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1.  Approaches to L2 writing and instruction  

 

Writing is employed for a variety of purposes in foreign/second 

language classes.  It could be put to an instrumental purpose, such as a 

means to practice language or as a tool to assess the student’s 

grammatical or lexical knowledge, to functional or utilitarian uses such 

as writing memos, letters, job applications and research papers.  For 

personal or humanistic purposes, the student can explore and express 

subjectivity, stances and perspectives on issues, views about texts and 

other cultural forms.  Types and amount of writing in FL class and kinds 

of treatments of writing would inevitably depend on the approach to FL 

writing and instruction taken by the program and the instructor.   

Existing approaches to L2 writing and instruction are characterized as 

belonging to one of the three groups (Leki et al., 2008; Ortega & Carson, 

2010): (i) product orientation, (ii) process orientation, and (iii) 

context/person orientation.  Product-oriented approaches include focus 

on learner texts, target genre analysis and corpus analysis, contrastive 

rhetoric / rhetorical transfer, and effects of corrective feedback. The 

product orientation bases most of the work in KFL writing research and 

pedagogy. For example, calls for integrating reading and writing aim to 

help student to produce texts that conform to the norm of a target genre 

in terms of text organization and formality as well as acquiring necessary 

knowledge and concepts  (김지영 2004; 김정숙 2007).   
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Process-oriented approaches shift focus away from the lexical, 

grammatical and discursive characteristics of the product of writing to 

the process of writing that includes generation of ideas, linguistic 

formulations, and feedback on and revision of drafts. The attention is 

directed to identifying and providing needed assistance at various stages 

of writing and reducing obstacles to writing (e.g. anxiety about writing). 

Instructional techniques concentrate on brainstorming, free-writing, 

writing conferences, peer feedback, and rewriting and revising. The 

process orientation was the mainstream approach in L1 English writing 

instruction, and became influential in research and pedagogy of L2 

writing in the 1980’s.  It has also influenced SLA research, steering it 

into examining interfaces between language proficiency and writing, 

between reading and writing, and between L1 literacy and L2 literacy.  

In process-orientation, L2 writing is viewed as a complex process where 

not only target language proficiency but skills and experience in reading 

and writing play roles.    

Context/person orientation to writing brings literacy, identity and 

social/cultural contexts to the forefront, emphasizing writing as 

possessing a ‘very special ontology’ (Cuming, cited in Ortega, 2010).  

Literacy of high prestige “develops primarily though education and 

specialized activities, codifies aspects of discourse seldom salient in 

spoken interactions, and serves as an indicator of individual knowledge, 

identity, and status” (Ortega, 2010). Vis-à-vis with prestige literacy, 

different kinds of literacies develop outside of the formally sanctioned 

educational contexts, in visual, digital or media platforms, including 

what Thorne (2009) calls participatory genres such as scanlations, 

fansubbing, and fanfiction. Writing skills of a person vary with familial 

or cultural orientations and interact with the person’s identity and social 

position. The context/person-oriented approach emphasizes purposes and 

policy contexts of writing, and promotes cultivating voice in the 

student’s writing and incorporating multiliteracies in literacy 

development.  Emergent focus on literacy in discussion of KFL writing 

in light of new multi-media environments (김성희 2009; 이미향 2012) 

can generate innovations in writing program and pedagogy to 

productively connect oralcy and literacy.    
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With the context/person-oriented approach, FL classes can aspire to go 

beyond the usual confines of the FL class to provide “opportunities for 

committed and consequential communicative engagement” (Thorne, 

2009: p. 85).  The target language can be envisaged as “resource for 

meaningful social action and relationship building” (Thorne, 2009: p. 87), 

rather than an object of emulation or acquisition.  Introduction of the 

context/person-oriented approach would mean adjustments of curriculum 

and instruction at several different levels.  At the level of genre, it would 

mean embracing and validating different literacy practices and 

connecting out-of-school literacies with school genres.  Activities and 

tasks focus on social, interpersonal and personal functions of writing, 

that is, presentation of self and establishment and maintenance of 

intersubjectivity with others.  An important goal of instruction is to help 

the student to “build their writerly identity” (Yi 2010), or to put 

differently, “it’s the writer, not the writing, that we are trying to improve”  

(North, 1984, cited in Reynolds, 2010).   

The objective of this paper is to promote socially engaged literacy 

development as a guiding principle of KFL writing instruction.  Section 

2 describes writing assignments that adopted the person/context-oriented 

approach to KFL writing while appropriating techniques of the process-

oriented approach. Section 3 presents the research questions and methods 

of a study that examined the effectiveness of these assignments that 

promoted presentation of the student’s academic and social stances. 

Section 4 reports on the results of the study that demonstrate the positive 

effects of the writing task in measures typically employed in the product-

oriented approach.  Section 5 discusses the implications of the study and 

future directions.  

