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Abstract 

The U.S. government has historically oversimplified the classification of groups as 

strictly races (e.g., White, Black, Asian, etc.) or strictly ethnicities. However, because 

categories like Latine straddle conventions of what constitutes a race versus an ethnicity 

in the U.S., there is no consensus of whether Latine should be regarded as a race or an 

ethnicity. This dissertation introduces the Proposed Model of Latine Ethnic or Racial 

Identification with two pathways (Cultural Heritage Pathway and a Racialization 

Pathway) to examine how people can develop distinct conceptualizations (i.e., ethnic or 

racial) of the same identity (i.e., Latine). Here, across three developmental timepoints 

(late childhood/early adolescence, young adulthood, and middle adulthood), this model is 

used to examine whether one’s Latine identity is generally regarded as a race or an 

ethnicity, whether Latine should be considered a race or an ethnicity on demographic 

forms, and what sociodemographic factors predict these choices. The Cultural Heritage 

Pathway predicts culture-related factors like increased levels of cultural socialization, 

ethnic identity, and assimilation would lead Latine people to view their identity as an 

ethnicity and prefer a demographic form that lists Latine as an ethnicity, since ethnicity is 

theoretically a matter of cultural self-assertion. The Racialization Pathway predicts 

experiences with discrimination and having a darker skin-tone could lead Latine people 

to view their identity as a race and prefer a demographic form that lists Latine as a race, 

because race is inextricably related to discrimination. In Chapter 2, I use semi-structured 

interviews to demonstrate Latine children in late childhood prefer to fill out a 

demographic form that lists Latine as an ethnicity and Latine children in early 

adolescence prefer to fill out a demographic form that lists Latine as a race. For this child 
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sample (9- to 14-years-old), having a darker skin-tone is predictive of preferring a form 

that lists Latine as a race and for their parents, having experienced discrimination is 

predictive of preferring this same race form presentation, supporting the Racialization 

Pathway. Next, in Chapter 3, focus groups of Latine college students in young adulthood 

say their Latine identity is an ethnicity and cite cultural ties to their identity, as the 

Cultural Heritage Pathway predicted. However, most of these same participants indicated 

they prefer a demographic form that lists Latine as a race. This reveals that how a person 

prefers to see their identity presented on a demographic form may be distinct from other 

perceptions of one’s identity; perhaps because demographic forms guide the person 

filling them out to think of their identity within the context of other racial/ethnic groups 

and the larger framework of U.S society. Lastly, in Chapter 4, surveys revealed a cultural 

difference where Mexican American adults prefer a demographic form that lists Latine as 

a race and Cuban American adults prefer a demographic form that lists Latine as an 

ethnicity. In this sample, those with higher levels of American Acculturation were more 

likely to prefer a demographic form that listed Latine as an ethnicity, supporting the 

Cultural Heritage Pathway. These studies have laid a foundation for examining the 

distinct factors that influence how Latine people conceptualize their identity as either a 

race or an ethnicity. They provide a developmental and sociocultural framework for 

understanding how Latine identity is constructed and categorized within U.S. racial 

systems. Moreover, this work encourages the continued examination of how demographic 

forms can prime feelings of rejection or belonging, specifically if a person cannot identify 

on the form in a way that feel congruent with their identity perceptions.  
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1. Introduction 

Identity categories are shaped by how people understand themselves and their 

communities, how they are treated by society, and how institutions classify them 

(Bonilla-Silva, 1999; Gutierrez et al., 2019; Hughes, Rodriguez, et al., 2006; Irizarry et 

al., 2023; Straka et al., 2025). This diversity in life-experiences suggests that belonging to 

the same identity group does not guarantee that people will conceptualize their identities 

in the same way. The United States (U.S.) has historically oversimplified racial and 

ethnic categories and their labels (e.g., Black, White, Asian, Latine1) by using them as 

all-encompassing umbrella terms that largely ignore this within group variation. For 

example, the identity category of Latine represents people from over 36 Latin American 

countries and territories who each have their own cultural traditions, histories, and 

distinct physical appearances. This large within-group diversity is in-part why the Latine 

identity does not fit neatly into the racial or ethnic categories that structure social life in 

the U.S., and why there is no social or academic consensus of whether Latine is a race or 

an ethnicity. Latine has been historically, rigidly categorized as an ethnicity and not a 

race (Marks & Rios-Vargas, 2021). However, two-thirds of Latine adults surveyed by 

Pew Research reported being Latine is part of their racial background, not just their 

ethnic one (Parker et al., 2015). Therefore, Latine is the ideal test-case for understanding 

the psychological underpinnings that lead people to develop distinct identity 

conceptualizations (e.g., a racial or an ethnic identity conceptualization) of the same 

 

1Latine is a gender-neutral term to refer to people of Latin American origin or descent. Although the U.S. 
Census uses the term “Hispanic/Latino”, Latine is often a preferred substitute used both academically and 
colloquially because of its inclusivity to members of the group who may not identify with the gender 
binary. The term Latine expresses a gender neutrality rooted in the Spanish and Portuguese languages.  
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identity (i.e., Latine). This dissertation aims to explore the diverse lived-experiences and 

sociodemographic factors that can influence both racial and ethnic identity development. 

Namely, do Latine Americans generally see their Latine identity as an ethnic identity or a 

racial one? What life-experiences and identity related factors predict this choice?  

These questions also have strong practical significance in the real-world. The U.S. 

has historically classified Latine as an ethnic category. Even as recently as the U.S. 2020 

Census, the race/ethnicity demographic section specified, “For this census, Hispanic 

origins are not races.” If Latine is not considered a race, how are Latine people in the 

U.S. supposed to racially identify on demographic forms? The supposed answer goes 

back to 1848 when Mexico ceded over fifty-five percent of its territory to the U.S. in the 

Treaty of Guadalupe Hidalgo (Treaty of Guadalupe Hidalgo, 1848). Most of the people 

living in these territories acquired by the United States were previously Mexican citizens 

but under the terms of the treaty, everyone living in those territories were now “full” U.S. 

citizens (Dowling, 2014). However, because the 14th amendment would not be ratified 

until 1868, the only way Mexicans could be considered “full” U.S. citizens was if they 

were regarded officially as racially “White.” This act of protection prevented Latine 

people from being regarded as a separate race, meaning Mexicans theoretically could not 

be treated legally inferior to White people. Latine was added as a racial category on the 

census for the first time in 1930, but it was unpopular and strongly contested by civil 

rights organizations due to continued concerns that clearly distinguishing Latine from 

White would lead to increased discrimination for Latine people, akin to the 

discrimination African American people faced in the United States around that time 
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(Dowling, 2014). Consequently, including Latine as a race in the U.S. Census has not 

been implemented again since 1930—until the 2030 Census.  

This dissertation will provide empirical support for this monumental change to 

U.S. population documentation. Specifically, do Latine Americans prefer a demographic 

form that displays their identity as an ethnicity or a race? What predicts this identity 

presentation preference? To begin to evaluate whether Latine should be considered a race 

or an ethnicity on a personal level or at a country-wide documentation level, it is 

important to define these terms and detail how they relate to Latine people’s histories and 

social realities. Although the terms race and ethnicity, their origins, and definitions have 

been long debated (Yee et al., 1993), the following section details my preferred 

explanations and perspectives regarding these intricate topics, beginning with how their 

definitions and origins are differentiated in sociology. 

1.1 Defining Race and Ethnicity 

Race—and categorizing people into races—involves the assumption that people can 

be divided into meaningful groups using their phenotype (e.g., a set of psychical 

characteristics typically prevalent among groups) or genotype differences (Bonilla-Silva, 

1999; Burton et al., 2010). Importantly, race is considered to exist in contexts where a 

racial structure is in place (Bonilla-Silva, 1999) such as wherever there are social, 

political, and ideological practices (e.g., housing laws, food deserts, segregation in 

schools and workplaces, etc.) that manufacture differential status between racialized 

social groups (e.g., White, Black, Asian, Latine). Moreover, race is historically linked to 

the occupation of land and people by colonial encounters and its consequences, like in the 

colonization of Africa, Asia, and the Americas (Bonilla-Silva, 1999). Here, European 
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states built a modern, western knowledge structure which allowed them to create an 

ideology declaring people who ascribed to this knowledge structure (i.e., Europeans) to 

be superior to those who did not (i.e., people in Europe’s colonies and those they hoped 

to conquer). This “other-ing” endorsed the racialization of non-Europeans and allowed 

them to fill the intended role of a subservient and inferior people on a world-scale 

(Balibar & Wallerstein, 1991; Bonilla-Silva, 1999; Hopkins & Wallerstein, 1996). Today, 

race continues to operate as an instrument of power, maintaining systems of inequality 

and exclusion across both social and institutional contexts.  

In contrast, the creation of the term ethnicity was not originally rooted in 

inequality like race was (Bonilla-Silva, 1999). The term ethnicity itself is related to the 

Greek concepts of ethos (referencing the beliefs that guide people of a nation or tribe) 

and ethnikos (meaning “national”; Betancourt & Lopez, 1993). Thus, the historical 

origins of ethnicity emerge from a more nationalistic identity and ultimately from two 

nation-related shifts. The first shift was the process in which European sovereign states 

began transitioning into nation-states (Bonilla-Silva, 1999). For example, when the Holy 

Roman Empire began to transition into Austria and Germany (Bonilla-Silva, 1999; 

Vergerio, 2021), people began identifying and distinguishing themselves as the 

ethnicities Austrian-Catholic or German-Catholic. The second shift was the influx of 

immigration by people considered “nationals” of their states to foreign lands (Bonilla-

Silva, 1999). For example, Europeans immigrating to the U.S. in the 1700s-1800s led to a 

large population of people in the U.S. identifying as the ethnicities Italian American and 

Irish American. 



 

5 

Race and ethnicity are thus both socially created constructs that deal with ideas of 

people’s common origins, histories, and traditions (Bonilla-Silva, 1999). Because of this, 

there is considerable overlap in how psychology research uses and operationalizes the 

terms race and ethnicity (Betancourt & Lopez, 1993; Helms & Talleyrand, 1997; 

Loveman, 1999; J. Phinney, 1996). However, race and ethnicity should not be considered 

wholly identical (Helms & Talleyrand, 1997) and should not be incorporated as part of 

the other (e.g., considering race as a special case of ethnicity, or vice versa). This is 

because race and ethnicity were created by different histories and produce different social 

effects (Bonilla-Silva, 1999). For example, because the origins of ethnicity lie in the 

creation of nation-states and/or a nationalistic identity, ethnicity often invokes language 

of place (“Where are you from?”). Race and racism, on the other hand, frequently invoke 

the language of phenotype (“What are you?”) because race originates from colonization 

and “other-ing” (Bonilla-Silva, 1999). Additionally, race is assigned externally, usually 

using snap-judgments or heuristics, but ethnicity is more about self-assertion (Bonilla-

Silva, 1999). This is because ethnicity is a way of asserting one’s distinctiveness and 

creating a sense of commonality (Bonilla-Silva, 1999; Cornell & Hartmann, 2006). 

Understanding these distinctions is crucial for psychology research because both 

constructs influence identity processes, belonging, and self‑categorization; these are core 

concepts that underpin how Latine individuals may experience and describe their group 

membership and themselves. 

1.2 Proposed Model of Latine Ethnic or Racial Identification 

“Hispanic/Latine” as one inclusive label encompasses people with diverse life 

experiences and histories. Specifically, it represented people with ancestry from 36 
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distinct Latin American countries and territories who all have unique connections to their 

cultural heritage. It also includes both people who recently immigrated to the U.S. and 

those whose family has lived in the U.S. for hundreds of years. Additionally, Latine 

people in the U.S. may have differing experiences due to their physical appearance and 

potential experiences with discrimination. Due to this vast within-group diversity, it 

seems reasonable that people may develop distinct cognitive representations of their 

Latine identity, namely whether they view their Latine identity as a race or an ethnicity 

and how they prefer to see their identity represented on demographic forms. Here, I draw 

upon our psychological and sociological understandings of race and ethnicity as well as 

Cokley’s (2005) model outlining the simultaneous ethnic identity and racialized identity 

of African Americans. I propose a model outlining two pathways that could influence 

whether a Latine person views their Latine identity as a race or an ethnicity: the Cultural 

Heritage Pathway and the Racialization Pathway (Figure 1). Importantly, this work does 

not assert there is a “correct” way for Latine people to identify (either as a race or an 

ethnicity). Instead, it works to understand how through distinct life experiences, people 

can develop different representations of the same Pan-American identity.  
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Figure 1: The Proposed Model of Latine Ethnic or Racial Identification 

1.2.1 Cultural Heritage Pathway  

Latine people whose life experiences and personal identities place a greater 

emphasis on their cultural heritage may view their Latine identity as an ethnic identity 

instead of a racial one. This is because theoretically ethnicity and ethnic identity are 

historically a matter of self-assertion (Bonilla-Silva, 1999). Thus, Latine people who seek 

to assert their cultural identity in the U.S. and maintain their culture across generations 

are likely to view their Latine identity as an ethnicity, rooted in culture. Ethnicity has also 

historically been used to create and highlight commonality between people (Cornell & 

Harmann, 1998. p. 20), meaning that emphasizing one’s cultural identity likely promotes 

unity among Latine people above other differences (e.g., specific country of origin, 

phenotype, etc.). As in Cokley’s model (2005), the dimensions that are thought to be 

related to components of ethnicity are related to ethnic identity and cultural values. 
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Below, I explore how emphasis on ethnic cultural values over other differences can 

influence the construction of a Latine ethnic identity.  

Many Latine people living in the U.S. identify strongly with their Latin American 

cultural heritage, leading to people choosing to simultaneously hold their Latine heritage 

and American national identity, identifying as Mexican-American, Guatemalan-

American, etc. and identifying as bicultural (Safa & Umaña-Taylor, 2021). Latine 

identity is often closely tied with cultural components such as language, customs, and 

traditions. For example, when scholars conducted focus groups to examine what 

“Mexican” meant to Mexican people, respondents most frequently mentioned cultural 

themes such as food and celebrations, close familial bonds, and being proud of being 

bilingual and of their Mexican heritage (Niemann et al., 1999). Additional qualitative 

research with Puerto Rican adolescents also emphasizes culture (e.g., Puerto Rican food, 

history, parades) as themes deeply intertwined with Puerto Rican identity (Way et al., 

2008). These emphases on culture could indicate a strong ethnic identity.  

Maintaining Latine culture and customs is a concern for many Latine parents. 

Latine parents of preschoolers living in the U.S. believe that cultivating a bicultural 

identity for their Latine child is a critical piece in supporting their child’s development 

(Ochoa et al., 2023). This is done in large part by maintaining the language of one’s 

Latine heritage culture (e.g., Spanish; Ochoa et al., 2023), and the ability to speak one’s 

heritage culture language can often predict ethnic identity strength and affiliation (Jaspal 

& Coyle, 2009; Mohammad & Reza, 2011). However, it is possible that recent 

immigrants to the U.S. may have a stronger desire to maintain their culture than Latine 

families who have been in the U.S. for more generations. In fact, Latine parents whose 
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families immigrated to the U.S. more recently may engage in more cultural socialization 

with their children (practices parents engage in that teach children about their racial or 

ethnic heritage, history, customs and traditions; Hughes, Rodriguez, et al., 2006) 

compared to later generation parents (Huynh & Fuligni, 2008). This strong emphasis on 

culture self-asserting one’s uniqueness through cultural identity is a facet of ethnicity 

(Bonilla-Silva, 1999). With these theoretical links, I hypothesize that Latine individuals 

who exhibit high levels of ethnic identity strength, racial ethnic pride, and engage in 

cultural socialization may be more likely to view their Latine identity as an ethnicity 

compared to a race.  

Due to Latine people’s large geographic diversity, the group is also considerably 

phenotypically diverse (Quintana & Scull, 2009), meaning there are instances where 

Latine people may not “look” the same (e.g., have different skin-tones, eye colors, hair 

textures, and facial features; Blair et al., 2004). This lack of phenotypic homogeneity 

necessitates the presence of an additional, overarching unifier for such a diverse group. I 

hypothesize Latine people likely place an emphasis on cultural unity over phenotypic 

homogeneity to maintain togetherness. This phenotypic diversity is a facet of ethnicity, 

where groups are more bonded by their shared cultural origin instead of how they look, 

whereas racial groups are often grouped based on phenotype (Bonilla-Silva, 1999).  

