are
accidentally received they should be im
works imbued to any perceptible extent with sectarianism, rests upon the great
conservative principles which are atthe fourmlati of our free i nsti

said that under the above rules, heresy and error are put on the same footing with
true religior® that Protestant and Catholic, orthodox and unorthodox,

themselves ardl after they graduatédt he wi der soci ety. What was not t ol
Wakefield, AThe Second Great Awakening and Ameri can
Bi ography of Joh n15Mn Lifd Stories: Gxplrong Issyes id Educat®nal History

through BiographyEds. Linda C. Moore and Laurel Puchner (Charlotte: Information Age, 2014), 136.

“Wakefield, AThe Second Great Awakening and Ame
Wakefield explaing hat Gregoryds vision was fievangelical o in
denominations and fimillennialo in that it was meant
Jesus. Gregory joined the Michi gacame$he firdt editofdea c her s 6
Mi chi gan Journal of Edumd854.on and Teachersé Magazin

fI n judging the moral character of a candidate

any serious imputation or defect of principle, it is their dotyetfuse to certify. . . Every person has a right

to the enjoyment of his own religiobgliefwithout molestation; and the examining officer should content

himself with inquiries to thenoral characterf the teacher, leaving him to the same liberal emgyt of

his religious belief Thesehvolléms of Mishigan: Witlo noteshandfosnesitd . 0 Fr o
which are added courses of study for common and graded schools, and a list of recommended text books,

&c. Published by authority. John M. @@y, superintendent of public instructidvichigan.Lansing,

Mich.: John A. Kerr & co., 1864: 161. Italics are origirtattp://hdl.handle.net/2027/mdp.39015071235512
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Universalist, Unitarian, Jew, and even Mormon, derive the same iityhilihe
fact is conceded; and it is averred that each is equally entitled to it, in a
government whose very constitution avows the principle of a full and
indiscriminate religious toleratiott?
Notice Gregorybs desir e toprotectrdligiousessergasr el i g
democratic values. But avoiding sectarian controversy does not mean avoiding religion
altogether. In his 1864 annual report, Gregory wrote about theewarian Christian
character of public schools. He asserts that mligg an essential component of
education:
If the Christian theory of human history be a great vérifythe Divine Being is
ruling human affairs in the interest of His own coming kingdotinen it is absurd
for mankind to attempt to keep His truth out adittschools, and pretend to train
for mere human uses, natures that he ha
Shylockds sentence to cut away a pound
drop of blood, was nothing to the task of the educator whandesoned to train
the soul of a child and leave his religious nature untouched for either good or evil.
He goes on to argue that as education evolves, it must become increasingly religious or it
will fail, and he offers the example of the golden age @ekrart and eloquence paired
with its subsequent downfall. Next, he reminds the reader that religious instruction need
not be sectarian, because the fisacred wor/l
and power. Divine providence and governancelnay t aught dAwithout ap
debatable grounds where sects divide. o Thi
or the heathen. o6 Finally, Gregory asserts
instruction in public schools is neithers deep nor so gener al as i

Il n fact, most schools read the Bible and p

approval, both of professorsandqomr of essor s of religion. 06 No

151ibid.
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sounds t o Hor ac ®ruMemahsimortafrngneectariantredigion

offered in common schools, but Gregory goes further:
Happily in our age and land all the great lines of popular thought are converging
Godward . . . If the Bible is a divine truth and not a mere dream, andadfid be
predestined to Christianity; if the history of the last eighteen centuries has any
true significance in it, then the last age of the world must be religious and
Christian, and education must conform to, if it does not lead, the general
movement . . | close my official work in the assured hope that Universal

Christian Education is the coming heritage as it is the culminating glory of the
human family*>?

This universalizing hope mirrors the Progressive Era and the Social Gospel movement,
coming tothe forefront of American Christianity at the time.

The United States Department of Education was established in 1867. In order to
be readmitted to the Union, southern states had to agree to offer free, public schools open
to all, which they all did by 1813 As attention turned from the Civil War and
Reconstruction, more states began passing
compulsory attendance law was passed in 1871, and it required youth aged eight to
fourteen to be in school for at leagt Weeks each year, but it had little imp&étin the

same year, the Republican Party W®Rinhcked off

152 Annual Report bthe Superintendent of Public Instruction of the State of Michigan: With
Accompanying Documents, for the Year 186dlume 28: 4849, 5152, and 56Michigan. Dept. of Public
InstructionJanuary 1, 1864 Hosmer & Kerr, Printers to the St&eblisher. After leaving office in 1864,
Gregory served as the second president of Kalamazoo
and Duty of Christiant t o Educated is a comprehensive statement
[https://archive.org/stream/rightanddutychrOOcollgoog/rightanddutychrOOcollgoog_djvMixtc hi ga n 6 s
1908 Constitution asserted that religious formation was an essemigiloon e nt of educati on: r’
morality and knowledge being necessary to good government and the happiness of mankind, schools and
the means of education shall forever be encouradiigh://www.legislature.mi.gov/documents/
historical/miconstitution1908.htrAccessedlune 4, 2014.

S3Neal P. McCluskeyFeds in the Classroontow Big Government Corrupts, Cripples, and
Compromises American Educatiicanham, MD Rowman & Littlefield, 2007.

154 See 1871 Mich. Acts 251. SECTION 1 and 3.

B war d Mc Af ee, i Re c o@dl War Histdryi VimlnmefeNoi 29Jurte €996):0
133153 The Kalamazoo School Case of 1873 was a suit filed by property owners in the ciyawteal
to prevent the school board from funding the high school with tax money. Their case rested on the fact that
Kalamazoo had established its first high school in 1858rethe Michigan legislature passed a law in
1859 that authorized school districlsmore than 200 schoalge children to elect school board to govern
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1874, the Michigan Supreme Court established the legality of levying taxes for secondary
schools. The effect was profadirthe number of high schools in Michigan increased
from 107 in the early 1800 278 by 1890.

McAfee argues that this push for public education had both racialized and anti
Catholic roots, evident in the 188&nnett Law in Wisconsin, which established
compulsory education for all youth aged seven to fourteen. McCluskey notes that what
made the law especially problematic and contentious was its stipulations that all schools
be approved by local boards of education, that all children attend schoofs twéhi
boundaries of their public school district, and that all instruction be in English. German
Catholics and Lutherans rallied for the repeal of this law, which they got in 1891.

In 1918, a nativist association called Wayne County Civic League (WCCL)
proposed an amendment to the state legislature of Michigan that would prohibit all
parochial and private el ementary educati on
between the ages of five years and sixteen years, shall attend the public school in their
repective districts until they have graduat
WCCL, and their slogan was @AOne Language,
Catholic Bishop, Michael Gallagher, organized the Educational Liberty League

(sometimes c#&d the Diocesan School Committee) to encourage people in Wayne

their districts and to set up high schools funded by local taxes if citizens voted in fav@esf Elizabeth

Ti mmer man, fAThe Kalamazoo School &aasmazooPShlicoporting F
Library Staff. http://www.kpl.gov/localhistory/education/kalamazesthoolcase.aspxaccessed

December 20, 20)3See alsoThe Michigan Search for Education@tandardsCharles R.Knauss and

James O. Lansing: Michigan Historical Commission, 1969 H 370.9774 S796, voil12; 3844, 175

188; fAThe KaMichigen Histary Magasineyol.44: 9:100.
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County to vote against the amendm®ftnited States Commissioner of Education,
Philander P. Claxton, offered a qualified defense of private schools in 1919:
We believe in the public schoojstem. It is the salvation of our democracy; but
the private schools and colleges have been the salvation of the public schools.
These private institutions have their place in our educational system. They prevent

it from becoming autocratic and arbitramydaencourage its growth along new
lines1®’

Although public schools were given primacy, Claxton argued that private schools would
keep the public system from stagnating or from becoming a totalitarian educational
regime. A letter from Claxton was read at aating in Detroit just before the 1920
Michigan election. He asserted that freedom to establish private schools and to send
childrentonomp u b | i ¢ issircthowgh accord with our principles of American
democracy and s houl the duty of theadtate toanake sude thatalb ut i
schools which children are permitted to at
school s, 0 and dnall school s, whether public
instructid® in English.o

Across the sta of Michigan, various religious groups worked together to protect
the right of private schooling, including Roman Catholics, Lutherans, Episcopalians,
SeventhDay Adventists, and the Dutch Reformé&alvin College professor B.K. Kuiper
reported that nebr$10,000 had been raised to finance the efforts of the Christian

Reformed Church committees who were fighting the amendment. The same news article

%Ti mot hy Mar k Pies. @The Mrhigao, t92d1924: Ths cutheranl Ca mp a
and Cat hol i cThelCathoticlHistericed Retie®®, no. 2 (April 1986): 228.

57 These words were cited in various places, including Pies, 238 and@mahd Rapids Press
October 9, 1920, but there was no spediftation of where and when the Commissioner of Education
offered them.

B8R Cl axton Lett e GraRid&apitls Paes?3 Ootober 1920g14.®n a practical
note, Grand Rapids Superintendent of Schools, William A. Greeson noted that parochial ischiso
jurisdiction had an average enroll ment Afrom 32 to
would increase by 1/3 and overcrowding would be a likely result if those students were absorbed into
public school s. fi Hhe ands t o fP aR udixdindiRapids PrestSetober Adl 920, 2.
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al so noted that Apupils of practically eve

distributing antiamendma t | i £%The#&tandRapils Preseported that Rev.

Edward J. Tanis, Pastor of First Christian Reformed Church of Grand Rapids, published a

piece inThe Bannearticulating his rationale against the amendment, including its

inherent conflict with théourteenth amendment of the United States Constitution. He

went on to write that if the amendment passed, private schools would not close until the

Asupporters of these free school have been

estimation, Romagatholic, Lutherans, and Calvinists have proven themselves willing

and able to fight for dlibety of conscien
On November 2, 1920, Michigan voters defeated the proposal by almost two to

one: 610,999 against and 353,817 fdfitQuashed in the 1920 election, but undaunted

by Public Act 302 (1921), the Wayne County Civic League reorganized as the Public

School Defense League and secured enough signatures to have the same amendment

placed on the ballot in 19282 In this attempt, th® SDL was supported by Baptist and

Methodist clergy, and by the KKK; Americanization and -#@ditholicism make strange

voting-boothfellows. In November 1924, Michigan voters again rejected the compulsory

public education referendum by a margin of almost to one!®®

ARel igious Bodies ar @ranB RapitlslPiesgptob@Bradni920,2. Sc hool s .
BWapastor i s Gr awGand®kapidSRrdsOctober 11,51820,49. 0
Blpjies, 231.9gi0fus MBRai es ar e GBadtRapids RFregd OBtaber on Sc h o
1920,pg.2Kent County voted 30, 735 against and 23, 494
county on d&rmKye nduegtaii mrs.t 0 Sc h oGand RaglsPuessNovembeétdy ge Vot e o
1920,1.
162 Michigan Act 302 of 1921: An act to provide for the supervision of private, denominational
and parochial schools; to provide the manner of securing funds in payment of the expense of such
supervision; to provide the quaditions of the teachers in such schools; and to provide for the
endorsement of the provisions herdufp://law.justia.com/codes/michigan/2006/ratlap388/mehct
3020f-1921.html
Ross, William G.-Five¥easrReasonatd CetelrateSlerviewnndrysi ty of
Detroit Mercy Law Review Spring, 2001. Item 78. pgs-442. Cf. Timothy Mark PiesThe Parochial
School Campaigns in Michigan 192024
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Now what we have explored the American educational landscape from the
Northeast, the Midatlantic, and into the Northwest Territory, let us turn our attention to
Dutch Reformed migration into the Midwest and their development of private, Galvin

schools.
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Chapter Two: Dutch Reformed Church, State, School
(Netherlands and Americg

It is better to be free, if it is possible. | am happy that now | can say to the
Separatist congregations in the Netherlands which now enjoy only partial
libetyand none at al l in the education of th
this good Itand of | iberty.o
In chapter ongwe explored the American educational context: public schools,
private schools, westward expansion. The focus of this chapter is on thexom
dynamics between Church, State, and School in parallel contexts: Netherlands and

America. For each of these settings, we will address denominational splits, tensions with

government, and the development of schools for Dutch Reformed folks.

Netherlands State and Church Background

William of Orange, also known as William the Silent, was a convert to Calvinism
and a leader of the Dutch revolt against Spanish Catholic rule, which set off the Eighty
Yearsod6 War in 1566 and edependencadfUntedr esul t ed
Provinces of Netherlands in 1648 via the Peace of WestptiEtia.Dutch Reformed
Church originated during the lengthy war; its first general synod took place in 1571. For
over two hundred years, the Dutch Reformed Church enjopedition of privilege
(e.g., public officials had to be communicant members) until the Dutch Republic was

overthrown by France in 1795. On July 18, 1796, the National Convention of the

I Letter from Albertus Van Raalte to Anthony Brummelkamp dated January 30, 1847 in Hyma,
113.
2 A brief word on terminology: Although some use Holland, the name of a province (albeit the
wealthiest and often the most powerful province), as a synecdoche for the country, | will use the
Netherlands to refer to the country and/or the United Provinces. IseilDwitch to designate both the
immigrants from Netherlands to the United States and to the native language of this people group. | am
grateful for Prof. James Br &eetAppsndiaBfesramdapafnce i n cl ar
Netherlands Provinces.
3 William of Orange was declared antlawby the Spanish king in 1580, and he was assassinated
by Balthasar Gérardalso written as "Gerardts") Delft in 1584.
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Net herl ands decreed the separ thepriciplesoff Chur
l i berty, equ aiThetesfterathe dutdh Refarneed Churehyost ds
privileged position, including its exclusive rights to public worship and ecclesiastical
property.

In 1816, King William | reorganized the church andarered it the Netherlands
Reformed ChurchNederlands Hervormde Kedk NHK).°Kr ommi nga asserts
government of this stateontrolled Church shifted the emphasis completely from the
maintenance of the truth of God and the gospel to the mainterfancéech e or%gani z at
Hyma suggests that in its ecclesiastical constitution of 1816, it permitted NHK preachers
and professors in state universities to ig
were they bound to adhere to the doctrines about origiimgbredestination, the virgin
birth of Christ, the divine iAXpcentuayti on of
government catechism answered AWhich relig

are equal in the eyes of the wise as long as doetrines and morals are in agreement

with the | aws of the State. o6 Van Brummel en
|l ove of peace and wunity, mor al i mpr ovement
dogmas; fAChristiasi ém whsraedocald, t momaalkyr

argues that these shifts were catalyzed by the influence of Enlightenment values,

including replacing the authority of Scripture with Reason, replacing divine grace with

4D.H. Kromminga,The Christian Reformed Tradition: From the Reformation to the Present
(Grand Rapids: Eerdmans, 19432-73.

5 Throwghout this chapter, | will be using the Dutch acronyms for Netherlands churches and the
English acronyms for Reformed churches in Amer8ze Appendix C for an etymology of denominational
names.

8 Kromminga,The ChristianReformedrradition, 79.

7 Albert Hyma, Albertus C. Van Raalte and his Dutch Settlements in the United Satesl
Rapids: Eerdmans, 19427
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ethical virtue, and replacing Calvinistabtiepravity with the belief that humans could

understand and adhere to natural law, becoming virtuous cifizens.

Netherlands: Separation of Church from State

The concern for the strength of a foundation like that provided in Dort, for
symbols that clearlgefine the orthodox faith, for a form of subscription that
holds people to the statement of faith, and for an instrument of dogmatic
discipline that makes it possible to deal directly and effectively with dissenters,
or with people whose trend seems tadeard disserd this has been strong

in the tradition of those who are the heirs of [1834] Dutch Sece8sion.

In the first third of the 19 century, dissent within the Netherlands Reformed
Church (NHK) grew, especially among the theologically conservaiembers. Causes
for dissent included: the introduction of hymns (not sung Psalms), the decline in doctrinal
adherence by laity and pastors (e.qg., lack of fidelity to canons solidifigte®ynod of
Dort), and movement of governmesupervised schools towangutrality in matters of
religion!° As in other historical examples of revival, there was a group that wanted to

foment reform from within the church and a group that determined secession was the

only option. In this case, the former group was cdlletRéveil[the Awakening]. Their

8 Harro W.Van BrummelenTelling the Next Generation: Educational Development in North
American Calvinist Schoo(tanham, MD: University Press America, 198§ 15, 17, and 19.

9 GeorgeStob, The Christian Reformed Church and Her SchoBlinceton Theological
Seminary. Th.D. Dissertation, 1955: 25. Frespleaking Reformed Netherlanders, mainly from the south,
were called Walloons, and by 15@bBere were a number of secret congregations. Guido de Bres wrote
their confession of faith in 1559. It was translated into Dutch in 1562, and after a few slight alterations,
adopted by the Synod at Antwerp in 1566, known as the Belgic Confession. (Hagdinat least
partially in response to the threat of Arminianism within the Dutch Reformed Church, the Synod of
Dordrecht (often shortened to Dort) was held from 16689. During this synod, the Heidelberg
Catechism and the Belgic Confession were relisaad the Canons of Dordrecht were set forth as part of
the Form of Unity standards for the Reformed Church. The Synod of Dort originated the 1637 translation
known as the States Bible, which influenced the development of the Dutch language (Kromn)ingh, 36
Henry BeetsThe Christian Reformed Church in North America: Its History, Schools, Missions, Creed and
Liturgy, distinctive principles and practices and its church governif@rand Rapids: Eastern Avenue
Bookstore, 1928 17.

10 Oppewal, 9 and Beetgl
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primary concerns were inculcating piety and fostering the moral use of know/fEtige.
Réveilincluded leaders such as William Bilderdijk, Guillaume Groen van Prinsterer, and
Justinus J.L. Van der Brugghen, and its adhengate often drawn from the upper
classes of society.

The latter groupde Afscheidingithe Separation or Secession), called for change
i n five ar eas estoret; the ecdekiastical corsatutien bdrevised; the
Psalms and hymns found in the Bible be considered sufficient for use in churches; the
1816 formula for the ordination of pastors be changed; that unconverted pastors turn to
the faith of the primitte  Ch r i s t £?&his group abjectenl to the weakening of
authority given to traditional confessional standards and the increasingly centralized
national authority given to the NHK. Many
humanistic emphasis¢fhe school s of higher |l earning, 0
doctrinal orthodoxy?3 At the University of Leiden, a group of five students formed a club
under the leadership éfendrik P. Scholtéo consider doctrine and church polity. When
three left to le preachers in 1832, the number dwindled to two (Anthony Brummelkamp
and Simon van Velzen) until they met Albertus van Raalte.

Reverend Hendrick de Cock, a pastor in the village of Ulrum (Groningen
province), also became @fischeidingeader. He gained popularity in the north for his

ipiety and increasing awar¥Heevassusmehdedifaradi t i

I1van Brummelen suggests that this movement was related to the European religious awakenings
in the 1800s, with roots #fAin eighteenth €285 ury Dut
26, 29).

2 Albert Hyma, Albertus C. Van Raalte artds Dutch Settlements in the United Stgtesand
Rapids: Eerdmans, 194 24.

BTimothy M.Monsmaii The Educati onal |l deals of 1834 in th
Peter Y. and Nelson D. Kloosterman, Eflse Reformation of 1834: Essays in commemanati the Act
of Secession and Retui@range City, IA: Pluim Publishing, 1984: 62.

Van Brummelen, 23.
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baptizing children of parents outside his parisld, lais attacks on the use of hymns (not

sung Psalms) also raised ire; he was stripped of his NHK pastorate in 1834. In their acts

of secession compiled in October and November of that sameh@afscheiding
Airegistered their secession from the estab
forms of Unity, Liturgy, and Church Order, and their desire for church fellowship with all
likeemi nded Christiandg . o0or EBhueay owerli d aoaphe NHK wo
| aws, and ordinances which conflict with G
agree wi t B Theyhnaate it\Wear tidat itiwas separation from government (its

control, its secularizing influence)di sought, while continuing to desire fellowship with
Reformed adherents. In 1834, with 144 members of his congregation, Rev. de Cock left

the national church, founded the Netherlands Christian Reformed Cinech [

Christelijke Gereformeerde Kerken in Neldexd or CGKN], and within two years, the

new denomination counted 108 congregations with six pastors. In March 1836, the
Afscheidingpastors held their first synod in Atesdam, with Hendrik P. Scholte

presiding and Hendrick de Cock acting as secretary. They struggled to gain official

recognition as a separate denomination until 1870, by which time they counted 107,000

members with 310 congregatiotfs.

Netherlands: Separaton of School from State

One of the main objections for both groupeyeilandAfscheiding regarded
schooling. The Education Law of 1806 encouraged the establishment of schools,

introduced a mandatory curriculum, and instated provincial supervisioriact, it took

15 Kromminga,The Christian Reformed Traditip86-87.

% Hyma, 2325. Cf. Kromminga, 890

" However, he 1806 Act did not introduce mandatory schaphor all children: it was left to the
discretion of the parents, and school attendance only became universally legally required in 1901. Michael
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the main responsibility for primary education out of the hands of voluntary, charitable, or
religious bodies and gave the government a monopoly-gdbiic schools needed

municipal government approval, which was often denied by school inspedio were

clergymen from the NHK. The agent of national instruction had central authority over all
schools, and his duty was to inculcate national character and to produce rational, useful,

and virtuous citizens. In terms of religious content, schoelswe t o t each st ude
social and Christian virtueso in a setting

denominationally neutralt was to be a school with a Bible, but one where Dutch

children of all f ai t H4doticedhe pachdilsteettet on equal
nationalistic and ethical goal s of Horace

OntheRéveillsi de, Gui |l l aume Groen van Prinster
i s-aalled neutrality grows into the most pernicious partiality favouringeliefband

ends in proselytism for °Apeeerat cededfgthicswitho f r e
no doctrinal content was unacceptable. Religious neutrality also ran counter to Article 21

of The Rules of Church Government established in the SynodrofWiach enjoins
churches to make provisions for education
everywhere that there are good schoolmasters who shall not only teach the children

reading, writing, languages and free arts, but also instremst th godliness and in the

Wintle, fAiEducation and Wel f AmEeonomi e Soeial Hist@ynoftheand pr o
Netherlards, 18001920: Demographic, Economic and Social TransitiGambridge: Cambridge
University Press, 2000: 2630.
18 See Article 22 of Education Act of 1806. Cf. Wintle, 270. Wintle notes that bias against
Catholics, who were in a large majority from 1813.880, was also an element of the 1806 Education Act.
19 Unbelief and Revolutigrpublished lectures 8 and 9, gtd in Van Brummelen, 22. Van Prinsterer
advocated for sectarian schools of different religions overseen by the State. Oppewal suggests that Van
Prinsterer advocated for parental rather than governmental control of schools, but | have not found proof
for this assertion.
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Catechism. 0 Swierenga notes that wunder the
allowed to exist lost the right to use doctrinal criteria in hiring teacers.