 

2.  Writing as socially engaged literacy activities 

   

Writing tasks or activities in which the student projects an image of 

self or/and establishes a relationship to the reader are central to the 

person/context-oriented approach. For example, in an AP Spanish class 

reported by Thorne (2009), students write on personal blog sites for open 

and content-driven writing assignments and comment on peers’ blog 
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posts. Not to mention inherently interactive writing activities, other 

standard activities and tasks (e.g. journals, responses to assigned 

readings, reactions to movies or reflective or argumentative essays) can 

be modified and enhanced in the framework of the person/context-

oriented approach.   

The main motivation of this study is to bring in the dimension of 

social context or opportunity for meaningful social communication 

actions to the KFL writing instruction. By socially engaged writing, we 

mean writing for ‘real’ audience on a consequential topic with the 

writer’s image at stake. Class blogging or a class website is a viable 

environment where students write to and for their peer, with heightened 

consciousness about presentation of self in writing and sense of 

investment in writing. Socially engaged writing in such sheltered 

environments will help students to participate in written communication 

with other L1 and L2 speakers of Korean to perform a variety of social 

actions.    

In college setting, students would benefit from opportunities for 

sustained writing for ‘academic and social-personal presentations of self’ 

on a consequential topic or issue. Reactions to films (or movie 

commentaries), which are standard writing activities and tasks, have 

good potential for providing sustained and topic-driven writing practice.  

It is important, however, to integrate in them the aspect of social 

interaction, and this can be achieved by making use of various online 

platforms or course learning environments such as Sakai.  For example, 

if students post their writing on the course website or blog and read and 

comment on each other’s postings, the fact that not only the teacher but 

also their peers read their posting will increases the student’s investment 

in their writing and the sense of the community of readers and 

interlocutors.       

This paper concerns how writing film commentaries, a popular KFL 

writing project (e.g. 박선희 2006; 이상금/허남영, 2011), can be aligned 

to the person/context-oriented approach. We report on a case of such 

attempt in third year Korean classes in a private university in the U.S.A. 

The classes were content-based, organized around a few major topics, 

and students wrote film commentaries as course assignments. The first 
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semester class read, discussed and wrote about pansori and cultural 

history of food in the first semester, and the second semester class about 

social issues of contemporary, as shown in detail in Figure 1. In the first 

semester, the films, Seong Chunhyang and Chuhyang, and four episodes 

of the TV drama series, My Sassy Girl Chunhyang, built on the readings 

about pansori and Song of Chunhyang, while the films, Le Grand Chef 

and The Great Chef, expanded on the readings and discussion about 

traditional, imported and localized food. Similarly in the second semester, 

films dealing with the themes of reading were assigned to write 

commentaries on. The controversial issues such as urban redevelopment 

or education system and old boy networks were introduced through 

authentic texts (e.g. newspaper reports and columns, books excerpts) 

with detailed glossary and comprehensions guides so that students 

brought adequate background knowledge to understand and appreciate 

assigned films.  

To build in the intersubjective engagement in the writing activity, the 

students were required to post their writing on the course website. As 

Figure 2 shows, the instructor gave prompts for writing that focus on 

content but open-ended.  In addition to posting commentaries on the 

website, the student were required to read and comment on others’ 

posting. In the beginning, they completed worksheets taking notes about 

other students’ posting, Later, they posted short responses to other 

students’ postings. In the final two assignments, posting times were 

staggered so that the students who posted later could address earlier 

commentaries in their own, as shown in Figure 3.  
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Figure 1 Content-driven writing assignments 
KOR 305 

Readings and class discussion Assigned films for writing

Pansori stories  

-Song of Chunhyang 춘향가   

-Song of Hungboo 흥부가   

Time 1:   

- Seong Chunhyang  (1961) 성춘향   

Time 2 

- Chunhyang (1999)  춘향뎐   

Time 3 & Time 4:   

- KBS TV drama My Sassy Girl Chunhyang

(2005)  쾌걸춘향  

Cultural history of Korean food 

-‘Traditional’ food  

-‘Imported’ food  

-‘Fusion’ dishes   

Time 5:  

- Le Grand Chef (2007) 식객  

Time 6:   

- The Great Chef (1999) 북경반점  

 

  

KOR 306 

Readings and class discussion Assigned films for writing

Housing and urban development 

  

Time 7:  

- Sangye Olympics (1987)   상계올림픽  

Time 8:  

- Dirty Carnival (2007) 비열한 거리  

Immigration 

   

Time 9:  

- Bandhobi (2009) 반두비  

- My Wedding Campaign (2005) 결혼원정  

Education system  Time 10:  

-My Teacher Mr. Kim (2003) 선생 김봉두   

-Lifting King Kong (2009) 킹콩을 들다    

-Memento Mori (2005) 여고괴담 2  

-Once upon a time in high school (2004) 

말죽거리 잔혹사  

Military conscription and military

culture 

Time 11:  

-The Unforgiven (2006)  용서받지 못한 자   
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Figure 2 Prompts for posting writing on the class 

website 

  

Figure 3 A class handout and prompts for responding 

to the peer writing  
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3. The Experiment: effectiveness of writing and responding to film 

commentaries  

 

Whether the writing assignments involving film commentaries were 

conductive to the student’s language and literacy development was 

investigated by a variety of measures.   The investigation focused on 

three questions:   

 

(i) Were students sufficiently motivated and engaged in the task? 

