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Abstract

The U.S. government has historically oversimplified the classification of groups as
strictly races (e.g., White, Black, Asian, etc.) or strictly ethnicities. However, because
categories like Latine straddle conventions of what constitutes a race versus an ethnicity
in the U.S., there is no consensus of whether Latine should be regarded as a race or an
ethnicity. This dissertation introduces the Proposed Model of Latine Ethnic or Racial
Identification with two pathways (Cultural Heritage Pathway and a Racialization
Pathway) to examine how people can develop distinct conceptualizations (i.e., ethnic or
racial) of the same identity (i.e., Latine). Here, across three developmental timepoints
(late childhood/early adolescence, young adulthood, and middle adulthood), this model is
used to examine whether one’s Latine identity is generally regarded as a race or an
ethnicity, whether Latine should be considered a race or an ethnicity on demographic
forms, and what sociodemographic factors predict these choices. The Cultural Heritage
Pathway predicts culture-related factors like increased levels of cultural socialization,
ethnic identity, and assimilation would lead Latine people to view their identity as an
ethnicity and prefer a demographic form that lists Latine as an ethnicity, since ethnicity is
theoretically a matter of cultural self-assertion. The Racialization Pathway predicts
experiences with discrimination and having a darker skin-tone could lead Latine people
to view their identity as a race and prefer a demographic form that lists Latine as a race,
because race is inextricably related to discrimination. In Chapter 2, I use semi-structured
interviews to demonstrate Latine children in late childhood prefer to fill out a
demographic form that lists Latine as an ethnicity and Latine children in early

adolescence prefer to fill out a demographic form that lists Latine as a race. For this child
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sample (9- to 14-years-old), having a darker skin-tone is predictive of preferring a form
that lists Latine as a race and for their parents, having experienced discrimination is
predictive of preferring this same race form presentation, supporting the Racialization
Pathway. Next, in Chapter 3, focus groups of Latine college students in young adulthood
say their Latine identity is an ethnicity and cite cultural ties to their identity, as the
Cultural Heritage Pathway predicted. However, most of these same participants indicated
they prefer a demographic form that lists Latine as a race. This reveals that how a person
prefers to see their identity presented on a demographic form may be distinct from other
perceptions of one’s identity; perhaps because demographic forms guide the person
filling them out to think of their identity within the context of other racial/ethnic groups
and the larger framework of U.S society. Lastly, in Chapter 4, surveys revealed a cultural
difference where Mexican American adults prefer a demographic form that lists Latine as
a race and Cuban American adults prefer a demographic form that lists Latine as an
ethnicity. In this sample, those with higher levels of American Acculturation were more
likely to prefer a demographic form that listed Latine as an ethnicity, supporting the
Cultural Heritage Pathway. These studies have laid a foundation for examining the
distinct factors that influence how Latine people conceptualize their identity as either a
race or an ethnicity. They provide a developmental and sociocultural framework for
understanding how Latine identity is constructed and categorized within U.S. racial
systems. Moreover, this work encourages the continued examination of how demographic
forms can prime feelings of rejection or belonging, specifically if a person cannot identify

on the form in a way that feel congruent with their identity perceptions.
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1. Introduction

Identity categories are shaped by how people understand themselves and their
communities, how they are treated by society, and how institutions classify them
(Bonilla-Silva, 1999; Gutierrez et al., 2019; Hughes, Rodriguez, et al., 2006; Irizarry et
al., 2023; Straka et al., 2025). This diversity in life-experiences suggests that belonging to
the same identity group does not guarantee that people will conceptualize their identities
in the same way. The United States (U.S.) has historically oversimplified racial and
ethnic categories and their labels (e.g., Black, White, Asian, Latine') by using them as
all-encompassing umbrella terms that largely ignore this within group variation. For
example, the identity category of Latine represents people from over 36 Latin American
countries and territories who each have their own cultural traditions, histories, and
distinct physical appearances. This large within-group diversity is in-part why the Latine
identity does not fit neatly into the racial or ethnic categories that structure social life in
the U.S., and why there is no social or academic consensus of whether Latine is a race or
an ethnicity. Latine has been historically, rigidly categorized as an ethnicity and not a
race (Marks & Rios-Vargas, 2021). However, two-thirds of Latine adults surveyed by
Pew Research reported being Latine is part of their racial background, not just their
ethnic one (Parker et al., 2015). Therefore, Latine is the ideal test-case for understanding
the psychological underpinnings that lead people to develop distinct identity

conceptualizations (e.g., a racial or an ethnic identity conceptualization) of the same