Justinus J.L. Van der BruggheRégvei) favored norpublic interdenorimational
schools operated by parents. He believed that schools controlled by an association of
parents would benefit children and would reduce the threat of indoctrination faced when
schools were run by churches or the government. In his estimation|sscbold be
interdenominational because small doctrinal differences were not insurmountable. Van
der Brugghen tried to address the religious elements of the curriculum, but he also sought
Aa more meani bgfukepetagdgegc agrmmantdchteols, ear ni
Van der Brugghen believed that education should prepare children to apply knowledge,
rather than just regurgitate rote learning. In May of 1844 in Nijmegen (Holland
province), 116 pupils enrolled at a Christian school approved by thé Dltgster of
the Interior, but governed by an independent association of parents and led by Van der
Brugghen. Although the school was begun to allow teachers and students to pray freely
and to study Christianity in a meaningful way, enrollment includedise nt s of fAdi v e
Protestant as well as Roma%hWeldlteethdmoce and J
toward parental control of schools in the Dutch immigrant educational policy in America,
but interdenominationalism is a much later development in thist@im schools of
Michigan.

I n 1842 van Prinsterer and others addre

the use of tax money for the schools they

20 Robert P Swierengand Elton J. Bruind-amily Quarrels in the Dutch Reformed Churches in
the Nineteenth Centurgrand Rapids: &dmans, 1999: 10.

2van Brummelen, 1113, 2526. Van der Brugghen served as Prime Minister of the Netherlands
1856:1858.
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happiness. 60 They | obbied f ssiomiosia d@sghodal o 184
in The Hague. It was not until 1848 that such schools were given the constitutional right
to operate freely, and by 1864, there were 267 such schools throughout the Netherlands.
The 1848 Constitution offered the following languagkated to Education:
1. The public education is an object of continuing care of the Government;
2. The arrangement of the public education is regulated by law with respect to
everyoneb6s religious standards; 3. Suff
everywhere in the Kingdom on account of the authorities; 4. With the exception
of Government supervision, the provision of education is unrestrained and,
moreover, where secondary and lower education is concerned, with the exception
of the inquiry into thecapability and morality of the teachers; all this to be
regulated by law; 5. The King gives an annual extensive report to the-States
General on the condition of higher, secondary, and lower schools.
There were three subsequent proposals for revisingdhstitution offered between
1849 and 1857 that failed. The first proposed a neutral school, the second called for a
general religious school, but opened the possibility of local denominational schools, and
the third opted for locallynodified moral and tegious schools. The fourth proposal,
offering general public schools with the possibility of founding private schools, came
from Van der Brugghen in 1857. Initially, the bill proposed state subsidies for
confessional schools, but this was removed by aespent amendment. After the 1857
Education Actknown as th&choolwetjepassed, municipal councils were given more
responsibility regarding state primary schools, the state schools were still neutral, and

there was no funding for confessional or denational schools, though they could be

started without consent of governmental authorffes.

2Mi chael Wintle, AEducation and AWwWEdorfomicamd e mpowe
Social History of the Netherlands, 180020: Demographic, Economic and Social Transiti@@ambridge:
Cambridge University Press, 2000: 272. See afsok Hooker,Freedom of Education: The Dutch
Political Battle for State Funding of All Schools both Public and Priya891-1920) andlan Wolthuis,
fil7981 8 6 3 : T h e Lowar tedhnical education in the Netherlands 1-1983: The rise and fall of
a subsysten999: 100http://dissertations.ub.rug.nl/faculties/gmw/1999/j.wolthuis/
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Afscheidingadherents also wanted their own schools, because they objected to the
mor al Aneutralitydo of public schoceln curric
danger of |l osing Opositive Christianity6 a
permeated with the ZAzxwewilseamigtheméxt sdcton,lhs Chr i s
repeated this phrase when arguing against public schools in America and trying to
cultivate private, Reformed schools in his Michigan colony. Seceders met with
governmental resistance when they tried to organize privately owned and operated
school*l n Smi |l de, a town in the province of D
after it wasdecided to form a congregation and even before a church council had been
i nst &THe sctooldvas closed by authorities a week later. In 1840, the Netherlands
Christian Reformed Church (CGKN) synod petitioned King William Il for freedom to
educate chdren in harmony with the principles of the Word of God. The king appointed
a royal commission to look at the issues, and in 1842 a decree permitted voluntary
religious instruction after school hour s,
structure)eaving governmental officials (who were members of NHK) in charge of
overseeing schools. Teachers from the Seceder group were fined if they taught religion,
and some were excluded from the classroom.

In 1844, the squelching of private, Christian schamnld the liberalism of national
education standards in the Netherlands mad

treatment accorded the Seceders by the 6en

23Van Brummelen, 25. He repeated this phrase when arguing agabtist schools in America
and trying to cultivate private, Reformed schools in his Michigan colony.

24 GeorgeStob, The Christian Reformed Church and Her SchoBlinceton Theological
Seminary. Th.D. Dissertation, 1955: 31.

25Van Brummelen, 25.
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brings issues of class to the forefront, an elementibigleld by historians. Van

Brummel en describes the Seceders as fil abou
tradesmen, | ed by a handful of young clerg
class Seceders were suspicious of culture and of all thougbeéatiother than that

found in the tradi®®StomalagCalesi nihati ¢ her en®@d
among the lower, uncultured classes in the Netherlands, and largely among those who

were affected by the pietist strain in Dutch religious lif¢they were] concerned with a
return to a fi xed 2&Qppewaalse coecurs vitle te lower tlds® d o x y
categorization, and posits that #fnt#hey were
Bratt explains that the Secessionof 1834ivas f or t hri ght protest by

Dutch society against some of the fundamental social and cultural developments of the

nineteenth century, o6 including |iberalism
significant correlations betweens i al st atus and ecclesiastic
farmers, 6 the | ocal aristocracy, the Oprog

ridiculed the movement; the hired hands, the poorer farmers, and the small tradesmen
(but not the destitute) compwsl al most its entire member shi
classandariEn | i ght enment conservatism i s one of

Dutch settlement in the wilderness of Michigan, since he was one Afdbleeidingand

26\/an Brummelen, 2526.

St ob, 24. Kromminga agrees that although Seced
were fAnumerically and economically weak and | acking
power that in course of time astounded its aslwges. The spring of that power was their common love for
the Reformed doctrine and their |l oyalty to the Refo

(Kromminga, D.H.The Christian Reformed Tradition: From the Reformation to the Pré&rand
Repids: Eerdmans, 193338.

28 DonaldOppewal A Reformed Christian Perspective on Education: Fifty Years of Footprints
(Grand Rapids: Schuler Books, 20120.
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most of those who emigrated with him to the United States in 1847 were Seceders from
the lower classe?.

As the CHKN denomination grew rapidly, differing visions emerged, based in
partuponNe her | ands geography. Swierenga summar
faction had steel in their b8Themrthernvhi | e t h
element was concentrated in the provinces of Groningen, Friesland, and Drenthe,
especially in theural areas. This group was led primarily by Hendrick De Cock and
Simon Van Velzen. Their priorities included a stringent defense of orthodox Dortian
doctrine, starkly biblical liturgy, and synodical pol#yThe goal was to restore historic
Dutch Calvinisminitially, they focused on purifying the NHK, but eventually this group
embraced antithesis between themselves and

narrower , and *miey sressed theaneea fori catdchietical formation and

2% James D. Bratutch Calvinism in Modern America: A History of a Conservative Subculture
(Grard Rapids: Eerdmans, 19848 7 . Bratt is careful to admonish th
have long exaggerated the Secessionist part of the emigration by concentrating almost exclusively on the
group migrations between 1846 and 1856 led by Secgstfastors, thereby coming to think that most
immigrants were Seceders fleeing religious oppression. Unfortunately for this view, substantial emigration
from the Netherlands began not in the years of religious persecution4038%it a decade later, rilog a
severe agricultural depression brought on by the infamous potato blight . . . less than four percent of the
pre-1880 emigrants cited religious reasons for their departure, while over ninety percent declared an
economic motive . . . [and yet] Secesl@rere far more likely to leave the country than were members of
any other religious group. Between 1831 and 1877 they composed seventeen percent of all Dutch
emigrants, despite the fact that in the terminal year they represented no more than fiveoptrednotal
population . . . Between 1844 and 1857 almost ten percent of all Seceders left the Netherlands for America.
These represented thirfiwe percent of all Dutch Protestant emigré@ntsroportionally more than eight
times the number of other Dutélrotestants. During one brief period, 1848 they even constituted a
strong majority (sixtyf our percent) of Protestant emigrantso (8)
focuses on the group that migrated in 1847 led by a Secessionist pastorthaatontention that they
came for freedom of religion and freedom of religious education remains plausiblearCBr¥mmelen,
Telling theNext Generation24.

30 Robert P. Swierengdyrue Brothers: The Netherlandic Origins of the Christian Reformed
Church in North America, 1851880http://www.swierenga.com/Kampen_pap.html. Accessed May 13,
2014.See Appendix B for a map of the Netherlands and its provinces.

31 Swierenga and Bruin&amily Quarrels in the Dutch Reformed Churches in the Nineteenth
Century 27 and 33. CfRobert P. Swierengdrue Brothers

32 Stob, 28. Cf. Bratt, 7.
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leaned towat separate Christian schools. The southern party was rooted in the urban,
cosmopolitan centers of Noerdnd ZuidHolland, Utrecht, NoordBrabant, Zeeland, and
Ost Friesland, and it was led by Albertus Van Raalte and Anthony BrummetRamey
stressed exgriential piety and defended liberty of conscience to the point that some
charged them with Arminian leanings. This group did not revel in separation from the
Netherlands Reformed Church (NHK), preferring a broadded inclusion, but they did
increasinglytend toward freechurch polity>*

The third Seceder contingent was an outlier faction, leddndrik P. Scholte,
who wanted to restore the pure form of primitive Christianity in a congregational
structure. Although he retained some Reformed doctrirfgl&cembraced the
premillienial teachingf John N. Darby (founder of the Plymouth Brethr&gholte
rejected Dortian polity, advocating independence at the congregational level, but his
focus on the conversion experience and lived piety meant he wiag)wol subject
prospective church members to close inspection and ongoing accountability to insure
purity. Although many of the leaders of the Secession were initially part of akrldse
group with Scholte at the helnglations soured in 1840 when haswcharged by
Brummelkamp, Van Raalte, and DeMoen with slandering Van Velzen; Scholte was
ousted from the Netherlands Christian Reformed Church (CGKN) when he refused to
apologize® This separation would continue after emigration, when Scholte settled in

lowa and chose not to align with the Reformed Church in America.

33 Swierenga & BruinsEamily Quarrels 33.

34 Bratt, 7. Cf. Robert P. Swierendgiue Bothers

35 Robert PSwierengaiVan Raalte and Scholte: A Soured Rel a
Swierenga asserts that Scholte moved increasingly to the marginsnwitircanfessional Christianity
"no creed but the Bible" which eventually led'&zclesiastical anarchyt o use Van Raalte's w
he doesndét cite the source of Van Raalteds words.
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Netherlands: De Landverhuizing(The Nation Move)*®

After leaving the national church in 1834 to found a new denomination, Dutch
Seceders had to pay their own ministers and build their owrclols. They endured
oppression (religious, political, and economic) and were often treated as insurrectionists.
They faced employment discrimination, were condemned in courts of law, fined, jailed
(sometimes for failure to pay fines), had their housepotatls seized, and they were
prohibited from gathering from 1834 until 1840 when King William 1l decided not to use
military force to oppose thefi.A national depression during this time, caused in part by
a potato blight and a diminished rye crop, leadongunger and unemployment, hit this
group particularly hard since they were often from the lower classes. Economic
prospects, along with freedom of worship and freedom of education were all factors
pointing toward emigration. In 18447, about 7000 Dutclmigrants, most of whom
were Seceders, left for the United States of America.

In the decade following their separation from the Netherlands Reformed Church
(NHK), two of the leaders of the Netherlands Christian Reformed Church (CGKN),
Anthony Brummelkamg@nd Albertus Van Raalte, noticed the growing number of
emigrants to the United States. They formed an emigration society and held several
meetings to consider carefully the possibility for and parameters of moving to the United
States. On April 14, 1846hey produced a document outlining political and religious
priorities, entitledPrinciples of the Society for the Dutch Emigration to the United States

of North AmericaArticle 7 of the document asserted

36 For broader coverage of Dutch migration, see Henry S. Lixegberlanders in America: Dutch
Immigration to the United States and Canada, $7850 (Ann Arbor, 1955)

37 Article 191 of the 1815 Constitution only offered protection to alremdsting religious bodies
and because Articles 2204 of the Criminal Law forbade gatherings of more than 20 persons.
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The first consideration is to make the Colony ai€ttan community, for which

reason the Commission must take care in accepting suitable candidates for
emigration and helping them to reach their destination, in order that these persons
become a salting salt in the Colony and form a Christian majority guthen

population. For that reason only Christians will be accepted of whom we may

expect that they will gladly submit themselves to the Word of God, in order that

not only a Christian church government but also a Christian civil government
shallbeestaldihed. Thi s wil | have as its task
commandment, which is the basis of every state.

This document made their hope of founding a Christian church government and a
Christian civil government clear. Brummelkamp and Van Raalte also wpatenphlet
which went through four editions in 1846 titlEdhigration: Why we Favor Emigration to
North America and not to Javén it, they explained that the government of the East
Indies might prohibit the preaching of Separatist pastors and the if@trgisten in
Christian schools, while in the United States, religious liberty was protected by the
feder al government. The authors also raile
religion was neglected or even attacked in the [Netherlands] pubbolsc.. Emigration
became for them a f | i °heyhopedfanreligousi gi ous i n
acceptance in America.
I n a |l etter dated May 25, 1846 and addr
Brummelkamp and Van Raalte made an appeal to leafitte Reformed Church in
America (which at that time was called the Reformed Protestant Dutch Church of
America) for assistance with emigration. Hyma explains that the emigrants wanted to be
in relationship with @At heiirthabpareoftherUsited i n t h

States once owned by the Dutch peopl e and

38 etter translatednito English and quetl in HymaAlbertus C. Van Raalte and his Dutch
Settlementsi4. Cf. BeetsThe Christian Rformed Church in NortAmericg 30; and StobThe Christian
Reformed Church and Her Schqal§.

39 Hyma, Albertus C. Van Raalte and his Dutch Settlemetisand49-51.
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their intent was never to remain on the East coast, but rather to settle in one of the
Midwestern states (e.g., lowa or Wisconsin) where theyda@téin their religious ideals.

Van Raalte Ahad his eyes fixed on a Chri st
Hollanders, in touch with the cultured East, near thriving cities and busy railroads. At the
same time, he wanted his people to live soméwhaa (3° e tstated objectives in the

|l etter included: i mproving the social cond
propagation of Gododés truth among the heath
Christians t o ptoenog thda greatpravilege efrsaeinggtheir childrdn A
instructed i n*Thayrgave theiledtar to Raelbf Sleijstar,.a dtudent of
Brummelkamp and Van Raalte, who arrived in the United States in August?1i846.

delivered it to Rev. I.N. WyckK§ pastor of the Second Reformed Church in Albany, NY,

who translated it into English and published iTimeChristian Intelligenceiweekly

paper of the RCA) on October 15, 184&everend Wyckoff helped found the Protestant
Evangelical Holland Emigrar8ociety in Albany. A similar group was also organized in

New York City. Emissaries from these groups met the newcomers at customs; provided

temporary lodging; gave food, clothing, and money to the destitute; and even loaned

40 Hyma, Albertus C. Van Raalte and his Dutch Settlemeé#sand87. Hyma argues that the
primary reason for separate village communities was so they could found Christian schools. Although the
desire for Christian education was a factor, | havdaatd ample substantiation for his claim.

41 Beets,The Christian Reformed Church in North Ameri@&l. Cf. Stob;The Christian Reformed
Church and Her Schoal26, 32.

42 Sleijster.com says he settled in Alto, Michigan.

43 Hyma,Albertus C. Van Raalte arfds Dutch SettlementS6. Swierenga notes that Scholte also
wrote positively about overseas emigration for Seceders, publishing it in his periBdida&formatien
May 1846, but it was Van Raalte and Br uworks kampds |
Collegiate Church read shortly before visiting the Netherlands, where he met with Scholte to learn more
about the movement .\anRa8he and $chaofieg A Souréd Reldiienship and Personal
Ri v a Paper forthe 1997 meeting thie Association for the Advancement of Dutch American Studies
(AADAS), Hope College, 13 June 198#tp://www.swierenga.com/Aadas_pap.html
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several thousand dollars to pun a s e * Alangwith garnering financial support,
RCA Gener al Synod of 1848 Aresolved in vie
to this country, that the students at New Brunswick Seminary should learn Dutch, to be
able to preach to the newcorser i n t hei r “®hese acts afhaspitalitye . 0
resulted in close ties between some of the original settlers and the RCA. In an address
given in 1872, Van Raalte noted the difficulties upon arrival, which were alleviated by
the Al ovi ng like €lorpaé DedVitt, JaneoHorrester, and Isaac Wyckoff:
iTo us, they tr ul %Theafiliation AesweenthgRuicls of God. 0o
immigrants and the RCA became an issue a few years later when the settlement in
Michigan debated either joining the denoation or remaining separate.
On October 2, 1846, the Van Raalte family and 100 Dutch emigrants left for
America aboardheSouthernerAbout half of the passengers aboard were part of
VanRaalteds group, but Br*wanRedtkaattispifewas not
Christina, learned English while on board, taught by Tutley Crosby, the captain of the
ship®® The Southernearrived in New York on November 7 Upon arrival, they
traveled from Albany to Buffalo by train and then by steamship to Detroit, tyaohi

Although VanRaalte initially planned to settle in Wisconsin, he began to have doubts

4 Robert P. Swierengd, L o -€a@sinopolitan Theory and ImmigraReligion: The Social Bases
of the Antebel | um Daoutnal bf Sdtial Histarydend. 1 Gratimin $980):d.20.

45 Beets,The Christian Reformed Church in North Amerid@.

46 Jeanne MJacobsonElton J. Bruins, and Larry J. Wagenaglbertus C. Van RaalteDutch
Leader and American PatrigHolland: Hope College Press, 19962

47 Although he continued to support the emigration project, he decided to stay in the Netherlands,
and in 1854, Brummelkamp became a professor of Theology at Kafopeded in 1854. He maintained
active correspondence with Van Raalte.

48 Jacobsen, et al. suggest that one mode of learning was to sing American hymns, even though
hymns were an issue of contention in Dutch Reformed denominations. Jacobson, Bruilisgendar,
Albertus C. Van Raalt®6. Cf. Hyma, 74.

4 Hyma, 59. Cf. Beets, 27.
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while in Detroit when he met with numerous people who promoted the west coast of
Michigan as a better settlement locatté@n December 16, 1846 he w
important is the fertility of the soil, climate, healthful conditions for the people, room and
variety in the prairies and woods; and especially the means of transportation via railroad
or r P!Wiehigan.had more railroads than Wisconsin and was surrolngtakes
that provided another means of cheap transportation. West Michigan was also connected
via waterways to the burgeoning cities of Chicago, Milwaukee, and Racine.

Leaving his flock in Detroit, Van Raalte went to Kalamazoo where he met
Theodore Romyn, a Presbyterian minister, and Rev. Ova Hoyt. Hoyt impressed Van
Raalte as "a man of influence, 0 and with a
convinced him first to investigate the area of western Michigan along the Grand River,
where governmd land was still available in large blocks. Hoyt put him in contact with
Judge John Kellogg of Allegan, who owned many acres in northern Allegan County and
happened to be in Kalamazoo at the time. The judge offered to show Van Raalte potential
sites aroud Ada, lonia, and Saugatuek.In a letter written to Brummelkamp dated

January 30, 1847, Van Raalte wrote:

®fABet ween 1860 and 1900, more than 700,000 i mmi
of these new arrivals were born in foreign countries. In fact, the state began emgpinnagigrantsto
settle in Michigan as early as 1845, when an Office of Foreign Emigration was established in New York. In
early years, the Germans and Dutch were the most saftghtgroups due to their strong religious beliefs,
industriousness,andedwat i on. To i ncrease i mmigration, the stat
pamphl et glorifying the vir)wedegsafure.milgevAcsessad e. 0 ( Mi ¢
5/31/14. ABy n%d dhethirdwf tleetbutcHzom in the USA . . . Onthird of the Dutch in
Mi chigan in 1900 |ived in Grand Rapidsdo in AThe Wes
Holland Genealogical Society by Robert P. Swierenga, December 11, 2004.

51van Raalte quoted in HymaAlbertus C. Van Rdte and his Dutch Settlemen6s.

2Swi er ¥maga Raml te and Scholte: A SouVaed Rel ation
Schelven notes that Kellogg served as a member of the State Board of Education for six ydesen Jatc
al include a letter from Judge Kellogg written July 22, 1850, after a visit to the settlement. He notes their
progress and their need for a channel and roads, and he advocates for county help wigleddmbn,
Bruins, andWagenaarAlbertus CVan Raalte48.
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With his help | examined the region around Kalamazoo, Rabbit, Black and Grand
rivers. Such an exploration is by no means a simple taskewerabccasions it

made meompletely exhausted. As a result | was unable to take than a few

steps at a timegnd then | have to sit down in the sntw.