(ii) Did students’ language improve as a result of the task?  

(iii) Did students become better writers as a result of the task?   

 

The motivation of the second research question was to verify 

‘incidental’ language learning, that is, that linguistic development occurs 

as a result of focus on meaning. Details about the students, the task and 

the operationalization of motivation, language development and progress 

in writing follow below.   

 

Table 1  Number of students in the third year Korea 

classes 
 Non-heritage Heritage Total 

 KOR 305 

 (Fall 2010) 
4 14 18 

 KOR 306 

 (Spring 2011) 
3 11 14 

 

3.1. Participants   

 

There were 18 students enrolled in the first semester class, KOR 305, 

and 14 students in the second semester, KOR 306.  As presented in Table 

1, of 18 students in KOR 305, 4 were non-heritage and 14 were heritage 

students.  Of those, 3 non-heritage and 2 heritage students continued and 

enrolled in KOR 306.  That is, the second semester class had 5 

continuing students and 9 new students.     

We didn’t have independent measure of the students’ Korean proficiency, 

but based on the instructor’s informal assessment, they ranged from 
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Intermediate-Low to Intermediate-High in terms of ACTFL proficiency 

guidelines.  The non-heritage students were extremely highly motivated. 

Although their oral communication skills lagged behind the heritage 

students’, as shown in the quotes from their writing and the longitudinal 

comparisons in the measures of fluency and complexity, their 

involvement in the writing task was on a par with the heritage 

counterparts.  

 

3.2.  Data   

 

In KOR 305, the students wrote 6 film commentaries and 1 final essay, 

and in KOR 306, 5 film commentaries and 2 essays among other course 

requirements. The data of this study consists of 6 film commentaries 

written by 18 students in KOR 305 and 5 film commentaries written by 

14 students in KOR 306 for group comparisons.  Refer to Figure 1 for 

the titles of the films that students wrote about. Five continuing students’ 

data were examined further to track longitudinal developments at the 

individual level.  

 

3.3. Analysis  

 

3.3.1. Length of the film commentary and range of communicative 

functions  

  

To answer questions about the effects of the task of writing and 

responding to film commentaries, we employed existing and new 

measures.  As a way to examine the students’ motivation for and 

engagement in the task, we tracked the length of writing, indicated by the 

number of syllables per piece, over the course of the year.  Also, we 

looked at the range of views and communicative functions that the 

students expressed and performed in the film commentaries.   
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3.3.2.  Measures of language development  

  

To investigate whether the writing task had positive effect on the 

students’ language development, we made use of measures of fluency, 

grammatical complexity and lexical diversity.  

Fluency not only reflects the ease with which the student uses the 

target language, but is an issue in writing.  The retrieval of words, 

collocations and sentence frames should not burden working memory, in 

order to leave memory resources available for keeping track of the 

discourse as a whole (Schoonen et al.  2009).   Among various measures 

of fluency, such as number of words per clause (W/C), per sentence 

(W/S), or per text, T-Unit Length (W/T) was recommended by Wolfe-

Quintero et al. (1998) as one of the most valid and reliable ones.  The T 

unit consists of an independent clause plus any dependent clauses, and is 

more accurate than the sentence that is simply bounded by a period. For 

example, the following example is one sentence that has three 

independent clauses connected by the conjunctive 은데/는데, but is 

analyzed as three T-Units:   

 

(1) Student C (NH
1
): <말죽거리> 에서는 주인공은 현수와 우식인데 

//  <킹콩을 들다> 에서 역도 코치 이지봉의 관점때로 시골여중의 

기적 같은 얘기를 묘사했는데 //  받은 느낌이 좀 다르다     

 

In order to determine number of words, the word was defined as a 

smallest meaning carrying unit including not only content words  (e.g. 

생각하다, 어둡다) but also grammatical suffixes (e.g.  어요, 으니까, 

다고).  By this operationalization, the first T-unit in (1) has 10 words: i.e. 

말죽거리, 에서, 는, 주인공, 은, 현수, 와, 우식, 이(다), ㄴ데.    

As a measure of grammatical complexity, we used T-unit complexity 

ratio (C/T), following the recommendation of Wolfe-Quintero et al. 

(1998).   T-unit complexity ratio (C/T) is determined by total number of 

clauses divided by total number of T-units.  In this study, the clause was 

defined as a verb phase with arguments.  For example,  (2) was analyzed 
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as having 2 T-Units, and the second T-Unit, i.e. 미국에서… 거예요, 
consisting of 4 clauses.  T-unit complexity ratio of (2) by itself, having 5 
clauses/2 T-Units, would be 2.5.   
 
(2) Student B (NH): 다른 마을에 있는 학교로 보냈긴 하지만// 
미국에서 뇌물을 볻으면 / 부모가 너무 화를 내서 / 곧 해고할 
거예요 //   
 

As a measure of lexical diversity, we adopted Word Variation-2 
(WT/√2W) suggested by Wolfe-Quintero et al. (1998). WT refers to the 
word type and W refers to the word token. The formula, WT/√2W, 
stands for total number of different word types divided by the square root 
of two times the total number of words. Unlike the commonly used 
WT/W (i.e. total number of different word types divided by the total 
number of words), this word variation measure reacts appropriately to 
length of sample and discriminates between a writer who uses a few 
types in a short composition and a writer who uses more types in a 
longer composition.     