Latine is a gender-neutral term to refer to people of Latin American origin or descent. Although the U.S.
Census uses the term “Hispanic/Latino”, Latine is often a preferred substitute used both academically and
colloquially because of its inclusivity to members of the group who may not identify with the gender
binary. The term Latine expresses a gender neutrality rooted in the Spanish and Portuguese languages.
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identity (i.e., Latine). This dissertation aims to explore the diverse lived-experiences and
sociodemographic factors that can influence both racial and ethnic identity development.
Namely, do Latine Americans generally see their Latine identity as an ethnic identity or a
racial one? What life-experiences and identity related factors predict this choice?

These questions also have strong practical significance in the real-world. The U.S.
has historically classified Latine as an ethnic category. Even as recently as the U.S. 2020
Census, the race/ethnicity demographic section specified, “For this census, Hispanic
origins are not races.” If Latine is not considered a race, how are Latine people in the
U.S. supposed to racially identify on demographic forms? The supposed answer goes
back to 1848 when Mexico ceded over fifty-five percent of its territory to the U.S. in the
Treaty of Guadalupe Hidalgo (Treaty of Guadalupe Hidalgo, 1848). Most of the people
living in these territories acquired by the United States were previously Mexican citizens
but under the terms of the treaty, everyone living in those territories were now “full” U.S.
citizens (Dowling, 2014). However, because the 14th amendment would not be ratified
until 1868, the only way Mexicans could be considered “full” U.S. citizens was if they
were regarded officially as racially “White.” This act of protection prevented Latine
people from being regarded as a separate race, meaning Mexicans theoretically could not
be treated legally inferior to White people. Latine was added as a racial category on the
census for the first time in 1930, but it was unpopular and strongly contested by civil
rights organizations due to continued concerns that clearly distinguishing Latine from
White would lead to increased discrimination for Latine people, akin to the

discrimination African American people faced in the United States around that time



(Dowling, 2014). Consequently, including Latine as a race in the U.S. Census has not
been implemented again since 1930—until the 2030 Census.

This dissertation will provide empirical support for this monumental change to
U.S. population documentation. Specifically, do Latine Americans prefer a demographic
form that displays their identity as an ethnicity or a race? What predicts this identity
presentation preference? To begin to evaluate whether Latine should be considered a race
or an ethnicity on a personal level or at a country-wide documentation level, it is
important to define these terms and detail how they relate to Latine people’s histories and
social realities. Although the terms race and ethnicity, their origins, and definitions have
been long debated (Yee et al., 1993), the following section details my preferred
explanations and perspectives regarding these intricate topics, beginning with how their

definitions and origins are differentiated in sociology.

1.1 Defining Race and Ethnicity

Race—and categorizing people into races—involves the assumption that people can
be divided into meaningful groups using their phenotype (e.g., a set of psychical
characteristics typically prevalent among groups) or genotype differences (Bonilla-Silva,
1999; Burton et al., 2010). Importantly, race is considered to exist in contexts where a
racial structure is in place (Bonilla-Silva, 1999) such as wherever there are social,
political, and ideological practices (e.g., housing laws, food deserts, segregation in
schools and workplaces, etc.) that manufacture differential status between racialized
social groups (e.g., White, Black, Asian, Latine). Moreover, race is historically linked to
the occupation of land and people by colonial encounters and its consequences, like in the
colonization of Africa, Asia, and the Americas (Bonilla-Silva, 1999). Here, European
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states built a modern, western knowledge structure which allowed them to create an
ideology declaring people who ascribed to this knowledge structure (i.e., Europeans) to
be superior to those who did not (i.e., people in Europe’s colonies and those they hoped
to conquer). This “other-ing” endorsed the racialization of non-Europeans and allowed
them to fill the intended role of a subservient and inferior people on a world-scale
(Balibar & Wallerstein, 1991; Bonilla-Silva, 1999; Hopkins & Wallerstein, 1996). Today,
race continues to operate as an instrument of power, maintaining systems of inequality
and exclusion across both social and institutional contexts.