I n the same | etter, he explained: fAMan wei
Michigan, andn my heart | had selected another region, but in many respects | have
changed my mind about Michigan. o

After two weeks of exploration in West Michigan, Van Raalte decided on Ottawa
County. He determined who owned the land and made quick work of produfagne
was purchased from Native Americans under Chief Wakazoo; some was purchased from
Michigan landowners living in New York; some was purchased from the state
government in Detroit and the federal government; and some titles were secured by
paying lang overdue taxe®.Van Raalte rented rooms for his family in the home of
Arvilla and Reverend George N. Smith, a Congregational minister working with Ottawa

and Ojibway Indiansinthearéyv an Raal teds group travelled

53van Raalte, quoted in Hyma&lbertus C. Van Raalte and his Dutch Settlements in the United

States8 5 . Dosker notes that Van Raalte nearly died t wi
swollen with melted snow alongalogcowre wi t h i ced t hat suddenly roll ed,
exploring when his strength failed him, but ASMith
Boonstrads English translation of Do se&kHallaéckivedd 893 bi o

at Calvin College, p. 75 of original, p. 29 of translation.

54Van Raalte, quoted in HymAJbertus C. Van Raalte and his Dutch Settlements in the United
States75.

55 Hyma, Albertus C. Van Raalte and his Dutch Settlements in the UniteesStat

%0l'd Wing Mission, the Smiths6 home, was built
began missionary work in 1844. Hyma notes that Rev. George N. Smith left the area in 1849, moving with
I ndians to the Grand T ehathvedreasnent dvanby theeDgitchdothe Indidosr f or t u n
[e.g., stealing things from their tents] was not conducive to friendly relations, and so it naturally happened
that the Indians became morose. . . The Congregational missionary [Smith] was their tierstiearfd he
began to feel nearly as forlorn as they did. The Hollanders, on the other hand, were no different than the
other white settlers. They felt that the immense continent of North America should not remain a wilderness.
If the Indians refusedtaucl t i vat e the soil then HymeAlkrdusG.yanan sett|
Raalte and his Dutch Settlements in the United Stat&1) . Smi t h wrote that they n
Hollanders were good men, but that they would clear up the land andicoesa@vould be unfavorable for
the Indians and their mode of life, [and therefore] that they would better take it good naturedly and find
anot her place, for the Hollanders ha&albertus€mwaen t o st ay.
Raalte 37).
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cabin furnishd by Isaac and Ann Fairbanks on Feb 9, 184#om an item written by

Evert Zagers, a member of the group:
When he had the first log house finished we had our wives brought from Allegan
and five families lived in it together, namely Zagers, Notting, LaekhLaarman,
and Fredriks. We lived mutually in peace and had all things in common together

... The Lord gave us courage and caused us to hope and in this hope, to work for a
better future®

Il n Van Raalteds January 30,ailn84d7 dllat tier btea

free, if it is possible. | am happy that now | can say to the Separatist congregations in the

Netherlands which now enjoy only partial liberty and none at all in the education of their

children, O0Come hereef alniddAnddthepaoplédchnies good |
Kromminga explains that early Seceder emigrants to the United States divided

into two groups: fAiOne went with Scholte by

prairies between the Skunk and DesMoines rivers in southedstea and started the

prosperous settlement of Pella. The other

York and Detroit to western Michigan and settled at what is now Holland on the shores of

Bl ac k %ISaidrangadotes that Van Raalte departedhi@iinited States first

because Scholtebds infant child died and hi

mistakenly, that Van Raalte would settle in lowa, the same region his Utrecht society had

chosen, and a number of SmctheedrlieréeréksAftegVaoup | o

Raalte decided on Michigan as his settlement location, he hoped to persuade Scholte to

join them in Holland township. In his January 30, 1847 letter to Brummelkamp, Van

Raalte wrote of his desire to keep the Secederemgyrait o get her : nl feel

57 fiFairbanks was a government agent for the Indians to assist them with farming and to serve asn

an interpreter. o JacAllegus@. VanRaalild4ns, and Wagenaar
58 Zagers quoted in Hymalbertus C. Van Raalte and his Dutch Settlemelrits.
59 Hyma, 113.

80 Kromminga, 100.
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sensible brothers near me; | hope brother Scholte will not go to lowa; | believe that he
cannot do better than to settle in Michigan. If Brother Scholte does not wish to be on the
Black River, then there is opportunity dretother riverst he Gr and af'd Kal an
But when Scholte | earned of Van Raalteds n
because of its isolation and its unhealthy climate. Scholte landed in BostonSardhe
Sandin the spring of 1847. Hechkoe not to join VanRaaltebs s
instead taking 800 Dutch immigrants with him to found the Pella colony in lowa, where,
in contrast to Van Raalteds colony in Holl
ecclesiastically, but quicklAmericanized in commerce and in increasingly diverse
community population. Swierenga notes that Scholte drew eight{paotsh Americans
to Ilive in Pella in the first year, and wi
was American, thanks thé founding of the Baptist "Central University" in 1853, which
Scholte supported financially and as a trustee. In 1858 five of the eleven stores in Pella
were operated by Americans.
By contrast, Ottawa County, Michigan in 1860 had only 52Datch
housellds, or 12 percent, and only two or three stores were run by Americans. Van
Raalte did not want a mixed multitude in Holland. "Americans usually do not possess that
certain open heartiness and mutual understanding of each other, which the Dutch
possess,Van Raalte wrote to Paulus Den Bleyker of Kalamazoo:
An impassible chasm of language, character, and custom separates you from the
Americans... Above allAmericans are disposéd despise Hollanders, and we

Hollanders naturally become embittered agaimsi because of their cold
selfishnessThey may approach us with bold flatteries, but in reality they are after

Van Raalte quoted VamR&Mkeiamd Seholtg & SourRdbRilashigand® . i
Personal Rivalry. o
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ourmoney andnfluence, yes, they actually despise us. They take usdoll,a
slow, uncultured peoplend boldly boast of their own superiatelligence.

Better to "do your business among our own people,” Van Raalte opined, "in a community
that is developing internally and contains only a few Americ&hs."

Another contrast between the two colonies was the wealth of its constituents.
Beetsexpai ns t hat most of the people in VanRa.
compared to Schol t3&ér#t Vawn 8chdlvenrsiggests thaothid hasvae r s .
great deal to do with marketing, as Scholte sent word to the Netherlands that the open
prairie required immigrants with moné&yVan Raalte sent the opposite message: poor
folks were welcome in Hollan®.Soon after founding his colony, Van Raalte published a
lengthy pamphlet in the Netherlands entitled "Holland in America, or the Dutch Colony
in the State of Michigan," which explained the rationale for his choice of settlement
location, described the advantages of the locale over Pella, noted the economic
opportunities in America, and suggested the best travel routes for prospective settlers.

Most effective were the testimonials from "trustworthy men" that the forest lands of

Michigan were healthier and better served with water supplies than thauseéprairies

of lowa%®
2S wi e r &andaajte afid Scholte: ASoured Relaonshi p and Personal Ri v
63 Beets,The Christian Rformed ®urch in North America34.
64 Michigan History Magaziné , no. 2, (October 1917) [includes

and the Holland | PMmei)graantdi ocGerafi t1847 dDi(ekz ma, fAHol Il a
Il ts Causes &l08)PuBishedbly Michiyan HiStarical Commission and the Michigan Pioneer
and Historical Societhttp://hdl.handle.net/2027/njp.32101066151547

Van Schel ven, r ef ¥anRaale addScholie: ASeured Remtiomship andi
Personal Rivalry. o

Swi er mga Raml te and Scholte: A SouOteed Rel ati on
Midwestern states also have Dutch Reformed enclaves. The Wisconsin settlement was founded by Rev. P.
ZonneanRkev. G. Baay in 1847 and 1848. 1l 1linois6 South
founded by John Killewinger and Hendrik DeJong in 1847, and its North Holland settlement (later called
Roseland) in Chicago was founded by Peter DeJong in 1849.
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Rev. M.A. Ypma reached the Holland colony in June 1847, with 49 otloens fr
Friesland, and they founded the Vriesland colony nearby. Soon after, a company of
people from the province of Bentheim arrived and founded Graafschap. In the same year,
a large group from the province of Zeeland traveled to the United States on thsee sh
led by J. Steketee, Jannes Van delLuyster, and Rev. Cornelius VanderMeulen,
establishing Zeeland settlement a few miles east of the Holland &@Ibonsma notes
that the Dutch settlers in Michigan had a positive attitude toward civil government and
the political process, quickly obtaining citizenship and actively participating in
elections’® Beets marvels at how quickly the Michigan community grew. By 1849, there
were 3,000 souls in those communifi@¥he Michigan settlement also organized itself
eccksially, establishing its first classis in 1847 he first resolutions they passed
included allowances for remarriage after the death of a partner within less than half a year

and Achurches were admoni shed toctt.akte i n h

67 Notice that these leaders have formal education and wealth. Most Zeeland Seceders had
followed Scholte in the early years because Cornelius Van der Meulen had studied for the ministry in his
parsonage and Scholte's church at Doeveren (in the providemlaind) was nearby. Beginning in the
early 1840s, however, the Zeelanders had a falling out with Scholte over issues of church governance and
other matters, and they gradually went over to Van
necesary preparations for the journey to America be made with great care, and that fifty acres of land be
reserved for a building suiAleius@ VanRaalteandhitDutct h and a
Settlements in the United Stat#84.

% Monsma, T mot hy M. AThe Educational | deatdr¥. of 1834
DeYongand Nelson D. Kloosterman, Edehe Reformation of 1834: Essays in commemoration of the Act
of Secession and Retu@range City, IA: Pluim Publishing, 198464. Jacobsg et al notes that federal
law at the time required immigrants to wait five years before applying for citizenship, but to register intent
to become citizens at the midpoint of those five years. They quote the county clerk, Mr. Henry Griffin, who
filled out naturalization papers for almost 450 men at the 2 year, 6 month mark. Ja@&xoéws),and
WagenaarAlbertus C. Van Raalt&2.

®ADuring the summer of 1849 the church at Holl a
Zeeland, 175; Vriesland, 69;and@ve sel , 135, while Graafschapbés congr
Drenthe 45, and Groningen 30. Altogether there were ind®28 communicant members and a total of
some 3,000 souls.o (Beets, 37).

“AA classis is a group orea. lthHastheadtherdy toeal Wwith n a geo
matters that concern its churches in common and its decisions are binding on the churches in its region. A
minister and an elder (and in some cases a deacon) from each congregation are delegated to attend each
classismeet i ng. 0 htt p: / / www.-reformedchurargogernaneelclassisne / c hr i st i an
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its fall session in 1848, the Classis condemned all slackness on the part of the churches in
regard to schools, since this matter was deemed an important part of Christian

e d u ¢ a’t Letasdeabfirst with ecclesial matters and then with etituta ones.

America: Church Union with RCA and Split of CRC
In America the immigrants of seceder stock found a new home in which no
church establishment by law was allowed. They could continue their
independent church life in full freedom. But they didosly for a couple of
years. The desire for Christian fellowship in ecclesiastical matters drew the
great majority into a union with the Reformed Church in Ameéfca.

In 1609, Henry Hudson, an English sailor in the service of the Dutch, explored the
river that would later bear his name. A rather vast territory was surveyed, and New
Netherland was founded. It was bounded on the east by the present city of Hartford (CT),
on the west by the Delaware River, on the south by the present town of New Castle (DE),
and the northern boundary lay forty or fifty miles north of Albany (NY). In 1628, Jonas
Mi chaelius arrived in New Amsterdam, nthe
Church to set f3tageman assettshhatshe Refohmed Rragestant

Dutch Church of America is the oldest Protestant church in the United States with a

continuous ministry? In 1664, the English took over control of New Netherland, but the

1 D.H. Kromminga,The Christian Reformed Tradition: From the Reformation to the Present
(Grand Rapids: Eerdmans, 194B01.

72 Kromminga,The Christian Reformed Traditip@9.

s Howard G.HagemanlLily Among the Thorn@New York: Half Moon Press, 1953%7-58.

Mi chaelius on native Americans: Al find them entire
uncivil and stupid as garden poles, proficient in all wickedaasgsgodlessness; devilish men, who serve
nobody but the devilo (qtd in Hageman, 60). Johanne
need of evangelism. fiHe mastered their | anguage, pr
receivedte m i nto the communion of the churcho (61).

“cf. nABrief Outline of RCA Historyo htMaps:// www
13,2014A 1 n t he small col oni al t owl628mboutffy peoplergathtered d a m, o

around a crudeable in a mill loft. Their celebration of the Lord's Supper marks the birthdate of the
Reformed Church in America. The congregation they founded still continues today as the Collegiate
Reformed Church in New York City, the oldest evangelical church inhNammerica with a continuous
ministry.o
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Dutch Reformed Church in North America (RCA) continued to gieets documents

that in1846, there were 271 RCA churches with 104,098 souls, served by 280

ministers’®
Rev. Dr. Thomas DeWitt of the Collegiate Church in New York City and Rev. Dr.

I.N. Wyckoff of the Second Reformed Church in Albany were conduits for Dutch

immigrants even Here they arrived. DeWitt traveled to the Netherlands in 1846 and met

with various members of the Seceder church, including those considering emigration.

Back in the United States, he founded fAThe

EmigrantsfromHb | ando i n order to garnetfhefunds to

Christian Intelligence(weekly paper of the RCA), to inform American readers about the

Dutch Christian immigrants, including publishing a translation of Brummelkamp and

Van RaalteosthAppaat hf ul i n America. o
WhenThe Southerndanded in New York, Van Raalte stayed with Rev. Wyckoff

before departing for Michigan. The hospitality was reciprocated when Wyckoff arrived in

the Holland colony on May 31, 1849, and visited neighborititesgents over the next

few weeks. He was sent as a fispecial agent

“Beets, 39. As part of the RCA6s mission to the
Reformed Protestant Dutch Church of Grand Rapids (M) in 184fs Van Driele came to the United
States with Van Raalte, movéa Grand Rapids July 5, 1848 and settled near Fulton Street and Grandville
Avenue (area now known as Heartside). In 1849, the first Bagielking congregation was founded in
Grand Rapids on Bostwick Avenue near Lyon Street, Second Reformed, and Vannasehe
cofounder. By June 1850, Grand Rapids was home to 53 Dutch families (about 222 people), Samuelson, 60
When Dutch immigrants arrived in 1846, First Reformed invited them to share their church building and
allowed them to hold worship services imtbh on Sunday afternoons. The new settlers formally organized
their own congregation as Second Reformed Church in 1849 with the help of Van Raalte. They built their
own church closer to the city centerolidhen®5t4g time pR
churches of the East. Second Reformed Church experienced burgeoning growth due to an influx of
immigrants, but in 1857, more than half of the congregation seceded to join what would become the
Christian Reformed Churclsee Daniel L. Batlsti A Hi st ory of Centr al Ref or med
R a p i The Joiat Archives QuarterlHistory Research Center of Hope College & Western Theological
SeminaryVolume 16 Number 3. Fall 2006b. Ballast goes on to explain that the remaining congregants of
Second Reformed united with First Reformed in 1918 to form Central Reformed Church.
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RCA in order fito convey to them assurances

denomination, to propose to them ecclesiastical unidm g own Church, the

traditional Dutch Reformed Church of the land, and to offer them whatever assistance

was needed or ®4daet hed blyembem. 0f his visit

religious and eccl esi ast ickofadcclameditheit i ons of

religious fervor’’Fi ve congregations had already buil

habits are very strict and devout. They do all things with prayer and praise ... The

appearance and tone of piety is purer and higher than aigyl thave ever seen, and

seemed |ike the primitive Christians, and
Wyckoffdés report notes that he was rece

felt Athat the Dutch Church [in thie East]

them. With the exception of a few individual brethren, they mourned that the Dutch

Church counted them strangers, and had no word of encouragement, no hand of help for

them. 06 His presence allayed their sgnse of

toward ecclesiastical union remained, both because of the initial icy welcome from some

RCA folks in the East and because the settlers remembered the struggles with the Dutch

Ref ormed Church (NHK) they had onlhgy recent

have so felt to the quick the galling chain of ecclesiastical domination, and have seen

with sorrow how exact organization, according to human rules, leads to formality on the

one hand, and to the oppressi ondidbhisbaste nder

76 Kromminga, 103.
" Beets, 41.
"8 Wyckoff quoted in Hyma, 196.
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to assure them that there would be Afrater
than fAecclesiastical domineering. o Wyckoff
It was farthest from our thoughts, to bring them to bondage to men, or to exercise
an ecclesiastal tyranny over them. And | stated that they would be most
perfectly free, at any time they found an ecclesiastical connection opposed to their
religious prosperity and enjoyment, to bid us a fraternal adieu, and be by
themselves agaify.
Although his ofér of effortless separation may have been appealing, Kromminga notes
that Wyckoff was cautioned by RCAOGs Board
an assurance of easy departure from affiliation.
On June 4, 1849, Wyckoff met with pastors regardingppagsed union, covering
topics such as creeds, the difference between joining and affiliation, and about the

particular needs of Classis Holland. Members of the colony then began a debate on the

issue. Monsma argues that Van Raalte hoped to use the &hbacking of RCA

members from the East, drawing fAdclose to a
order that, on the front i%Thestolysrathermdred r e s i
nuanced than this explanation. Van Brummelen assertsthd®Maa | t e i nt ended

found a kingdom of orthodox Christianity in the primeval forests of Western
Mi ¢ h i % Benigedbarg notes that Van Raalte desired union because he had seen their
orthodoxy when he visited New Brunswick Seminary a few years earliefR¥ailte

later recounted:

7 Wyckoff quoted in Hyma, 195 and 200.

80 Timothy M.Monsma,i T h e Ed uc a bf i84imthe Michigara@osy0 Reter Y.
DeJmgand Nelson D. Kloosterman, Edshe Reformation of 1834: Essays in commemoration of the Act of
Secession and Retut@range City, |A: Pluim Publishing, 198462

81van Brummelen,3He 6 s quoti ng an exctHynmto RobdrFakkerhaet t er f r
datedFebruaryl5,1 947 . Hyma explains that #AVan Raalte had no
make Christians. He was al ways exhorting his peopl e
(Hyma, 213).
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| listened to the teachings and conversation of the Professors, saw the workings of
their heart, and understood their love to God and their devotion to His truth. |
blessed my God that | there found the faith of my fathehe higorical church of

the Netherlands and because | found it, and | loved it, | determined to bring the
immigrants into intimate connection with the Dutch Reformed Church of

America®

Hyma asserts that Van Raalte wanmandd uni on
faithful to the creed of the orthodox Cal v
Aithe brethren in the East had done for him
were as fully acquai PtAsnightbeimdgedhi ¥ aas Raal h
voice had conviction and power in swaying opinion. Hyma cites Jacob van Hinte, author
of the twoevolume history titledNederlanders in Amerikavhen he says it was widely
understood that Van Raalte was the ruler of the city, the dictatioe éocal church, and
the owner of the whole Classis. Dosker des
this settlement, who al ways cofhVaaRadled r esp
set himself to the task of convincing others of the wisdoatenominational affiliation.

A few weeks aft er -fodhelddsandfcléreal lgadessimetin t we n
Van Raaltebs home. They signed a statement
1849 that expressed t hei rtheREA. Kronemingaonotdsl i v e

that Athe few men of more than ordinary ed

boast were all supporters of the?®Whaton wit

82AlbertusVan Raalte, quoted in Elton M. Eenigenburg,
Theol ogy and t he Se cWardlandNotldcReformedriiheglegy in Anrerig@mes. n
W. Van Hoeven, Editor. The Historical Series of the Reformed Church in AmencdG\Grand Rapids:
Eerdmans, 1986: 33. Initially found in Centennial of the Theological Seminary of the Reformed Church in
America, 17841884 (New York: Board of Publication of the Refoed Church in America, 188%52.

83 Hyma, 210.

8%Harry Bomglsitsmotsr &nsl ation of Doskerds 1893 bi
Heritage Hall archives at Calvin College, original pagg franslation p. 3.

85 Kromminga, 107.
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were the perceived benefits of such an alliance, in the rointiese educated men? Was
there an aspiration to c¢on-devalopedplaceimthee Eas't
social order? Was this a desire for religious fellowship after years of feeling isolated both

in the Netherlands and in the wilderness a¢ivgan? Swierenga notes that there were no
signatories on the July 1849 document from the Graafschap, South Holland, Drenthe, or
Grand Rapids congregations, and Van Raalte was the only elder from his church to sign

the document® Beets argues that the oniwas rushed, without consistorial or
congregational meetings until |l ater, nor w
explain the pros and cons of such an i mpor
can only be explained by the popular impresgshat the union was merely conditional

and could be easily sever®dt also seems to be an example of a decision made at the

top, with the expectation that acceptance would trickle down to the rest of the $fdople.

April 1850, Van Raalte attended tRarticular Synod at Albany, in May 1850, General

Synod agreed that the Classis of Holland should be received, and on June 5, 1850, Classis

86 Robert P. Swierenga, frofirue Brothers: The Netherlandic Origins of the Christian Ref
Church in North America, 185¥880http://www.swierenga.com/Kampen_pap.hthktcessedMay 13,
2014ABy congr egat i on ,foutshlgnatoriesveere framfZeelahdesevienwrepresegted
Friesland, three were from Overisel, and-evian Raalte himselfwas from Holland. . . This fact

concerned Van Raalte greatly, according to an eyewi
6l warn you. I f it leraittiseowr fapltr Ifove eefer this to the eongeegationss dnéik e , t h
is a mistake, then it is also the fault of the cong

did consult with the individual consistories, but no minutes survive of aryregational meetings except
in the Vriesland church. Most likely approved of union, but a later report states that a majority of the
Graafschap consistory opposed it.o

87 Beets, 4243.

8 Hyma, 215. Hyma notes that minor secessions occurred as early a& 1892 1853, Rev. R.
Smith withdrew from Classis Holland.), and one caus
though his own desires, regardless of much opposition. He was sometimes referred to as the Pope and his
best fri ends). &kenthaSeckssioraof 1857 odclzrddémany argued that Van Raalte had
Aisold the church to an i mpure denominationo (217).
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Holland was received under the care of the RCA General Synod and connected to the
Particular Synod of Alban§?