Measures of accuracy were not included in the analysis, and we admit 
that this absence poses a limitation to any claim we make about linguistic 
development as a byproduct of the writing task. The omission is partly 
due to the conceptual and technical difficulty of identifying an 
appropriate measure. While global measures such as the number of error-
free T-units (EFT), error-free T-units per T-unit (EFT/T) and errors per 
T-unit (E/T) were found to reflect short term changes in intact classes 
(Wolfe-Quintero et al., 1988), we found defining an ‘error’ quite 
problematic without any prior literature on it. For example, in (3), should 
errors at different levels (i.e. spelling,  particle,  lexical choice, register) 
be treated equally important or should more grave errors (e.g. lexical) 
carry more weight than others (e.g. spelling)? Also should related 
grammatical errors such as two particle errors associated with전형적인 
재료로 탕수육을 만들었다 be counted as just one error or two errors?    
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(3) Student D (H
2
) 마지막 경기에는 성찬이가 토란 뿌리, 소고기 갈비 

과 다른 저형적인 한국 재료를 탕수육으로 만들었다. 

 

There are other more specific accuracy measures such as morphological 

errors per clause (MorE/C) and verb lexical errors per verb (VLexE/V), 

which could be potentially used.  However, given that the courses that 

we investigated did not have any particular grammatical or linguistic 

objectives, selection of a particular language focus did not seem to be 

relevant. Ultimately, our investigation was more concerned about 

legibility or readability of the students’ writing rather than accuracy of 

their texts.   

 

3.3.3. Evaluation of writing development: content, speech style and voice   

 

In order to assess the students’ writing development, three aspects of 

learner texts were examined: content elaboration, speech style use, and 

authorial voice. There areas were chosen because they were deemed to 

be in need of improvements on the basis of evaluations of and feedback 

on past students writings. Lack of content elaboration, manifested by 

insufficient supporting details, might arise from limited language, but 

could be caused by inattention to the reader and their needs.  One would 

assume that speech style use in writing would be relatively 

straightforward, particularly with explicit instruction for plain speech 

style sentence ending in essays.  However, despite such prescription, 

students resorted to polite style or deferential style, and this was more 

frequent among heritage students.  The comfort with oral speech styles 

and unease with the plain style was likely to do with inexperience of 

writing for general audience.  By authorial voice, we mean objective and 

authoritative footing the student assumes as opposed to experiential and 

personal footing.  In literature on writing, ‘voice’ conventionally refers 

to the inscription of the writer’s personality and subjectivity. In ESL 

writing, “the inclusion of more personal information, or the use of 

conventions such as questions to establish rapport with the reader” was 
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regarded to features of voice (McCarthey et al.  2005).  In contrast, 

features of ‘authorial voice’ in this paper include objective and 

generalizing statements that depart from description of immediate 

impressions, thereby presenting the student’s views and opinions with 

confidence and authority.         

 

4. Results  

 

4.1. Extent of the students’ motivation and engagement in the task   

 

Whether students were sufficiently motivated and engaged in the task 

of writing and responding to film commentaries was examined 

quantitatively and qualitatively, as mentioned above; with respect to 

length of writing and range of views and communicative functions 

expressed and performed in the writing.  Length of writing was deemed 

to reflect the students’ time investment in the task, and the kinds of 

communicative functions in writing would be a function of the depth of 

their involvement.    

 

4.1.1. Length of writing  

 

Length of writing was measured by total number of letters or syllables 

in each piece. As can be seen in Figures 4 and 5,  while there were some 

fluctuations, the length increased noticeably by the second half of the 

semester. The fluctuations could have to do with the interest level of the 

students about specific films as well as other academic commitments at 

the time of the writing. For example, the noticeable decrease in length in 

the last assignment was because of the increased workload at the end of 

the semester.  On the other hand, the dramatic increase in Time 4 in 

KOR 306 was caused by the fact that students compared two films (on 

the topic of education) at this time whereas they wrote about one film at 

other times.   
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Figure 4  Mean lengths of the writing of 18 students in 

KOR 305 

 
 

Figure 5  Mean lengths of the writing of 14 students in 

KOR 306 

 
 

4.1.2. Range of views and communicative functions   

 

Collectively, each assignment contained a wide range of opinions and 

views, forming active and lively discussion. For example, at Time 4 in 
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KOR 305, the students presented diverse perspective and critiques about 

the appropriation of the Chunhyang story in the TV drama Sassy Girl.  

They ranged from a favorable appraisal about framing the modern story 

by the classic with necessary adaptions to fit the modern situation, as in 

(4) and (5), to more critical observations about using the classic just to 

add a flavor to the typical soap opera formulae of Korean TV dramas, as 

can be seen in (6) and (7).   