Many Latin American people’s ancestry is a mixture of Indigenous and European, 

characterized by relatively darker/tan skin-tone and rounder, dark eyes (e.g., celebrities 

such as Gina Rodriguez or Jennifer Lopez; (Ma et al., 2018). Additionally, some Latine 

people also have very White/European features (e.g., celebrities like Anya Taylor Joy or 

Shakira), African features (often called Afro-Latine people; celebrities such as Zoe 
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Saldaña and Colman Domingo), and Asian features (e.g., celebrities such as Harry Shum 

Jr. and Bruno Mars). This phenotypic diversity is largely due to histories of colonization, 

slavery, and labor patterns. For example, Afro-Latine people make up 12% of Latine 

adults (Gonzalez-Barrera, 2022). This is because the Triangle Trade brought about twelve 

million African people to the Americas as slaves, and 96% of people who survived the 

journey were brought to Latin America and the Caribbean (Boston African American 

National Historic Site, n.d.). Additionally, the prevalence of Latine people with Asian 

phenotypes is due in large part to the influx of immigration of people from South and 

East Asian countries to South America and Mexico in the 1800s as indentured laborers 

(Hu-DeHart & López, 2008).  

These histories of colonization, immigration, and slavery and how the current 

social system has upheld these differences in physical appearance have produced a Latine 

people with very diverse physical appearances. As a consequence, society has largely 

developed the notion that Latine people can be of “any” race; here, in the U.S. Latine 

people have been historically instructed to racially identify as “White” although some 

people report not feeling or looking “White” (Frank et al., 2010; Golash-Boza & Darity, 

2008). I hypothesize that people with higher levels of American Acculturation (i.e., 

people who seek to adopt U.S. customs traditions and values) may view their Latine 

identity as an ethnicity out of a preference for identifying racially as “White” to claim an 

American identity. Although American is not synonymous to White, previous work has 

demonstrated there is a common, implicit association between “American” and “White” 

in U.S. society (Devos & Banaji, 2005), which could lead people to view their Latine 

identity as only their ethnicity. Therefore, for Latine people in the U.S., a strong 
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emphasis of cultural unity is necessary in this absence of a universally shared phenotype. 

This emphasis on unity through culture and not physical appearance may lead people to 

view their Latine identity as an ethnicity and not a race.  

1.2.2 Racialization Pathway  

Although Latine people are not phenotypically homogeneous as explained above, 

Latine people are still racialized in U.S. society (Golash-Boza & Darity, 2008). This is 

because enough Latine people look mestizo (a mixture of indigenous and White European 

features (Montalvo & Codina, 2001) that they are often identified and divided into groups 

based on physical appearances in the U.S. as other races are (Bonilla-Silva, 1999). Race 

exists in situations where a racial structure is in place (Bonilla-Silva, 1999), and Latine 

people in the U.S. are disadvantaged by racist social, political, and ideological practices 

that manufacture differential status between racialized social groups (e.g., housing 

discrimination, hiring discrimination, disparities in education, etc.). In fact, scholars have 

theorized that Latine people are seen as a racial group that are seen as “in-between” 

White and Black people (Bonilla-Silva, 2004; Feliciano, 2016). As in Cokley’s (2005) 

model, being racialized and internalizing society’s racial stereotypes about Black people 

contribute to the creation of a racialized identity. Therefore, I hypothesize that Latine 

people who have encountered increased experiences of discrimination in the U.S., may be 

more likely to view their Latine identity as a race.  

The idea that Latine people’s experiences with discrimination shape their identity 

perceptions has been supported by previous research. We know that when people of color 

experience racism in the U.S., it can ignite a period of racial identity exploration (Cross 

1995; Helms, 1995). This period of exploration can include reflections on how racism 
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can negatively influence one’s life, influencing identity conceptualizations (e.g., 

reflections on skin-tone, etc.). For example, previous research has shown that President 

Donald Trump’s anti-immigration threats increase the salience of a racialized Latine 

identity in Latine Americans (Gutierrez et al., 2019). Moreover, qualitative research 

demonstrates the types of bias and discrimination Latine people face in the U.S. (Blair et 

al., 2010; Pierson et al., 2020; Weyant, 2005) led Mexicans to mention their minority 

status and instances of discrimination when asked what it means to be “Mexican” 

(Niemann et al., 1999).  

Moreover, the phenotypic diversity that exists among Latine people leads to 

differences in the prevalence of stereotyping and discrimination people experience. 

Research has documented the harmful social stratification that arises from skin-tone 

discrimination in the U.S. and how it influences the Latine community. Darker skinned 

Mexican and Cuban Americans have a lower reported occupational prestige compared to 

those with lighter skin (Espino & Franz, 2002)) and darker-skinned Latines earn less per 

year compared to lighter-skinned Latines (Frank et al., 2010; Hersch, 2011). These 

differences in social discrimination due to physical appearance can influence people’s 

perceptions of their own identities. For example, Latine people who choose to racially 

identify as White on demographic forms (compared to racially identifying as non-White 

or choosing not to racially identify) do have significantly lighter skin-tones (Frank et al., 

2010). Therefore, Latine people with darker skin-tones who have perhaps experienced 

discrimination and do not “feel” White may prefer a demographic form that lists Latine 

as a race—this would mean they would not have to racially identify as “White”, which is 

the usual standard for U.S. racial classification of Latine people. Thus, phenotypic 
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variability is central to the proposed model because it may create conditions under which 

individuals my rely more heavily on cultural (ethnic) or appearance-based (racial) 

conceptualizations of their identity.  

1.3 Dissertation Summary  

This manuscript will test the Proposed Model of Latine Ethnic or Racial 

Identification described above across three studies. Although the proposed framework is 

not developmental per se, the processes described are likely to be experienced differently 

across the lifespan depending on an individual's socialization contexts and developmental 

experiences. Thus, the proposed model is tested at three distinct developmental 

timepoints. Chapter 2 examines Latine children in middle childhood and early 

adolescence because children are beginning to develop a more complex understanding of 

their ethnic and racial identities at these ages. Here, I empirically explore whether the 

Cultural Heritage Pathway or Racialization Pathway best predicts if Latine children 9- to 

14-years-old and their parents prefer a demographic form that lists their identity as an 

ethnicity or a race. Next, Chapter 3 takes a qualitative approach to these questions with 

focus groups of Latine college students, since college and young adulthood is a time 

marked by identity exploration and flexibility. Finally, Chapter 4 disaggregates the U.S. 

Latine population by exploring within-group differences in racial vs ethnic identity 

conceptualizations via country of origin with a sample of Mexican American and Cuban 

American adults in middle adulthood, where the conceptualization of one’s identity is 

relatively more solidified. Together, this dissertation informs our understanding of how 

people construct and conceptualize their identities that straddle the boundaries of both 

ethnic and racial conceptualizations.  
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2. Racial and Ethnic Identity Presentation Preferences for Latine Children and their 
Parents 

2.1 Introduction  

Latine people are unequivocally the largest racial-ethnic minority group in the 

United States (U.S.), making up approximately 19% of the U.S. population (U.S. Census 

Bureau, 2025). This number is predicted to increase, with Latine children currently 

accounting for 25% of all U.S. children under the age of 18 (Mather, 2016). The U.S. 

Census is planning a change to the country’s demographic reporting in 2030 to include 

Hispanic/Latine as a racial category alongside others (e.g., White, Asian, African 

American, etc.). However, there is currently no understanding of whether Latine children 

or adults prefer this new demographic form presentation over the longstanding standard 

of listing Latine as an ethnic group and not a racial one. Here, I aim to provide empirical 

research to explore whether the next generation of Latine Americans (and their parents) 

prefer this new identity presentation on demographic forms. Additionally, I will explore 

what life experiences and sociodemographic factors via the Proposed Model of Latine 

Ethnic or Racial Identification influence whether someone prefers the demographic form 

presentation that lists Latine as an ethnicity and one that lists Latine as a race. Children’s 

preferences for how they wish to see their identity presented on demographic forms can 

have lasting consequences for norms surrounding how this next generation of Latine 

Americans categorize their identity. These results will inform both policy perspectives in 

demographics reporting, but also the psychological processes of identity. Specifically, 

how and why children and adults can construct distinct representations of the same 

identity.  
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2.1.1 Racial Ethnic Identity Development  

2.1.1.1 Developmental Stages of Racial and Ethnic Identity  

How do children’s understanding of their ethnic and racial identities change as 

they grow older? Previous research has demonstrated that increased cognitive maturity 

can predict increases in racial ethnic identity (Aboud & Skerry, 1984; Corenblum & 

Armstrong, 2012). Thus, examining how identity may shift across childhood and the 

lifespan is an important consideration. The developmental process of racial and ethnic 

identities is typically studied through two lenses. One concerns children’s attitudes 

towards their own ingroups and other outgroup members (Doyle et al., 1988), and another 

focuses on how children understand their own group membership (Cokley, 2007; 

Quintana, 2007). Here, we will be examining the latter process as we are concerned with 

sociodemographic factors that may influence children’s conceptualizations of their Latine 

identity as an ethnicity or as a race.  

Quintana (1998) proposed four levels of development (Levels 0 to 3) in children’s 

understanding of ethnicity. Levels one and two will be the developmental focus of this 

study. Level one is described as a Literal Understanding of Ethnicity and Race and 

appears in children between children ages of six- and ten-years-old. Quintana (1998). It 

posits that beginning around age six, children begin to develop an understanding of their 

ethnicity that is characterized by a knowledge about their ethnic group that extends 

beyond physical appearances (e.g., how someone looks) and into what someone does 

(e.g., what people eat, what music they listen to, what customs they participate in). 

Additionally, children in this stage identify ancestry as an essential feature of ethnicity 

(Quintana, 1998). This developmental stage reflects an understanding of ethnicity rooted 
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in knowledge acquired through observations of behaviors, but does not necessarily reflect 

an understanding of the social features of ethnicity (Quintana, 1998).  

The next developmental stage is called the Social and Non-literal Understanding 

of Ethnicity and Race and it is seen in children beginning at approximately 10-years-old. 

In this stage, children begin to develop a more social perspective of their ethnicity. This 

includes being aware of differences in social class and racism between different ethnic 

groups, as well as an increased cognizance of prejudice and bias that occurs against them 

and their group (Quintana, 1998). This ability to be self-reflective and adopt the 

perspective of another ethnic group is called ethnic consciousness and can influence a 

child’s own ethnic group self-perception (Quintana, 1998; Umaña-Taylor et al., 2014).  

I chose to examine Latine identity development in a sample of 9- to 14-year-olds 

because it would allow us to investigate whether there would be differences in identity 

conceptualization between younger children in the sample that reside in Quintana’s 

(1998) Level 1: Literal Understanding of Ethnicity and Race and older children that 

reside in Level 2: Social and Non-literal Understanding of Ethnicity and Race. I 

hypothesize younger children in our sample may view their Latine identity as an ethnicity 

since these types of identity conceptualizations surrounding food, culture, and custom are 

facets of cultural socialization and self-assertion related to ethnicity. On the other hand, 

the increased awareness of prejudice, bias, and ethnic consciousness that comes with the 

Social and Non-literal Understanding of Ethnicity and Race lead me to hypothesize that 

older children in our sample may be more likely to view their Latine identity as a race. 

This may be attributed to experiences with racism that prompt an identity exploration 

related to one’s racial identity (Cross 1995; Helms, 1995). In addition to these 
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developmental, age-related shifts that could lead to differences in whether Latine children 

perceive their Latine identity as a race or an ethnicity, there are other sociodemographic 

factors and lived experiences that could influence this identity conceptualization. Below, 

I explore additional Racial Ethnic Socialization influences under the theoretical umbrellas 

of the Cultural Heritage Pathway and the Racialization Pathway proposed in the Proposed 

Model of Latine Ethnic or Racial Identification.  

2.1.1.2 Racial Ethnic Socialization  

People are not born with an innate understanding of their ethnic and racial 

identities. These identities are socialized across a person’s childhood, adolescence, and 

can continue changing in adulthood (Irizarry et al., 2023; Muñoz & Gaither, 2025; 

Umaña-Taylor et al., 2014). This process is called Racial Ethnic Socialization (RES) and 

is defined as the construct that explores the transmission and acquisition of messages and 

intergroup norms surrounding race and ethnicity (Bentley-Edwards & Stevenson, 2016; 

Brown & Krishnakumar, 2007). RES typically comes from parents, especially during 

childhood and adolescence (Hughes, Rodriguez, et al., 2006). Because RES can 

encompass a broad range of behaviors, scholars have identified distinct dimensions of 

RES: Cultural Socialization, Preparation for Bias, Promotion of Mistrust, and 

Egalitarianism (Hughes, Rodriguez, et al., 2006). This manuscript is testing whether the 

Proposed Model of Latine Ethnic or Racial Identification can help explain whether Latine 

people view their Latine identity as a race or an ethnicity. Thus, this paper will focus in 

greater depth on the RES strategies of Cultural Socialization (practices that teach children 

about their racial or ethnic heritage and history, customs, traditions, as well as cultural, 

racial, or ethnic pride; Hughes, Rodriguez, et al., 2006) and Preparation for Bias 
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(outcomes related to promoting children’s awareness of discrimination and how to 

prepare to cope with it; Fisher et al., 2000; Hughes, Rodriguez, et al., 2006), exploring 

how these dimensions and their related sociodemographic factors can influence the 

development of a person’s ethnic and racial identity. Promotion of Mistrust (practices 

that emphasize the need for wariness and distrust in interracial interactions; Hughes, 

Bachman, et al., 2006; Hughes & Chen, 1999) and Egalitarianism (encouraging children 

to value individual qualities over racial or group membership or the avoidance of any 

mention of race in discussions with children; Hughes, Rodriguez, et al., 2006; Loyd & 

Gaither, 2018; Spencer, 1983) remain important RES strategies to study, but they are not 

the focus here—as they would be more so exploring identity development from the lens 

of intergroup relations (Doyle et al., 1988), which is not the goal of this paper.  

2.1.2 Cultural Heritage Pathway  

The amount of Cultural Socialization a child receives may influence their 

perceptions of whether their Latine identity is an ethnic identity or a race. Cultural 

Socialization is a dimension of RES that includes parents teaching their children about 

their racial or ethnic heritage or history (Hughes, Rodriguez, et al., 2006), which can be a 

powerful tool in shaping children’s identities. Cultural Socialization can include 

teachings of cultural customs and traditions, including music, food, artifacts, and 

language (Hughes, Rodriguez, et al., 2006). Importantly, Cultural Socialization also is 

encompassed by teachings of racial or ethnic pride (having positive attitudes towards 

one’s ethnic group; J. S. Phinney, 1998). Previous research with Mexican American 

families has demonstrated parents who report higher levels of ethnic identity engage in 

more teachings about their ethnic culture with their 6- to 10-year-old children (Knight et 
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al., 1993). Additionally, fifth-grade children whose Mexican parents who engaged in 

more Cultural Socialization with them reported greater racial ethnic pride (Hernández et 

al., 2014). I hypothesize Latine children who receive more Cultural Socialization from 

their parents may be more likely to prefer a demographic form that displays their Latine 

identity as an ethnicity. Similarly, Latine parents who engage in more frequent Cultural 

Socialization with their children may also prefer this same type of ethnicity presentation. 

This hypothesis is due to Cultural Socialization’s emphasis on the cultural products of 

self-assertion of a group such as food, music, language, and cultural traditions, which are 

facets of ethnicity (Bonilla-Silva, 1999).  

2.1.3 Racialization Pathway  

Parents also engage in RES with children that are more attuned to race and 

racialized experiences. This dimension of RES is known as Preparation for Bias and 

involves parents engaging in conversations with children that foster children’s awareness 

of the discrimination they may face and help them prepare to cope with it (Hughes, 

Rodriguez, et al., 2006; Hughes & Chen, 1999). Rates of Preparation for Bias messages 

are known to increase with age, particularly between ages 11- and 14-years old (Hughes 

et al., 2016), likely because children begin to encounter more discrimination experiences 

around this age. Additionally, Quintana’s (1998) racial ethnic identity developmental 

stages suggest children also begin to develop a more social understanding of their racial 

ethnic group leading to a greater awareness of potential discrimination.   