Thoseagainst the union saw parallels between the RCA and the Dutch Reformed
Church (NHK) from which they had seceded only a few years earlier. They were
concerned that the Reformed Church in America had changed Church Order, modified
the Belgic Confession,anddr opped the negative parts
also noted little to no preaching on/from the catechism, lack of observance afdgast
baptism administered at homes or in the consistory room, rather than in congregational
wor s hi p,colared@ommbnednts Were seated apart from the rest at the table of

t he P°Gijstkrt aan was one leader of the opposition. Haan arrived in Michigan

shortly after Wyckoffds visit in the fal
New York and\New Jersey. Before emigrating, Haan had trained as an elder under Simon

VanVel zen, part of the fANortherno school

separatistic than other seceder groups, more concerned with preservation of Reformed

character than with mataining fellowship. Haan reported events on the East coast of the

United States, including an elder who had not had his children baptized so that they could

choose their own church affiliation when they were adults (Arminian influence),
catechetical instriction replaced by Sunday School curriculum, and many pastors and
elders who were Masonic lodge members. Van Raalte, formed in the more

evangelical/ moderate ASoutherno school ,

8 Kromminga, 106. Some immigrants who arrived after 1850 refused to join the RCA, and some
congregations left to join the AssociatefBrmed Church (E.g., R. Schepers and the Graafschap
congregation; Rev. R. Smit and 2/3 of the Drenthe congregation).

9 Kromminga, 10607. Classis Holland declared itself against the institution of slavery in the fall
of 1855.
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described the secrets of the lodgechildish play, and observed that the mutual
assistance practiced by °%RewQoeneliose/anderr s wa s
Meulen, founder of Zeeland township and also in favor of affiliation with the RCA,
seconded Van Raal t etheseedsiofd85ewerrasowain i884e.s t hat
[when] the ecumenical spirit of the south [Brummelkamp and Van Raalte] conflicted with
the sterner Calvinism of £ MfheMasonic todge ifsiee Co ¢ k
is certainly one of those seeds. Van Rataiéel to minimize the problem and pushed for
continued fellowship; Haan pushed back with a desire to withdraw from dangerous
influences.

Gijsbert Haan dAinformed the people in t
unwittingly joined a modernistic denominatti ... [with people] who did not even believe
i n pr e de3Hhan remdinedodistragght about the union of Classis Holland and
RCA; even after he moved to Grand Rapids, he continued to foment dissent to the point
of separation. On March 19, 1857, ReNvG. Klijn led a splinter group from Second
Reformed Church of Grand Rapids where Haan was an elder out of th&BGaén
after, other immigrants joined the movem&nin April 1857, Rev. Klijn and Rev. Koene
VandenBosch, pastor of the Noordeloos Refor@kdrch, led about 150 families in four

congregations (Grand Rapids, Noordeloos, Graafschap, and Polkton) in seceding from

91 Kromminga, 108109. Krommima notes, however, that in September 1853, Classis Holland
condemned Masonry.

92 Swierenga an@ruins, Family Quarrels in the Dutch Reformed Churchs

“®Hyma, 218. Swierenga counters that Athe charac
asconer vati ve, ort hodBpBaniyQaanradsdZAmer i cani zedo

%4 variant spelling of his last name: Klyn

% The 1857 Secession drew in Rev. R. Duiker and the congregants of First Reformed Church of
Grand Haven, Rev. Hulst and the majority of congregants ath-Beformed Church of Grand Rapids,
Rev. J.C. Groeneveld and congregations in Saugatuck and Fijnaart, and 4/5 of First Reformed Church of
Holland.It also extended beyond Michigan to include churches from Paterson, NJ; Cincinnati, OH;
Lafayette, IN; Steamtad Rock, IA; Riddot, IL.
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Classis Holland® According to the current Christian Reformed Church website, reasons
cited for the 1857 secession included:
1 a percered lack of sound doctrinal preaching by American pastors;
T a perceived lack of piety and too much accommodation to American culture
by these same pastors;
1 the use of hymns in worship by the Americatise seceders insisted on
psalmsinging only;
T the pradce by the American churches of "open communion,” extending an
open invitation to all believers to participate in the Lord's Supper;
T the perceived lack of solidarity on the part of the Americans with the
secessionist cause in the Netherlatids.
Thisgroupwas fndfear ful of any association with &
to remain fr e &Thetecesledgroup remdved titselbfnrors thedRCA and
from all Protestant denominations with which it had been affiliated since coming to
Americain order to return to the ideals of the Netherlands Christian Reformed Church
(CGKN). They hoped to form a union with that denomination in their mother country and

sent letters to the Netherlands Seceder church (CGKN), pleading for recognition and

9% Swierenga notes that the initial group represented about 10% of the Holland Classis (Family
Quarrels, 89). According to Beets, Klyn returned to the RCA soon after, leaving VandenBosch as the only
pastor of the 1857 flock until 83 when Rev. H.W. VanLeeuwen became pastor of the Grand Rapids
Church. Rev. D.J. VanDerWerp became pastor of the Graafschap church in 1864, and Rev. W. H. Frieling
arrived to pastor the Vriesland congregation in 1866 (Beets, 63). According to Osterhigmemagback

in the RCA by 9 September 1857. After confessing hi
fraternal fellowship, 06 he was warmly received back
change of heart and was received batk the Reformed Church in Grand Rapids 10 June, 1868. (M.

Eugene Osterhaven, fASaints and Sinner Mord&dcession a

World: Reformed Theology in Americiames. W. Van Hoeven, Editor. The Historical Series of the
Refamed Church in America. No. 16. Grand Rapids: Eerdmans, 1986: 56.)
AChristian Ref oahtpe/ldwwinaomrg/tvelcehiekistary: Accessed May
13, 2014 We know about the beliefs and practices of the denomination via two publicdberWachter
[The Guardian] was the official denominational periodical starting in February T&é38Banner of Truth
was started in 1866 as the official organ of the True RefdrButch Church, an Eastern denomination that
broke from the RCA in 1822 and merged with the Holland Christian Reformed Church inTh&90.
Bannerwas initially published by John Y. DeBaun in New Jersey. In 1887, Rev. De Baun became the first
pastor of LaGave Avenue CRC in Grand Rapids (MI) and brought the magazine along with him. It was
purchased by a group of businessmen in 1903 who pl a
English | anguage to peopl e i nCdehomindliotntooksoveri an Ref or me
publication of what was now call&the Bannein 1914.http://www.thebanner.org/abous/history/
Accessed May 14, 2@.
% Stob, 31.
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fellowshp, but the Dutch Synod chose neutrality in the American dispey would
not go beyond formal recognition of the new American denomination, stating in 1860
that CGKN recognized all churches holding to Reformed doctrine and church
government?
In its first decade of existence, there was little initial growth in the Christian
Reformed Church in North America (CRC). Beets asserts thatwiezeso new
denominational churches organized until 1864, and after a quarter century of existence
(~1880), there were tn39 congregations with approximately 3,500 confessing
members During this time period the majority of immigrants from the Netherlands,
especially from the Northern provinces, joined the CRC, in part because of the Lodge
issue. The merger with the Treeformed Dutch Church in 1890 also bolstered numbers.
Many historians note the positive repercussions of the Calvinist revival in the
Netherlands led by Dr. Abraham Kuyper, which soon reached American shores (more on
that in the next chapter). Swierengdesothat in the thirty years from 1873 to 1900, the
CRC figrew 800 fold,o comparéd to a 100 fol
This growth occurred despite the |l ogist
Reformed church was organized, it immediately confrontedfarmed church
consisting of members of the very same ethnic and ecclesial origin, holding the same
confessional standards, and practicing essentially the same forms of church government

and wolf?Attough there was tension and animosity between theated in

% Hyma, 220; Beets, 49; Zwaanstra, 5.

100 Beets. 6861. In 1900, there were 144 CRC churches, and by 1920, the number had increased
by 70% to 245 congregations (96).

01 SwierengaFamily Quarrels 97 . Cf . Swi er eosgapolitaRTtheoeymrtd P. AL o
Immigrant Religion: The Social Basestome Ant ebel | um Du tleumal & &dcialr med Schi
History 14, no. 1 (Autumn 1980).

102 Zwaanstra, 14.
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strong conviction about what it meant to be Dutch and Reformed in America, there was

also regret surrounding the split. In 1884, synods of CRC and RCA met simultaneously in
Grand Rapids. They sent letters of fraternal hope to one anothegtbimgicame of it,

and they remain separate denominati@veierenga asserts that RCA members were

Aimore willing to accommodate themselves th
while the CRC with its more twwdokioghevati ve N
mot her country for | eadership and directio
acted like immigrants and CRC members acted like colonists. The CRC desired a
transplant ed c¢ommffAndinthatenalavédiCRGE doramukithdy | a n d 0
had their own school s. Il n 1935, Rev. J.R.
the CRC was due to the Christian schidéCalvinism views all of human life as a

religious activity, and the Calvinist tradition places a high value on educating its

103 SwierengaFamily Quarrels 1 0 3 . Swi erenga us egsmdpaoitarer t K. Me 1
ry to explain fialterpnpatenhatabnpandittef obocehtére
er fAfixes identity with reference to onebs i mme
ching to fAi mpersonal values and perspectives. 0
aloriented rural communitiesod in the northern pi
Zeel and whereas the RCA folks often cameandirom fimor e
ZuiddHol | and and Utrecht . At heshowfirspthattleetl85y Michigeant a on p | &
Seceders had greater membership from the traditional, localistic regions of the Netherlands than did the
Reformed Church, and second, that the traditional habits and customs remained strong for a longer time in
thejunor denomi nat i on -Cosm&palitae Theorygral Jmmigiard Retigion: The Social
Bases of the Ant ebel | GoornaDofi$ocidhHistelfl, oa. In(Audumisl980). dem. 0o
also notes that of the 114 clerics ordained in the CRC frormi &B8%900every one of therhad been
affiliated with theAfscheidingand threequarters (88) originated in the northern provinces. Of the 116
Dutchborn clerics ordained in the midwestern classes of the Reformed Church in America (RCA) in the
years 18461900, only onequarter (30) were of thafscheidingand only 42 percent (49) were from the
northern provinces. This was less than half as many as among the CRC ministers. Swiesenga,
Brothers: The Netherlandic Origins of the Christian Reformed Chur®oith America 18571880
http://www.swierenga.com/Kampen_pap.htétcessed 5/13/14.

MRev. J. R. Br i nk fBaonsrildrch p2¢1935 gl in Swiarenda,i350i See
alsoThe BanneMarch2 6, 1937 (p. 299); October 13, 1938 (p. 9
our Christi an SThéBaoneNowmbherelinhddd4 (p. 1097.
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significance in doctrinal, political, economic and social redfink.is to the life activity

of schooling and Christian formation that we now turn.

America: Dutch Calvinist Education in Michigan

From the point of view of American educatioh@&tory he mat important

developmentsn connection with the Reformation were those arising from

Calvinism.While the Calvinistic faith was rather grim and forbiddinggwed

from the modern standpoint, the Calvinists everywhere had a program for

political, economic, and sl progress which has left@eep impress on the

history of mankind®

In America, there are myriad versions of private, Christian schools. Much has

been written about the rise of Catholic schools, starting in the 1840s, aftes |dasler
Bishop Hughes in New York realized that common schools were aimed at Protestant
formation of citizens (1840s). When Fundamentalism lost the fight against Modernism in
The State of Tennessee v. John Thomas SEH#s) and the teaching of human
evolution found its way into public school curriculum, a number of Fundamentalist

communities started their own schools as separatist enclaves against cultural of€laught.

The focus of this dissertation, however, is on the unique vision of education promulgate

1058 B. Warfield, professor of Theology at Princeton Seminary from 1887 to 1921, offered a
usefudef i ni ti on of a Calvinist: AThe Calvinist is the
God in His glory, is filled on the one hand, with a
sight as a creature, and much more as a sinner, ahe ather hand, with adoring wonder that
nevertheless this God is a God who receives sinners. [S/]He who believes in God without reserve, and is
determined that God shall be God to [her/]him, in all [her/]his thinking, feeling, willinghe entire
conpass of his life activitie intellectual, moral, spiritudl throughout all his individual, social, religious
relationsi is by the force of the strictest of all logic which presides over the outworking of principles into
thought and life, bythe verynee s si ty of the case, a Calvinist. o War
Calvinism Today, o0 p. 23, quoted in Hoogstra, 14.

106 Ellwood P. CubberlyThe History of Education: Educational Practice and Progress
considered as a phase of the Development @nelafl of Western CivilizatiofBoston: Houghton Mifflin,
1920, 330

107 seeOtto F.KraushaarAmerican Nonpublic Schools: Patterns of Diver¢Bgltimore: Johns
Hopkins University Press, 19¥2aul F.Parsonsl nsi de Amer i c a 6(Macdbhvieéest i an Sc h
University Press, 1987Alan PeshkinGod's Choice: The Total World of a Fundamentalist Christian
School(Chicago, IL: University of Chicago Press, 199Busan D. Ros&eeping Them out of the Hands
of Satan: Evangelical Schooling in Ameri@dY: Routledge, 1988
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by Dutch Calvinists who settled in the Midwest and its influence across the nation. Stob
notes that Horace Mann, a Unitarian, Agrea
West, 0 and Mann | amented that bysbekre t i me
conquered, religiously speacK%Aftagexpldimgom Bl ac
their secession from the Dutch Reformed Church (NHK), we then traced their sojourn to

the United States and their desire to set up churches and schools. Oppeviare®tes

interrelated elements of Calvinist theology in regard to education. The first is locating the

seat of educational authority in the family, which extends beyond the biological family to

the spiritual community, based on baptismal covenant. The sexckadn awareness that
education is never neutral and that a religious waidev can and should be woven

throughout school fabric. The third is the assertion thateflbeo f educat i on i s
evangelization for church membership, nor is it vdhee nformation giving. Rather, its

aim is to prepare the learner for living a Christian lifestyle in society, in all the familial,

civic and economic areas of life ... [Calvinist] schools are the instruments of social
transfor mat i o n!inmhis aection, werwdl ek atehe educatibral. o

legacy of Albertus Van Raalte and the Reformed Church in America, and then we will

turn to the influence of Abraham Kuyper and the rise of parenschools closely tied to

the Christian Reformed Church in Anea.

Albertus Van Raaltei Educational Legacy

Even before departing the Netherl ands,

for the Emigration to the United Stateso (

8] n Ma r y LiféManaeh Wodks of Horace Manp. 514, quoting letter to Mr. May found in
Tewksbury, 69.
109 Oppewal, 8637
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education as an oistian gpeents cannot angwer foairteGod tkat i Ch
they are without the opportunity to let their children receive instruction in accordance

with their religious convictions; yes, every sincere heart trembles when he must swear the

oath at the baptismofhsse ed, because without ciRartradict
of the parental promise offered at baptism
di sposal to provide their childr¥n distinc

Securing Christiaeducation in harmony with Calvinist faith was one of the reasons for
emi gration, and schools (primary, secondar
priorities from settlement in the Holland colony to his death.

At the first meeting of the Classisoliand in April 1848, the matter of school
districts (their regulation and governance) was discussed. At the second meeting in
September 1848, by which time a school district had been established, the Classis passed
the foll owi ng r e sustbeptomaied and ¢aredhfer bystre bharohless m
as being an i mportant part of the Christia
l ukewar mness and coldness toward hat caus
Notice that the schools did not have to be paadchut the expectation was that even in
public schools, the education would be Christian. There were nearly two hundred
students in the Holland school district at the time. At a school board meeting in the

summer of 1848, At hetaxnwoeyferdhe buddingodd schad.i de $

There were 34 votes in favor and none agai
meeting, it was reported that since the Se
110 Stob, 32.
111 Zwaanstra, 148.
1125toh, 41.
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vote funds for any taxes for the suppairthe school, neither for the payment of rent for
a building, nor the payment of debts ... [and] the district may lose its organization or pay
f or a ahisshreat helpéd matters, and by the time of the February 1851
meeting, it was decided thatschool should be built. Hyma and Stob suggest that their
poverty and fAel emental struggle for existe
also note that the settlers found money for a church building, which was completed in
184814 Vvan Raalte strggled to get monetary support for erecting a school building and
to persuade adults to send their children to school. In a letter written February 11, 1849
from Van Raalte to his brother in law, Rev. C.G. DeMoen, he wrote about the lack of
interest peoplshowed in the instruction offered in the public school, remarking
Ai nstruction in the English |l anguage i s ne
its value and partly becaWdalthoughHimiteccbyi s no't
economichats hi p, this seems to imply that the s
they did not fully appreciate the importance of education for their children.

When Dr. Wyckoff visited the Holland Colony in the spring of 1849, however, he
not ed t hat yingasenych attentian asfppsaible to schools and Christian
education. They have a Dutch [primary] sch

Rev. Dr. John Garretson, Corresponding Secretary of the RCA Board of Education and

113 Hyma, 156157.

St ob, 37. Cf. Hyma, 15 8.spfisenfg thairavestrhentsn t o Ger r i
education: AiSi multaneously with the building of the
foundations of the school house and of Hope College. Think of these poestaraéid, hathaked
immigrants buildilg a college before they had provided for actual personal wants: before they had felled
the forests or drained the swamps! Think of these sturdy men bringing the first fruits of their fields and
flocks as a willing sacrifice to support students and profesarder that their posterity might wield the
power which khowlmeddgl®!| ¢ ianmels Eani gr ati on, to Michigan:
Michigan History MagazineVol. 1. No. 2, October 1917 [Published by Michigan Historical Commission
and the Mibigan Pioneer and Historical Societtp://hdl.handle.net/2027/njp.32101066151587106

115Hyma, 186.
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Pastor of Reformed Dutdbhurch of Newtown (NY), made an official visit to Holland
and helped garner support from the REAst for a Christian high school in Ottawa
County, which opened in 1851. In a letter to Garretson written in 1852, Van Raalte
offered gratitude for support an@scribed the struggle with his own colonists:

Now a word about our dear object, our school affairs. It relieves, dear brother, my
mind very much that you by the goodness of the Heavenly Father did succeed so
very well in finding benefactors whose heats moved with compassion for this
people, who are willing to sacrifice their means for the education of this people.
My heart is filled with joy and thanks, that is my anchor of hope for this people in
the future... It is a great and difficult work t@ehte an ignorant mass of people: a
people out of the lower class filled with European prejudices. But we have not
only to struggle with the extreme ignorance but also with the rudeness and
hardships of emigration and new settlement ... There is moreaéstinof

education than there is usual among the European emigrants. The religion among
the people is a sure pledge of the success. One of the greatest obstacles, however,
is the poverty, which is increased very much this year on account of a perfect
failure of the crops. Many are obliged to send their children out for getting the

first necessities of lifé!®

Van Raalte understood the difficulty of survival, but he warned the Hollanders that

iEducation alone can save Wou from compl et
In 1853, Holland Academy, which had been founded by Van Raalte, was

separated from the public school district and placed under the supervision of the Board of

Education of the Reformed Church in America, and in 1862, the first class enrolled at

Hope Colleg¢®l n Van Raalteb6s report to the Board

in 1853, he reiterates that Athe parochi al

multitude, the district schools impart the character of a colorless Protestantism, which not

infrequently opens the way for Catholicism ... no sacrifice should be regarded too great,

6Hyma, 149150 and 264. Cf. Stob, 39. Thipebeliser wi

the source of Hope Coll egebs anchor 1|1 ogo.

117 Stob, 39.

18Hyma, 26626 4. Aln 1854 there were four pupils who
1857 three, in 1858 four, in 1859 seven, and in 186
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to see that the children of the church are trained in the spirit of positive Protestantism,
derived from the Bible. 0o In re®peoonse to th
sufficiently Christian, RCA Classis Holl an
of the assembly that the churches ought to take care that their children are taught in
schools where they are brought under definitely Christian influencehand t
consequently wherever there is an overwhelming influence of unbelief or superstition, it
is emphatically a duty t% establish congre
In November of 1856, Van Raalte sent a letter to RCA Classis Holland with an
ultimatumyfiantthatsb s$ha school or fAtl eave
the consistory meeting held on December 5, 1856 Van Raalte proposed the organization
of a parochi al primary school, Ato be fina
subsidyfronrt he Board of Education of the Dutch F
was adopted on Sunday December 22, 1856. The Bible was to be used as a textbook,
instruction was to be given in the Catechism, and Dutch language was one of the subjects
of study. And et the parochial school in Holland did not last long (it closed in April
1862), in part because of finances, in part because of low enrollment, and in part because
of lack of perceived need (since local public schools were still Christian in essence,
reflecting the character of the community?.
Beets explains that this trend follows the broader pattern in the Reformed Church

in America: support for public education, at least until college. This is expressed by the

119 Stob, 42 and 44.

2%HarryBoonstradés English translation of Doskeros
Heritage Hall archives at Calvin College, original, p. 130, translation, p. 44.

221 . G. Vanden Bosch @AThe Sc3emiGdntermial¥oludér i sti an Ed
Theologi@al School and Calvin, College, 181826 (Grand Rapids: Tradesman Co, 192616.
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Committee on Education of the RCAwhorepped i n 1853: Athe syst
schools at present prevailing in our country, and in which the Bible is read and our
common Christianity acknowledged, is productive of incalculable good ... the
establishment of parochial schools would essentiallygifn f at al 'y #nter fer
For the RCA, emphasis was on acculturation, even when it required ecumenical
acceptance of general Christianity at the expense of Reformed doctrinal particulars. In the
estimation of the RCA, public schools were sufficie@lyistian. More importantly, they
were vehicles to Americanization. Van Schelven explains that Van Raalte wanted a
Aheal thy Americanizationo for the peopl e i
to safeguard them not only aapanstmast a po
lamentable though unavoidable extinction through a sluggish and humiliating
process of absorption; but, on the contrary, to urge them on through material
growth and education assimilation, toward an energetic identity with American
institutions ad a broad Christian citizenship:
Part of this fAassimilationdo came through a
edged sword as that connection also weakened his ability to form private Christian
schools, as the denomination was in suppopudblic schools.
I n this way, Van Raalte differed from t
heart was devoted to the principle of incu
Aour Christian col or might c emebythelilandkever yw

faith taught in public schools and the lack of support for Christian schools in his own

community'?4In a letter to the consistory of his church written in 1856, he

122 5tob, 51.