 

(4) Student F(H):  고전 춘향가는 옛날 신분제도 밑에서 가능 하였던 

이야기였지만 현대 작품인 쾌걸 춘향은 등장인물들의 이름과 

줄거리를 춘향가에서 빌려와 현대에 살고 있는 젊은이들의 

이야기를 하고 있다. D와 A시가 말한 것 처럼 쾌걸 춘향에서의 

춘향은 독립적이고, 바쁘게 살아가며, 자신감있는 현대여성을 

대표하고 있으며, 한국사람이라면 누구에게나 친근한 춘향가의 

등장 인물들과 줄거리를 통하여 이 드라마의 작가와 감독은 한국 

현대 사회를 표현한다.  

  

(5) Student G(H):  드라마의 춘향이도 강한 의지와 곧은 충성을 

가지고 있다. 학생들이 말한 것 처럼 드라마와 책이야기에 

춘향이가 다르게 나타나긴 했지만 그녀의 성격이랑 인내가 

똑같다.   

  

(6) Student H(H): 한국 드라마에는 다 착하고 좋은 사람이 잘 

된다는게 춘향가 판소리와 같다. 요즘 여자들은 돈과 힘이 많은 

남자를 좋아하는데 이 드라마에서는 춘향이는 힘이 많은 부자 

변학도를 안 좋아하고 이몽룡만 사랑한다. 춘향가 이야기는 한국 

사람들이 너무나 잘 알아서 쾌걸 춘향드라마가 사람들한테 

인기가 많을거라고 작가가 생각을 한것 같고 주인공 이름을 

춘향가와 같은 이름을 써서 사람들에게 관심이 더 많게 했다.  

 

(7) Student I(H): 이 드라마는 삼(/사)각관계를 보여주는 점이 

전형적인 멜로드라마와 비슷한 면을 보여준다. 이 드라마는 

사랑을 보여주고 이루어질수 없을것 같았던 사랑이 이루어지는 

면에서 춘향가를 바탕으로 안해도 충분히 멜로 드라마로 만들수 

있었다. 하지만, 시작의 유치하고 황당하게 드라마를 시작하면서 
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사람들의 인연을 이루었음으로 춘향가를 페러디 하면서 그 

유치함과 황당함을 참을수 있게 한다. 

 

The requirement that the students comment on the classmates’ posting 

as well as on the film or the drama resulted in various of acts of 

alignment with previously posted commentaries. The students not only 

expressed agreements but also rephrased and expanded another student’s 

statements, as illustrated in (8).  

 

(8) Student J(H):  E 학생이랑 동의한다. "쾌걸춘향" 은 아무 드라마 

처럼 이야기를 시작한다.  똑같은 매맞는 고통은 아니지만 

춘향이는 사랑하는 이몽룡을 위해 고통을 밭아드린다. E 학생이 

말한듯이, 현대시대의 사랑의 고통을 보여주는거라고 생각한다. 

 

When expressing disagreements with selected previous postings, the 

students presaged them with a summary and a validation, as shown in (9).     

 

(9) Student K(H): L 이 말한대로 드라마와 책하고 비슷한 점이 

많았다. 당현히 춘향의 이야기에서 큰점들은 다 비슷했다. 

하지만, 책에서 더 깊은 의미를 주는 것들이 드라마에서는 

빠졌다고 생각한다.  

 

The students also stated that the peer posting provided them with new 

perspectives or understandings.  The student in (10) describes how she 

came to a realization of the parallel between the drama and the original 

story, thanks to another student’s posting, which helped to adjust her 

initial view.      

 

(10) Student K(H):  드라마에서 춘향이가 부산에 숨어있는 것을 

전통적인 춘향에서 춘향이가 옥방에 잇는것하고 비교가 돼는 

생각을 못했다. 그래서 드라마과 판소리가 많이 달르다는 점을 

강조했는대, D 가 BLACKBOARD 에 올린것을 읽어보니, 

드라마와 책하고 비슷한 점이 생각보다 더많다. 
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4.2. Language development  

 

Although the goal of the writing task was not directly concerned with 

any aspect of language development, language development could ensue 

as a byproduct, as a result of the students involved and invested in using 

the language for presentation of self on the topics they were interested in. 

The previous section described in detail the measures of fluency, 

grammatical complexity and lexical diversity to be used to examine the 

effects of the film commentary assignments on the students’ language 

development.  Each measure was used for a within-group comparison of 

two times in the first semester class, KOR 305, and to look at 

longitudinal development of five individual students who continued from 

KOR 305 to KOR 306.  The 18 students in KOR 305 completed six film 

commentary assignments, and the five students who continued to KOR 

306 completed eleven film commentary assignments over the course of 

two semesters.  The group means of 18 students at Time 2 and Time 5 

were compared, and individual scores of the 5 continuing students were 

compared across four different times, Time 2, Time 5, Time 7 and Time 

10.  