In contrast, the creation of the term ethnicity was not originally rooted in
inequality like race was (Bonilla-Silva, 1999). The term ethnicity itself is related to the
Greek concepts of ethos (referencing the beliefs that guide people of a nation or tribe)
and ethnikos (meaning “national”; Betancourt & Lopez, 1993). Thus, the historical
origins of ethnicity emerge from a more nationalistic identity and ultimately from two
nation-related shifts. The first shift was the process in which European sovereign states
began transitioning into nation-states (Bonilla-Silva, 1999). For example, when the Holy
Roman Empire began to transition into Austria and Germany (Bonilla-Silva, 1999;
Vergerio, 2021), people began identifying and distinguishing themselves as the
ethnicities Austrian-Catholic or German-Catholic. The second shift was the influx of
immigration by people considered “nationals” of their states to foreign lands (Bonilla-
Silva, 1999). For example, Europeans immigrating to the U.S. in the 1700s-1800s led to a
large population of people in the U.S. identifying as the ethnicities Italian American and

Irish American.



Race and ethnicity are thus both socially created constructs that deal with ideas of
people’s common origins, histories, and traditions (Bonilla-Silva, 1999). Because of this,
there is considerable overlap in how psychology research uses and operationalizes the
terms race and ethnicity (Betancourt & Lopez, 1993; Helms & Talleyrand, 1997,
Loveman, 1999; J. Phinney, 1996). However, race and ethnicity should not be considered
wholly identical (Helms & Talleyrand, 1997) and should not be incorporated as part of
the other (e.g., considering race as a special case of ethnicity, or vice versa). This is
because race and ethnicity were created by different histories and produce different social
effects (Bonilla-Silva, 1999). For example, because the origins of ethnicity lie in the
creation of nation-states and/or a nationalistic identity, ethnicity often invokes language
of place (“Where are you from?”). Race and racism, on the other hand, frequently invoke
the language of phenotype (““What are you?”) because race originates from colonization
and “other-ing” (Bonilla-Silva, 1999). Additionally, race is assigned externally, usually
using snap-judgments or heuristics, but ethnicity is more about self-assertion (Bonilla-
Silva, 1999). This is because ethnicity is a way of asserting one’s distinctiveness and
creating a sense of commonality (Bonilla-Silva, 1999; Cornell & Hartmann, 2006).
Understanding these distinctions is crucial for psychology research because both
constructs influence identity processes, belonging, and self-categorization; these are core
concepts that underpin how Latine individuals may experience and describe their group

membership and themselves.

1.2 Proposed Model of Latine Ethnic or Racial Identification

“Hispanic/Latine” as one inclusive label encompasses people with diverse life
experiences and histories. Specifically, it represented people with ancestry from 36
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distinct Latin American countries and territories who all have unique connections to their
cultural heritage. It also includes both people who recently immigrated to the U.S. and
those whose family has lived in the U.S. for hundreds of years. Additionally, Latine
people in the U.S. may have differing experiences due to their physical appearance and
potential experiences with discrimination. Due to this vast within-group diversity, it
seems reasonable that people may develop distinct cognitive representations of their
Latine identity, namely whether they view their Latine identity as a race or an ethnicity
and how they prefer to see their identity represented on demographic forms. Here, I draw
upon our psychological and sociological understandings of race and ethnicity as well as
Cokley’s (2005) model outlining the simultaneous ethnic identity and racialized identity
of African Americans. I propose a model outlining two pathways that could influence
whether a Latine person views their Latine identity as a race or an ethnicity: the Cultural
Heritage Pathway and the Racialization Pathway (Figure 1). Importantly, this work does
not assert there is a “correct” way for Latine people to identify (either as a race or an
ethnicity). Instead, it works to understand how through distinct life experiences, people

can develop different representations of the same Pan-American identity.
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Figure 1: The Proposed Model of Latine Ethnic or Racial Identification
1.2.1 Cultural Heritage Pathway

Latine people whose life experiences and personal identities place a greater
emphasis on their cultural heritage may view their Latine identity as an ethnic identity
instead of a racial one. This is because theoretically ethnicity and ethnic identity are
historically a matter of self-assertion (Bonilla-Silva, 1999). Thus, Latine people who seek
to assert their cultural identity in the U.S. and maintain their culture across generations
are likely to view their Latine identity as an ethnicity, rooted in culture. Ethnicity has also
historically been used to create and highlight commonality between people (Cornell &
Harmann, 1998. p. 20), meaning that emphasizing one’s cultural identity likely promotes
unity among Latine people above other differences (e.g., specific country of origin,
phenotype, etc.). As in Cokley’s model (2005), the dimensions that are thought to be

related to components of ethnicity are related to ethnic identity and cultural values.