123GerritVan Schelvenii Mi chi gan and the Hol IMchighnHistompi gr at i on
Magazine Vol. 1. No. 2, October 1917: 86. [Published by Michigan HiseditCommission and the
Michigan Pioneer and Historical Socigtyttp://hdl.handle.net/2027/njp.32101066151547

124Hyma, 257. Cf. Stob, 43.
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acknowledged that he was considering a ministerial call to the Dutch ramhig

community in Pella, lowa. He asserted that only Christian school education in Michigan
could fAndeliver this people and their confe
Ashriveling up, o0 the community fAmust cher.i

| cannot hide the fact that the failure of my efforts to provide for the education of
the female as well as the male sex, and the absence of a response in the hearts of
the people with reference to this general concern, which is the key to all other
conerns, loosens my attachment to and cools my ardor for tbellgal calling to

serve this people. And if it should happen that no better results could be obtained
in Pella, then the history of America has produced for me, in the primary goal of

my efforts,only failure1?®

On June 29, 1862, Van Raalte wrote to Rev. and Mrs. G. Van de Wall in the Netherlands,
frustrated by his current situation and looking for a way out (either back to the
Net herl ands or in South Afrioma)li éls bameat
and explained

It is impossible for me to continue my work amidst the dissension, for my labors

are rendered fruitless by it and my heart turns sour. In the first place, the public

school system is extinguishing the parochial schawid,now | am called to

promote the cause of the public schools. In the second place, our congregation has
become completely indifferent to the Holland Acaderly.

Although Van Raalte visited the Netherlands in 1866, he returned to AnYerican
Raalte decidd to redouble his efforts to convince others of the need for Christian
schools. In a sermon preached at First Reformed Church of Holland, he focused on
Christian nurture:

The teaching and admonition of God is the salt of the earth; the only thing
throughwhich people can be saved from folly and destruction; the only thing

125 Stob, 3536.

126 Hyma, 226, 260. Cf. Stob, 49.

1271n 1867 Van Raalte resigned as minister of First Reformed Church in Holland. In 1869, Van
Raalte moved with his family to Virginia to start a colony there, but they did not stay long, and the
missionary settlement failed by 1877. Jacobson, Bruins, and WagAitsatus C. Van Raalid55167.
Cf. TenZythoff,Sources of Secession: The Netherlands Hervormde Kerk on the Eve of the Dutch
Immigration to the MidwesiThe Historical Series of the Refoed Church in America. No. 1G(and
Rapids: Eerdmans, 19871.37-138.
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through which a sinner can be reconciled to his Maker; through which he can live

in peace with himself, with his calling, and attain to his eternal destiny. It is only
because of the wking of that salt that the world is sustained ... Education apart
from that teaching and admonition of th
to give Satan free play to corrupt minds and hearts more and more ... The school

must be completely permeatefth this salt ... Whoever regards religion only or
exclusively as a science that stands alongside of other studies, forgets that

education leads to Gdd®

In the final decade of his life until his death in 1876, Van Raalte remained focused on
educationHope College was incorporated under Michigan law in 1866, the same year

the first class graduatéé® Attempts were made to form a theological school in 1867, but

this did not happen until 1884 (Western Theological Seminary, on the same campus as

Hope Colleg). Van Raalte acknowledged the help of the RCA and its eastern churches in
supporting education in the Holland settl e
to God to the oPStoRasskrts than¥ah Ra@lke bhad choserto be
dependenotn the East for the sake of his Holland colony and to use education to enable

its people to render fAse¥fvice to the Amer.

128 Stoh, 4748.

129 Stob, 64. B.K. Kuiper, a member of the CRC, argued that Hope College was Christian but
insufficiently Calvinistic. (Cf.The BanneiXLVIIl, 578 and XLVIII, 202)

B0Hyma, 235.

131 Stob, 69. Samuel B. Schieffelin was a prominent member d?@&in New York and a
friend of Van Raalte. In 1852, he placed $7,000 in a trust fund under the care of the Board of Direction of
the RCA for the purpose of establishing a parochial school system. His stipulations about the money
included the requirementiat schools be under the supervision of an RCA classis, that teachers be members
of the denomination, and that curriculum include Scripture and Reformed doctrines. Further, if such a
system was not founded within two years, he would give the money tarnbehial system of the
Presbyterian Church. An RCA committee determined that many classes across the country found

establishment of private schools Ainexpedient. o Sch
the RCA to return to the educatial policies outlined by Synod of Dort and that warned of the encroaching
ARomani sto threat in American public schools. Van F
helped support the development of Holland Academy (the secondary schodl bfavitch remained

open until 1938) and Hope Coll ege. El'ton J. Bruins,

Church 16281 8 6 Refodomed RevieWinter 2005/2006. Vol. 59, No. 2:1683. See alsdames C.
Kennedayand Caroline J. Simot©€an HopeEndure: A Historical Case Study in Christian Higher
Education(Grand Rapids: Eerdmans, 200%0-74.
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At the denominational level, in June 1868, Van Raalte helped write a document
issued by the Council of Hope Collegedaddressed to the General Synod of the RCA,
urging them Ato take to heart the exhortat
education in elementary schools, as the early church and the sixteenth and seventeenth
century churches in Geneva, Franand Holland had done. Speaking about the current
RCA, he asks

Has she not here forgotten her imperative obligation in relation to the school
going age? Has she not, during all this period, too generally dropped the reins
from her hands and abandonedrsight, direction and control to the wodlcht a
period too during which mental and moral habits are formed, when views of men
and things, of truth and duty, of right and wrong, are to an unalterable extent
implanted? It is a shame that the Reformed Chsihctuld leave the whole field of
Christian education for children to mere chance, or in general, to Provitfénce.

Given his lifelong endeavor to strengthen Christian education, it is no wonder that
hi storians such as Henry oho sokfe re dcuaclalt iVoanno R
history of the Reformed Church in America. Let us now explore the educational legacy of

that denomination.

Reformed Church in Americai Educational Legacy

AMost Americans with Protestanfor |l eanings
the public school. In their affections it holds a firm and prominent place ... to

point out the shortcomings ithe practice and the results of public education

is permissible, but to attack the system as such and the foundation upon which

it rests isnot at all, or barelytolerated. To have the courage do so is to

reveal oneself as uAmerican and by that very token undesirable, perhaps

even dangerous to the common wedbr.they cannot erasedm their hearts

the convictionthat public educatin is essential to the wdlkeing of the
republic. o

Even before the rise of common schools in the 1840s, the Reformed Church in

America had developed parochial schools on the East coast (e.g., Collegiate School of

B2Hyma, 270. Cf. Stob, 50.
133yvandenBoschSemiCentennialVolume 152.
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New York founded in 1638 and Erasmus IF&thool founded in 1787, which became
part of the New York public school system in 1888)This Eastern network of RCA
churchrun primary school folded over the course of the nineteenth century as the
denomination increasingly turned toward public schasla unifying force in American
society. Along with other mainline Protestant churches, the RCA trusted that public
schools offered nonsectarian Christian education and inculcated American democratic
ideas and cultural values. Because of the predomir@moainline Protestantism in most
American communities, it was argued that public schools were virtually Christian
schools. Bythemid wenti et h century, the RCAGs insti
were largely restricted to three liberal arts aqgdie: Hope College (MI), Central College
(IA), and Northwestern College (IA) and two seminaries: Western Theological Seminary
(MI) and New Brunswick Theological Seminary (N)RCA General Synod went on
record supporting common schools in 1892:
Whereas, Te common School is vitally essential to the fusing of the
heterogeneous elements of our population into one nation, to the end, that popular
suffrage my continue to be a sure buttr
request our fellow citizens to bearrmnd the warning of the farsighted, early
statesmen of this land, and especially the words of General [Ulysses S.] Grant,
uttered in 18769ic : O Encour age free schools and 1

appropriated to them shall be applied to the supga@ihy sectarian school;
resolve that any child in the land may get a Common School education, unmixed

BEl ton J. Bruins, AfThe Educational -1Brfdbeadvors of
Reformed RevieWinter 2005/2006. Vol. 59, No. 2:1683. For a more recent discussion of the
arguments for public schools, see AThe Relationship

of Education, Reformed Church of America (New York: Reformed Church ofriémel957)

135 And yet, as a considerable number of Dutch immigrants arrived in Michigan from 1847
onward, the General Synod of the RCA had to address the need for theological training in the West. The
General Synod that met egardChastiaa Educatibrvto e fmfinentme d At hat
among the instrumentalities God has placed in the hands of the Church, and that we especially commend it
to the attention and fostering influence adinall our
Stob, 63), but this references a seminary, not schools.
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with atheistic, pagan, or sectarian teachings. Keep the church and the State

forever ® eparate. o

The words of President GrmdantMecssmg efor gmvieins
7, 1875. In this address, Grant asserts the importance of compulsory universal education
for citizens in order to resist Atyranny a
the institution of democracy, he recommended atttional amendment

making it the duty of each of the several States to establish and forever maintain
free public schools adequate to the education of all the children in the rudimentary
branches within their respective limits, irrespective of sexyrcbirthplace, or
religions; forbidding the teaching in said schools of religious, atheistic, or pagan
tenets; and prohibiting the granting of any school funds or school taxes, or any
part thereof, either by legislative, municipal, or other authoritythehbenefit or

in aid, directly or indirectly, of any religious sect or denomination, or in aid or for
the benefit of any other object of any nature or kind what&Ver.

Grant also wanted part of the amendment to include literacy as a precursor to voting
A faer the year 1890, disfranchising none, however, on grounds of illiteracy who may be
voters at the ti me tRbv WornesenefArdsiermlant, aftétrak es e f
visit to the United States in 1899, observed

As far as | could notice, only the congative Hollanders send their children to

the Christian school. Those who want to get ahead and who are entering into the

life of the nation of which they have become citizens, provide American
instruction for their children and take care of the Dutchuagg at homé&®

Gerrit John Diekema was born in Holland (MI), graduated from Hope College, and
maintained a lifelong membership in the RCA. He was an American political success

story, serving as mayor, three terms as a state representative, and foas yearsmber

136 Acts and Proceedings of the General Synod of the Protestant Dutch Reformed, C&82ch
661-662. gtd in Swierenga, 355. For RCA critique of private Christian school$hsekeaderperiodcal
of RCA-West (Bratt, 44).

137 seventh Annual Message of Ulysses S. Grant/1875.
http://www.presidency.ucsb.edu/ws/?pid=29516

138 Quoted in Stob, 140.
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of Congress®®*Di ekema viewed American public schoo
institutions of our nat¥ndal4, avhilemaydna anchor
Holl and (MI), he gave a public address tit
School System, o0 in which he noted the bene
schools on immigrants'! Diekema also argued that public schools could be given

Christian character, as they were governed by local people. Mr. F. Kniphuizen, who had

come b America in 1884 and settled in Grand Haven, took on Diekema. As a disciple of
Abraham Kuyper, Kni phui zen was faware of t
supported and g o e asseded that thd sthool laws bf Michigano
prohibited gctarian education, and thus the Christianity of the public school system was
ientirely without description, i scernable
Generalized or universal Christianity was not recognizable as Christianity. Despite his
preferencdor public schools, it bears noting that a few years later, during the Michigan

political fights surrounding private schools (192924), former congressman Diekema

spoke at a mass meeting against the amendment that would make Christian schools

139 Bratt, 69. He was appointed by Presidenover to be United States Minister to the
Netherlands, a position he held from 1929 until his death in December, 1930. Hope Collegé03938
Diekema, Gerrit J. (1852930). Papers, 186B989. 3.00 linear ft." (2012Follection Registers and
Abstract. Paper 31. http://digitalcommons.hope.edu/collection_registers/31

3The Sunday Sc hGrantl RapidsderaldNavemBar 25t 1894.0Quoted in
William Schrier,Gerrit J. Diekema, Orator: A Rhetorical Study of the Political and Occasional Asielses
Grand Rapids: Eerdmans, 1950.

141 Speech published ibe WachteXXXVIII, 38, 1-2. Schrier notes that Diekema knew these
views would alienate large groups of voters in Holland, where he was serving as Mayor, but his zeal for
Americanization prevailed (32In February 1918, when Rev. Herman Hoeksema refused to allow an
American flag in the sanctuary of an Enghgbeaking CRC church in Holland (MlI), Diekema went on the
offensive, arguing that because God was using the United States to bring peacedand thetbe world
and because the flag represents fAall that is pure a
treason. Others piled on against Hoeksema, <calling
squad.Br at t , 8 8opinidds aeekrexarthirtiee Hollamhily Sentinetl5 February 1918.
Hoeksemads r es po DailgSentiseld, Bam ldFeduary 1018t dmckin Gertrude
Hoeksemads biTheeforeiHhve | SpdkdnandiRapids, 1969), 840.

142 Stoh 100.

143 Quoted in Zwaanstra, 149.
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ilegalad publ i c school compul sor vy: AThe propos

bigotry and born in ignorance and the motives behind it are just those which are

responsible for the prevait™ing |l ack of Chr
In the 1950s, RCA Synod went furtha its support of public schools. They

named a Committee on Educational Philosophy to study the pros and cons of Christian

day schools and their theological bases, and the report came out strongly on the con side:

Al't defended pubtdthedensocrdtiopootess, savs Chrishan pupils as|

salt and light, and insisted that parental baptismal vows rested on faith and did not require

any oOworksd such as Christian day school s.

report and distributed itte v e r y  m1° Delloag cemplicates this assessment when

he writes of ambivalence within the RCA. A

the bul wark of Calvinistic witness among t

of the RCA there is genuine interest in Christian schools, in other areas there is a strong

aversion, almost a hatred for these schools. [But] There is a general feeling that the public

schools are sufficient for the task and some Reformed men are more concerned to

perpetuatel e mocr acy (as they say pufflic school s

Christian Reformed Church in America i Educational Legacy

With a well supported church school system and a strong intellectual and
theological tradition nourished by Calvin College and Semyinn Grand
Rapi ds, Mi chi gan, the denomination has

YAaSchool Quest i oGrand RapidsiPressidvembeérls 1020,2s . 0

“ARel ationship of Public and Parochial School E
of Education, 6, 14.7, 20; Mildred W. SchuppgrEd.A Digest and Index of the Minutes of the General
Synod of the Reformed Church in Amerit@061957 Grand Rapids: Eerdmans, 19586-87, gtd in
Swierenga, 361.

“Jerome DeldJong, fAEcclesiastical Survey of the M
Editor. American Calvinism: A Survdgrand Rapids: Baker Book House, 19%5.
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solid and dignified bastion of conservative Reformed doctrine and church

disciplinel#’

The Christian Reformed Church is a denomination focused on Calvinist doctrine.
Along with the Bible, its confessional position is shaped by the Heidelberg Catechism
(1563), the Belgic Confession (1566), and the Synod of Dort ¢€16).8The introductory
paragraph of the minutes from Synod of Dor
reads as follows:

In order that the Christian youth may be diligently instructed in the principles of

religion, and be trained in piety, three modes of catechizing should be employed.

1. In the house, by parents. 2. In the schools, by schoolmastergh@churches,
by ministers, elders, and catechists especially appointed for the pifpose.

All people involved in catechetical formation are bound to these doctrinal statements as
well. Securing Christian education was a priority for many Dutch Reformedgnants;
in fact, it was one of the driving reasons for many of those who left the Netherlands in
1847. Once landed, however, the exigencies of survival often took precedence.
Furthermore, it was felt by many that the public, common schools could badatiky
Christian, especially since local communities had so much control over them (curriculum
and administration). Despite Al bertus Van
primary schools withered in the Holland colony and in the RCA moradbyobut found
fertile soil in the Christian Reformed Church, which started a few miles away in Grand
Rapids in 1857.

Rev. Henry E. Dosker, an RCA minister who arrived in 1873, suggested that the

~

success of the Christian school movementinthe CRC toeld e x pl ai ned by Al

147 Sydney E. AhlstronA Religious History of the American Peap®! Edition (New Haven:
Yale University Pres004), 755.

WEl ton J. Bruins, i ofthe R&xdmed Butch Chorch16288r6dbe adv or s
Reformed RevieWvinter 2005/2006. Vol. 59, No. 2:166.
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i solationist spirit.o He was glad Van Raal
... the Americanization of the people, in the good sense, would thereby have been

hopel es s |%AlbereHyma adsert thatthe CRCactugdl caught Van Ra
vision of Christian education and brought
his most cherished object: the instruction of the Christian religion in the elementary

s ¢ h o!é°Btsb.cannects Christian education back to Biedmds history and heritage,

especially the influence of Abraham Kuyper on immigrants who arrived toward the end

of the 19" century!>! Beets argues that there were four periods in the history of CRC

primary schools, based largely on the language of itstrushifting from solely Dutch,

English paired with Dutch, and finally the primacy of EngfigrSwierenga suggests that

there were three eras with different foci, beginning with a desire to inculcate the language

and culture of the Dutch homeland, thehaols as another catechetical arm of the CRC,

Ato help church and parents pass-on the fa
controlled organizations Ato train Christ:.i
n at i*®»vian Bbummelen explores thitersection of religion, ethnicity, and education

in the North American Dutch Calvinist comm
beliefs, theoretical thought, social and economic influences, and national identities
combined to f or gquarguedtiaial of theseoetementmare intertwined

in the development of schools from the first wave of immigrants to settle in the Midwest

149 Dosker quoted in Stob, 524.

0 Hyma, 274. Quoted, but incorrectly cited in Stob as page 247 (55).

1 stob, 57.

1521, 18571880: Teaching of Dutch was emphasiZ 18861890: Christian character of the
schools was emphasized, fiespecially through the ple
Jacobsma, J.B. H o e k1900:rEaglish was dccoadédhra@lace dext 8 Dutch 8.-99D0
1920: Englik becomes the language of instruction (Beets;440) . See Al so John L Shayv
Hi story of our Chr i BannedNoven®deri7pi®44. Movement 0 i n

153 SwierengaPutch Chicage 362
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in 1846 to 1977>*In this section, we will trace the development of CRC Christian
schools from ethnic enclavessntered on the perpetuation of Dutch culture and
| anguage, to the shift toward a broader
theology, and then the movement toward American assimilation.

Second Reformed Church of Grand Rapids established its owchpdrschool

on January 1, 1856 with assistance from the Board of Education of the Dutch Reformed

Church (l ater called the RCA). A year | at

congregation, Rev. H. G. Kl'ijn, the church

Commi ttee, and Mr. Adrian Pl eune
congregation and soon after, a new denomination. The congregation became First
Reformed (CRC), and the school went with the new denomin&fiém 1861 the

congregation edicated the first school building. In 1875, a large two story brick structure
was built on Williams Streethis building served as a school, but also eventually as the
home for the CRCO0Os theological seminary.
schools connected to the denomination, but free from state control. Although governance
would eventually shift to organizations of parents, the CRC has continued to exert
ecclesiastical influence over elementary and secondary schools across the country and

across the world, and it has retained control of Calvin College. Let us explore the

, the sch

A w

(@)}

devel opment of the CRCO0s educational syste

S4van BrummelenTelling the Next Generation
155 Stob, 71.
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Stage One: Encl aved nil183) | e Dutch School so
In 1870, the General Assembly (as Synod was then called) of thei&hris

Ref ormed Church fiwas deeply persuaded that
church, and that it must therefore be the calling of each congregation to see to it that they
obt ain a F Kephuizenhaday inember of the CRC and acfiexdvocate

for Christian education went further: A We
future without a Christian school ... Christian schools are the cradle and nursing place of
Godds church, without whi chtonlosesitsE our se of
char @¥3ymraod of 1873 tried to fAobliged consi
very few congregations were willing or able to do so. By 1875, there were Christian

schools in Grand Rapids, Grand Haven, Kalamazoo, Muskegon, and-&diaitnd, but

the denomination numbered 39 congregations by 1880, which means there were fewer

than 15% of churches in complian®Given the reality that many CRC children were

in public schools, Synod advised consistories to insure provision of Refonddailigch

instruction, be it in parochial or public schools. Synod of 1886 resolved to urge public

school boards to introduce daily Bible reading and to insure the use of Christian

textbooks in the district schools. But that same year, Synod addresséoral petser to

the churches expressing the wish that every congregation establish a Christian school of

156 Quoted in Stob, 95. Cf. Beets, 140.

¥"Quoted in Stob, 95. AThis has al ways been and
school convictiod the belief that the very existence and waing of the CRC depends upon the
maintenance of the Christianc h o o | as an agency for the education o

frequently been said that the greater faithfulness, soundness, and vitality of the CRC, as compared with the
RCA, is to be explained by the Christian Reformed espousal and promotiohef Chr i st i an schoo
95-96)

18 Krommingg, 120. Beets, 140.

132



its own!°® Despite the exhortation, in 1889, only 14 of the 79 congregations (18%) in the
CRC denomination had schodfs.