 

Figure 6 Group means of the fluency measure of 18 

students in KOR 305 
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Figure 7 Longitudinal development of fluency of 5 

continuing students  
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students had more experience of writing.  Three (two non-heritage, A 

and C, and one heritage, D) students had the C/T score around 1, and two 

(one non-heritage, B, and one heritage, E) scored slightly below 2 at 

Time 2.  By Time 10, the former group scored higher than 1.5.  One of 

the latter two students scored higher than 2 by Time 10, whereas the 

student who had the highest score (1.96) at Time 2 ended in the lower 

score (1.82) at Time 10 although the ratio was increasing at Time 5 and 

Time 7. To sum up, the group and the individual scores in the C/T ratio 

improved over time with an exception of one student, C (NH). It is hard 

to explain why the grammatical complexity measure dropped below the 

level of Time 1, but the student’s fluency and lexical complexity 

measures maintained the improved level at Time 10.  

    

4.2.3. Lexical diversity  

 

In the group data, lexical diversity increased by a small margin as 

shown in Figure 10.  Individual data also showed growth over time; 

every student had a higher score at Time 10 than Time 2, although there 

were fluctuations.     

 

Figure 8 Group means of the grammatical complexity 

measure of 18 students in KOR 305 
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Figure 9 Longitudinal development of grammatical 

complexity of 5 continuing students 

 
 

Figure 10 Group means of the lexical diversity measure 

of 18 students in KOR 305 
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Figure 11 Longitudinal development of lexical 

diversity of 5 continuing students 
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the film, ‘strange’ or ‘funny’, without any explanation or expansion 

about why they felt that way or what aspects of the film led them to have 

such reaction. At Time 5, by contrast, they expanded on the statement 

using the same adjective, ‘strange’ and ‘funny’ respectively, with 

detailed description of the ground for such characterization.       

 

(11) Student B (NH)   

Time 2: 춘향뎐이란 2000 영화는 성춘향이란 1961 영화보다 분명

히 더 용감한 영화이다. 예를 들면 2000 영화에서 벌거벗은 몸이 

보이고 이몽룡은 춘향한테 더 공격적 이다. 또한 저한테 춘향뎐

은 더 재미있다. 영화에 있는 판소리는 솜씨있게 노래했지만 영

화가 끝났을 때 좀 귀찮다. 현대 한국 사람과 판소리 극장도 좀 이

상하다. 그는 춘향가와 아무 관계가 없다. 

 

Time 5:  이 영화는 저한테 조금 웃기는 영화이다. 치열한 요리토

너먼트이어서 저한테 이상하다. 요리는 솜씨가 필요한지 알지만 

이 요리토너먼트가 전쟁과 같다. 그리고 타이틀만 때문에 너무 

열심하고 무자미하게 (봉주는) 싸웠다. 엄청  중요한 타이틀 같지

만 저한테 아직 너무 심각하다. … 예를 들어 숯을 찾아볼 때 제일 

숯을 찾아보고 싶었지만 숯은 그냥 숯인 것 같다. 저한테 불로 태

우는 후에 다 똑같은 편이다. 아마 저는 못 알아듣지만 영화에서 

숯을 만든 분은 현자로 만드는 것 같다. 거의 요술적인 것 같다.  

또한 제일 좋은 소를 찾아볼 때 성찬 자기 손으로 키우는 소가 제

일 좋지만 영화 밖에서 그 이유만 충분하지 않다. 영화에서 의미

있는 것은 제일 좋은 것이다.  

 

(12) Student E (H)   

Time 2: 이영화에는 코메디도 들어 있었다. 마지막 장면에 춘향이 

사또 자리의 앉이 있는 이묭룡을 보고 기절하는겄이 참 웃기다고 

생각했다. 

 

Time 5: 그러나 드라마뿐 아니라 코메디도 들어있는 영화다. 제일 

웃긴 장면은 아마 우상병의 라면 타령일 것이다. 옛날 군대시절 

때 먹었던 라면의 맛을 못 잊어서 그 맛의 비밀을 찾는 우상병이 

참 웃겼다. 나중에는 우상병이 그 찾고 찾았던 비밀을 알게 된다. 
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“라면 맛있게 먹는 법... 배고플 때 먹도록”. 또 한번 음식은 재료

도 중요하지만 먹는 사람의 마음도 중요하다는 것을 보여주는 장

면이다. … 

 

4.3.2.  Speech style use  

 

At Time 1 in KOR 305, seven of the eighteen students did not use the 

plain style (-다) in spite of the instruction to do so, using instead the 

deferential style (-습니다) or the polite style (-어요).  At Time 2, three 

students continued to use the oral interactive speech styles, as shown in 

(13) and (14) below, whereas four students switched to the plain style,.  

At Times 3, two students, L and M, persisted in the oral speech styles.  L 

showed difficulty to make the transition until Time 4, whereas M 

persisted in the use of the deferential or polite style until Time 5 despite 

the repeated corrections by the teacher.  However, by Time 6, these two 

students made a successful transition to the plain speech style ending.  

The gradual shift to the plain speech style, particularly among a few 

heritage students, suggests that the student who has limited experience 

with writing needs time to get accustomed to the convention of the plain 

style in writing, and that experience of writing in public forum is critical 

to the adoption of the appropriate style.    