Preparation for Bias can look like a variety of different behaviors and 

conversations. Fisher et al. (2000) noted parents may take Proactive or Reactive 

Preparation for Bias strategies. A Proactive Preparation for Bias stance includes an 
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element of pride, where parents socialize their children to be proud of their race or 

ethnicity (Fisher et al., 2000). This emphasis on proactive pride can be beneficial as it has 

shown to lead to an increased sense of personal efficacy and self-esteem in racial ethnic 

minority youth (J. S. Phinney & Chavira, 1995). However, previous work has established 

that children need to develop both a positive view of their group and practical resources 

that can help them buffer against the effects of discrimination (Quintana, 2007). Thus, 

Preparation for Bias can also be Reactive, such that parents actively emphasize racism 

awareness with their children (Hughes & Chen, 1997), teaching them that they may 

experience racism and how to respond when they encounter racism. Parents who engage 

in more frequent Reactive Preparation for Bias with their children (and their children who 

are receiving it) may be more likely to prefer a demographic form that displays their 

Latine identity as a race. This may be due to parents’ understanding that their child may 

experience racism and their child being socialized to view their Latine identity as a 

minoritized identity that is disadvantaged by racism. Because of this, parents and their 

children may prefer to racially identify as Latine.  

The degree to which parents and children report experiencing discrimination can 

influence their identity presentation preferences. Latine adults who have had increased 

experiences with discrimination may develop a more racialized view of their identity 

(Gutierrez et al., 2019); Quintana & Scull, 2009). Previous research has also found Latine 

adolescents and adults who experience discrimination are more likely to engage in racial 

identity exploration (Cross 1995; Helms, 1995; Pahl & Way, 2006). A similar connection 

has also been observed between skin-tone and identity exploration. Latine children ages 

7- to 13-years old who are perceived by third-party observers as being more 
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phenotypically Latine (e.g., medium to darker skin-tones, dark hair and eyes; Ma et al., 

2018) report higher levels of ethnic identity exploration (Mendez & Satterfield, 2024). 

Latine individuals with darker skin-tones have been shown to face more institutional 

forms of discrimination compared to lighter-skinned Latine people, including lower 

salaries (Frank et al., 2010; Hersch, 2011). Therefore, Latine children and adults who 

report darker skin-tones and who experience more discrimination may prefer a 

demographic form that displays their Latine identity as a race. These racialized 

experiences could create distinct perceptions of one’s identity, limiting whether Latine 

people want to racially identify as “White” if they are not treated as such in the U.S. 

landscape.  

2.1.4 The Current Study  

This study was conducted with two aims. The first was to examine whether Latine 

children ages 9- to 14-years-old would demonstrate developmental differences in the 

conceptualizations of their Latine identity (Quintana, 1998). To investigate a potential 

developmental shift, I explored whether age differences would emerge across or sample, 

specifically in how children preferred to see their identity presented on demographic 

forms. The way people prefer to see their identity represented on demographic forms may 

be a glimpse into how they perceive and cognitively conceptualize their identities either 

as an ethnicity or a race. I hypothesized that older Latine children in our sample, who fall 

into Quintana’s (1998) Social and Non-literal Understanding of Ethnicity and Race level 

of identity development, would prefer a form that listed Latine as a race. This is because 

children in this developmental stage are more keenly aware of racism and prejudice, 

which may lead to a preference for a racial identification.  
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The second aim of this study was to examine what sociodemographic factors 

could predict whether Latine children and their parents preferred a demographic form that 

displayed their Latine identity as a race or an ethnicity. Using the Proposed Model of 

Latine Ethnic or Racial Identification, I collected data from both children and parents that 

reflected the two pathways of interest: Cultural Heritage Pathway (e.g., Cultural 

Socialization, Racial/Ethnic Pride, Spanish use, etc.) and Racialization Pathway (Skin-

tone, Perceived Discrimination, Preparation for Bias). Since parents and children have 

unique life experiences and sociodemographic factors apart from age that may contribute 

to their form preferences, I do not necessarily expect parents and children to agree on 

their demographic form preferences. Moreover, as per the Proposed Model of Latine 

Ethnic or Racial Identification I hypothesized that children and parents who reported 

greater instances of Cultural Socialization, Racial/Ethnic Pride, and other markers of 

strong connection with cultural heritage would prefer the form that lists Latine as an 

ethnicity due to ethnicity’s theoretical emphasis on cultural self-assertion. On the other 

hand, I hypothesized that Latine children and parents who report darker skin-tones and 

greater experiences with discrimination and preparation for bias would prefer the form 

that lists Latine as a race due to racialization experiences potentially leading to viewing 

their Latine identity as a race.  

2.2 Method  

2.1.1 Participants  

We set a target sample size of 100 Latine-identified child participants ages 9- to 

14-years-old, which is comparable to other empirical studies examining children’s 

understanding of their racial/ethnic identities (A. D. Williams et al., 2023). This age-
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range was chosen because previous research has demonstrated that children transition 

from a Literal Understanding of Ethnicity and Race to a Social and Nonliteral 

Perspective of Ethnicity at approximately 10-years-old (Quintana, 1998). Thus, the age 

range of 9- to -14-years-old allows us ample variation to examine potential age 

differences in racial/ethnic identity conceptualization between younger and older children 

in middle childhood. The age range was capped at 14-year-old as Quintana (1998) 

identified 14-years-old as the upper age boundary of the Social and Non-literal 

Perspective of Ethnicity developmental stage. 

Latine-identified child participants were recruited through a psychology 

department’s research participant database, university hospital messages advertising the 

study to eligible families, and through word of mouth. Thus, most of the research 

participants were North Carolina residents. Ultimately 100 Latine-identified children ages 

9- to 14-years-old (Mage = 11.38, SD = 1.82, 55 females, 45 males) participated in the 

study. Seventy-seven parents of the child participants elected to fill out a parent survey 

after their child had finished participating in the study, but not all parents elected to 

complete the survey in full. Of those parents, 68 identified as female and nine identified 

as male. For available information regarding parent demographic information see Table 

1. This study was not pre-registered. 

 

 

 

 



 

24 

Table 1: Available Parent Demographic Information 

Latin American Heritage Culture  Mexico  17 

 Puerto Rico 12 

 Colombia 9 

 Peru 5 

 Ecuador 3 

 Venezuela 3 

 Chile 2 

 Argentina  2 

 Dominican Republic  2 

 El Salvador 2 

 Panama 2 

 Uruguay  1 

 Honduras 1 

 Guatemala & El Salvador 1 

 Venezuela & Ecuador  1 

 El Salvador & Puerto Rico 1 

 Venezuela & Puerto Rico 1 

 Mexico & Colombia 1 

 South America 1 

Caregiver 1 Education  Elementary  1 

 Junior High/Middle School 0 

 High School or equivalent 7 

 Some college/Associates 
degree/Vocational School 

12 

 4-year College/University 
Degree (BA, BS, etc.) 

21 
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 Professional Degree/Graduate 
School (MA, MPH, JD, MD, 
PhD, etc.) 

34 

Caregiver 2 Education  Elementary  4 

 Junior High/Middle School 1 

 High School or equivalent 16 

 Some college/Associates 
degree/Vocational School 

11 

 4-year College/University 
Degree (BA, BS, etc.) 

22 

 Professional Degree/Graduate 
School (MA, MPH, JD, MD, 
PhD, etc.) 

17 

State North Carolina 63 

 New York 3 

 Ohio 2 

 Tennessee 1 

 Florida 1 

 Texas 1 

 Kentucky 1 

 California 1 

 South Carolina 1 

 Missouri  1 

 

2.1.2 Procedure  

Parents of Latine children were invited to sign up for a 30-minute study that 

would ask their child questions regarding their Latine identity. Families were given the 

option to participate online via Zoom or in-person at the university (only 2 participants 
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out of 100 elected to complete the study in-person). Child participants and their parents 

logged onto the study session via Zoom and completed the consent form. Parents of 

participating children were able to consent in Spanish or English to their child 

participating in the study and could elect to take the parent survey (detailed below) in 

Spanish or English. The first author is a native Spanish speaker translated all parent 

responses to English for analysis. Children completed the study in English. After 

obtaining child assent, the experimenter confirmed permission to record the session and 

the child began a semi-structured interview with the experimenter. Parents could remain 

with the child as they completed the study but were asked to not interfere with their 

child’s participation. Parents were also sent their own study link to complete the parent 

questionnaire which included questions surrounding their family’s cultural practices and 

the parent’s identity. After the study was complete, the experimenter answered any 

questions families may have had and thoroughly debriefed the family. Child participants 

and their parents received a $20 gift card and a Scientist Certificate as compensation for 

participating. 

2.1.3 Materials  

2.1.3.1 Child Participants  

Child participants completed a video or audio (depending on parent consent 

permissions) recorded, one-on-one semi-structured interview with an experimenter. After 

obtaining child assent, the experimenter asked the child questions in the order they are 

presented here. First, the experimenter asked the participant their gender and whether 

they identified as Hispanic/Latino. Then, they asked how the child knows they’re 

Hispanic/Latino (𝜅 = .71) and when they first realized they were Hispanic/Latino (𝜅 = 
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.83). These responses were recorded by the experimenter. The first author explored this 

open-ended data to extract and create a codebook of themes prevalent in the responses. 

Then, three research assistants who identified as Black, Latine, and Native American and 

White independently coded the data and their agreement was adequate.  

2.1.3.1.1 Demographic Form Preference  

Participants were next shown two demographic forms: One demographic form 

that lists Hispanic/Latino as an ethnicity (Figure 2a; referred to as Ethnicity Form 

throughout), which is a direct copy of demographic forms used in North Carolina public 

schools’ standardized tests, and demographic Form B which is our edited copy (Figure 

2b; referred to as Race Form throughout). Participants were asked whether they have ever 

seen forms like these before (yes, no). Then, they were presented with a force-choice 

question: if they had to fill out only one of these forms, which they would choose to fill 

out. After giving their choice, children were then asked why they picked that specific 

form. Their responses to this open-ended question were recorded. The first author 

examined the open-ended responses to extract relevant themes that emerged in the data. 

Using this codebook, three research assistants who identified as African American, South 

Asian, and Black and Latine coded the open-ended responses independently. Their 

reliability indicated sufficient agreement in categorizing responses to a specific theme (𝜅 

= .67) and any disagreements were resolved by the first author.  
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Figure 2: Demographic forms presented to participants 

2.1.3.1.2 Identity Characteristics  

Participants were asked an open-ended question that asked what characteristics 

they believe make them Hispanic/Latino to assess how children are constructing 

conceptualizations of their identity. Responses were recorded by the experimenter. The 

first author explored this open-ended data to extract and create a codebook of themes 

prevalent in the responses. Then, three research assistants who identified as Black, 
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Latine, and Native American and White independently coded the data and their 

agreement was adequate (𝜅 = .76).  

2.1.3.1.3 Skin-tone Perception  

To analyze participants’ perceptions of their own skin-tone, they were presented 

with 8 Crayola multicultural skin-tone crayons and were asked which one of the colors 

looks the most like their skin (see Figure 3). 

 

Figure 3: Crayola Multicultural Skin-Tone Crayons 

2.1.3.1.4 Perceived Discrimination 

Participants reported how often they have been discriminated against for being 

Hispanic/Latino across 7 different scenarios (1 = never, 5 = very often). This measure 

was adapted from LaFont et al., (2018) and included items such as “Other children called 

you names because you’re Hispanic/Latino.” Reliability for this measure was adequate (𝛼 

= .83).  
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2.1.3.1.5 Cultural Socialization & Racial/Ethnic Pride 

As a measure of Cultural Socialization (Quintana & Vera, 1999), participants 

were asked a series of questions about whether their parents talk to them about their 

Hispanic/Latino culture, whether their parents talk to them about being Hispanic/Latino, 

and whether they do things with their parents to learn more about their Hispanic/Latino 

culture (yes = 1, no = 0). Then, they were asked how often they do these things (a lot of 

the time = 2, some of the time = 1). These two quantitative items were averaged to create 

a Cultural Socialization Score for each participant. Then, in a measure of Racial/Ethnic 

Pride, participants were asked whether their parents teach them to be proud to be 

Hispanic/Latino (yes = 2, maybe = 1, no = 0).  

2.1.3.1.6 Preparation for Bias 

Participants were asked to report how often, if ever, their parents or primary 

caregivers had discussed preparation for bias related themes with them (1 = never, 5 = 

very often) adapted from Fisher et al. (2000). This scale included three sub-scales that 

measured (1) Reactive preparation for bias with items such as “American society is unfair 

to Hispanic/Latinos”, (2) Proactive preparation for bias with items such as 

“Hispanic/Latinos can succeed in anything”, and (3) Contrast preparation for bias with 

items such as “You can succeed just as easily as someone who is not Hispanic/Latino.” 

Reliabilities for the Reactive (𝛼 = .66), Proactive (𝛼 = .60), and Contrast (𝛼 = .60) sub-

scales are adequate for short scales of this length (three questions per sub-scale). 

2.1.3.1.7 Self-Esteem 

Participants were asked to complete a 6-item self-esteem scale on a 4-point scale 

(strongly agree, agree, disagree, strongly disagree; Bachman et al., 2011 ; )Rosenberg, 
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1965). The reliability for this measure was low (𝛼 = .36) and thus is not included in the 

analyses.  

2.1.3.2 Parent Participants  

Parents were given a survey to complete with the following items in the order 

they are presented here.  

2.1.3.2.1 Caregiver & Child Demographics 

Parents indicated their gender and what the highest level of education received is 

for each of the child’s parents or primary caregiver(s). Then, parents answered questions 

about their child’s gender, date of birth, and family zip code. 

2.1.3.2.2 Demographic Form Preferences 

Parents were shown the same two demographic forms as the child participants and 

were asked which of the two forms they would prefer to fill out and why. 

2.1.3.2.3 Racial Ethnic Identity Questions 

Parents were asked whether they think their Hispanic/Latine identity is a race or 

an ethnicity (or both) and to explain their answer. Then, they were asked whether they 

believe their child thinks their Hispanic/Latino identity is a race or an ethnicity and why. 

Lastly, they were asked what characteristics they believe make them Hispanic/Latino. 

The question of whether parents believe their Hispanic/Latine identity is a race or an 

ethnicity (or both) was coded by three undergraduate research assistants as it was the 

most relevant to the research question. The first author examined the open-ended 

responses to extract relevant themes that emerged in the data. Using this codebook, three 

research assistants who identified as African American, South Asian, and Black and 

Latine coded the open-ended responses independently. Their reliability indicated 
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sufficient agreement in categorizing responses to a specific theme (𝜅 = .84) and any 

disagreements were resolved by the first author. 

2.1.3.2.4 Cultural Socialization & Racial/Ethnic Pride 

As a measure of Cultural Socialization (Quintana & Vera, 1999), parents were 

asked a series of questions about whether they talk to their children about their 

Hispanic/Latino culture, whether their parents talk to them about being Hispanic/Latino, 

and whether they do things with their parents to learn more about their Hispanic/Latino 

culture (yes = 1, no = 0). Then, they were asked how often they do these things (a lot of 

the time = 2, some of the time = 1). These two quantitative items were averaged to create 

a Cultural Socialization Score for each participant. Then, in a measure of Racial/Ethnic 

Pride, parents were asked whether they teach their children to be proud to be 

Hispanic/Latino (yes = 2, maybe = 1, no = 0).  

2.1.3.2.5 Preparation for Bias 

Parents were asked how often, if ever, they have discussed preparation for bias 

related themes with their children. They indicated frequency on a 5-point scale (1 = 

never, 5 = very often) adapted from Fisher et al. (2000). See child measures for greater 

detail. Reliabilities for the Reactive (𝛼 = .82), Proactive (𝛼 = .72), and Contrast (𝛼 = .67) 

sub-scales are adequate for short scales of this length (three questions per sub-scale). 