The goal for each congregatitmhave its own school was slow coming to
fruition, in part because the focus was on the viability of the fledging community
(internally and in relationship to the rest of the nation) and also because the public
schools had not yet faced secularizaticalydBible reading and prayer were still
commonly practiced® In 1896, Joost and an anonymous writer under the pseudonym
Americus wrote against separate Christian schodeMachter Reformed Christian
schools were too nar r owdnever bedomé rayonat schealsy v er
but would remain churchly, parochial, and
in schools, with specific doctrines taught in the Church. Bennink responded that public
schools could not be generally Christisachuse America was a diverse nation and
public schools had to serve the interests of@aristians as wefi®? Despite resistance,
Zwaanstra cites 20+ articles published@&wachteprior to 1890 in support of separate
Dutch Reformed schools. He notes timatst argued based on similar principles,
including desire for a Christian, Biblical, and Reformed education in order to serve the
welfare of the children and desire to avoid moral danger and religious decline:

the salvation of their souls should be giwsnmuch consideration as shaping and
forming their minds ...separating the head from the heart and religion from society

159 (cf. DeWachter XIX, 22.2 and 25.8) [Zwaanstra, 132]
160 Jaarboekje 1889, 2834, 4041; cf. Zwaanstra f.n. 9 on page 136

¥lst ob asserts that f@Ain someswhbsapopuationweas peci al |l y
predominantly or even exclusively Dutch, it was possible to have a public school which was not only
virtually Christian but wunder the government of sch

162 7waanstra cite®eWachteiXX VIl 28.2, 37.2, 39.1, and 50.2. (145). If volume 1 was published
February 188 and volume 51 was publishadgust 1918, then volume 28 should be ~1896. Schrier cites
from Diekemadbds speech del i v eDedMhchterdaarGang 28, INemrmer3 1, 1895
38, November 13, 1895.
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was irresponsible and illegitimate ...the children should begvelinded in
Christian social virtues in order to equip them for iiféAmerican society®?

Critique of public schools during this era was usually connected to doctrine, arguing that
it was insufficiently Reformed or too ecumenical. Many argued that the neutral approach
was in fact a negative. In 1889, Rev. Gerrit E. Btean editor oDeWachteywrote
promoting Christian schools, arguing that a general Christianity which ignored
denominational differences was unacceptable and dangerous, more likely to nurture
Aimoderni sm and unbeliefo than faith.

In its infancy, the Chrigan school movement of the CRC strove to preserve
Dutch language and culture while giving Calvinist religious instruction and fostering
piety. The first schools were parochial @i
and objective ... [They we] sponsored by the church, for service to the church ...
agencies for preserving the children for the church and for continuing through all the days
of the week the spi r'iRFounmstofthe first feut decades, f t h e
Christian Reforme schools were church schools, based largely on Article 21 of the
Dortian Chur ch Or dteHeidelberg Aatechishg whictibuses th@ 8 o f

fourth commandment to connect the ministry of the gospel and scfvBlrents were

163 Zwaanstra, 133.
164 Stob, 9394.
Article 21: AConsistories shall see to it ever
not only teach the children reading, writing, languages and free arts, but also instruct thenméasgaaid
in the Catechism. 0 Hei d ehitth/ewwgheidcbdrgatethisrs.cam/enllosds d 6 s Day
days/38.htm)) 103. Question. What does God require in the fourth cordmant? Answer. First, that the
ministry of the gospel and the schools be maintatrset] that, especially on the day of rest, | diligently
attend the church of Godo hear God's Word,to use the sacramentgp call publicly upon the LORD,
and to give Christian offerings for the pddBecond, that all the days of my life | rest from my evil works,
let the LORD work in me through his Holy Spirit, and so begin in this life the eternal Sabbath.
1.Deut 6:49; 20-25; 1 Cor 9:1314; 2 Tim 2:2 3:13-17; Tit 1:5.
2.Deut 12:512; Ps 40:910; 68:26 Acts 2:4247, Heb 10:2325.
3.Rom 10:1417; 1 Cor 14:2633; 1 Tim 4:13
4.1 Cor 11:2324.
5.Col 3:16 1 Tim 2:1
6.Ps 50:141 Cor 16:22 Cor 8 and 9.
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http://biblia.com/bible/esv/Acts%202.42-47
http://biblia.com/bible/esv/Heb%2010.23-25
http://biblia.com/bible/esv/Rom%2010.14-17
http://biblia.com/bible/esv/1%20Cor%2014.26-33
http://biblia.com/bible/esv/1%20Tim%204.13
http://biblia.com/bible/esv/1%20Cor%2011.23
http://biblia.com/bible/esv/1%20Cor%2011.24
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reminded of the covenantgmise made at the baptism of their children, obligating them
to offer instruction in the way of the Lord and in Reformed doctrine.

Since many of these parents were not fluent in English, instruction in Dutch was
crucial so that parents could monitor tleoks their children were reading, and so that
the youth could understand what was being preached in chdféiEeglish textbooks
were suspect because parents could not rea
Dutch language was considered the indispaiesaedium for teaching that
understanding of religion to which the True Dutch Reformed Church was committed, and
for preserving it in generations to come against the diluting influences of American types
of Christianity. o Thegse wfast sashngliionh sluam
the vehicle through which all the evils of American life might make their way into the
community of Chr i s t%ZwvaansRanbtesrthaténdsonte ehurchesy e r s .
they included a clause stating that withowt tionsent of the entire consistory and % of
the members of the congregation, language could not be ch&Adedsuch, use of
Dutch could be fian effective barrier to un
Stob argues that the first generationmofmi gr ant s fAconceived of t hi
nationality. No serious att %pmaswidaly made t
believed that the perpetuation of proper faith and morals must occur in Dutch, lest the
youth Ago of f tslspeaking charohesrotthe faeddandghmug e iost for

t he c¢ HoThisdsran eéxample of an immigrant group who fears the loss of unique

7.1s 66:23 Heb 4:911.
166 Zwaanstra, 136.
167 Stob, 7475 and8o0.
168 BannerLlll, 164; Zwaanstra, 52
169 Zwaanstra, 24.
170 Stob, 8589.
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cultural and religious identity in the American melting pot. Use of the native language, in

t hi s case [yducglpeopldirkligireg gasnmunication with their elders and

the whole tradition for which their elders stand. And it secures the young people against a
too free and easy absorption of the ideas, ideals, and manners of the life of their new

| a ndReligious formation requires a kind of cultural isolation, and having separate
schools was one way to bolster the Dutch Reformed enclave, even if it occurred at the
expense of broader learning.

Stob | aments the educationadl d.ioni Tadd loer
were young and often untrained. Those with competency in Dutch language (reading and
writing) and basic arithmetic, who could satisfy the consistory as to their character and
orthodoxy, were considered qualified. When Adrian Pleune, thesGr®oolmaster in
Grand Rapids, resigned in 1862 to take up farming, his replacement was the church
janitor1’2Too frequently, teachers were inept at maintaining order, much less at offering
solid instruction. In 1873, Gerrit Boer, pastor of First ChrisRafiormed Church in
Grand Rapids, reported that #Athe instruct.i
everything goes on PButas pgoer asghe scacolevgeteinc onf us i
education, they were nonet heabansttheevisen as i
American life and against the influences of the corrupted Christianity of the American
churcheséthe best hope flvanBrimemelgnnaesthatv at i o

these schools fAbol stered tftheChrisdan Refjormedis and

171 Stob, 78.

172 Stob, 73.

173 Stob, 75. Stob does not name the minister, but cites consistory minutes of First Christian
Reformed from November 10, 1873, when Boer was leading the corigregat

174 Stob, 96.
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community, 0 sustaining Dutch YTPaktical ni st con
considerations proved another draw for parents, who wanted their children to socialize
with fAtheir own kindod and HbhincheDuce At he | i k
community was greatly enhancé® by the Chri
Soon, however, tensions arose in the CRC community between those who wanted
to remain culturally separate and those who wanted to assimilate into American culture,
albeitin limited ways, with the latter group holding increasing sway. Some wanted
instruction in Dutch and Engli sh. I n 1885,
satisfy in social as well as religious respect the needs of our children, both as afizen
America and as members of the church. An instruction that can compete in every respect
with the usual public instruction, but which has precisely this advantage, that it stands in
relation to and in conf orlMini891,FistChhistaaur Ref
Reformed Church of Grand Rapids organized their school into two departments, Dutch
and English. Community members were assured that Christian instruction was happening
in both departments, and children would no longer need to transfeblto gchools for
instruction in Englisi/® The school of East Street Church followed suit in 1892. Thus
began a gradual shift to having Dutch language instruction by a teacher for a few hours
each week.
The 1880s mar ked a t ur nofeducattom bothc o mmuni t
because the second generation was more inclined toward Americanization and because

the second wave of immigrants, influenced by Abraham Kuyper, wanted to apply

175yvanBrummelen, 3.

176 SwierengaPutch Chicago358.
177 Quoted in Stob, 90.

178 Stob, 125.
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Reformed and Calvinist principles in America. There was a greater desegetdilrally

relevant, and there was increased concern about curriculum and teaching methodology

(e.g., introduction of graded classes). Rather than remaining an enclosed enclave, the

school was meant to prepare students for their lives in the broaddr vikeV. R.T.

Kuiper arrived from the Netherlands in 1870 to take up the pastorate of a CRC

congregation in Graafschap, Michigan. In 1883, he wrote that Christian schools should be
concerned with forming good Chr i satstheohs and
in America, in which our children will be trained and nurtured to be American citizens, in

the English language, and in all the sciences needful for an enlightened American

ci t iY2Rewn J. bloordewier wrote in 1886 of the necessity as Amecitizens of

| earning English: AWhoever is wunable to, f
doesndt want to, coul d bet®EprglishWwaathe r emai ne
| anguage of this | and and the | anguage of

The realizatio that education must develop was paired with the realization that
administration of the schools must expand beyond the chtfr8upervision of schools
shifted from the church pastor to a committee of the consistory and then to a board (four
members electeby congregation and four members chosen from the consistory). Rev.
Gerrit Boer suggested in the July 1875 publicatiob@MWachtethat schools should be
an extension of the instruction for which parents were resport&fiftarents had the

primary resposibility for educating their children; the Christian school was an extension

1% Quoted in Stob, 111.

180 Quoted in Stob, 114.

Bloppewal notes that the actual practices of the
way fromcareful supervision, even to the point of getting her creeds stated as the creedal basis of the
school in the constitution, to simple moral and financial support ancecoop t 16D n 0 (

182 Cf. De Wachter8 July, 1875. Stob, 116.
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of the Christian home, with both supported by the church. In 1892 Synod emphasized the
duty of all ministers and elders to support vigorously the establishment and welfare of
Christian schools and adopted a resolution urging the organization of a society for this
purpose. Drawing on the example of schools in the Netherlands which were controlled by
parents, but open to the influence of the church and the inspection of the Sttty

for Christian Education on a Reformed Basis was officially organized. Its first convention
was held in 1900. Soon after Alpine Avenue Christian School was shifted from church

control to parentabwnership, and other schools followed suit.

Stage Tw: Parentc ont r ol | ed Afreeodo schools to train
place in the American nation (18901918)

Zwaanstra asserts that the CB@nmunitywa s fAvi rtual |l y obsesse
guestions pertaining to its i d®imluded y and t

heightened awareness about their American
consciously Reformed and more articulate in expressing the implications of its faith in a
new e nv i onmemajorinfluence during this period came from anoree of
Dutch immigrants, many of whom had been shaped by the ideals of Abraham Kuyper
(18371920), a Netherlands political and religious leader reformer, as well as an
educational theoridf* Bratt and Wells aptly describe his mission:
to renew Dutch soety and culture by dint of Calvinistic critique and
constructionsé broad @®nidowsrogesatothe ul t ur al
worl déKuyper wanted to take on the reig
the level of fundamental principle. He demanded thaisGans build a

comprehensive worldview and pit it in full battle against those of secularism,
humanism, and naturalistf®

183 Zwaanstra, 25.

B4 For thedefinive i ogr ap hy, s e eAbrahmmkuyperDModeBrCaltintstd s
Christian Democrat. Grand Rapids: Eerdmans, 2013.

18 Bratt and Wells, 223.
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Kuyper presupposed that human beings are d
naturally congregate around shared visions of seahtl patterns of living. On a larger
scale, fnevery civilization was simply the
principles. o0 Kuyper argued that these prin
Acommi t ments to or Heenvisiored xjest, mufalis® cutwes wi | |
where followers of various life principles would found institutions for religion and
education, and there would be toleration of differerl@efought to insure that schools
woul d be free i freebdflymnnydftaesstate and free of thentgramny i
of the church, 0 by -conaoled sogietieshkeymer expentedpy par e
however, that Ne€alvinism would emerge victorious from the ideological comfat.

Kuyper founded the Free University Amsterdam not just to produce and teach
orthodox theology, but also to place all learning on a Reformed scriptural base. Faith and
learning must be integrated. Kuyper believed that knowledge is-ladea:

As truly as every plant has a root, so trulysiaerinciple hide undevery

manifestation of lifeThese principles are interconnected and have their common

root in a fundamental principle; anftom the latter is developed logically and

systematically the whole complex of ruling ideas and conceptlmat go to make

up our lifeandworlds i ewé Now this [worldview] 1is

Christian works or mysticism but only by going back, our hearts full of mystical

warmth and our personal faith manifesting itself in abundant fruit, to thatdernin

point in history, and in the development of humanity which was reached in the
Reformation and this is equivalent to a return to Calvirf¥m.

Notice Kuyper 6s entrenched rpot system fooideasanddheire p |y
branches in all areas of lifeong before postmodern debunking of the objectivity myth,

Kuyper deconstructs it as a fallacy. There is no such thing asfvakiknowledgeln

186 Bratt, 17 and 22. Cf. Todd C. Ream & Perry L. Glan@éwistian Faith and Scholarship: An
Exploration of Contemporary Developmeri&n Francisco: Joss®ass, 200, 36.

BFrom Kuyperds 1898 Stone Lectures at Princeton
http://www.kuyper.org/main/publish/books_essays/printer_17.shtml
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the inaugural address at the Free University of Amsterdam in 1880, Kuyper delineated
the concepveoki Goaplyevoeasserting that every
operates according to laws created by God, but each has a unique inner structure and a
rationale of its owrt® Every area of life is subject to the-alhcompassing sovereignty of
God, and no sirlg sphere has the right to exercise lordship over the others (e.g., Church,
State, School):

our undertaking implies a protest against the present environment and a

suggestion that something better is available...our fight was concentrated in the

fight abaut the public school, when in that school the sovereignty of conscience,

the sovereignty of the family sphere, the sovereignty of the pedagogical sphere,
and the sovereignty of the spiritual sphere were threatened.

A Christian curriculum must be broadlaea s e At here i s not a squal

domain of our human life of which Christ, who is sovereign of all, does not cry,

6 Mi ®&As such, everything can be studied an
control . This i s hi s hidivisioto Amegricaimldo8/hef e vi e w.
exhorted the Dutch i mmigrants with a grand

t hei r c i*™Thd Ghizsttah Retormeddcommunity in West Michigan took him

BaOour human i fe, with ivisisle, andits spirituabackdgraumde gr ound,
which is invisible, obviously is neither simple nor uniform, but forms an infinitely structured organism. It is
so structured that the individual exists only in groups, and the whole can reveal itself only in dlipse. gr
.. There is a domain of nature, in which the Sovereign exerts power upon matter by fixed laws. But there is
also a domain of the personal, of the domestic, of the scientific, of the social, and of the ecclesiastical life;
each of which obeys its awlaw of life . . . in all of these spheres the cogwheels engage one another, and it
is precisely because of the mutual interaction of these spheres that there is an emergence of that-rich, many
sided, multif or med human | i fe. o

BAbraham Kuy p eereigntyl ASpublicaddeesslelivered at the inauguration of the
Free University, 20 October, 1880.0 Translated by C
http://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&ved=0CDwQFjAC&url=http%3
A%2F%2Fwww.reformationalpublishingprojecom%2Fpdf _books%2FScanned_Books PDF%2FSphere
Sovereignty English.pdf&ei=vzKDU6gQGIzQsQS230CgBA&uUsg=AFQCNExdOdY47s
5z55E_SSU7HWMYEQqA&sig2=bpiTxhmWL7eQMQIGv5DDsg&bvm=bv.67720277,d.cWcé&cad=rja

190 Zwaanstra, 36.
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seriously, concentrating on educating their youth,lamds | anguage of Awor |
viewo stil!]l pervades their formational wor
Van Brummelen helpfully describes two strains of Calvinism and their impact on
Christian schools in America. Most of the first wave of Dutch Reformed settlers in
Michigan emphased Calvinist doctrine and personal piety. They believed their children
should be shielded from the corruption of the American environment, and so they
constructed a cultural enclave, with schools in which the instruction occurred solely in
Dutch. The secahwave of Dutch Reformed immigrants, influenced by Kuyper, attached
greater importance on engaging with the world (politics, commerce, and education), both
to analyze critically and to influence the social ordéAnd it was this latter group that
incitedt he growth of Christian schools. Based
center to circumference and back iftrom circ
becomes incumbent to develop presupposing
that the child is a religious being, that tbadher is a religious being, that all truth
in its relation to God is one, and that education should be the preparation for the

whole of life ... [this] calls for a system of education which is Christian from the

core outward and from top to bottom, aktiway from the kindergarten to the

university°2

Educators who came from the Netherlands in this wave of immigration were trained and

certified (a professional class), and committed to Christian education. Stob argues that

Blvan Brummelen, &. Compare this to the twgpes of Kuyperians desbed by Bratt and

Wells (23):l.posi ti ve Calvinists: common grace, fia heritag
faiths and none to achieve mor al and intelleectual g
bet ween the regenerate and the worldly, AChristians
stay critical of opposing systemso; they had to mod

remained below Scriptur&or a descripon of the four most common mentalities of American Calvinists,
seeAppendix D.

yanden Bosch, AThe School and Christian Educat
seen as a reflection of a religihilosophical way of life which, far from being antltural, is eager to
influence the society at large and to play an active role in the molding of sociopolitical system known as
American democracyo (Oppewal, 31).
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this group fdisapthedeaderdin théhGhristian sthosl m@ement, and
helped to turn it from an ecclesiastically governed and conditioned movement to one
owned and sponsored by intelligent and responsible lay members of the Christian
¢ o mmu r°f Weysee dhis ideology ithe words of P.R. Holtman, who published the
following in the June 1892 edition BfeWachter
The Christian school must not be a child of the churches, or live by the grace of
the churches, so that it would flourish or decline in the measure that dpiigua
of the church rose and declined ... The Christian school requiressaltiége of

its own, with its own rationale, not as concerns principles but as concerns
administration"%

Notice the Kuyperian language of sphere sovereignty. Let us turn kKuiperian
examples of one pastor, Rev. Klaas Kuiper, and one lay leader, Mr. B.J. Bennink.

Rev. Klaas Kuiper arrived in America in 1891 to take up a pastorate in Grand
Haven, Michigan. B.J. Bennink and Henry Beets call him the father of the Christian
schodmovement®L . J. Hul st called Kuiper fa prophe
of Chr i st i'¥Based dnhis G@alvinist nndedstanding of covenant, especially
baptismal vows, Kuiper pushed for parental control of schools. He argued that Reformed
parents should be focused above all things on raising Reformed Christian children.
Insuring this would require protecting them from confessionally indifferent forms of
Christianity readily found in America and immersing them instead in Reformed doctrine
in Christian educational settings from primary school through college and into adulthood:

Christian education was the most important service one could render to God. For

carrying on mission work and works of Christian mercy, Christian education was

required.The spirit of Christian love and compassion had to be cultivated as much
as possible in children of Christian parents, and this could be done only through

193 Stob, 106.

194 Quoted in Oppewal, 15.

195 Calvinist 299, 3;BannerXLVI, 672
196 De Wachter XXX VII, 21, 2
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education ... In brief, Reformed education had to equip the church to recognize,
love and carry outhe task assigned?t’

With each sphere fulfilling its task faithfully, the result would be flourishing in all areas.
He went so far as to describe the school as the foundation upon which to build the
church!®® Kuiper wrote the exhortation issued by CRGSyd in 1898. 1t st a
positive Christian education with Refor med
and enjoined dall mi ni sters and el ders to
every place wher e s ucdaveifosrrepsors €hristidneschaols The d
were necessary:
1. Goddés Word demands that our children be
the Lord.
2. The promises of the parents at the time of baptism.
3. There may be no separation between our civic, social,igrows life, education
and training

4. The honor of our King demands it, since all power is given him in heaven and
earth, also in the realm of education and all other knowléefye.

With the rise of secularization in public schools, it became easier to hrakade that
private Christian schools were needed for Christian Reformed families.

Mr. B.J. Bennink came to America in 1886 and became principal of a Christian

school in Muskegon, Mi chigan. Stob explain
Christian sb 0 o | movement o for more than four dec:
writer, organizer and administrator. He | e

administration of the schools, for better teaching methods and teaching materials, and fo

competent teachers, who knew what education meant and who were committed to the

197 Zwaanstra,1388 and 161, citindde WachteXLVII, 33.3.

%St ob, 102. Kuiper did not forget public school
together to make the public school as Christian as possible, but let us not be suitisfaaty other
education for our children than that which is based

¥Schaver, AEarly History of our Christ2mn Schoo
English Translations at Calvin College, qtd in Swig@rs56). Cf. Beets, 142.
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c a u ¥%e understood that by law, public schools could not be Christian, but that did
not mean Christian schools could not be Am
prodwced cultural isolation and a sectarian spirit. Christian schools should prepare
students to be citizens of America, but they also had to nurture youth as members of a
covenant community: fAThe primary consider a
childrenthe tremendous advantages of being citizens in America, but rather to instruct
them in the incomprehensible benefits of b
the pr omi s e €'Ind896, Bensink grguadahat. Christian education was
more inportant than American Education, and no country had a future without the Cross
of Christ, which would not be found in American public schools. For Bennink, the best
Christian is also the best citizéfHe pushed for fAgenuine Amer.i
that were accredited like public schodfs.

In 1900, the CRC numbered 144 churches and nine regional Classes, but the
number of Christian schools was only fourteen, seven of which were in Grand Répids.
After 1900 the focus of CRC Christian education shifteavtar d fAex pandi ng pa
and support, better school organization, higher salaries for teachers and generally better
educationodo as the initial battle for justi

been worf® In 1909 Calvin Professor B.K.WKper spoke to graduating CRC

200 Stob, 104105.

201 Zwaanstra, 144.

202 De Wachter XXVIII, 8.1 and XXVIII, 7.2 and XXVIII, 41.2, cited in Zwaanstra, 154. If
volume 1 was published February 1868 and volume 51 was published August 1918, then volume 28 should
be ~186.