 

 (13) Student L(H)    

Time 2: 만운 사람들의 한국에 로미요 와 줄리앳는 ‘성춘향” 이

야기라고 말을 합니다. 그러지만 “성준향” 영화를 보면 비스탄 

점보다 틀린 점의 더 많어요.  

 

Time 4:  그리고, “쾌걸 춘향” 내용에서 틀린점도 더 자사히 보면 

틀린것이 비슷하게도 이해할수잇다. 월에 판소리에서 춘향이가 

가목으로 가는것이 “쾌걸 춘향” 에서는 않 나오는데, 몽룡이가 

거짓 고발을 당할떼, 몽룡이 어머니가 기절하는것을 보면, 이 두 

직장들이 비슷하게 보입니다. 하고, 안중요한 질문도 “쾌걸 춘향” 

에서도 비슷하게 나옴니다.  
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Time 6: 저도 우리 수업 시간 전에는 작장면에 단맛이 카라멜떼문

인지도 몰았다. 그레서 제가 작장면 조리법을 차자봤는데, 준통

식우로 춘장을 카라멜없 만들는 작장면 요리법을 찻지못했다. 

 

(14) Student M(H)  

Time 2: 이영화는 1961 춘향와 비교해서 상위점 이 많습니다. 처

음점은 이영화는 내레이션을 판소리 통해서 합니다. 줄거리는 곧

바로 시작안하고 먼저 현재의 한국에서 시작합니다.  … .    

 

Time 4: 쾌걸 춘향 13와 14회는 처음부터 큰 비교점을 보여줍니

다. 책에는 이몽룡은 재일 끝에 만 변사또를 만나요. 그런대 이 드

라마에는 이몽룡은 성춘향와 길 건널때 변학도를 만나고 변학도

는 성춘향을 이길려고 몽룡앞에서 노력합니다.  … 

 

Time 6:  이영화는 자장면 대해서 말하지만 더 중요한것은 자장면

의 의미다. 한사장의 자장면은 전통적인 한국인을 표연하는것을 

생각한다. 신선한 재료들만 쓰고 그래서 한국인의 솔직와 성실을 

표연한는것을 생각한다. …   

 

4.3.3. Authorial voice  

 

Over time, the students became to present their perspectives in a more 

objective and analytical manner.  As illustrated in (15), (16) and (17), the 

opening statements of the film commentary at Time 2 used the sentence 

frame of ‘I think the film is…’ or ‘I liked …  in the film.’  On the other 

hand, commentaries at Time 6 or 5 were framed differently, such as 

‘What this film shows is…’, ‘This film expresses…’,  ‘The film 

emphasizes…’, or ‘The film maker invites the viewer to…’.   

 

(15) Student H(H)  

Time 2: 저는 이 영화를 보고 조금 신기했지 새로운 방법의 영화

라고 생각한다. 

Time 5: 나는 이런 준비하는 마음, 좋은 재료, 추억이 들어가있는 

음식이 잘 조화 되는 것이 최고의 한국 전통 음식이라고 생각

한다. 
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Time 6: 나는 이 영화가 말하는 것은 세상이 많이 변해도 원칙과 

우정은 안 변하고 아무리 바쁘고 어료워도 원칙대로 살아야 

된다는 것 이다.  

 

 (16) Student N(H)  

Time 2:  춘향뎐 (2000) 이 영화의 판소리가 참 좋았었다  … 아무

튼 베드신들을 빼고 춘향뎐을 재미 있개  보았다. 품질이 더 좋

았고 등장인물도 더  잘생기고, 사운드 트랙 도 더 좋았다. 

Time 5: 식객(2007)은 음식의 중대성과 의미성을 표현하는 영화

이다. … 이 영화를 통해 영화 감독이 관객한테 음식대해 새로

운 관점을 갖기 초대한다. 매일 먹는것 이지만 너무 십개  생각

해면  안된다.   

 

 (17) Student J(H) 

Time 2: 성춘향 (1961) 과 춘향뎐 (2000) 의 틀림 점 보다 비슷한점

들이 더 많았다고 생각한다. 똑같은 이야기이니깐 그럴수밖에 

없다고 생각한다.  

Time 6: 북경반점 영화에서는 자장면 춘장의 자연의 맛과 정성의 

중요성을 강조한다. … 이 영화는 전통의 맛을 아끼는 음식 주

인들 모두의 고통을 보여주는 것 같다.    

 

The earlier postings showed a frame of straightforward reporting of 

the students’ personal experience of the film from a viewer’s perspective. 

In comparison, the later postings displayed a frame of evaluation and 

characterization of the film worded in abstract vocabulary from an 

analyst’s perspective. Compared to the personal-experiential frame of the 

earlier postings that sounded informal and casual, the analytical-

evaluative frame of later postings appeared more formal and literate. 

Considering that no explicit instruction in sentence frames or patterns 

was given in class, the change can be attributed to nothing but the 

practice from writing assignments.   

 

  



144  Hae-Young Kim 

5. Discussion and conclusions  

 

Let us recap the principal findings of this study and speculate on 

factors leading to them. First, it was demonstrated in the group data of 

KOR 305 (n=18) and KOR 306 (n=14) that the film commentary task 

succeeded in sustaining the students’ motivation and engagement.  