2.1.3.2.6 Skin-tone Perception  

Parents were asked to indicate their skin-tone by selecting one of 8 Crayola 

multicultural skin-tone crayons. They were also asked which one of the colors they 

believe looks the most like how society sees their skin. This distinction between 

participants’ perceptions of their own skin-tone and how they believe society sees their 
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skin was implemented to examine whether there would be differences between this 

internal perception and a person’s evaluation of how the world sees them.  

2.1.3.2.7 Adult Perceived Discrimination Scale 

Parents completed a 7-item scale that asked how often in their lifetime they have 

been discriminated against using a 5-point scale (1 = never, 5 = very often; D. R. 

Williams et al., 1997). Reliability for this measure was adequate (𝛼 = .92). 

2.1.3.2.8 Self-Esteem 

Parents were asked to complete a 6-item self-esteem scale on a 4-point scale 

(strongly agree, agree, disagree, strongly disagree; Bachman et al., 2011; Rosenberg, 

1965). Reliability for this measure was adequate (𝛼 = .63) but for consistency it was not 

included in the parent analyses as it was removed from the child analyses due to poor 

reliability.  

2.1.3.2.9 Generation Status & Spanish Use 

Participants were asked to complete the LAECA Acculturation Scale which asked 

participants for their generation status and their fluency and preference for speaking in 

Spanish by themselves and with their children. This scale was adapted from (Burnam et 

al., 1987). Reliability for this measure was adequate (𝛼 = .87). Parents were also asked to 

report their generation status.  

2.3 Results  

2.3.1 Child Participants  

2.3.1.1 Identity Conceptualization  

When participants were asked how they know they are Latine, the most frequent 

answer was participants saying they know they are Latine because they (n = 12; 12%) or 
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their family members (e.g., parents, grandparents, n = 60, 60%) are from a Latin 

American country. Participants also mentioned they know they are Latine because they 

speak Spanish (n = 10, 10%) and because their parents tell them they are Latine (n = 7, 

7%).  

When participants were asked when they first realized they were Latine, the most 

common answer was to reference “when they were younger” but not giving a specific age 

(n = 18; 18.2%). The second most common response was participants saying they 

realized they were Latine specifically during the pre-school years, which included 

mentioning specific ages (e.g., “when I was four years old”; n = 16; 16.2%). The third 

most common response was participants saying they realized they were Latine specifying 

ages in early childhood (specifically between ages five and nine; n = 14; 14.1%). The two 

last prevalent themes surrounded children saying they have “always known” they were 

Latine (n = 12; 12.1%) or saying they first realized they were Latine when their family 

told them (n = 12; 12.1%).  

Child participants gave varying answers to the question of what characteristics 

make them Latine (Table 2). Participants’ open-ended reposes were coded such that more 

than one theme could be present in a single response; thus percentages do not equal 

100%. The most frequently reported justification was citing speaking Spanish (n = 44; 

28.2%), followed by referencing one’s physical appearance or phenotype (n = 28, 

17.9%), and cultural elements such as food, music etc. (n = 28, 17.9%).  
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Table 2: Frequency table of child participants’ responses to “What characteristics 
make you Hispanic/Latino?” 

Code Description Frequency 

Speaking Spanish Participants mention speaking 
Spanish 

44 (28.2%) 

Phenotype Participants mentioning 
phenotype (e.g., hair, skin-tone, 
how they “look”)  

28 (17.9%) 

Cultural Elements Participants mentioning cultural 
practices like music, food, or 
other cultural artifacts like 
decorations, books, or having 
cultural knowledge  

28 (17.9%) 

Parents/family  Participants saying they having 
parents/family from a Latin 
American country makes them 
Latino 

21 (13.5%) 

I don’t know Participants saying they don’t 
know what makes them Latino  

15 (9.6%) 

Geography Participants saying they 
themselves are from a Latin 
American country  

12 (7.7%) 

Other Participants giving other 
justifications  

8 (5.1%) 

 

2.3.1.2 Demographic Form Preference  

When asked whether participants had previously seen demographic forms like the 

ones they were presented with, 51% of participants said no (n = 51) and 47% participants 

said yes (n = 47) and two said they didn’t know. A binary logistic regression was 

conducted to determine whether Age predicted whether participants were familiar with 

demographic forms. The variable of Age was calculated by determining participants’ 

exact age at the time of testing (e.g., [date of test - date of birth] / 365.25). Previous 
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exposure to demographic forms was predicted by age, whereby older children were more 

likely to say they had seen demographic forms before (OR = 1.26, 95% CI = [1.01, 

1.58]). When asked to indicate whether they preferred a demographic form that listed 

their Latine identity as an ethnicity or a race, 48 participants (48%) preferred the ethnicity 

presentation (Form A) and 52 (52%) preferred the race presentation (Form B; See Figure 

4). Child participants did not prefer one form significantly more than the other, 𝜒2 (1, 

100) = .16, p = .69.  

Does a participant's age predict whether they prefer a demographic form that lists 

their identity as an ethnicity or a race? A binary logistic regression was conducted with 

the dependent variable of Form Type (i.e., Ethnicity presentation or Race presentation) 

and the independent variable of Age to determine whether participant age influenced 

their’ identity presentation preference. There was a significant effect of Age on Form 

Type, meaning older participants were more likely to select the form that listed their 

identity as a race (OR = 1.29, 95% CI = [1.02, 1.61]). The variable of Age remains 

significant in the model even with the addition of how familiar participants were with the 

demographic forms (OR = 1.36, 95% CI = [1.06, 1.674). 
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Figure 4: Child Form Preference 

When Latine children were asked to explain their reasoning behind their 

demographic form preference, several prevalent themes emerged (Table 3). The two most 

prevalent themes were participants saying their preferred form was easier to fill out (n = 

18; 18.2%) or participants indicating that they enjoyed being able to racially identify as 

Latino on demographic forms and seeing Hispanic/Latino included alongside other racial 

categories instead of as its own separate question (n = 18; 8.2%). The third most 

prevalent theme that emerged was participants saying they selected a form because they 

believed it was more inclusive / representative of their identity (n = 15; 15.2%).  
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Table 3: Codebook and frequencies for children’s demographic form preference 
justifications 

Code Description  Frequency 

Easier  Participants saying they chose the 
form because the form is easier to 
understand / simpler  

18 (18.2%) 

Racialization 
Pathway 

Participants choosing the form that 
lists their Latine identity as a race 
because like to be able to racially 
identify as Hispanic/Latine, they do 
not think Hispanic/Latine should be 
a separate question  

18 (18.2%) 

Inclusion Participants saying they chose a 
form because it feels more inclusive 
/ they feel more included / the form 
describes them in an accurate way  

15 (15.2%) 

More questions Participants saying the chose a form 
because it has more questions 
and/or participants say they like 
answering more questions  

14 (14.1%) 

I don’t know  Participants indicating they do not 
know why they picked the form 
they chose  

9 (9.1%) 

Cultural Heritage 
Pathway 

Participants choosing the form that 
listed their Latine identity as an 
ethnicity due to connections to 
cultural identity  

5 (5.1%) 

Has fewer 
questions 

Participants saying they chose a 
form because it has fewer questions  

4 (4%) 

Other Any utterances that are unrelated to 
the themes identified  

16 (16.2%) 
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2.3.1.4 Predictors of Form Preference   

2.3.1.4.1 Cultural Heritage Pathway Predictors  

Does a child participant’s racial ethnic socialization (e.g., how often they do 

things with their family to learn more about their Latine identity) and their racial ethnic 

pride predict their form preference? A binary logistic regression was conducted with the 

dependent variable of Form Type (i.e., ethnicity or race form presentation) and the 

independent variable Cultural Socialization and Racial/Ethnic Pride to determine whether 

these cultural socialization predictors influenced participants’ identity presentation 

preference. Results indicate that parent rates of cultural socialization with their children 

(OR = 2.06, 95% CI = [0.48, 8.76]) and children’s racial/ethnic pride (OR = .90, 95% CI 

= [0.39, 2.10]) did not predict demographic form preferences. 

2.3.1.4.2 Racialization Pathway Predictors  

Does a participant’s skin-tone, levels of perceived discrimination, or preparation 

for bias (i.e., reactive, proactive, or contrast) predict demographic form preference? A 

binary logistic regression was conducted with the dependent variable of Form Type and 

the independent variables of Skin-tone, Perceived Discrimination, Reactive Preparation 

for Bias, Proactive Preparation for Bias, and Contrast Preparation for Bias. Results 

indicated that none of these factors were predictive of form type (Table 4). 
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Table 4: Child Racialization Pathway model predicting form choice 

 OR S.E. Lower CI Upper CI 

Race Form (1) vs. Ethnicity Form (0)   

Skin-tone 1.57 .29 .91 2.71 

Perceived Discrimination  .85 .46 .35 2.09 
Reactive Preparation for Bias  1.52 .29 .87 2.67 

Proactive Preparation for Bias .65 .27 .38 1.10 
Contrast Preparation for Bias  1.17 .26 .70 1.95 

Note: bolded rows indicate p < .05. 

 

To obtain a more naturalistic measure of skin-tone compared to the Crayola 

Multicultural Crayons, we created our own skin-tone scale adapted from a Charlotte 

Tilbury foundation make-up palette (see Figure 5). This scale was created by a Latine-

identified undergraduate research assistant after an exploration of the literature revealed 

there were limited naturalistic skin-tone palettes used for assessing skin-tone in 

psychology research. Following the creation of this scale, the research assistant 

conducted a post-hoc skin-tone analysis to determine participant’s skin-tones using this 

more naturalistic color palette. The procedure for the post-hoc skin-tone analyses was as 

follows: the research assistant opened the video file (if available) for each child 

participant testing session and screenshotted the center of the participant’s forehead and 

uploaded the forehead image to https://imagecolorpicker.com to obtain the HEX code for 

the forehead. From this HEX code, the research assistant assessed the skin-tone palette to 

determine the closest fit to the forehead color. We unfortunately were unable to perform 

this post-hoc skin-tone analysis on all child participants because not all parents consented 

to being video recorded (i.e., some participants had their cameras off during the Zoom 
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session). Additionally, some participants who did have their cameras on had poor lighting 

quality that made it difficult to obtain a well-lit screenshot of their forehead. Thus, we 

could only conduct this post-hoc skin-tone analysis on 71 participants out of 100.  

 

Figure 5: Post-hoc skin-tone palette 

To be able to obtain the fullest possible picture of participants’ perceived skin-

tone using the less naturalistic crayons and the research assistant’s perception of 

participants’ skin-tones we combined both skin-tone measures to create the variable of 

Combined Skin-tone. Participants’ available post-hoc skin-tone results were significantly 

correlated with participants’ skin-tone crayon self-identification, r (71) = .40, p < .001 so 

both scores were z-scored and averaged to create the variable of Combined Skin-tone. 

Participants who preferred a demographic form that listed Latine as an ethnicity had 

relatively lighter skin-tones (M = -.18, SD = .92) and participants who preferred a 

demographic form that listed Latine as a race had relatively darker skin-tones (M = .17, 
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SD = .76; see Figure 6). An independent samples t-test revealed these values were 

statistically significant from one another t(98) = 2.06, p = .04. To explore whether this 

combined skin-tone variable was predictive of demographic form choice, a binary logistic 

regression was conducted with the dependent variable of Form Type and the independent 

variable of Combined Skin-Tone. This predictor was significant such that participants 

with darker skin-tones were more likely to prefer the form that listed their Latine identity 

as a race (OR = 1.67, 95% CI = [1.01, 2.77]).  

 

Figure 6: Combined Skin-tone variable (z-scored and averaged crayon skin-tone 
and post-hoc skin-tone) by form preference 

2.3.2 Parent Participants  

2.3.2.1 Demographic Form Preference  

When asked to indicate whether they preferred a demographic form that listed 

their Latine identity as an ethnicity or a race, 36 participants (48%) preferred the ethnicity 

presentation (Form A) and 39 (52%) preferred the race presentation (Form B; See Figure 

7). Parent participants did not prefer one form significantly more than the other, 𝜒2 (1, 
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75) = .12, p = .73. Were children’s demographic form choices different from their 

parents’? A McNemar’s test determined that there was no significant difference in the 

proportion of child-parent pairs who picked the same demographic form (n = 38) and the 

proportion of child-parent pairs who picked different demographic forms (n = 31), p = 

.28. Thus, there is no evidence to suggest that children and parents agree on their 

demographic form choice more than they disagree.  

 

Figure 7: Parent Form Preference 

2.3.2.2 Racial Ethnic Identity Questions 

Parents were asked whether they believed their Latine identity was a race, an 

ethnicity or both. See Table 5 for the codebook and frequencies. More parents said their 

Latine identity was an ethnicity (n = 30, 38.96%) compared to those who said it was a 

race (n = 16; 20.78%) or those who said it was both (n = 19; 24.68%). Approximately 

half of participants who stated their Latine identity was an ethnicity cited some type of 

cultural justification, saying their Latine identity was an ethnicity due to a cultural 
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connection between Latine identity and ethnicity. This demonstrates support for the 

Proposed Model of Latine Ethnic or Racial Identification that posits ethnicity is closely 

tied to cultural components (Bonilla-Silva, 1999).   

Table 5: Codebook and frequencies for parent's responses to whether their Latine 
identity is a race or their ethnicity 

Code Description Frequency 

Both  Participants saying that their Latine 
identity is both a race and an ethnicity 

19 (24.7%) 

Ethnicity Parents saying their Latine identity is an 
ethnicity (with or without a 
justification)   

16 (20.8%) 

Ethnicity & 
Cultural 
Justification 

Parents saying their Latine identity is an 
ethnicity and giving a justification that 
includes mention of culture / cultural 
practices or the fact that Latine people 
do not have a clear phenotype 

14 (18.2%) 

Race Parents saying their Latine identity is a 
race (with or without justification)   

13 (16.9%) 

Race & 
Phenotype 
Justification  

Parents saying their Latine identity is a 
race and giving justifications that 
include mentions of skin-tone and 
“looking” Latine 

3 (3.9%) 

I don’t know Parents saying they don’t know if their 
Latine identity is a race or an ethnicity  

1 (1.3%) 

Other Any utterances that are unrelated to the 
themes identified  

11 (14.3%) 
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2.3.2.2 Predictors of Form Preference  

2.3.2.2.1 Cultural Heritage Pathway Predictors  

Does a parent’s rate of engaging in racial ethnic socialization with their children, 

Spanish language use, and generation status predict form preference? A binary logistic 

regression was conducted with the dependent variable of Form Type and the independent 

variable of Cultural Socialization, Racial/Ethnic Pride, Spanish Use, and Generation 

Status to determine whether levels of cultural socialization influenced participants’ 

identity presentation preference. Results indicate that no factors predicted demographic 

form preferences (Table 6).  

Table 6: Parent Cultural Heritage Pathway model predicting form choice 

 OR S.E. Lower CI Upper CI 

Ethnicity Form (1) vs Race Form (0) 

Cultural Socialization .33 1.08 .04 2.93 

Racial / Ethnic Pride .93 .05 .38 2.93 
Spanish Use .25 .42 .51 3.14 

Generation Status  .76 .13 .74 2.55 

Note: bolded rows indicate p < .05. 

 

2.3.2.2.2 Racialization Pathway Predictors 

Does a parent’s skin-tone (self-perception and society’s perception), levels of 

perceived discrimination, the rate of preparation for bias (i.e., reactive, proactive, or 

contrast) they engage in with their children predict form preference? Results indicated 

that participants who reported lower levels of discrimination experiences were more 

likely to prefer the ethnicity form presentation (OR = .42, 95% CI = [0.21, 0.85]). No 

other predictors achieved statistical significance (Table 7).  
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Table 7: Parent Racialization Pathway model predicting form choice 

 OR S.E. Lower CI Upper CI 

Ethnicity Form (1) vs Race Form (0) 

Self Skin-tone .79 .45 .33 1.90 

Society Skin-tone 1.07 .21 .72 1.61 
Perceived Discrimination  .42 .36 .21 .85 

Reactive Preparation for Bias  1.50 .30 .8 2.63 
Proactive Preparation for Bias .81 .27 .48 1.37 

Contrast Preparation for Bias  .95 .32 .51 1.76 

 Note: bolded rows indicate p < .05. 