Below, I explore how emphasis on ethnic cultural values over other differences can
influence the construction of a Latine ethnic identity.

Many Latine people living in the U.S. identify strongly with their Latin American
cultural heritage, leading to people choosing to simultaneously hold their Latine heritage
and American national identity, identifying as Mexican-American, Guatemalan-
American, etc. and identifying as bicultural (Safa & Umaia-Taylor, 2021). Latine
identity is often closely tied with cultural components such as language, customs, and
traditions. For example, when scholars conducted focus groups to examine what
“Mexican” meant to Mexican people, respondents most frequently mentioned cultural
themes such as food and celebrations, close familial bonds, and being proud of being
bilingual and of their Mexican heritage (Niemann et al., 1999). Additional qualitative
research with Puerto Rican adolescents also emphasizes culture (e.g., Puerto Rican food,
history, parades) as themes deeply intertwined with Puerto Rican identity (Way et al.,
2008). These emphases on culture could indicate a strong ethnic identity.

Maintaining Latine culture and customs is a concern for many Latine parents.
Latine parents of preschoolers living in the U.S. believe that cultivating a bicultural
identity for their Latine child is a critical piece in supporting their child’s development
(Ochoa et al., 2023). This is done in large part by maintaining the language of one’s
Latine heritage culture (e.g., Spanish; Ochoa et al., 2023), and the ability to speak one’s
heritage culture language can often predict ethnic identity strength and affiliation (Jaspal
& Coyle, 2009; Mohammad & Reza, 2011). However, it is possible that recent
immigrants to the U.S. may have a stronger desire to maintain their culture than Latine

families who have been in the U.S. for more generations. In fact, Latine parents whose



families immigrated to the U.S. more recently may engage in more cultural socialization
with their children (practices parents engage in that teach children about their racial or
ethnic heritage, history, customs and traditions; Hughes, Rodriguez, et al., 2006)
compared to later generation parents (Huynh & Fuligni, 2008). This strong emphasis on
culture self-asserting one’s uniqueness through cultural identity is a facet of ethnicity
(Bonilla-Silva, 1999). With these theoretical links, I hypothesize that Latine individuals
who exhibit high levels of ethnic identity strength, racial ethnic pride, and engage in
cultural socialization may be more likely to view their Latine identity as an ethnicity
compared to a race.

Due to Latine people’s large geographic diversity, the group is also considerably
phenotypically diverse (Quintana & Scull, 2009), meaning there are instances where
Latine people may not “look” the same (e.g., have different skin-tones, eye colors, hair
textures, and facial features; Blair et al., 2004). This lack of phenotypic homogeneity
necessitates the presence of an additional, overarching unifier for such a diverse group. I
hypothesize Latine people likely place an emphasis on cultural unity over phenotypic
homogeneity to maintain togetherness. This phenotypic diversity is a facet of ethnicity,
where groups are more bonded by their shared cultural origin instead of how they look,
whereas racial groups are often grouped based on phenotype (Bonilla-Silva, 1999).

Many Latin American people’s ancestry is a mixture of Indigenous and European,
characterized by relatively darker/tan skin-tone and rounder, dark eyes (e.g., celebrities
such as Gina Rodriguez or Jennifer Lopez; (Ma et al., 2018). Additionally, some Latine
people also have very White/European features (e.g., celebrities like Anya Taylor Joy or

Shakira), African features (often called Afro-Latine people; celebrities such as Zoe



Saldafia and Colman Domingo), and Asian features (e.g., celebrities such as Harry Shum
Jr. and Bruno Mars). This phenotypic diversity is largely due to histories of colonization,
slavery, and labor patterns. For example, Afro-Latine people make up 12% of Latine
adults (Gonzalez-Barrera, 2022). This is because the Triangle Trade brought about twelve
million African people to the Americas as slaves, and 96% of people who survived the
journey were brought to Latin America and the Caribbean (Boston African American
National Historic Site, n.d.). Additionally, the prevalence of Latine people with Asian
phenotypes is due in large part to the influx of immigration of people from South and
East Asian countries to South America and Mexico in the 1800s as indentured laborers
(Hu-DeHart & Lopez, 2008).