Among various factors that might be responsible for this including the 

students’ desire for a high course grade, we believe that the appeal of the 

films themselves combined with content-focus and the existence of peer 

readers/commentators were most important. The filmic texts were 

integrated into the content focus of the classes, complementing print 

texts, so that the students encountered them with proper background 

knowledge to understand while gaining more in-depth and varied 

engagement with the topic. Also, having peer reading and responding to 

their writing was likely to motivate the students to keep up their 

investment in writing.   

Secondly, the content-driven writing task showed positive effects in 

terms of language development, as observed in measures of fluency, 

grammatical complexity and lexical diversity of the student’s writing. 

Improvements in fluency could have been caused by frequent retrieval of 

forms in the process of writing that led to automatization or acceleration 

of processing.  Increased grammatical complexity and lexical diversity 

could also be explained by the practice of meaning-oriented writing.  

Writing as a form of ‘pushed output’ (Swain, 1995; 2000) likely 

enhanced the students’ attention to lexical and grammatical forms in 

input (e.g. reading texts, other students’ posting, class discussion), 

noticing the forms they had been looking for during the formulation of 

their writing, thus augmenting the chance of uptake into their developing 

language. In our view, the film commentary writing task clearly showed 

positive incidental effects on language proficiency, thus confirming the 

benefit of meaning-focused approach to language learning.         

Thirdly, the students’ writing demonstrated growth in writing 

expertise and academic voice, able to present themselves as a confident 

and knowledgeable writer in the given task. Whether the same results 

will be attained with other students at different proficiency levels (e.g. 
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lower than Intermediate levels) or with different L1 writing experience.  

The participants in this study, who were students from a prestigious U.S. 

university, were already experienced in writing in English, and those 

students were likely to be able to transfer their writing skills to Korean 

once they acquired a certain level of Korean proficiency. The key issue 

for them is to reach the threshold, and we would like to argue that 

content-driven, socially-engaged writing can provide necessary 

experience to help those students to get to the critical point. Through 

writing to and for peers, the students find models of language in each 

other as well as opportunities for meaningful self expression and 

presentation.  

To sum up, the experiment reported in this paper demonstrated broad 

benefits of a content-driven writing task with the person/context 

orientation. Content focus helps to stimulate and sustain students’ 

interest and involvement, and a community of writers, e.g. integration of 

peer interlocutors in the task, increases their motivation and engagement 

in writing.  As a result, students produced more invested writing, leading 

to progress in language proficiency as well as development in writing 

expertise in KFL.    

With a view to adopting the person/context orientation to KFL writing, 

activities and tasks that focus on communication of meaning to ‘real’, 

not imaginary, readers need to be designed and implemented.  As 

mentioned in the introduction, conventional writing tasks can be 

modified and adapted into social and meaningful acts.  Proliferation of 

electronic, internet and social network platforms has rendered the 

development of socially engaged writing activities easier, although it 

brought different kinds of challenges for organizing and managing them 

as instructional activities. Appropriate feedback and assessment methods 

would need to be in place, among others. For more principled 

assessments of KFL writing in various contexts, a rating scale based on 

learner corpora and teachers’ and non-expert native speakers’ 

evaluations would need to be developed, for which the project of 

developing a rating scale for L1 Japanese writing tasks (Sasaki & Hirose, 

1999) might serve as a useful reference.      
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Abstract 

 

사회적 행위로서의 글쓰기: 

한국어 쓰기 교육의 새로운 지향점 

 

김혜영  

(듀크 대학교)  

 

 

 

이 논문은 글쓰기의 결과물이나 과정에 초점을 맞추는 기존 접근 방식에서 

한걸음 더 나아가 글쓰기 주체와 글쓰기의 사회적 문맥을 강조하는 접근방법

을 채택하여 글쓰기 교육에 사회적, 인지적, 정서적 복합 활동으로 쓰기를 수

행할 수 있는 과제의 도입을 주장한다. 언어 습득, 장르 익히기, 정확성 향상을 

중시하는 대신 학습자가 자아 정체성 발현과 사회적 행위로서 글쓰기를 경험

할 수 있는 수업 활동의 사례를 제시한다. 1년간 3급 한국어 수업을 수강하는 

학생들이 쓴 영화평을 웹사이트에 올려 서로 읽고 대응하도록 한 활동의 효

과를 학습자동기와 참여, 언어 숙달도, 글쓰기 능력의 측면에서 점검한 연구 

실험의 절차와 성과를 보고한다. 언어숙달도는 양적 분석 방식을 채택하여 

유창성과 문법 및 어휘복합성을 측정하였고, 글쓰기 능력은 내용발전 및 문

장 종결형과 분석적 시점의 사용 정도를 질적으로 분석하였다. 결과적으로 

실험에 참가한 학생들의 언어숙달도가 향상되었고 글의 내용과 표현 방식이 

문어문체에 근접한 것으로 분석되었다.  

 

Key word: literacy, KFL writing, proficiency, fluency  

 

핵 심 어: 문식성, 한국어 쓰기 교육,  언어 숙달도, 유창성  
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