 

2.4 Discussion 

Latine children and adults' diverse lived experiences do create distinct 

conceptualizations of the same Pan-American identity. There was a near-equal split 

among Latine children and parents as to whether they prefer to see their identity 

presented as an ethnicity or a race on demographic forms. This underscores the 

substantively different ways Latine identity is understood and conceptualized across 

members of the same group. Further, these differences in identity conceptualization 

imply that Latine identity does not seem to map cleanly onto existing U.S. racial and 

ethnic identity frameworks—specifically the idea that an identity is only racial or only 

ethnic.  

If there is no clear preference for identity presentation on demographic forms, 

what predicts whether children and parents prefer one identity presentation over another? 

For Latine children, age and skin-tone were the only significant, sociodemographic 

predictor of identity preference. Specifically, older Latine children and Latine children 
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with darker skin in our sample were more likely to prefer the demographic form that 

listed their identity as a race compared to an ethnicity. Additionally, parents who reported 

experiencing more discrimination were more likely to prefer the demographic form that 

listed their identity as a race. This result supports our hypothesis and the Proposed Model 

of Latine Ethnic or Racial Identification, where it was predicted that Latine individuals 

who report darker skin (in this case children) and greater experiences with discrimination 

(in this case parents) would prefer the race demographic form presentation.  

2.4.1 Children’s Identity Conceptualizations  

When child participants were asked when they first realized they were Latine, 

participants most frequently mentioned a vague time in the past “when they were 

younger” or referenced specific ages in pre-school or early childhood (4- to 9-years-old). 

When Latine children were asked how they “know” they are Latine, the most common 

answer was referencing a link to a Latin American country (i.e., saying they know they 

are Latine because their parents are from Mexico). These results support Quintana’s 

(1998) ethnic racial developmental stages where children will often cite country of 

heritage as important components of their ethnic racial identity.. Participants also cited 

speaking Spanish as a marker for how they know they are Latine. These results are 

consistent with literature demonstrating that Latine people often view speaking Spanish 

and their Latine identity as linked (Guglani, 2016). Lastly, when participants were asked 

what characteristics “make” them Latine, they provided responses that referenced cultural 

artifacts such as speaking Spanish, participating in cultural traditions, eating cultural 

foods, etc. as well as phenotype or how they “look”. These results are consistent with 

other qualitative work that shows Mexicans and Puerto Ricans mention cultural practices 
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(e.g., speaking Spanish, parages, food, music) when they are asked about what it means 

to be Mexican / Puerto Rican (Niemann et al., 1999; Way et al., 2008). Moreover, 

although Latine people are phenotypically diverse and can look very different, relatively 

large numbers of Latine children still mentioned elements of how they look (e.g., “my 

skin”, “how I look”, “my hair”) to describe what “makes” them Latine. This provides 

evidence for the racialization of the Latine group, that although Latine people are 

phenotypically diverse enough Latine people do “look” Latine such that they are other-ed 

in American society based on their physical appearance (Blair et al., 2010; Pierson et al., 

2020; Weyant, 2005).  

2.4.2 Developmental Predictors of Ethnicity vs Race Demographic Form Preference  

Latine children and their parents do not seem to have differing preferences for 

their Latine identity presentation on demographic forms. In fact, identical percentages of 

Latine children and parents preferred the ethnicity form (48%) and the race form (52%) 

across the two samples. This similarity suggests that this younger generation of Latine 

Americans do not have drastically different identity presentation preferences compared to 

an older generation, such as their parents. Although older Latine children reported being 

more familiar with filling out demographic forms overall, this familiarity with 

demographic forms did not influence what demographic form presentation children 

preferred. 

I hypothesized older children in the sample would be more likely to prefer the 

demographic form that listed Latine as a racial category compared to one that listed it as 

an ethnicity. This hypothesis was supported, likely due to older child participants having 

a more social understanding of their Latine identity, per Quintana’s (1998) levels of 
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ethnic identity development. In this stage, children develop an increased awareness of 

how their group fits into the fabric of American society, especially as it relates to 

discrimination and inequality (Quintana, 1998). Thus, older Latine children in our sample 

may prefer the form that lists their identity as a race if they also are evaluating and 

questioning how the category of Latine is treated and potentially discriminated against 

compared to other races.  

2.4.3 Pathway Predictors of Ethnicity vs Race Demographic Form Preference  

2.4.3.1 Cultural Heritage Pathway  

Across both the Latine child and parent samples, there was no evidence 

supporting the Cultural Socialization Pathway of the Proposed Model of Latine Ethnic or 

Racial Identification. It was hypothesized that Latine individuals who engage in more 

cultural socialization, had more racial/ethnic pride, who had more recently immigrated to 

the U.S., and who reported speaking more Spanish would prefer the demographic form 

that listed Latine as an ethnicity. This hypothesis was derived from theory in psychology 

and sociology that ethnicity is a matter of self-asserting one’s unique cultural identity 

(Bonilla-Silva, 1999; Cornell & Harmann, 1998, p. 20). Thus, individuals who engaged 

in activities that preserve their cultural background through cultural socialization 

practices (Jaspal & Coyle, 2009; Ochoa et al., 2023) were theorized to view their identity 

as an ethnicity compared to individuals who engaged in less cultural socialization.  

This hypothesis was not supported by this sample. Instead, results indicate that 

Latine parents and children who prefer to see their Latine identity represented as a race 

on demographic forms do not report engaging in fewer cultural socialization practices 

compared to those who prefer to see their identity presented as an ethnicity. This implies 
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that Latine children and parents who prefer to view their identity as a race on forms are 

also engaging in cultural socialization with their children. Importantly, preferring to fill 

out a demographic form that lists Latine as a race does not seem to mean those people are 

less invested in cultural socialization in this sample.  

2.4.3.2 Racialization Pathway 

When children were asked why they select one demographic form over another, 

the most common justifications were (1) that the form they chose was generally easier to 

fill out and (2) they liked the form that listed Latine as a race because it allowed them to 

be able to racially identify as Latine. These justifications give us insight into the fact that 

children are being reflective about demographic forms, whether they are easy or hard to 

fill out, and whether they are inclusive to their identity. The fact that children preferred a 

demographic from explicitly because they wanted to see Latine included alongside the 

other racial categories supports the Racialization Pathway of the Proposed Model of 

Latine Ethnic or Racial Identification.  

Older children preferred the form that categorized their Latine identity as a race, I 

hypothesize perhaps due to older children having a more social view of their identity that 

recognizes bias and discrimination their group may face in society (Quintana, 1998). 

However, children’s self-reported skin-tone, the amount of discrimination they reported 

having experienced, and the frequency of which their parents engaged in preparation for 

bias with them were unrelated to their demographic form preferences. These findings do 

not support the Racialization Pathway of the Proposed Model of Latine Ethnic or Racial 

Identification. This study asked children to reflect on their own, personal lived 

experiences with discrimination and preparation for bias, but I did not measure whether 
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children had a more general understanding that their group experiences discrimination 

and bias. Thus, children’s own experiences with discrimination and bias may not predict 

form preferences, but older children who likely have a more nuanced understanding of 

their group’s social position do seem to prefer the race form presentation. Future research 

should measure children’s understanding about discrimination towards their group, 

instead of only measuring their individual experiences with discrimination. This would 

allow greater insight into whether an understanding of group-wide discrimination can 

influence the racialization of one’s identity.  

Children with darker skin-tones as determined by our post-hoc skin-tone analysis 

preferred the demographic form that listed Latine as a race, which does support the 

Racialization Pathway of the Proposed Model of Latine Ethnic or Racial Identification. 

Our skin-tone analysis gave a nuanced picture of one’s skin-tone by incorporating both 

self-perceived (i.e., child ratings of their own skin-tone) and other perceived skin-tone 

(i.e., post-hoc evaluations of participants’ skin-tone). Although levels of perceived 

discrimination were not related to demographic form preferences for children, skin-tone 

does seem to influence identity conceptualizations at this age. It is possible that perceived 

discrimination levels at this age are relatively low and there was not enough variance to 

identify it as a potential predictor for demographic form preferences. However, Latine 

children with darker skin-tones may prefer a demographic form that allows them to 

racially identify as Latine because it feels more authentic to their identity than having to 

identify as another race that is not “Hispanic/Latine.” In fact, when participants were 

asked why they selected their demographic form choice, one of the most prevalent 
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answers was exactly this: child participants saying they liked being able to indicate they 

were Latine alongside the other races instead of having it as a separate question. 

Latine parent participants did demonstrate evidence to support the Racialization 

Pathway of the Proposed Model of Ethnic or Racial Identification. Specifically, Latine 

parents who reported more experiences with discrimination were more likely to prefer the 

form that presented Latine as a race compared to one that presented Latine as an 

ethnicity. This may stem from experiences with discrimination potentially creating a 

more racialized perception of a person’s Latine identity (Cross, 1995; Gutierrez et al., 

2019)Helms, 1995; Quintana & Scull, 2009). Interestingly, participants’ skin-tone was 

not related to the likelihood that a Latine parent would prefer a race presentation over an 

ethnicity presentation. This may be because having a darker skin-tone may not be enough 

to racialize one’s perception of their identity. Instead, experiences with discrimination 

more broadly may be the catalyst to a racialized identity perception for Latine people. 

Latine people are often discriminated against due to factors unrelated to skin-tone such as 

immigration status/xenophobia, language fluency/accent, etc. Thus, skin-tone may not be 

as related to discrimination experiences in Latine individuals compared to other groups 

such as Black Americans (Nguyen et al., 2024).  

2.4.4 Limitations 

 This study provided an adequate foundation for beginning to understand the 

sociodemographic factors that could lead Latine individuals to develop an ethnic vs a 

racial conceptualization of their Latine identity. However, there are certain limitations to 

consider. This sample of Latine children and families were predominantly from North 

Carolina and thus findings should not be generalized beyond the geographic scope of the 
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data. North Carolina’s Latine population is approximately 12% whereas other states in 

the U.S. like California (41%), Texas (40%), or Florida (29%; U.S. Census Bureau, 2024) 

have greater populations of Latine people. It is possible that Latine people who live in 

states with higher concentrations of Latine people have distinct perceptions of their 

Latine identity. Although North Carolina was not the only state represented, there was 

insufficient power to detect potential state-level differences. Another limitation is that not 

all parents elected to complete the parent survey and thus the size of our parent sample is 

smaller than our child sample. Additionally, our sample of Latine parents were relatively 

high in education, with 50.6% of participants having completed a 4-year college degree 

and/or some additional graduate degree. In contrast, nationally only approximately 20% 

of Latine individuals in the U.S. have earned a bachelor’s degree or higher (Pew 

Research Center, 2023). The higher-than-average education level of our sample is likely 

due to recruitment methods through university hospital systems that serve university 

employees among other more affluent community members. Therefore, the results of this 

study should be contextualized by the education of the parent sample, considering that 

parents may have unique or advanced understandings of racial and ethnic identity that 

they may have developed through college and beyond.  

Moreover, Latine people are not a monolith, and it is likely a participant’s 

heritage culture (i.e., the Latin American country participants immigrated from could 

influence their racial and ethnic identity development). When recruiting participants for 

this study, we requested the participation of “Hispanic/Latino children and their parents”, 

not specifying any one Latin American country. We do have information about our parent 

participants’ country of origin, but there is not sufficient statistical power to detect 
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potential differences between countries in this sample. Future research should work to 

disaggregate Latine samples by country of origin to examine potential, meaningful 

identity-related differences in racial and ethnic identity development.  

Lastly, this study asked Latine children and their parents how they prefer to see 

their identity presented on demographic forms to better understand Latine people’s 

conceptualizations of their identity. However, it is possible that demographic form 

preferences do not map on exactly to people’s theoretical conceptualizations of their 

identity. For example, preferring to see your Latine identity represented as a race may not 

mean you believe your Latine identity is not an ethnicity. This study provided some 

preliminary evidence to support this idea, with a greater number of Latine parents 

preferring a demographic form that listed their identity as an ethnicity than those who 

said their Latine identity is an ethnicity in an open-ended question. The following chapter 

examines this specific question using a purely qualitative analysis of these complex 

identity related questions.  
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3. Ethnicity or Race: Latine Young Adults’ Conflicting Reflections on their Racial 
and Ethnic Latine Identity  

3.1 Introduction  

“As someone that is kind of confused on what my race is, I prefer [the 

demographic form that lists Latine as a race] because I know I am confidently Hispanic 

or Latino. So, I feel more comfortable using [that form] even though I do feel like [the] 

demographic form [that lists Latine as an ethnicity] is more correct to what Latino means 

ethnically”. -P25.  

This quote captures a tension that exists among many Latine individuals: Latine is 

their central identity, and they want to claim that identity as a race on forms over other 

race options, but they simultaneously feel as though their Latine identity is more of an 

ethnic category. The fact that there is no consensus of whether Latine identity is a race or 

an ethnicity can be a tension for Latine people in terms of their individual racial/ethnic 

identity. Additionally, it may also cause confusion in situations where Latine people are 

asked to racially and ethnically identify themselves on demographic forms, leading to 

demographic reporting that is misaligned with people’s lived identity. Due to the 

complexity of accurately measuring an individual’s race and ethnicity conceptualizations, 

here we use focus groups to explore whether Latine young adults view their Latine 

identity as a race or an ethnicity, which version of demographic forms they prefer (e.g., 

the U.S. standard for the 2020 Census or the new version for the 2030 Census), and 

whether these two judgments converge or conflict. Testing whether there is a divergence 

between identity belief (e.g., believing one’s identity is an ethnicity) and behavior (i.e., 

preferring a demographic form that lists Latine as an ethnicity) can give important insight 
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into how people conceptualize their identities on a theoretical level and whether or not 

those identity preferences align with practical, real-world demographic form reporting.  

3.1.1 Young Adult Ethnic Racial Identity Development  

Ethnic identity and racial identity are complex constructs that often overlap 

(Cokley, 2005; Pahl & Way, 2006). Thus, measuring the two empirically and 

quantitatively can be challenging. For example, when asking an Afro-Latine Dominican 

person to reflect on their racial identity, they may also reflect on experiences of racial 

oppression that are intertwined with cultural/ethnic experiences of discrimination that can 

occur due to being an immigrant to the U.S. (Umaña-Taylor et al., 2014). Thus, 

qualitative research can be beneficial in investigating a fuller picture of individuals’ racial 

ethnic identity. Specifically, what components they believe to be racial and what 

components they believe to be ethnic.  

Racial and ethnic identity perceptions have been previously explored in college 

students because college is considered a consciousness-raising experience (Azmitia et al., 

2008). During the college years, young adults experience diverse experiences and 

increased exposure to diverse peers, leading to thinking about their own identities in new 

ways. Importantly, ethnic racial identity development in young adulthood is characterized 

by individuals developing conscious awareness of their multiple identities and how they 

intersect with ethnicity and race (e.g., gender, social class; (Umaña-Taylor et al., 2014). 

Moreover, one’s identity at this age becomes more focused, meaning people can better 

conceptualize and communicate their identities, but identity also becomes more flexible 

(Stephen et al., 1992). Flexibility in an identity means that it is open to changes in society 

and changes in relationships (Stephen et al., 1992). This ability to more clearly discuss 
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one’s identity and the influence that society can have on one’s perceptions of their 

identity make young adulthood a critical period to examine what factors influence Latine 

people’s conceptualizations of their ethnic and racial identities.  

3.1.2 Phenotypic Diversity & Cultural Connection 

As previously discussed, the category of Latine is extraordinarily phenotypically 

diverse (Quintana & Scull, 2009). Although there are Latine people who “look” Latine 

and are accurately categorized as Latine based on their physical appearance (Feliciano, 

2016), there are also Latine people who look racially White, Black, Asian, Middle 

Eastern, etc. This phenotypic diversity is due to a mixture of heritage from colonization, 

slavery, and immigration to and within Latin America. Scholars have theorized that the 

diversity within Latin America has created a unique psychological profile for Latin 

Americans (Kitayama et al., 2022). Kitayama and colleagues (2022) posit Latin 

Americans had to develop expressive interdependence (i.e., using the expression of 

emotions as a means for social communication and coordination) in order to connect with 

other Latin American people across these differences (Niedenthal et al., 2019). Drawing 

from these theoretical inferences, I hypothesize that since Latine people know there is 

vast phenotypic diversity among their group, they may choose to highlight their shared 

cultural connection to unite the group over the lack of phenotypic resemblance. This 

emphasis on cultural connection over phenotypic resemblance is a theoretical facet of 

ethnicity (Bonilla-Silva, 1999).  