These histories of colonization, immigration, and slavery and how the current
social system has upheld these differences in physical appearance have produced a Latine
people with very diverse physical appearances. As a consequence, society has largely
developed the notion that Latine people can be of “any” race; here, in the U.S. Latine
people have been historically instructed to racially identify as “White” although some
people report not feeling or looking “White” (Frank et al., 2010; Golash-Boza & Darity,
2008). I hypothesize that people with higher levels of American Acculturation (i.e.,
people who seek to adopt U.S. customs traditions and values) may view their Latine
identity as an ethnicity out of a preference for identifying racially as “White” to claim an
American identity. Although American is not synonymous to White, previous work has
demonstrated there is a common, implicit association between “American” and “White”
in U.S. society (Devos & Banaji, 2005), which could lead people to view their Latine

identity as only their ethnicity. Therefore, for Latine people in the U.S., a strong
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emphasis of cultural unity is necessary in this absence of a universally shared phenotype.
This emphasis on unity through culture and not physical appearance may lead people to

view their Latine identity as an ethnicity and not a race.

1.2.2 Racialization Pathway

Although Latine people are not phenotypically homogeneous as explained above,
Latine people are still racialized in U.S. society (Golash-Boza & Darity, 2008). This is
because enough Latine people look mestizo (a mixture of indigenous and White European
features (Montalvo & Codina, 2001) that they are often identified and divided into groups
based on physical appearances in the U.S. as other races are (Bonilla-Silva, 1999). Race
exists in situations where a racial structure is in place (Bonilla-Silva, 1999), and Latine
people in the U.S. are disadvantaged by racist social, political, and ideological practices
that manufacture differential status between racialized social groups (e.g., housing
discrimination, hiring discrimination, disparities in education, etc.). In fact, scholars have
theorized that Latine people are seen as a racial group that are seen as “in-between”
White and Black people (Bonilla-Silva, 2004; Feliciano, 2016). As in Cokley’s (2005)
model, being racialized and internalizing society’s racial stereotypes about Black people
contribute to the creation of a racialized identity. Therefore, I hypothesize that Latine
people who have encountered increased experiences of discrimination in the U.S., may be
more likely to view their Latine identity as a race.

The idea that Latine people’s experiences with discrimination shape their identity
perceptions has been supported by previous research. We know that when people of color
experience racism in the U.S., it can ignite a period of racial identity exploration (Cross
1995; Helms, 1995). This period of exploration can include reflections on how racism
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can negatively influence one’s life, influencing identity conceptualizations (e.g.,
reflections on skin-tone, etc.). For example, previous research has shown that President
Donald Trump’s anti-immigration threats increase the salience of a racialized Latine
identity in Latine Americans (Gutierrez et al., 2019). Moreover, qualitative research
demonstrates the types of bias and discrimination Latine people face in the U.S. (Blair et
al., 2010; Pierson et al., 2020; Weyant, 2005) led Mexicans to mention their minority
status and instances of discrimination when asked what it means to be “Mexican”
(Niemann et al., 1999).

Moreover, the phenotypic diversity that exists among Latine people leads to
differences in the prevalence of stereotyping and discrimination people experience.
Research has documented the harmful social stratification that arises from skin-tone
discrimination in the U.S. and how it influences the Latine community. Darker skinned
Mexican and Cuban Americans have a lower reported occupational prestige compared to
those with lighter skin (Espino & Franz, 2002)) and darker-skinned Latines earn less per
year compared to lighter-skinned Latines (Frank et al., 2010; Hersch, 2011). These
differences in social discrimination due to physical appearance can influence people’s
perceptions of their own identities. For example, Latine people who choose to racially
identify as White on demographic forms (compared to racially identifying as non-White
or choosing not to racially identify) do have significantly lighter skin-tones (Frank et al.,
2010). Therefore, Latine people with darker skin-tones who have perhaps experienced
discrimination and do not “feel” White may prefer a demographic form that lists Latine
as a race—this would mean they would not have to racially identify as “White”, which is

the usual standard for U.S. racial classification of Latine people. Thus, phenotypic
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variability is central to the proposed model because it may create conditions under which
individuals my rely more heavily on cultural (ethnic) or appearance-based (racial)

conceptualizations of their identity.