St ob, 127. Oppewal warns Afailure on the part
understand wherein its theoretical bases differ from those of public education can lead to an unwitting
absorption into its own practices and aims ofelerhes t hat are i nconsistent with
(Oppewal, 6)

204 Stob, 129. At the time, Grand Rapids had eleven CRC churches.
205Zwaanstra, 153.
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catechumenates, but he directed his words to their parents. He began with the axiom
AALL education should be CHRISTIAN . . . C
from beginning to end; Christian in spirit, in method, andic ont ent s. 0 He t he
further to say that such education must also adhere to Reformed principles, and poses a
rhetorical question: ACan you, members of
Heights, as Christian parents, with a clear conscienceeb€fod, send your children to
the public schools of Grand Rap#®ds?

In 1914, the CRC revised Article 21 of the Church Order of the Christian
Ref ormed Church to read AConsiChristar i es shal
schools where parents may have their children instructed according to the demands of the
¢ o v e rfPASupportccame through regular offering collections, established diaconal
funds for school tuition assistance to parents in need, fundraisingrtsrand bake
sales?®® Article 41 of the CRC Church Order delineated four questions that were to be
asked at each Classical meeting (occurred four times per year), and the third question
asked whether the Christian schools were being cared for and sapppithe
consistory of each church. By the 1920s, the CRC had an overwhelming majority in favor
of Christian day schools.

The National Union of Christian Schools (NUCS) was founded in Chicago in

1920 to unite Christian schools connected to the Caltimestiogical bent and to the

206, K. Kuiper, fAAn Address Delivered at the Grad
theCatechi sm School of the Chri st i anrheBamerAugustd6, O0Our c h of
557-558. Emphasis in original.

207|n 1965, this article became Article 71, and there was a shift of focus toward congregations:

The consistory shall diligently eaarage the members of the congregation to establish good Christian
schools, and shall urge parents to have their children instructed in these schools according to the demands
of the covenant. 0

208 Swierenga, 358.

146



Christian Reformed Church more specific&flyThe goal of NUCS was to support

Christian schools with Calvinist roots, writing and publishing textbooks, maintaining a
magazine, holding conventions, and developing standardsafdvees (training and

salary). These schools are controlled by pasentety organizations because God holds
parents responsible for the training of their children, neither the State nor the Church is
qualified to give school instruction but the Home hddd¢h religious and secular

interests. In 1922, there were 75 Christian primary schools in fifteen states and €&nada.
According to 1948 records, there were 125 schools with a combined enrollment of 22,570
students and 723 teachers, the vast majority @imvare members of the CRC, making it
Afone of the outstanding promoters of Chris
denomi nat i o rf'$Cuirently, Ahare ard owea 30@schools affiliated with the

organization, now called Christian Schools Internation&llYC

Calvin College and Grand Rapids Christian High School

In February 1876, Rev. Gerrit E. Boer formally opened the institution from which
Calvin College and Grand Rapids Christian High School would emerge. Classrooms for
this CRC theological school weirethe same building as the parochial grade school
sponsored by his church, First Christian Reformed, in Grand Rapids. Development into a
four-year college was slow. CRC Synod in 1896 and 1898 deemed a college desirable,
and there was a synodical decisiom 1900 fAto expand the |iter

Theological School to an academy with a four year course of study, open also to students

2091n 1978, NUCS became Christian Schoolsiméional (CSI)http://www.csionline.org/home
Not to be confused with Association of Christian Schools International (ACSI) which serves a broader
range of evangelical Protestant schools.

210Beets, 142.

211 Edwin H. Rian,Christianity and American Educatiq®an Antonio, Naylor Co: 1939208.
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with vocational obj ec??CaWwiaGollegdbecame atcdmalete t h e
four-year degregyranting insitution in 1920. Jacob G. Vanden Bosch, who chaired the
English Department at Calvin College 190® 4 5, not ed t hat f#Athe col
with the Christian Re {fschoohmovemddthtnerfaaned s Chr i s
providing teachers for the lattand the two together rising along with Dut&merican
social standing on the one hand and the secularization of the public schools on the
o t hZ%3WVanden Bosch hoped Calvin would be a place to infuse Calvinism into
American civilization, and he warned agst separation from American life. And yet
through its various stages of development, there has been tension between cultural
solidarity, fostered in part by sequestering students from contact with broader ideas and
foreign patterns of living, and crititangagement with the world, both in the classroom
and after graduatioft?

When Calvin Collegeds President, Rev. J
AEducat i on The BanrgfNaveniberil3d 1919), one of his stated goals was
opening a Christian high schod® Grand Rapids Christian High School spun off from

Calvin and dates from September, 18%0ts first location was the former Calvin

2127waanstra, 158.

213 Bratt and Wells, 26.

2“For a fuller description of Calvin Collegeb6s d
Wel | s. APi ety anodf PQaolgvrienskeeping\Fatiy Esmb@cinigythe Tensions in
Christian Higher EducationEd. Ronald A. Wells. 246.

215Beets, 133.

26Across Lake Michigan, Chicago Christian High S
owned school of its kind in&kf or med circles nationwidedo (Swierenga,
outset, school policy was to admit students who sought Christian education, regardless of their background
... As aresult, a rising proportion of the student body over the yeare fromnofRe f or med homes o

(Swi erenga, 395). He goes on to argue that Athe con
surpassed that in Grand Rapids, the other Dutch metropolis. The seventeen-@réeagbristian
Reformed churchesin1940aseged 89 % attendance, compared to only

compiled from school attendance percentages by congregation, reported in the National Union of Christian
Schools Yearbook of 1940, qtd in Swierenga, 448).
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Theological School building, on the corner of Madison Avenue and Franklin Street, and
its first faculty numbered ten teamis, with F.J. Driessens as principal. By 1922,
enrollment was up to 360 studeftéBefore turning to the ethnographic findings at
Grand Rapids Christian High School gathered between August 2012 and January 2013, a
warning from Oppewal:
If the Calvinisticschool movement is to function best on the American scene, it
must keep before itself a sense of its own past. If it is to retain its own identity and
if it is not to be swallowed up, it must realize that its educational practice is rooted
in quite different disciplines and intellectual traditions than most of the existing
school systems in America é decisions m

tend to be arbitrary (lacking in principle), or aimless (lacking in direction), or still
worse, imitative(lacking in originality)?'8

This warning is part of the justification for the preceding (lengthy) historical chapter, and

it will echo into the chapter which offers constructive theological and pedagogical

responses to the educational community of GRCH3tinyrfor the SemiCentennial of
Calvin College, Bouma asked: AFor what wou
plaudits of the educational world, and enjoyed abundantly all the advantages of

equipment, endowment, recognition of scholastic standirthira@rcollegiate fame, if in

the transact i?Questidns dbautsmdat has been ganad afddost at

GRCHS will be explored in chapter five.

2l7Beets, 138.

218 Oppewal, 3.

219Bouma, 193. Allusion to Matthew 16:26 For what will it profit them if they gain the whole
world but forfeit their life? Or what will they give in return for their life?
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America: Dutch Reformed Immigrants and Americanization

AAs one examines t hughtihAnmetaauriyg the pastRef or me d
200 years,it becomes apparent that Reformed Christians have been

comfortalbe citizens of this nation .In fact, during the nineteenth century

Reformed thought assumed that America was a @stablished Protestant

county... Seldom have Reformed Christians felt out of step with the pervasive

sway of culture. Few the prophets who have pronounced a ceeuiteral

bY

mess &fe. o
If Voskuil is correct, then Reformed Christians in America have historically been

at the centeof history and not on the margins. For Dutch Reformed Christians,
Awhitenessodo was relatively easily to estab
critique a social order from which there was considerable benefit. And yet, Dutch
immigrants faced multle tensions: between Church and World, between Netherlands as
Mother Country and America as new homeland, between a desire for fellowship with
other likeminded Christians and a desire to maintain purity in doctrine and forms of
worship. Using Kuyperiaawareness of life principles, Bouma suggests that that the two
prevailing philosophies of life in America are Puritanism and Pragmatism. The former is
defined by Afaith in absolute truth, absol
all these abdate because rooted in the will of the absolute, the living God, the Supreme
Truth. o Pragmatism, the | atter and more pr

achievements of modern science, technol ogy

hasledtoth domi nance of an economic worldview

precedence over fAmor al i deal s. 0 Deistic mo
Puritan to the wutilitarianism of the Pragm
2Dennis N. Voskuil, APiety and PatriWwdd sm: Refo

and World: Reformed Theology in Ameridames. W. Van Hoeven, Editor. The Historical Series of the
Reformed Church in America. No. 1@&rand Rapids: Eerdman¥86),120.
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i s eravisceabl e commodity to be used on certa
that all of life is religious, commaodification of faith for its ethical utility is unacceptable
(perhaps even inconceivable). Asomsgoodh, fith
Americans (though that is part of our task), but to remain and become ever better
Calvinists while we make the racial and psychological transition from the Dutch to the
Amer i can r*BKromminga hoteg tlyat fitcst generation immigrants fedhat
Americanization fAwould open the doof? for A
This fear was articulated more fully by Re
objection in and against America has always been the fear that our generati@ will b
estranged from the Reformed princi?les and
Bratt notes that Dutch Calvinists associated Methodism with its British roots, but also its
Americanized mani festation: ATo ddamshards o
choirs, and even the English language in worship ... But all agreed on its salient features:
doctrinal indifference, pass?on for O6progr
Former President Theodore Roosevelt, speaking to the largely Irish Catholic
Knights d Columbus at Carnegie Hall (NY) on Columbus Day 1915, asserted that,
There is no room in this country for hyphenated Americanism. When | refer to
hyphenated Americans, | do not refer to naturalized Americans. Some of the very

best Americans | have evendwn were naturalized Americans, Americans born
abroad. But a hyphenated American i s no

221 Bouma,SEMI-CENTENNIAL VOLUME, 191192, 198199, 206.

222 Kromminga, 134.

223Quoted in Stob, 79. \faler Mey believed that Methodishad become the national religion of
America, and it was partially responsible for lack of critique of departure from faittb&eéachteXLI,
28.4; L.J. Hulstt argued that Methodism was a utilitarian movement in whigforels used for self
service. Se®e WachteiXXIll, 14.1 and XXIlI, 3.2; Van Lonkhuyzen argued that the Methodist system
was diametrically opposed to the Reformed worldview. See DeWachter XLVI 37.2, XLVII 38.2. L 13.2,
41.2,50.4, 51.2 All cited in Zwaatra, 4345.

224 Bratt, 59. In the explanatory footnote for this, Bratt goes on to say that other definitive elements
of Met hodi sm wer e fAAr mexpeiieatial agptoacin ctivigtic oradismsamdaj e ct i v e
pronounced concer2d48).wi th organizationo (
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absolutely certain way of bringing this nation to ruin, of preventing all possibility
of its continuing to be a nation at all, would beptwmit it to become a tangle of
squabbling nationalities, an intricate knot of GermAamericans, IriskPAmericans,
EnglishAmericans, FrenclAmericans, Scandinaviadimericans or Italian
Americans, each preserving its separate nationality, each at héag feere
sympathy with Europeans of that nationality, than with the other citizens of the
American Republic €€ There is no such th
good American. The only man who is a good American is the man who is an
American and ndting else ... | ask you to make a special effort to deal with
Americanization, the fusing into one nation, a nation necessarily different from all
other nations. Pay heed to the three principal essentials: (1) The need of a
common language, with a minimuamount of illiteracy; (2) the need of a

common civil standard, similar ideals, beliefs, and customs symbolized by the
oath of allegiance to Americand (3) the need of aghi standard of living of
reasonable equality of opportunity and of social and industrial juEfice.

President Woodrow Wilson also regarded "hyphenated Americans" with suspicion,

saying at a speech givenKansas City, MO on September 26, 1919: "Any man who

carries a hyphen about with him carries a dagger that he is ready to plunge into the vitals

of this Republic whenever he gets ready. If | can catch any man with a hyphen in this

great country | will knovithat | have got an enemy of the Repubf®Bouma rightly
perceives a distinctive group consciousnes
outl ook upon | ife. 0 However, most Christia
be perceivedasahypteh ed group that #Ainsists on rema

of Ameri€¢an |ife.Do

225"Roosevelt Bars the Hyphenatetllew York TimesOctober 131915.

226"Explains our Voting Power in the Leagu®ew York TimesSeptember 27, 1919.

227Bouma,SEMI-CENTENNIAL VOLUME, 1881 8 9 . Compare to John Dewey:
loudly any one proclaims his Americanism, if he assumes that any one racial strain, any one component
culture, no matter how early settled it was in our territory, or how effective it has proved in its own land, is
to furnish a pattern to which all other strmand cultures are to conform, he is a traitor to an American
nationalism. Our unity cannot be homogeneous thing like that of the separate states of Europe from which
our population is drawn; it must be a unity created by drawing out and composindharma@nious whole
the best, the most characteristic, which each contributing race and people has to offer. | find that many who
talk the loudest about the need of a supreme and unified Americanism of spirit really mean some special
code or tradition to wich they happen to be attached. They have some pet tradition which they would
impose upon all. In thus measuring the scope of Americanism by some single element which enters into it
they are themselves faltethe spirit of America. . . The fact is, thengéne American, the typical
American, is himself a hyphenated character. This does not mean that he is part American and that some
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Languagevas another register on which the tune of American cultural identity
was composed, albeit in a minor key with many discordant notes. For many of the Dutch
Reformed Christians in America, Dutch was both the language of their culture and the
language of their faith. English represented a declension from orthodoxy on what could
easily become a slippery slope to bland, generalized American Protestantism. There was
sspicion surrounding use of the English | a

all the evils of American life might make their way into the community of Christian

Reformed believers. o But English was al so
they had settled. Sooner or | ater, ADutch
Reformed. o0 In 1886 the Mission Committee o

attempts should be made to obtain preaching and catechism in the English language
where such is neses a LayGrawve Avenue CRC in Grand Rapids became the first
congregation to use English in 18%7.

In the midst of World War | nativism, language became a litmus test for loyalty to
Ameri ca. I n 1918 Governor Hardi mgdmudt | owa
be the only medium of instruction in public, private, denominational and other similar

schools. Conversation in public places, on trains, and over the telephone should be in the

foreign ingredient is then added. It means that, as | have said, he is international and interracial in his make

up . .. Thepoint is to see to it that the hyphen connects instead of separates. And this means at least that

our public schools shall teach each factor to respect every other, and shall take pains to enlighten all as to

the great past contributions of every strairour composite makep . . . unless our education is

nationalized in a way which recognizes that the peculiarity of our nationalism is its internationalism, we

shall breed enmity and division in ouringrantic effo
Educat iThe Middle Wonks, 18992924 Volume 10 (Southern Illinois University Press, 1980):-202

210.

228 Stob, 80 and 91. La Grave Avenue CRC Church in Grand Rapids, Michigan. The second was
Broadway CRC, also in Grand Rapids. CRC Churches in #ukéhsack Classis already had English
speaking congregations (Beets, 84). 't wasndét wuntil
only in English (Zwaanstra, 67).
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English language. Let those who cannot speak or understand thenEagljsage
conduct their reli g3¥8&peakingiroDesMoingsoriMay27,hei r h
1918, former President Theodore Roosevelt agreed that English should be the language
of Amer i ca: dnbthipdyglotisoarding hoaige.iTloere is notnda the
country for any 5660 American, nor can there be but one loy&lty the Stars and
Stri?feEmseve words were repeated as Roosevel:t
a group in New York on January 6, 1919:
If he [the immigrant] tries to keeggregated with men from his own origin and
separated from the rest of America, the
We have room for but one language here and that is the English language, for we
intend to see that the crucible turns our peoplkeas Americans, and American
nationality, and not as dwellers in a polyglot boarding house; and we have room
for but one soul loyalty, and that is loyalty to the American petple.
One wonders i f Asoulo is a misprint or a p
At the brink ofAmerican involvement witiWorld War | (circal91§, CRC

Synod considered a proposal to address federal authorities in Washington with assurances

of loyalty to the country, and prayers for peace and prosperity. They initially rejected this

229New York Timesl8 June 1918, p. 12. Taken frdmip://www.pbs.org/speak/seatosea/
officialamericarenglishonly/ For similar struggle in Minnesota, s€enflict in the ClassroomAnti-
Germanism in Minnesota Schools, 191919by La Vern J. Rippley.

2 Us e EOngllyi s h, Ro dhleavashihgton RogVigye2s, 1918. Christian
Reformed churches in lowa with GermsppeakingorDutcls pea ki ng congregations Aco
advice of the governor without spiritual loss [because they were not preparedafctipgeand worship in

English], and they could not disregard it without d
was set alight and both a school and a church in Peoria were burned down. The churches petitioned the

governor, who offeredal i ght concession: they could preach in a
message was brought to the same audience also in th

Bratt, 89, who explains that Rev. J.J. Weersing refused to allow an Am#aigan the sanctuary and

refused to designate certain Sundays for Red Cross, YMCA, or Liberty Loan. He was run out of town by a

band of several hundred patriots.) In Michigan, the small town just northwest of Grand Rapids, which was

named Berlin when ivas founded in 1852, changed its nhame in 1919 to Marne, to honor those who fought

in the First (September 1914) and Second (JulySé&ptember 16, 1918) Battles of Marne. When the war

ended, many churches returned to Dutch or German, at least partiafignbused it solely anymore, &sa

del i berate effort was made tZwaabssazl).me more t horoug
BliAbol i sh Hyphen Roos e ve@hicagd BailyTrbsnelanvary7d1919t o Pu
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proposal as a matter of intert i o n a | | aw concern fiin which f
act and to render o penttroopémosthe ovar bwo yearsddtez,n A me r
ASynod then unani mously resolved to send a
States pledging him the wholehe t e d s u p p o r #?Foo Jome, thisdid@dt ur ¢ h . 0
erase national disloyaltyrhe Leadefa periodical of RCANest) accused the CRC of
unwillingness to become fully American in language or practice. Christian schools did
not escape the spray of writenh r apnel , characterized as 0mi
in opposition to the Gogreserved nation of Ameriéa® The Grand Rapids News
described the Chri st-Amer iRedm,rdnefilp £hac ltiha la,s
the timeso bec aclagesandtheir $epaste Chrigtiansanddids e n
such, proponents had to prove that they were dutiful citizens and not outliers. By the mid
1910s, waigenerated nativism accelerated Americanization, often to the point of
fiuncritical devbhei bantoofAmkrPbCRE adgyosatesfdr f r e e
Christian schools such as J.W. Brink, G. Hoeksema, A. Keizer and Schoolland
emphasized that they wanted to prepare children for American citizenship with
instruction in English and fully engage with stiéic knowledge, not shying away, as
some fundamentalist Christian schools mightdo.

In March 1917, Henry Beets published a set of editorial$ anBanner

delineating AWhat we Dutch Calvinists real

had giverat Fountain Street Baptist Church. Both the editorials and the address were

282 Kromminga, 135. Cf. Bratt, 90.

233 Bratt, 87.See also John Van der Beélkader January 2 and 16, 1918 (p. 9 of each).
234 Bratt, 87.

2%5Vvan Brummelen, 5.

236 7waanstra, 154.
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offered in response to allegations from Dr. Wishart of Fountain Street that they were anti

American, gquilty of treachery and sedition
sa i ptur al infallibility, as have ndall t he
charges of Calvinism. In fact, he asserts

confessionally an Arminian, is a Calvinist when he is on his knees in utter @éggensh
grace. 0 He cites himaechertyo déey Dalticadgative
patriotic and Americdoving as any other part of our great nation. Our people have
proved this in the RevoPutionary War and t

In the second editolia, Beets denies harboring fAanti

Schools, 0 claiming instead that they are 0
as a melting pot. He explains that CRC chu
and have profound resgeor the many serioasiinded, natiofdoving people

consecrated to the work of teaching in the
radically different sects of all kinds tha

have Christian publicschbos . Tr yi ng t o -Adhericas, oarepublicgan,d be A u
unChristian. o0 And yet Calvinists fAinsist on
parents aoredaihreedi Godlucators of their offspr
and t hey waamprindiplesito be &lbaven,dotleaven the whole lump of
education, and not simply a |ittle pepper
defends CRC support of private schools using Kuyperian reasoning about formation:

We claim that the greahings we stand for make up what is the highest and best

type of Americani sm. . . I'f it be true

citizend if it be true that it makes better citizens of us if we take the Bible as our
guide, bow before a Sovereign Gaahd our education be truly Christéamand

Z®"Henry Beets, fAWhat we Dut ch TBeBannérMarck22s real |y
1917:184186.
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who will deny such in a Christian Church? Well, then, by the same token, it will
make a better nation of us if we as a people thus bow and thus are t#&ined.

The guestion then becomes what it means to be thébesican Christian citizen. This
will be our focus in chapter five, using Grand Rapids Christian Schools as our case study
location.
Vanden Bosch enjoins members of the CRC to market their Christian schools as
democratic, practical, and honorable:
We must make unmistakably clear that a system of schools which, while it meets
every legitimate claim of church, state, and society, respects the religious
convictions of parents is fundamentally in harmony with the principles at the basis
of our democracy... Wmust point to our denominational colleges and academies
which have always held places of honor in our national life... In as many ways as

possible must we demonstrate to the practical genius of our people the
practicability of the free Christian schad?.

As we continue to trace history, it seems more apt to describe the powerful yeast of

American culture, especially its capitalism and materialism, both seen in the halls of

Christian schoolsThere is a danger in the Americanization of CRC Christian $&€hoo

Oppewal warns that these educational communities must maintain a sense of history in
order to retain identity, remembering that
quite different disciplines and intellectual traditions than most of théirgxischool

systems imkorAgnetrtiicrag 0t hi s can | ead to a fvac

absorption into the school of val#®es antit

2Henry Beet sut cihWhGaatl vwenilDst s r € BanngrMarth2®yd f or an
1917:206201.