3.1.3 Latine as a Racial Category  

Latine people may view Latine as a race due to lived experiences that have 

fostered a racialized identity. Scholars have theorized that Latine people are racialized 
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and discriminated against in a way that places them below White people and above Black 

people within the fabric of U.S. society (Bonilla-Silva, 2004). Moreover, Latine college 

students have stated they reject and resist being mislabeled as Black or White (Mena, 

2022), suggesting they may prefer to racially identify as Latine on demographic forms. If 

Latine individuals have lived experiences that inform them they are not as privileged as 

White people are, then Latine people may resist racially identifying as “White” on 

demographic forms. This resistance to racially identifying as “White” on demographic 

forms would go against the norm set hundreds of years ago, since Latine people have 

been told to racially identify in the U.S. regardless of their skin-tone or proximity to 

Whiteness (Dowling, 2014). However, Latine people who do “look” White, report 

feelings of identity questioning (Sowards, 2021), feeling as though they are not “White” 

in the traditional/European sense of the word. These complexities surrounding how 

Latine people are “supposed” to racially identify on demographic forms may lead Latine 

people to prefer a demographic form that allows them to racially identify as Latine. This 

would allow them to affirm their Latine identity without needing to select an additional 

race (e.g., White) if it does not feel authentic to their experience.   

3.1.4 Within-identity Compartmentalization  

It is possible that how participants prefer to see their Latine identity presented on 

demographic forms is not the same as how they internally conceptualize their identity 

(e.g., preferring a demographic form that lists Latine as a race but viewing one’s Latine 

identity as an ethnicity). If there is a divergence between these two identity perception 

contexts, it may mean that how one views their Latine identity is dependent on the 

situation. In Roccas & Brewer’s (2002) Social Identity Complexity model, they posit that 
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if an individual has several identities that are important to them, these identities can 

become context or situation specific. This strategy of identity presentation is called 

Compartmentalization (Roccas & Brewer, 2002) and it occurs when a person maintains 

multiple identities but they are not activated at the same time. Although Roccas and 

Brewer (2002) created this model with identities across domains in mind (e.g., being a 

woman and a lawyer), I hypothesize that this Compartmentalization identity structure 

may be used by Latine individuals who may have distinct internal and external 

representations of their Latine identity. Specifically, a Latine person may conceptualize 

their identity differently based on the context of filling out a demographic form vs 

reflecting on the internal construction of their identity. This can be likely since 

demographic forms often prompt a person to consider their identity within the context of 

the other groups present on the forms and the larger society in which they live. 

3.1.4 The Current Study 

This qualitative exploration of Latine identity had several aims. The first was to 

examine why Latine people seem to have such diverging preferences for how their 

identity is presented on demographic forms. The second aim was to explore whether 

Latine individuals in a different developmental stage (i.e., young adulthood) preferred a 

demographic form that listed their Latine identity as a race or one that listed it as an 

ethnicity. The qualitative nature of this study allows a more in-depth exploration as to 

how people are justifying their demographic form preferences. The third aim was to 

determine clearly whether participants thought their Latine identity was a race or an 

ethnicity, giving them the opportunity to thoroughly explain their answers. The final aim 

was to examine whether these two preferences and perspectives converged (i.e., a person 
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who views their Latine identity as an ethnicity would prefer the demographic form that 

lists their identity as an ethnicity), or whether there would be conflicting preferences (i.e., 

a person who views their Latine identity as an ethnicity preferring the demographic form 

that lists their identity as a race). If one’s belief about their identity does not match their 

behavior, this may mean that people have preferences for how they wish to see their 

identity represented on forms regardless of how they internally perceive their identity.  

3.2 Method 

3.2.1 Participants 

We set a target sample size of 50 participants collected via focus groups. This 

sample size is larger than past research that has used focus groups to study Latine racial 

ethnic identity and belonging in college students (Cuellar & Johnson-Ahorlu, 2023; 

Martin Romero et al., 2022; Mena, 2022). We chose a larger target sample size to 

maximize the likelihood that relevant themes would consistently emerge throughout the 

focus groups.  

Participants were recruited by word-of-mouth using flyers or through university 

participant recruitment systems (SONA Systems) and were screened to be Latine-

identifying undergraduate or graduate students at a university in the southeast United 

States. Ultimately, 52 participants completed a 50-minute group session for a total of 16 

focus-groups with two to six people in each session. Of these participants, 35 were 

undergraduates (11 Freshman, 14 Sophomores, 4 Juniors, and 6 Seniors) and 8 were 

graduate students. Nine participants chose not to report their undergraduate grade level. 

Participants ranged from ages 18 to 35 (M = 21.28, SD = 3.6) and identified as male (n = 

20), female (n = 30), and non-binary/genderfluid (n = 2). Participants were first asked to 
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affirm whether they identified as Hispanic/Latine and then given the opportunity to 

specify their Latine background in the pre-screening process. The top three Latin 

American countries of heritage represented were Mexico (n = 18), Brazil (n = 6), and 

Colombia (n = 5). Eight participants also indicated Latin American heritage from more 

than one country (e.g., being Mexican-Colombian). Twenty-five participants identified 

only as Hispanic/Latine, 14 identified as Biracial Latine/White, 2 identified as Biracial 

Latine/Asian, and eight chose not to specify. Participants received $40 or course credit as 

payment for their participation. This study was not preregistered.  

3.2.2 Procedure 

Participants recruited through word of mouth completed a pre-screening survey 

where they confirmed they identified as Hispanic/Latine by selecting their race/ethnicity 

as Hispanic/Latine on a multiple-choice question and indicating their availability to 

participate in the study. People participating via the university’s research subject pool 

were pre-screened to identify as Hispanic/Latine and signed up for a data collection 

session. Each session was conducted in-person in a quiet conference room and each 

focus-group contained between two and six participants. The focus-groups were 

conducted by two Latine-identifying experimenters to ensure all people in the room 

belonged to the same in-group and to increase the likelihood that all focus-group 

participants felt comfortable sharing the nuances of their Latine identity. One researcher 

served as the experimenter and sat at the table with the participants, asked all study 

questions, and facilitated the conversation. The other researcher served as the notetaker, 

sat in a chair in the corner of the room, and took detailed notes of the conversations. 
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All participants completed the study’s consent form and gave approval for audio 

and visual recording before the session began. First, the experimenter introduced the 

focus-group session, gave general guidelines for participants to follow such as “feel free 

to respond to one another” and “let’s give everyone a chance to share”, and began the 

audio/video recording. Then, the experimenter requested all participants and researchers 

introduce themselves to the group by asking everyone to share their name, the Latin 

American country or countries they identify with, and one thing about themselves. 

The experimenter then began asking the study questions to the participants. There 

were 26 possible questions that the experimenter could ask during the duration of the 50-

minute session. The questions asked in the focus group were split into two themes, the 

first theme was regarding Latine identity as it relates to racial and ethnic identification 

(16 questions) and was the focus of the first 30-minutes of the session. The second theme 

was regarding participants’ sense of belonging at their university within the context of 

being Latine (10 questions) which were asked for the last 20-minutes of the session. It 

was up to the discretion of the experimenter to decide which questions to ask per each 

thematic section during the allotted time depending on the flow of the conversation and 

how quickly the questions were being answered by the group. Thus, not every focus-

group answered every question, but approximately 50% of the questions were answered 

per theme. For the purposes of this paper, two of the 16 questions were analyzed in the 

Latine racial and ethnic identification theme because they directly discussed demographic 

form preferences and Latine ethnic and racial identification. All 16 focus-groups 

answered the question regarding demographic form preference (Q1) and 13 focus-groups 

answered the question regarding race or ethnicity specification (Q2).  
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3.2.3 Materials 

3.2.3.1 Q1: Demographic Form Preference 

Participants were shown two demographic forms. One was identical to the past 

U.S. standard for demographic forms, with Hispanic/Latine listed only as an ethnic 

category in a separate question and not listed as a race option (Ethnicity Form; Figure 

1A). Another form was an edited copy that listed Hispanic/Latine alongside all the other 

race options, which is how it will be listed in the 2030 Census (Race Form; Figure 1B). 

Participants were told “Here I have a sample of two demographic forms—one presenting 

Hispanic/Latine as a race, and one presenting it as an ethnicity. Which form do you prefer 

to fill out and why?” Each person in the focus group was encouraged to share their 

perspective whenever they wished, but not every person elected to speak for every 

question. The first author analyzed the data to match each participant with their expressed 

preferred form.  

3.2.3.2 Q2: Race or Ethnicity Specification 

Participants were asked by the experimenter, “Is your Latine identity a race or an 

ethnicity?” Each person in the focus group was encouraged to share their perspective.  

3.2.3.3 Data Coding 

To establish how many participants in the sample preferred each demographic 

form, the first author combed through the data to match each participant with their 

expressed form preference. To examine what themes emerged when participants were 

justifying their form preference, a grounded theory approach (Kurasaki, 2000) was 

implemented. The first author annotated the data to extract the relevant themes present 

throughout participants’ conversations. Then, a codebook was created by the first author 
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that displayed the themes and sub-themes that were most prevalent for each question 

participants answered (see Tables 8 & 9). Importantly, themes were coded by the number 

of times a specific theme was presented in the conversation, not necessarily the number 

of participants who said that theme. Four undergraduate research assistants coded the 

data (two coders coded each question). They are gender identified as female and racially 

identified as (1) Latine and Asian, (2) Black/African American, (3) Latine, and (4) Black 

and Latine. These coders studied the codebook and met as a group with the first author to 

code five training statements. Once all the coders coded the five training statements 

correctly, they proceeded to individually code their datasets. Two of the coders 

individually coded the demographic form preference question and the two other coders 

individually coded the race or ethnicity specification question. The two coders for the 

demographic form preference question (k = .66) and the two coders for the race or 

ethnicity specification question (k = .68) had good reliability and any discrepancies were 

resolved via discussion by the two coders for their respective question.  
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Table 8: Q1: Codebook and frequencies for the demographic form preference 
question: “Which form would you prefer to fill out?” 

Category  Sub-Category Description Frequency 

(1) Ethnicity 
Form 
Preference  

  15 

 (1.1) Biracial: 
Identifying as Latine 
+ something else  

Participants indicating 
they prefer Form A 
because they are 
Biracial so they would 
identify as Latine + 
another race anyways  

3 

 (1.2) Latine people 
can be of different 
races  

Participants indicating 
they prefer Form A 
because it treats Latine 
as an ethnicity and 
thus people who are 
Latino can belong to 
different races  

6 

(2) Race Form 
Preference  

  26 

 (2.1) Biracial: 
Identifying as Latine 
+ something else  

Participants indicating 
they prefer the Race 
Form because they are 
biracial  

5 

 (2.2) Confusion about 
race/ethnicity/heritag
e  

Participants indicate 
they are confused 
about race and 
ethnicity broadly as 
concepts. NOT as it 
relates to the forms, 
just generally  

5 

 (2.3) Not fitting into a 
racial category other 
than Latine  

Participants indicating 
they have 
confusion/difficulty 
filling out 
demographic forms 
because they do not 
know what racial 

13 
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category to select 
when Hispanic/Latino 
is not an option. This 
also includes 
participants having 
to/being forced to 
select race options that 
do not match their race  

 (2.4) White-ness & 
Latine identity  

Participants indicating 
they aren’t sure if they 
should select White on 
demographic forms 
because of the 
complexities that come 
with being identified 
as “White”. This can 
include references to 
looking White but not 
feeling White.  

8 

(3) No 
Preference  

  5 

 (3.1) Biracial:  
Identifying as Latine 
+ something else  

Participants indicating 
they have no 
preference for either 
form because they are 
biracial  

3 

(10) Other  Participants saying 
things that would not 
fall under any of the 
categories  

21 

Note. These frequencies correspond to the number of times each theme emerged 
during participants’ conversations with each other, not necessarily the number 
of participants who made each type of statement. This was done to capture the 
prevenance of each theme and the conversation surrounding it.   
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Table 9: Q2: Codebook and frequencies for the race or ethnicity specification 
question” “Is your Latine Identity a race or an ethnicity?” 

Category  Sub-Category  Description  Frequency 

(1) Ethnicity   Participants indicating they 
believe their Latine identity 
is an ethnicity  

18 

 (1.1) Ethnicity = 
culture  

Participants indicating that 
the believe their Latine 
identity is an ethnicity 
because ethnicity is tied to 
culture/heritage  

7 

 

 

(1.2) Race = how 
you look  

Participants indicating that 
Latine identity is an 
ethnicity because they don’t 
“look” Latine. Can also 
include that race is more 
about phenotype/skin-
color/how you “look”  

4 

 (1.3) Latine 
people are diverse  

Participants indicating that 
Latine is an ethnicity 
because Latine people are 
very diverse in how they 
look, what their race could 
be, and their countries of 
origin  

8 

(2) Both  Participants indicating they 
think their Latine identity is 
both a race and an ethnicity  

6 

 (2.1) Some 
people do look 
Latine 

Participants indicating that 
some Latinx people do look 
like they’re Latinx so it 
could have some elements 
of race  

3 

 (2.2) Don’t see 
themselves as a 
race that isn’t 
Latine  

Participants indicating they 
don’t identify with any 
racial category that is not 
Latinx  

3 
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(3) 
Racial/Ethnic 
Confusion  

 Participants indicating that 
they are confused about the 
differences between race 
and ethnicity, confused 
about race and ethnicity in 
general, or how they are 
supposed to answer 
questions about race and 
ethnicity. Can also include a 
person giving a confusing 
answer about race/ethnicity 
that reflects they may not 
have a good understanding 
of the topic  

8 

(4) Latine 
people are 
diverse  

 Participants indicating that 
Latinx people are very 
diverse in how they look, 
what their race could be, 
and their countries of origin, 
not necessarily directly 
answering whether their 
identity is a race or an 
ethnicity   

3 

(10) Other  Participants saying things 
that would not fall under 
any of the categories  

14 

Note. These frequencies correspond to the number of times each theme 
emerged during participants’ conversations with each other, not necessarily the 
number of participants who made each type of statement. This was done to 
capture the prevenance of each theme and the conversation surrounding it.   

 

3.3 Results  

3.3.1 Q1: Demographic Form Preference 

Thirty-three out of 52 (63.5%) participants explicitly indicated their preference 

for a demographic form that listed their Latine identity as a race (Figure 1B). Eleven 

(21.2%) participants indicated a preference for a demographic form that listed their 

Latine identity as an ethnicity (Figure 1A), and five (9.6%) participants verbally indicated 
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they did not have a preference between the two forms. Three participants (5.8%) did not 

give an answer. See Figure 8. This sample does demonstrate a substantial preference for 

the form that lists Latine identity as a race.  

 

Figure 8: Young-adults’ Form Preference 

3.3.1.2 Q1: Justifications for Preferring the Race Form 

Participants were most preferential of the form that listed their Latine identity as a 

race. Here, I report the most common justifications that emerged among participants who 

preferred this demographic form presentation. Importantly, reports reflect the number of 

times a specific theme emerged in conversation, not the specific number of participants 

who spoke about each theme. The two most prevalent themes that emerged surrounded 

participants’ inability to identify with a race that is not their Latine identity and their 

hesitancy to identify as White due to not feeling “White” under U.S. standards of racial 

classifications.  
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The most common justification participants gave for preferring the form that 

listed their Latine identity as a race was the absence of another racial category that felt 

self‑relevant (n = 13 out of 31 justifications). For example, one participant noted, “Yeah, 

I completely agree [Race Form preference]. I don't identify with any of these groups, but 

just with Latino.” Another participant said, “I like, don't like how [Ethnicity Form] kind 

of forces you to have to answer both questions and um, because I don't necessarily feel 

like I really align with any of the answers from the second portion.”  

The second most common justification for preferring the Race Form supports the 

Hypothesized Racialization Pathway in the Proposed Model of Latine Ethnic or Racial 

Identification. This justification for preferring the Race Form was participants’ 

participants’ difficulty with identifying as White (n = 8 out of 31 justifications). 