1.3 Dissertation Summary

This manuscript will test the Proposed Model of Latine Ethnic or Racial
Identification described above across three studies. Although the proposed framework is
not developmental per se, the processes described are likely to be experienced differently
across the lifespan depending on an individual's socialization contexts and developmental
experiences. Thus, the proposed model is tested at three distinct developmental
timepoints. Chapter 2 examines Latine children in middle childhood and early
adolescence because children are beginning to develop a more complex understanding of
their ethnic and racial identities at these ages. Here, I empirically explore whether the
Cultural Heritage Pathway or Racialization Pathway best predicts if Latine children 9- to
14-years-old and their parents prefer a demographic form that lists their identity as an
ethnicity or a race. Next, Chapter 3 takes a qualitative approach to these questions with
focus groups of Latine college students, since college and young adulthood is a time
marked by identity exploration and flexibility. Finally, Chapter 4 disaggregates the U.S.
Latine population by exploring within-group differences in racial vs ethnic identity
conceptualizations via country of origin with a sample of Mexican American and Cuban
American adults in middle adulthood, where the conceptualization of one’s identity is
relatively more solidified. Together, this dissertation informs our understanding of how
people construct and conceptualize their identities that straddle the boundaries of both

ethnic and racial conceptualizations.
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2. Racial and Ethnic Identity Presentation Preferences for Latine Children and their
Parents

2.1 Introduction

Latine people are unequivocally the largest racial-ethnic minority group in the
United States (U.S.), making up approximately 19% of the U.S. population (U.S. Census
Bureau, 2025). This number is predicted to increase, with Latine children currently
accounting for 25% of all U.S. children under the age of 18 (Mather, 2016). The U.S.
Census is planning a change to the country’s demographic reporting in 2030 to include
Hispanic/Latine as a racial category alongside others (e.g., White, Asian, African
American, etc.). However, there is currently no understanding of whether Latine children
or adults prefer this new demographic form presentation over the longstanding standard
of listing Latine as an ethnic group and not a racial one. Here, I aim to provide empirical
research to explore whether the next generation of Latine Americans (and their parents)
prefer this new identity presentation on demographic forms. Additionally, I will explore
what life experiences and sociodemographic factors via the Proposed Model of Latine
Ethnic or Racial Identification influence whether someone prefers the demographic form
presentation that lists Latine as an ethnicity and one that lists Latine as a race. Children’s
preferences for how they wish to see their identity presented on demographic forms can
have lasting consequences for norms surrounding how this next generation of Latine
Americans categorize their identity. These results will inform both policy perspectives in
demographics reporting, but also the psychological processes of identity. Specifically,
how and why children and adults can construct distinct representations of the same

identity.
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2.1.1 Racial Ethnic Identity Development
2.1.1.1 Developmental Stages of Racial and Ethnic Identity

How do children’s understanding of their ethnic and racial identities change as
they grow older? Previous research has demonstrated that increased cognitive maturity
can predict increases in racial ethnic identity (Aboud & Skerry, 1984; Corenblum &
Armstrong, 2012). Thus, examining how identity may shift across childhood and the
lifespan is an important consideration. The developmental process of racial and ethnic
identities is typically studied through two lenses. One concerns children’s attitudes
towards their own ingroups and other outgroup members (Doyle et al., 1988), and another
focuses on how children understand their own group membership (Cokley, 2007;
Quintana, 2007). Here, we will be examining the latter process as we are concerned with
sociodemographic factors that may influence children’s conceptualizations of their Latine
identity as an ethnicity or as a race.

Quintana (1998) proposed four levels of development (Levels 0 to 3) in children’s
understanding of ethnicity. Levels one and two will be the developmental focus of this
study. Level one is described as a Literal Understanding of Ethnicity and Race and
appears in children between children ages of six- and ten-years-old. Quintana (1998). It
posits that beginning around age six, children begin to develop an understanding of their
ethnicity that is characterized by a knowledge about their ethnic group that extends
beyond physical appearances (e.g., how someone looks) and into what someone does
(e.g., what people eat, what music they listen to, what customs they participate in).
Additionally, children in this stage identify ancestry as an essential feature of ethnicity

(Quintana, 19