239 VvandenBoschSEMI-CENTENNIAL VOLUME, 152, 156.

240 Oppewal, 3 and 29.
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Chapter Three: Whiteness in thewater, washing up on the shores
Racialized geography of housing and schools in Grand Rapids

AWhile in principle (or in myth) nati one
only allegiance to abstract forms, in practice citizenship has been understood
as achieving competence in a donmheulture. Immigrants remain faced with
the need to assimilate to sanctioned cultural norms, to acculturate to an
O0American wayo6 in which English is the o
exchange; Europe (especiallyp@and) is the parent culturend the story of
pilgrims, puritans, founding faers, pioneers, emancipato@nd above all,
Columbus the Discoverer the true story of the past. . White, English
speaking, and Protestant set the terms o
ASegiegain a northern community doesnoét
a] creeping paralysis . . . Schools represent the final and crystallized fact of
it[s]?being. 0
Before we arrive on the shores of Lake Michigan, we need to address a few
national currets. First, a brief survey of the relationship between immigration, cultural
assimilation, and the shifting categorization of whiteness in America. Next, a quick
review of the immigration of Reformed Christians from the Netherlands to the United
States, esgrially the Midwest. Finally, some important details of the Great Migration of

African Americans to northern cities.

Cultural Assimilation and Whiteness

In 1907, Henry James published a piece of travel literature TittedAmerican
SceneJamescastshimss f as both the Ainquiring stranc
is trying to make sense of what he sees wh
bal cony watching i mmigrants arrive. James

intheheartad an indelible change in the Aspirit

Al an Trachtenber g, YaldgiRevende @ctaber h994):5%! i ens . 0
2 Hillary Bissell, a white member of the GiiRapids NAACP, written in a 1952 letter. (Quoted
in Jelks, 142).
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of the tree of knowledge, and the taste will be forever in his mouth . . . So is stamped, for
detection, the questionably privileged person who has had an apparition gbexst ia

his suppos edIl3Thenaifee®bsaverdealizes that kis Adnerican identity is

an fiunsettled possessiono and begins to wo
impressions, can continue attach to such a term as tenericardcharacter2what

type, as the result of such a prodigious amalgam, such abatich of racial ingredients,

is to be conceived as shaping itself?" At this national border, travelers from outside are

mar ked as f@Ainconcei vablde untilthe formerbecomg ci ti z e
recognizable to the latter via assimilation. That which we call assimilation, James calls
Amitigationo and explains that Athe conver
bounds or any form of easy magic, but undeovwts mystic laws and with an outward air

of quite declining to be unduly precipitat
machine, identical after all with the tota
into mysteries that are beyondqur esent notati onodo and makes
i mpossi ble. After receiving the fAwhol esale
applied, out of a bottomless receptacle, by ahugewhdes hi ng brusho t he i
takes on fa t oloerlabslsy inneaugter.adl Jaanmde sc,olnot es,
some categories of foreigners for whom fAon
could have performed this feat of making t

and Negroe$.

3 Henry JamesThe American Scen&907.
http://www2.newpaltz.edu/~hathawar/americanscene.l@mlRoedinger, %; f.n.#3 on page 249.

‘“David Roediger goes further in his critique: #fT
and oppression, not voluntary belonging, for huge numbers of residents who were not black can disappear
in a search for optimism. The waiyswhich race broadly and deliberately structured competition for jobs
and shaped ideas regarding who was a fit citizen or neighbor can get lost in a story that uplifts ethnics and
premi ses the wuplift not on add Werkirgiowagd Whitepegsst i ce but
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Alan Trachtenbey understands that the process of gaining political insider status
is also a process of gaining cultural competencies, and there is nothing neutral about the

machine at work. Although the United States wants to write its story as one of

Auni verbabsiehp rather than employing fAcul't
used by other nations, this requires fia pe
Afoverl ooks the history of exclusions withi

shaplegpi ng glitch in the construction of s

why, if its basis wasiniversalist, the new nation at once became overwhelmingly

parti cul ar i s-speakifighand Rrotestantset thé tersshof practical if not

legalient i ty, 0 and this was the setting for t
The process of becoming American was a movement toward whiteness, an elusive

and shifting category, which left some immigrants, especially Eastern and Southern

Europeans,inalmi nal state of Ainbetweenness. 0 Apyg
was gradual and messy, and doing so was coO
regarding whether the racial catefQories be

Matthew Frye Jacobsagrees that defining whiteness and delineating its racial

boundaries has been fa fairly untidy affai
warns that Ato miss the fluidity of race i
refyamonol t hi ¢ whitenesso and to risk erasing

peopl ehood, and collective destiny by whic

How Americadés | mmigrants became White (The Strange
Cambridge, MA: Perseus Books, 2005: 33.

5 Trachtenberg, 48 and 52.

5 Trachtenberg, 52.

" Roediger, 5662
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Ameri ca. I n fact, the incredible power of
affature of the natural | andscape. o0 The dApr
offered to Northern and Western European immigrants who were easily allowed to pass
through the Golden Door into America #fnfade
Eur opealnsd$t ataws aas O6free white personsod was
place and how profoundly dependent their racial inclusion was upon theesatigion
of o tBeeomisg Aimerican entailed becoming white.

Jacobson delineates three epochsoé in the United States. The first era starts

with European settling in the New World in the early 1600s to the early 1800s. During

this time, fApolicies o-fradimgpanddisenfsanchisemend i an r
relied on a |logver ods 6&kbaridarziagsmdnor O6savac
versus Oheathendom. 60 Its | egal manifestat
Law of 1790, which | imits natwuralized cit]i

idemonstrates trigenrcep whdl iraxcre-gamdvamennhedsd
The second era is the period of mass European immigration from the 1840s to the

JohnsorReed Act of 1924°Wh i t eness fractured Ainto a hi

8 Matthew Frye Jacobsolyhiteness of a Different Color: European Immigrants and the Alchemy
of Race Cambridge, MA: Harvard University Press, 1998:-1,09 and 12.
9 Jacobson, 30. A painful and poignant explanation of this epoch can be found in Theodore
Roos evel t 6BieWmiAgdf the dVest The Founding of the Tratileghany Commonwealths,
1784179Q Volume 3, pg. 44 Wh et her the whites won the | and by tr
actually the case, by a mixture of both, mattered comparatively little so lohg Estl was won. It was
all-important that it should be won, for the benefit of civilization and in the interests of mankind. It is
indeed a warped, perverse, and silly morality which would forbid a course of conquest that has turned
whole continentsinto he seats of mighty and flourishing civili
https://archive.org/stream/winningwest14roosgoog#page/n62/modef/2igrobson, 218.
0 The Immigration Act of 924 limited the number of immigrants allowed entry into the United
States through a national origins quota and was founded on racial logic borrowed from biology and
eugenics. The quota provided immigration visas to two percent of the total number ofqfexgulb
nationality in the United States as of the 1890 national census. It completely excluded immigrants from
Asia. https://history.state.gov/milestones/192B6/immigratioract
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scientifically dethissaentificesacabwdry shifeed frora lbebets, 0 an
(heathen vs. Christian) to natural capaétt¥he third era starts in the 1920s, when
whiteness is reconsolidated into categories of White and Black.

One sees the roots of the third era in the work of Dm $thvan Evriea pro
slavery New York physician and editovho asserted that the presence of inferior races
l ed to Americads grand Sdtbesbapptestdicng]j
ever occurred i n human adgrofinlAmerisabecausshist he pr
obvious inferiority had permitted the building of a social and political order built on the
6natural o distinctions of racd¥dnhah883 not t he
pamphletNegroes and Negro Slaveian Evriecombined arguments for the biological
inequality of the blacks with a vigorous attack on all past or present forms of class
privilege and soci al hierarchy within homo
argued Athat t he Nw®orgate Caveasianshat his destinymal |y 1 n
America was either brute servitude or extermination . . . [he] then relegated blacks to

abject and perpetual servitude for one reason aldmeeause they constituted a

“"Jacobson, 33. The author goesaniherentdegreecof e t hat
righteousnesso though it was now innate. One sees t
he explains the remarkable change in the character of immigration in the 1880s when numbers from
northern Europe dropped offratr abr uptly, while a fAgreat streamod c:
and eastern Europeans are of a very different type from the north Europeans who preceded them. llliterate,
docile, lacking in selfeliance and initiative, and not possessing the é&iiglutonic conceptions of law,
order, and government, their coming has served to dilute tremendously our national stock, and to corrupt
our civic |ife.0 The task, as Cubberley sees it, is
amalgamege these people as a part of our American race, and to implant in their children, so far as can be
done, the Angleésaxon conception of righteousness, law and order, and popular government, and to
awaken in them a reverence for our democratic institutindga those things in our national life which
we as a people hold to be dhangnlg CahéeptignsafBdudatton 6 EI | wo o
New York: Houghton Mifflin, 1909: 18 6. https://archive.org/details/changingconceptiOOcubbuoft

2 George Fredckson,The Black Image in the White Mind: The Debate on-Afimerican
Character and Destiny, 1817914 New York: Harper & Row, 1971: 93. Fredrickson describes Van Evrie
a s s Natihany d&nse a scientist himself, he was blatantly and openly avegmt propagandist,
perhaps the first profess.ional racist in American h
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permanent!l y i nf erriVanBridresponded)tod theal857 BredeScoit e s 0
deci sion Awith the contention that the Sup
Decl aration of I ndependence applied to whi
natural relation of datusofthersaboreirmaté rademever &#a d o6 f i
Racial liminality was barely an issue for Dutch immigrants, as they were quickly
categorized as me mbepeasalif ¢ theBaM@ictidgnazy ofi En g | i
Races and Peopledfered to Congress by thénited States Immigration Commission,
the Dutch are categorized as members of the Teutonic racial group, but this matters less
than their affinity to the English in soci
Engli shmen of t he makethdEagilisth,dhe Duich Ipagerbéen b e c au s
gr eat c &BatweenAa85 and 1880, about 86,800 Dutch immigrants made their

way to Americal’ In the previous chapter, | traced the causes for leaving, the trajectory

13 George Fredrickso,he Black Image in the White Min@0-63. When Van Evrie reissued the
manuscript in 1868, he changed the titl&\thite Supremacy and Negro Subordiioa.

14 Fredrickson, 992, italicsadded=r edr i ckson expl ains that Van Evr
equal ity fiwas calculated to appeal to socially inse
personal pride and status, a sense of identifglwivould help make the existing social and economic
system more tolerable. . . the white skin that guaranteed that they were better than somebody not at the rock
bott om o0®395)didii st ywie e k| y p a bay Baokwashdeectbdanwpartyéieer k
povertystricken Irish immigrants, Democrats to a man, who rioted in large numbers in 1863 against being
drafted to ofdvemhtt ifngr tthlkee rnirager ssgai nst a defensel

BThis fAidea that Idannbuace gnacabtransformation gpmoke profoundly to

the biosocial definitions of raceo (Roediger, 52)
16 United Sates Senate Document No. 662'(@®adngress,8Sessi on) : fhfAReports of t
States Immigration Commission: Dictionary of Racesor Pess 0 Pr esent ed by Mr. Di Il

5, 1910. Washington, DC: Government Printing Office, 1911531
"Robert P. Swierenga, ADut ch -188G &AnrAnalysisiob nal Mi gr
Linked Mul ti nat ildennationalWaraionnRaview Volumeels, N@. 3 (Autumn, 1981):

4454 70. Swierenga explains, ATo obtain an accurate e
18351880, three O6classesd of migrants must be consi d:¢
listed in Dutch village records but not in the U.S. ship manifests; 2) those Dutch immigrants listed in the

U.S. ship manifests but not in the Dutch village re
(460-461).
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of travel, and the settling patterns of Duicimigrants in Michigart® In this chapter, we

will look at their interactions with others.

The Great Migration

Between 1915 and 1970, about 5.5 million African Americans moved across the
continent. Some went West, toward California, while others wentt&a&w York, but

our focus will be on those in the middle, many of whom made their way to Mickigan.

One of I sabel Wil kersonds central argument
unrecognized i mmigration withi playegdhi s count
i mmi grant behavior, including plotting a c
their homes of origin,o importing the Afoo

their practice of religion, ehildenteeivalued t aneo
of the Old Country, while pressing them to succeed by the standards of the New

Wo r 12%in.this, they sound much like the Dutch who traveled across an ocean and then

8 See Robert P. Swierengaand H&ry St out |, ADutch | mmigration in
1820187 7: A Quant ilhdataiSecal St0dies Quaried@8\Autumn 1975). CfRobert P.
SwierengafiDutch International Migration Statistics, 182880: An Analysis of Linked Multinaticad
N o mi n a lIntefatibnalMigration Revieywwol. 15, No. 3 (Autumn, 1981), pp. 4450
[http://www.jstor.org/stable/254549Accessed: 19/11/2014 10125

Ylsabel WilkeronThe War mt h of other Suns: The .Hgwi ¢ St or:
York: Random House, 2010. This is a conservative est
population skyrocketed from 1.4% to 44% during this era: from 4,111 in 1900 to 5,741 in 1910 and
660,428 in 1970. (Wil ker somswele$®predictathle thaf iy Jhe endiof he mi ¢
the Migration, and to a | esser degree, even now, on
just by the city the person grew u@im good portion of blacks in Detroit, for instance, having roots in
Temessee, Alabama, western Georgia, or the Florida panhandle because the historic rail lines connected
those places during the Migration yearso (Wil kerson
intof IRMrag r egi ons o f yirglpragmatic sbeiotogical@ssumntptions that mdsepeople
will only migrate short distances. The original seven laws of migration as Ravenstein set forth in 1881 are
as follows:1. Most migrants only proceed a short distance, and toward centers of alns@p#tie
migrants move toward absorption centers, they leave "gaps" that are filled up by migrants from more
remote districts, creating migration flows that reach to "the most remote corner of the kingdom." 3. The
process of dispersion is inverse to thialesorption; 4. Each main current of migration produces a
compensating count@urrent; 5. Migrants proceeding long distances generally go by preference to one of
the great centers of commerce or industry; 6. The natives of towns are less migratdmgshaof the rural
parts of the country; 7. Females are more migratory than nifpg/www.csiss.org/classics/content/90

20 Wilkerson, 536.
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partway across the continent to settle in Michigan. Wilkerson foteswe ver t hat fAn

every black migrant | interviewed vehemently resisted the immigrant label. They did not

see themselves as i mmi g%Shadxdainsithatteetermrany ci r

conjured up Athe deepest pavhcosntryoTheybamlnt ur i e

been forced to become i mmigrants in their

Furthermore, they resented being considere

bones that their ancestors had been there before there wasa4atts of America,

and that it took their leaving the South to achieve the citizenship they deserved by their

ancestry andThiavotrsamsd fomremeéd t he racialize:

the social and political order of every city ittouchedd i ncl udi nd Gr and Ra
Also painful was the realization that while immigrants from Western Europe

could assimilate rather easily (e.g., change of language, change of surname), black

migrants from the south could not unmark their ethnicity or chaostaémselves a more

favored identity. AThey would never be mis

l ining up for a foremands job, or waiting

trade unions or count rdgsacldcclons ft aamdnehghiex

were closed to them, by legislation anddeyfactosegregatio’? And this is where we

pick up the story of racialized geography of housing and schools in Grand Rapids, a

Mi dwest-Ameridlh City, 0 henaiona mi crocosm for

21 wilkerson, 53738.
22 \Vilkerson, 537538.
23 Wilkerson, 910.

24 \Wilkerson, 416417.
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The Roots of Midwestern Racial Prejudice

Eugene Berwanger asserts that @Adna most u
Old Northwest [now called the Midwest] in the 1820s. In lllinois, George Flowers was
Aostracized by Rrimwated @comgracbby whsch he had rehtedttaed ta
t wo Negroes in 1825.0 When he balked on th
nei ghbors explained that fdbl ack rfeaMhitehad no
lllinois citizens also calledfane asur es whi ch woul d prevent i
mul attoes not born thereo from taking up r
elsewheré®J oseph Kitchell, an Illinois state se
productive of moral and poldal evil . . . [and] the natural difference between them and
ourselves forbids the idea that they should ever be permitted to participate with us in the
political aff ai?tGovemdrJamesB. Rgyokiraiana seeunet a law
requi r i rstphdvépeoofrofdheir freedom and to post a $500 bond for their good
behavior and se u p pZSintilar taws were passed in Michigan (1827) and lowa, and
an lllinois law raised the bond to $1000. Midwesterners feared that their states would
b e ¢ o ndempiihng@ground for southern free Negroes and manumitted slaves who were
forced by the | aws of t he sednshaved’®Despitet es t o
attempts to |imit migr at i-1830 decaue, thdiNegrai d we s t

population ncreased 102 percent in Ohio, 195 percent in Indiana, and 258 percent in

®Eugene H. Ber waohtped®ho, 1884NS 6 G Thewreomtier Against Slavery:
Western AntNegro Prejudice and the Slavery Extension Controvésdslyana: University of lllinois Press,
1967: 3059. Here quote is from page 30.

26 Berwanger, 30.

27In lllinois Senate Journa, gtex in Berwanger, 31.

28 Berwanger, 3132.

29 Berwanger, 36.
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lllinois, considerably outpacing growth of the white populafibin response, these
states adopted restrictions, excluding Negroes from the militia, denying them the right to
give testimony in court cases involving whites, and keeping them from véting.

Suffrage for African Americans was a fraught issue in the antebellum Midwest.
Opponents of enfranchisement wanted to perpetuate whiteness, codified as-western
europeamess. The Micigan constitutional convention of 1836 prohibited Negroes from
voting because they fAibelonged to a degrade

distinction [and] Soci et ¥Thh 42 Mickigao3emiez ed a

Committeedeclace t hat W@Aour government is formed by
controlled by the descendants of European
iinexpedient and impolitic, o in °pDespte becau

this discriminaibn, in the 1844 presidential election, African Americans voted by
fraudulently swearing they were eligible,
challenge on t¥*The Michigan hilerty pdrty andthedviichigan State

AntislaverySe i ety supported suffrage, and they p

30 Berwanger, 31. The white population grew by 62% in Ohio, 127% in Indiana, and 185% in
lllinois.

31 Berwanger, 32. In 1850 Ohio, U.S. Congressman William Sawyer expressed his opposition to
equalsfi f rage, c¢cl aiming, fAthe United States was design
inhabited by the Angka x on race and by them alone. 0 He went on
Declaration of Independence did not apply to Negroes becaush at r ace fAwas very | itt
condition of dumb beasts . . . and there was nothin
(Berwanger, 39).

32 Berwanger, 32. Some, like John Bagg, who served as State Printer for the legistature, even
suggested that fidark bipedsodo were fia species not eq
into our civil, political, Baywe Oweh$l858),acapeuagadingor conn
segregation on steamships, the Michi@aa pr e me Court found that Athe pl ai
was excluded from ordinary social and familiar intercourse with white persons by the custom of the
country, and that his admission into the cabin of said steamboat would be offensevettoethcabin
passengers. o0 Michigan Reports: Cases Decided in the

33 gtd in KatzmanBefore the Ghetto: Black Detroit in the Nineteenth Cents4y cf. Jacobson,

[

20.
34 Michigan, Senate, Documents, No. 15 (1845),IiKatzmanBefore the Ghetto: Black Detroit
in the Nineteenth CenturgUrbana: University of Illinois Press, 1973),-36.
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expunged from the first clause of the second article of the Michigan Constitution on

January 8, 184% During the 1850 Michigan Constitutional Convention, white delegates
argued for cotinued social separation of races and raised the specter of miscegenation,
asking AWhy not gi ve 3%Theeleclosategdicatedr s t o t hei
enfranchisement by a vote of 32,026 to 12, 840.1855, the Michigan legislature

enfranchised blacks school district funding elections because the state constitution

required that a majority of property owners support county school budgets and a few
townships were predominantly constituted by black resid&miscal boards of

registration, however, stilometimes refused to enroll those they arbitrarily considered

to be ANegro. o6 By November 1870, there was

amendment which struck down limiting suffrage to whites by a vote of 54,105 to

35 From thel835 Michigan ConstitutignArticle 11, clause 1, regarding the qualifications of
el ectors: fi | n rateé rale eitizen @akove oha age of Bvenger ygarsyhaving resided in the
state six months next preceding any election, shall be entitled to vote at such election; and every white male
inhabitant of the age aforesaid, who may be a resident of this sthéeteme of the signing of this
constitution, shall have the right of voting as aforesaid; but no such citizen or inhabitant shall be entitled to
vote, except in the district, county, or township in which he shall actually reside at the time of such
eed i on. 0 In 1846, congressman Austin Blair presente
because fiwe have by the scorn of the community and
instances into the most menial employments (none otheg teft open to him) and thus has he become a
bl acker of white mands boots, and a s wBeferptte of whi t
Ghetto: Black Detroit in the Nineteenth Centufyrbana: University of Illinois Press, 1973),-38. This
postion cost him the next election, though he later became governor of the state, serving throughout the
Civil War. Eric FonerFree Soil, Free Labor, Free Men: The Ideology of the Republican Party before the
Civil War (NY: Oxford University Press, 1971): 2884.

36 Indiana, lllinois, lowa, and Michigan forbade intermarriages and invalidated those that had been
performed. (Berwanger, 36) This rhetorical question was asked by Nathan Pierce, who was one of five
inspectors of common schools in Michigan. He ef@sted Supervisor of town of Sylvan, April 1834. He
was Supervisor of Lima Township 1873 and 18756. He was Marshall of Ann Arbor Township in 1867
and 1879. Sergeaat-Arms of Michigan Senate in 1857.

37 The lllinois Constitution of 1848 went everrtioer than Michigan, mandating that the General
Assembly fipass such |l aws as will effectively prohib
settling in this state.o (Jacobson, 30). I n 1851, I
state. Indiana prohibited free African Americans from settling in the state or being hired for contract (Jelks,

5).

%Paul Finkel man, fAWho Counted, Wh®intfaused, and W

University Law JournalVol 58 (Summer 2014): 1071095

168





























































































































































































































































































































































































































































