Specifically, participants indicate that they do not like Ethnicity Form because they do 

not like to racially identify as White. For example, one participant shared, “And so 

maybe White is [phenotypically] White, but I also like the conception of what I know that 

White is at least here in the U.S., maybe it's not what I think about myself” Another 

stated, “I feel like [the Ethnicity Form] when I was young, it really confused me because 

I don't identify as White, I would say personally. So, I found that very difficult when I 

first faced this.”  

The third most common justifications for preferring the Race Form were being 

Biracial and identifying as Latine and something else (n = 5 out of 31justifications) and 

participants’ confusion about the concepts of race and ethnicity more broadly (n = 5 out 

of 31 justifications). Specifically, Biracial participants indicated that they appreciate the 

ability to select two race options (Latine and another race). Additionally, participants who 
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were confused about race and ethnicity indicated that they prefer the demographic form 

that lists their identity as a race because they do not know the difference between race 

and ethnicity, so they prefer to have the category listed alongside other races.  

3.3.1.3 Q1: Justifications for Preferring the Ethnicity Form 

Qualitative results for participant’s justifications for preferring the Ethnicity Form 

presentation supported the Cultural Heritage Pathway of the Proposed Model of Latine 

Ethnic or Racial Identity. Specifically, the notion that Latine identity is an ethnicity 

because Latine people can be of different races, and what binds Latine people together is 

their cultural heritage.  

The most common justification participants gave for preferring the form that 

listed their Latine identity as an ethnicity was indicating that Latine people can be of 

different races. This justification was brought up six times. (out of 15 justifications) by 

participants who indicated a preference for the Ethnicity Form. These participants 

emphasized that Hispanic/Latine should not be considered a racial category because 

Latine people are very phenotypically diverse and can belong to different racial 

categories. For example, one participant stated, “Yeah, so for me, I feel like [the 

Ethnicity Form] is more correct. Because for someone that is Black, Asian, Native 

American, American Indian, like I feel like they would prefer this Form A.” Another 

participant stated, “Because you can be White and Latino, just as we just said, you can be 

Black and Latino. You can be Asian and Latino. You can be any race and still be Latino 

because that's not so much of a racial factor where it's like a phenotype or it's like a 

different circle thing, but it's more about where you're descended from or like where you 

were born, the culture you adhere to.” 
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Some, but not all Biracial participants also showed preference for the Ethnicity 

Form (n = 3 participants). Specifically, they referenced the fact that the Ethnicity Form 

allows them to ethnically identify as Hispanic/Latine and then racially identify as their 

other identity. For example, a Biracial Latine/Black person may prefer a form that allows 

them to ethnically identify as Latine and then racially identify as Black or African 

American. One participant stated, “Because I'm half black and half Honduran like [the 

Ethnicity Form] just feels more conducive of like my full identity.” 

3.3.1.4 Q1: Justifications for No Form Preference 

Five out of 52 participants stated they had no preference between the two forms. 

Of those five participants, three of them said they had no preference because they are 

Biracial, so they can easily fill out either form. One participant said, “Yeah. Um, for me, 

I, uh, wouldn't really have a preference just because as someone who's, like, biracial, I 

would have to pick, like, three of the boxes anyway.”  

3.3.2 Q2: Race or Ethnicity Specification 

When participants were asked whether their Latine identity is a race or an 

ethnicity, 18 (40.9%) out of 44 participants stated it was an ethnicity and six (13.6%) 

identified it as both. Eleven (25%) participants did not have a direct response to the 

question and instead referenced confusion about the difference between race and 

ethnicity more generally and cited that Latine people are very diverse, so the question is 

difficult to answer. No participants stated they viewed their Latine identity as exclusively 

a racial identity. 
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3.3.2.1 Q2: Latine Identity as an Ethnicity Justifications 

Participant’s justifications for saying their Latine identity is an ethnicity align 

with the Cultural Heritage Pathway of the Proposed Model of Latine Ethnic or Racial 

Identification. Specifically, many participants who said their Latine identity is an 

ethnicity cited that Latine people are phenotypically diverse and thus are unified through 

culture.  

The most common justification for stating that Latine identity is an ethnicity 

emphasized the intra‑group diversity of the Latine community (n = 8 justifications out of 

18), supporting the idea that Latine identity may reflect culture rather than phenotype. 

For example, one participant stated, “My only problem with that  is when people start 

thinking about Hispanic and Latino as a race, they start, like, kind of forgetting how 

diverse Latin America is in the way that, like, they'll look at someone that's, like, Afro-

Latino or, like, Asian and Latino and they're kind of just like, like, nullify their, identity 

and be like, oh, well, you don't look like a stereotypical Latino. And so, I think like, yeah, 

I just see it more as an ethnicity “. Similarly, another participant shared, “Like, it's not, 

like, Hispanics, I feel, like, can, like, come, like, like, a wide range of, like, colors in 

terms of race. Like, you can get someone that's, like, White, you can get someone that's, 

like, Afro-Latino or anything, you can get someone in between.” 

The second most common justification for participants who said their Latine 

identity is an ethnicity was referencing the idea that ethnicity as a concept is closely tied 

to culture (n = 7 justifications out of 18), and thus Latine culture must be an ethnicity. 

One participant said, “It is an ethnicity in terms of you have a cultural connection to it. It 

is a part of your identity culturally.” Another participant stated, “Usually, like, you're 
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ethnically defining, like, a lot of times it's like, what country you belong to, like, the 

values and that people have, like, the culture that comes along with it,” Lastly, of the 

participants who said Latine identity is an ethnicity, four of them said it cannot be 

considered a racial identity because race is associated with phenotype and how someone 

“looks” and some people don’t “look” Latine. One participant said, “I mean I don't really 

share that many physical characteristics with like my dad's side of the family. Like I'm 

both more White, I guess. So, for me, I guess it would be an ethnicity.” 

3.3.2.2 Q2: Latine Identity as Both a Race and an Ethnicity Justifications 

The few participants who said their Latine identity could be a race and an 

ethnicity were consistent with the Racialization Pathway of the Proposed Model of Latine 

Ethnic or Racial Identification. They emphasized that if their Latine identity is not a race, 

they do not know how to racially identify. Additionally, they cited that some people can 

“look” Latine and be racialized in that way.  

Six participants stated they believe their Latine identity could be both a race and 

an ethnicity. One of the most common justifications for this perspective is that some 

participants do not identify with a racial category except for “Hispanic/Latine” (n = 3 

justifications). Thus, if their race is not Hispanic/Latine, they do not know what their race 

is. One participant said, “I'm not. I honestly don't even know, because like in the race 

ones, as I said, like I don't see myself in any of them. So, it's just like, I guess 

Hispanic/Latino is a way to go because sometimes I fill out all of them because I don't 

even know what to put or I just leave it blank.” Another common justification was 

participants referencing the fact that although the Latine community is phenotypically 

diverse, some people do “look” Latine so it could potentially be a race as well as an 
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ethnicity (n = 3). For example, one participant said, “Just because I feel like we can't say 

that some people don't look Hispanic or Latino, like some people do. And, like, if you 

present that way to the world, then I feel like it's race. And there's some people that don't, 

which is why it's also ethnicity. Like, I would consider both.”  

3.3.2.3 Q2: Confusion Regarding Race and Ethnicity Terms and Phenotypic Diversity 

Eleven participants did not give a straightforward answer regarding whether their 

Latine identity is a race or an ethnicity. Of those 11, eight of them described being 

confused about the difference between race and ethnicity and the concepts more 

generally. This included saying things like “I don’t know what the difference is” and 

“none of it makes sense.” Three of the eleven participants once again referenced the fact 

that Latine people are very phenotypically diverse which adds confusion to the question 

of whether Latine identity is a race or an ethnicity, especially in the U.S. One participant 

expressed this by saying, “For me it's never a race mark because at least Brazilian people 

can look like anything. People who are 100% European in history, but they were born in 

Brazil, their entire family have been in Brazil for generations. We all identify as all 

Brazilian in the city. But races can differ a lot. When they come here to the U.S., there's 

this limbo of, you cannot be Brazilian, you're White, you're Asian, that's not possible.”  

3.3.3 Convergence of Q1 and Q2 

Although 63.5% of participants explicitly stated they preferred a demographic 

form that listed their Latine identity as a racial category (Q1), none described their 

identity exclusively as a race when asked directly (Q2). Instead, 40.9% of participants 

said they perceive their Latine identity to be an ethnicity. This mismatch indicates that 

contextuality, such as whether people are being asked to reflect on their identity within a 
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demographic form or conversation, may shape how Latine individuals categorize and 

express their identities. This underscores the fluid boundary between race and ethnicity in 

self‑identification. 

3.4 Discussion  

The majority of Latine young adults in this sample preferred a demographic form 

that listed their identity as a race. This finding is contrasting to Chapter 2, where Latine 

children and their parents did not show a strong preference for one demographic form 

presentation over another. Importantly, even though 63.5% of participants said they 

preferred a demographic form that listed Latine as a race, no participants said their Latine 

identity was solely a race, and only six out of 44 participants said their Latine identity 

was both a race and an ethnicity. Most participants stated their Latine identity was an 

ethnicity. These results demonstrate that the way people prefer to see their identity 

represented on demographic forms is not necessarily the same way a person 

conceptualizes their identity on a theoretical, internal level. This incongruency does not 

conclusively mean that one of these identities is the “true” conceptualization and the 

other is some fake or inauthentic presentation. It is likely that both identity 

conceptualizations represent distinct parts of the individual: with the demographic form 

likely representing how participants feel they fit within the fabric of U.S. society, while 

the internal representation may reflect how someone builds an personal understanding of 

their identity. These results illustrate how many Latine individuals actively navigate 

identity distinctions across contexts instead of reinforcing a “race or ethnicity” binary for 

their identity.  
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3.4.1 What Form Do You Prefer to Fill Out?  

Latine young adults in this sample prefer a demographic form that lists Latine as a 

race compared to a form that lists Latine as an ethnicity. As a reminder, the justifications 

referenced here reflect how often particular themes emerged in group dialogue, not the 

proportion of participants who endorsed a given view. When participants are justifying 

their preference for this race presentation, the most popular theme that emerges describes 

how participants have difficulty filling out demographic forms when they are not allowed 

to racially identify as Latine. Specifically, participants say they hesitate to identify as 

another race (White, Black, Asian, etc.) and wish to be able to racially identify as Latine 

since it is their most salient identity. Although Latine people in the U.S. have been told to 

racially identify as White on these forms for generations, participants reported they often 

do not wish to identify as White and would prefer to racially identify as Latine instead. 

Participants also report not racially identifying as White because they do not “feel” White 

as it is conceptualized in the U.S. (e.g., power/privilege; Frank et al., 2010; Golash-Boza 

& Darity, 2008). This disconnect and inability to identify as “White” on demographic 

forms is likely due to the racialization that Latine people experience in the U.S., which 

align with the Racialization Pathway of the Proposed Model of Latine Ethnic or Racial 

Identification.  

Participants who prefer the demographic form that lists Latine as an ethnicity 

primarily cited that Latine people can be of different races and thus the identity should be 

represented as an ethnicity on demographic forms. This argument that ethnic groups do 

not require phenotypical homogeneity reflects literature in sociology regarding how race 

is often an indicator of how someone “looks” while ethnicity is an indicator of where 



 

78 

someone is “from” (Bonilla-Silva, 1999). Participants in this sample indicated that Latine 

people can be of different races because Latine people are bound by culture and not 

physical appearance, mapping onto the Cultural Heritage Pathway of the Proposed Model 

of Latine Ethnic or Racial Identification.  

Our sample consisted of sixteen participants who identified as Biracial (i.e., they 

identified as Latine in addition to another identity such as White, Asian, or Black). These 

Biracial participants did not significantly prefer one demographic form presentation to 

another. Biracial participants who indicated support for the ethnicity form indicated that 

since they are Biracial, they can ethnically identify as Latine and racially identify as their 

other identity (e.g., Black, White, etc.). However, there were other Biracial participants 

who showed preference for the form that listed Latine as a race, indicating that being 

Biracial does not automatically mean someone will prefer an ethnicity form presentation. 

Finally, some Biracial participants indicated they did not have strong preference for 

either demographic form because their Biracial identity would be accurately represented 

on both forms.   

3.4.2 Is Your Latine Identity a Race or an Ethnicity?  

Although most participants preferred the demographic form that displayed Latine 

as a race, most of the sample indicated they felt their Latine identity was an ethnicity. 

This provides evidence for the idea that a Latine person’s perception of their identity may 

shift depending on the context (Roccas & Brewer, 2002). When people are asked to 

indicate their identity on demographic forms, the context of providing a rigid institutional 

categorization may shift people’s conceptualization of their identity to one that considers 

the social position that a person holds in society compared to the other identities 
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represented on the form. Additionally, it is possible for people to hold both a racial and 

ethnic representation of their identity at the same time (Roccas & Brewer, 2002), as six 

participants indicated they felt their Latine identity was both a race and an ethnicity. 

However, it is less popular than Latine people preferring a race presentation on 

demographic forms and then viewing their Latine identity as an ethnicity outside of the 

demographic form context.   

Participants who preferred the form that categorized their Latine identity as an 

ethnicity used justifications that supported the Cultural Heritage Pathway of the Proposed 

Model of Latine Ethnic or Racial Identification. Specifically, participants indicated that 

Latine identity is an ethnicity because ethnicity is tied to one’s cultural heritage and 

cultural practices. This justification supports the hypothesis that Latine people who 

emphasize culture as a facet of their identity may be more likely to view their identity as 

an ethnicity. Other justifications for the ethnicity form preference surrounded notions that 

Latine people are very phenotypically diverse, and thus the identity must be an ethnicity. 

This emphasis on phenotypic diversity and culture as a unifying factor of a group was 

hypothesized given previous work on the diversity that exists in Latin America creating 

unique psychological consequences to promote ingroup unity (Kitayama et al., 2022; 

Niedenthal et al., 2019).  

Lastly, eight participants demonstrated general confusion when asked whether 

their Latine identity is a race or an ethnicity, meaning these constructs may not be 

entirely clear to all individuals. These participants were all young adults who were 

enrolled in college or had already graduated from college. Thus, a college education may 

facilitate an environment where an individual is prompted to reflect deeper on their 
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understanding of their identities (Stephen et al., 1992), but it does not guarantee that a 

person will have developed a confident understanding of these complex topics. This 

confusion surrounding the constructs of race and ethnicity likely reflects ambiguity in 

U.S. racial ethnic classification systems rather than a lack of identity development or 

reflection on the part of the individual.  

3.4.3 Limitations  

This work provides us with an in-depth analysis of Latine identity 

conceptualization across two contexts: how Latine is categorized on demographic forms 

and how people conceptualize their Latine identities internally. However, there are some 

important limitations to this work. The participants are a sample of students who attend 

one university and that cultural context limits the generalizability of these results outside 

of the college setting. However, it is possible that Latine young adults who attend or have 

attended college have similar perspectives to those described in this study. Although we 

requested participants provide us with information regarding their heritage culture (i.e., 

Mexico, Colombia, Peru, etc.) not all participants elected to disclose the information, 

limiting our ability to examine across-country differences in identity conceptualizations.  

Based on the results from this study, we can infer that when we ask participants 

which demographic forms they prefer to fill out (i.e., race or ethnicity presentation), we 

are likely not learning whether they see their Latine identity as a race or an ethnicity. 

Thus, future work should be clear to not converge these two distinct questions. 

Nonetheless, it is important to continue to explore Latine people’s attitudes towards 

demographic forms, as they can be imperative to population reporting and different 

presentations of demographic forms have been found to induce identity threat (Straka et 
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al., 2025). Therefore, future research should investigate Latine people’s explicit 

inclusivity feelings surrounding these demographic form presentations to reduce identity 

threat across situations where these demographic forms are present (e.g., schools, 

workplaces, etc.).  
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4. Mexican and Cuban Americans’ Perceptions of Latine Identity on Demographic 
Forms   

4.1 Introduction  

The Latine community is diverse in their countries of origin, generation status, 

skin-tone, and experiences with discrimination, which results in a group of people with 

unique lived experiences (Quintana & Scull, 2009). These experiences likely impact 

whether Latine people primarily see their identity as a race or an ethnicity. For example, 

a third-generation, darker-skinned Mexican American person with relatively low 

connection to their cultural roots likely conceptualizes their identity differently than a 

first-generation, lighter-skinned Cuban American who has a very strong connection to 

their Latine heritage. This chapter aims to isolate some of the diversity that exists within 

the Latine community by thoughtfully exploring country of origin differences among 

U.S. Latine Americans. Although chapters 2 and 3 were able to give good insight into 

how Latine people conceptualize their identities both on demographic forms and whether 

they believe their Latine identity is a race or an ethnicity, they were unable to compare 

these identity conceptualizations between Latin American heritage cultures. I hypothesize 

it is likely that Latin American heritage cultures (i.e., Mexican Americans and Cuban 

Americans) have distinct preferences for how they prefer to see their identities presented 

on demographic forms due to differences in how each group has been treated in the U.S. 

within the last 100 years. This chapter also aims to go beyond examining preferences 

between two demographic forms and explores people’s perceptions of the inclusivity of 

demographic forms. People’s perceptions of the inclusivity of demographic forms can be 

impactful, as demographic forms have been shown to be powerful identity primes that 
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can negatively influence people’s sense of belonging (Mello et al., 2012; Straka et al., 

2025).  

4.1.1 Demographic Forms as Identity Primes  

Chapter 3 demonstrated that Latine people’s preferences for whether Latine is 

presented as a race or an ethnicity on demographic forms is not necessarily wholly 

reflective of whether someone perceives their Latine identity to be a race or an ethnicity. 

When asked directly in Chapter 3, all participants stated their Latine identity was an 

ethnicity, however a large majority of participants said they preferred the demographic 

form that listed Latine as a race instead of as an ethnicity. In the current chapter, we treat 

identity conceptualizations (e.g., whether someone perceives their Latine identity to be a 

race or an ethnicity) and form preferences (e.g., whether someone prefers a demographic 

form that lists Latine as a race or an ethnicity) as related but separate outcomes. This is 

because demographic forms highlight identity within the context of the U.S. society, 

which may lead to distinct different preferences for how Latine people fit into the U.S. 

racial/ethnic landscape compared to and alongside other groups.   

Although there seems to be some incongruency between how someone prefers to 

see their identity presented on a form versus how someone perceives their identity when 

asked directly (i.e., is your Latine identity a race or an ethnicity?), demographic forms are 

still meaningful and impactful representations of one’s identity. Chapters 2 and 3 show 

support for this claim, with open-ended explanations from children and young adults 

indicating feelings of discomfort and frustration when demographic forms do not allow 

people to identify in a way that feels authentic to their identity and lived experience. 

Specifically, both children and young adults noted feelings of exclusion when they saw 
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demographic forms that did not allow them to racially identify as Hispanic/Latine and 

instead required them to racially identify as White, Black/African American, Asian, 

Native American/Alaskan Native. Previous research has demonstrated these types of 

demographic forms that do not allow Latine people to racially identify as Latine can be 

forms of institutional exclusion, lead to decreased feelings of belonging and meaningful 

existence as well as lower self-esteem in Latine individuals (Straka et al., 2025). 

Demographic forms have been shown to be powerful primes for one’s identity 

(Mello et al., 2012; Shih et al., 1999; Straka et al., 2025). Forms and questionnaires that 

remind someone of an identity, even implicitly, can influence a person’s performance on 

subsequent tasks. This is because subtly activating a person’s identity with demographic 

forms can elicit threats to their belonging depending on how and when the form is 

presented. For example, Mello and colleagues (2012) gave Black, Latine, and White 

adolescents at a predominately White high school in the Midwest a demographic form 

that asked them to report their race, ethnicity, and socioeconomic status. Half of the 

participants received this demographic form before a scale assessing school belonging 

and the other half received it after filling out the belongingness scale (Mello et al., 2012). 

The Black and Latine students who filled out a demographic form before the 

belongingness scale reported lower belonging than those who filled out the demographic 

form at the end. Bringing conscious awareness to one’s racial and ethnic identity before 

having students reflect on school belongingness at a predominately White high school 

was enough to lower belongingness scores for Black and Latine students (Mello et al., 

2012). Therefore, there is strong evidence to suggest that how demographic forms are 

presented can influence Latine people’s sense of belonging (Straka et al., 2025) and 
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priming a racial ethnic identity can influence Latine people’s domain-specific sense of 

belonging (Mello et al., 2012). Here, I aim to explore Latine people’s perceptions of the 

inclusivity of different demographic form presentations to better understand how 

different demographic forms can influence feelings of belonging.  

4.1.2 Within-Latine Country Diversity: Mexican Americans & Cuban Americans   

Although Latine people in general have been consistently perceived as “foreign” 

in the U.S. (Sue et al., 2007), Mexican and Cuban Americans are two Latine groups that 

have distinct histories within the U.S. racial ethnic landscape that could influence how 

they conceptualize their identities. Mexican Americans’ presence in the U.S. has been 

longstanding since the middle of the 17th century (Treaty of Guadalupe Hidalgo, 1848), 

with Mexicans continuing to be the largest Latin American immigrant group in the U.S. 

(Haner & Lopez, 2023). The U.S. government has facilitated the migration of Mexican 

people to the U.S. as laborers through programs such as Braceros, NAFTA, and the 

Border Industrialization Program (Roman, 2005), meaning many Mexican immigrants to 

the U.S. in the 20th century were working in agriculture, mining, and building railroads. 

Discrimination against Mexican people in the U.S. has also been historic and 

longstanding. Anti-Mexican mob riots in the early 20th century killed an estimated 1,000 

people of Mexican descent in California. Further, the U.S. deported up to 2 million 

people of Mexican descent from the U.S. between 1920 and 1930; it is estimated that up 

to 60% of those deported were American citizens (Blakemore, 2025).  Thus, the 

discrimination and racialization of Mexican Americans historically in the U.S. may lead 

to a preference for a demographic form that lists Latine as a race.  
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Culturally, sociologists have theorized that Mexican Americans may form a 

connection to their ethnic identity that is unique compared to other Latine groups. This 

may be due to immigrant replenishment (Jiménez, 2008), where the sustained and 

consistent migration of Mexican people to the U.S. allows Mexican Americans of later 

generations to maintain strong connections to their ethnic identities. Moreover, Mexican 

immigrants to the U.S. are distinct from other Latin American immigrants because 

Mexican immigrants to the U.S. are much larger in magnitude and have a closer 

proximity to the sending country compared to other groups (Jiménez, 2008). This can 

facilitate a potentially unique, continued maintenance of strong ethnic identity and racial 

ethnic pride for Mexican Americans. Mexican cultural enclaves have been established in 

urban locations across the U.S., like in California (Los Angeles, San Diego), Texas (El 

Paso, Houston, San Antonio, Rio Grande Valley) and Illinois (Chicago). Thus, Mexican 

Americans with strong connections to their cultural heritage may still strongly view their 

identity as an ethnicity.  

Large waves of Cuban immigrants came to the U.S. in the middle of the 1900s 

during the Cold War. The U.S. government implemented the Cuban Adjustment Act of 

1966 where any Cuban person who left Cuba and arrived to U.S. social (legally or 

illegally) was eligible for a direct and swift path to U.S. legal permanent residency 

(Abraham, 2015), which is a privilege that was not afforded to other Latine groups at that 

time (Wei & Batalova, 2023). Many of these Cuban migrants were wealthy, educated, 

and had support from the American community; programs were established by American 

banks that provided Cuban people with starter loans to start small businesses (PBS, 

2005). This historic disparity in migrant support (i.e., Mexicans treated as laborers while 
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Cubans were treated like entrepreneurs) may have contributed to distinct identity 

perceptions due to racialization and discrimination within U.S. society.  

Although Cuban Americans may have had a socioeconomic and often legal 

advantage within the U.S., it is important to acknowledge that Cuban Americans also 

experience discrimination in the U.S. In the 1980s Miami passed city-wide anti-bilingual 

ordinances that prohibited Spanish to be spoken in public places. Cuban Americans 

responded with a massive naturalization effort and by building their political base (Rothe 

& Pumariega, 2008). Afro-Cubans (who present with phenotypically African features) 

experienced and continue to experience the most discrimination among the Cuban 

American community because discrimination against their identities is often 

intersectional, with Afro-Cubans fighting discrimination against being Cuban and also 

“looking” Black in the U.S. (Rothe & Pumariega, 2008). These disadvantages for people 

with darker skin-tones extend beyond Cuban Americans, with Mexican Americans with 

dark skin also reporting lower occupational prestige compared to those with lighter skin 

(Espino & Franz, 2002). Thus, Mexican Americans and Cuban Americans with darker 

skin-tones may prefer a demographic form that lists Latine as a race, especially if having 

a darker skin-tone is related to having more experiences with discrimination.  

Moreover, people who came to the U.S. during the Castro regime consider 

themselves exiles, not immigrants (Garcia, 1996). This may be an important distinction 

psychologically, as immigrants typically choose to leave their homeland (although 

usually driven by factors such as poverty, violence, corruption, etc.) whereas exiles 

typically leave their country of origin by force. This label of “exiles” perhaps emphasizes 

the ethnic and cultural identity of Cuban Americans, necessitating cultural maintenance 



 

88 

in the U.S. to highlight that they never intended to live permanently in the U.S. It was 

originally thought that some Cuban exiles would be allowed to return to Cuba after the 

anticipated fall of communism (Perez-Firmat, 1997). Thus, many Cubans in Miami 

during the 1960s placed a heavy emphasis on cultural socialization, ethnic pride, and 

ethnic identity (Garcia, 1996). Their children were enrolled in afterschool programs (las 

escuelitas Cubanas) focused on maintaining Cuban culture, actively trying to minimize 

assimilation. This focus on cultural maintenance facilitated the creation of Miami as an 

ethnic enclave of Cuban culture, and could influence Cuban Americans’ levels of ethnic 

identity, racial ethnic pride, acculturation and how Cubans relate to identity 

conceptualizations on demographic forms even outside of Cuban ethnic enclaves. Thus, 

Cuban Americans with strong ties to their cultural heritage may prefer a demographic 

form that maintains the assertion that Latine identity is an ethnicity.  

These histories and how groups continue to be treated today may influence 

identity conceptualizations. For example, Both Mexican and Cuban Americans have been 

known to hold psychological tendencies related to Latine cultural values such as familism 

(emphasizing warm, close supportive family relationships and prioritizing family over 

self; Campos et al., 2014; Sabogal et al., 1987) and simpatia (preferring and creating 

warm and emotionally positive social interactions; Acevedo et al., 2020; Merz et al., 

2016). However, these groups’ distinct histories and cultural ecologies in the U.S. and 

may create unique ethnic identity perceptions. Cuban Americans have been shown to 

racially identify as “White” on demographic forms more often than Mexican Americans 

and other origin groups such as Dominican Americans (Frank et al., 2010). However, 

those who racially identify as “White” on demographic forms are not always 



 

89 

phenotypically light-skinned. Scholars argue that those who choose to indicate they are 

“White” on demographic forms may be attempting to expand the boundary of 

“Whiteness”, recognizing the advantage of adopting White as a racial designation (Frank 

et al., 2010). Latine people may also prefer to racially identify as “White” in order to 

assert their identity as Americans, following the association between White and 

American in U.S. society (Devos & Banaji, 2005). Thus, as per the Proposed Model of 

Latine Ethnic or Racial Identification, Mexicans and Cuban Americans with higher levels 

of American Acculturation (i.e., connectedness to American society and American 

values) may prefer the demographic form that lists Latine as an ethnicity so they can 

racially identify as White and assert this “American” identity.  

4.1.3 The Current Study  

Mexican Americans and Cuban Americans are two Latine groups that have had 

distinct origins to the U.S. that have been historically privileged (e.g., granted expedited 

access to citizenship in the case of Cuban Americans) or not privileged (e.g., largely low-

SES laborers in the case of Mexican Americans). Here, my first aim is to disaggregate the 

Latine population by examining how Mexican Americans and Cuban Americans prefer to 

see their identities represented on demographic forms. Second, I will explore what 

sociodemographic factors (e.g., skin-tone, ethnic identity, generation status, etc.) predict 

preference for one demographic form presentation over another. Third. I will examine 

which demographic form is viewed as more inclusive, one that lists Latine as an ethnicity 

or one that lists Latine as a race. Fourth, I will explore what sociodemographic factors 

may predict viewing a demographic form as more inclusive. As per the Proposed Model 

of Latine Ethnic or Racial Identification, I predict that variables corresponding to the 
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Racialization Pathway such as darker skin-tone and greater experiences with 

discrimination may lead to a preference for the form that lists Latine as a race, including 

viewing this form as more inclusive. On the other hand, I predict variables corresponding 

to the Cultural Heritage Pathway such as having greater ethnic identity, racial ethnic 

pride, higher Hispanic acculturation, and higher American acculturation may lead to a 

preference for the form that lists Latine as an ethnicity, including viewing this form as 

more inclusive.  

4.2 Method  

4.2.1 Participants  

The data for this project was collected as part of a larger study on Latine voting 

behaviors in the 2024 Presidential Election (Muñoz et al., 2026). Using G*Power for a 

linear multiple regression (as the nearest proxy for a logistic regression) with an effect 

size f 2 of .1 with an alpha of .05 at 80% power with 15 predictors (the largest pre-

registered model for the voting behavior project), I determined a total sample size of 201 

(approximately 100 per group) was needed. To ensure high power, account of missing 

data, and because the power analysis was not specific to a logistic regression, we aimed 

to recruit 350 participants (175 per group). This sample size is still appropriate for use in 

the current study since our logistic regressions in this sample are not as large, with 7 

predictors in the largest model.  

Participants were recruited on CloudResearch to participate in a research study. 

They were screened to identify as either Mexican American or Cuban American and had 

to be U.S. citizens (either natural-born citizens or naturalized citizens). After excluding 

participants who did not meet the pre-screening criteria, failed an attention check asking 



 

91 

them to select a specific number on a scale, and/or did not complete the whole survey (n 

= 96), our final sample consisted of 362 Mexican and Cuban Americans. The Mexican 

American group included 186 participants (75 female, 104 male, 5 non-binary, 1 

genderfluid, 1 transgender) 18- to 65-years-old (M = 35.81, SD = 10.29). The three U.S. 

states Mexican American participants reported being from most often were California (n 

= 49), Texas (n = 47), and Illinois (n = 14). The Cuban American group included 176 

participants (94 female, 77 male, 4 non-binary, 1 genderfluid) 18- to 78-years-old (M = 

41.99, SD = 15.96). The three U.S. states Cuban American participants reported being 

from most often were Florida (n = 79), New York (n = 15), and Texas (n = 12). See Table 

10 for participant education, income, and generational status. All data was collected 

between January 15, 2025, and February 7, 2025. There were no specific bot-checks 

implemented in this study, but CloudResearch implements site-wide bot-checks such as 

participant vetting via government ID and selfie matching at account creation and 

continuous monitoring for suspicious activity.  
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Table 10: Participant demographic information 

  Mexican 
Americans 

Cuban 
Americans 

Citizenship  Natural Born  166 (89%) 122 (69%) 

 Naturalized  20 (11%) 54 (31%) 

Highest Level 
of Education  

Never attended college 34 (18%) 28 (16%) 

 Attended college but 
received no degree 

45 (24%) 47 (27%) 

 Associates degree (AA or 
AS) 

28 (15%) 34 (19%) 

 Bachelor’s degree (BA or 
BS) 

67 (36%) 50 (28%) 

 An advanced degree after a 
bachelor’s degree (such as 
JD, MA, MBA, MD, PhD) 

12 (7%) 17 (10%) 

Income in 
2023 

Under $30,000 26 (14%) 42 (24%) 

 $30,000 - $49,000 36 (20%) 35 (20%) 

 $50,000 - $99,999 75 (40%) 68 (39%) 

 $100,000 - $199,999 45 (24%) 25 (14%) 

 $200,000 or more  4 (2%) 6 (3%) 

U.S. 
Generational 
status a  

1st generation American  13 (7%) 41 (23%) 

 1.5 generation American 7 (4%) 13 (7%) 

 2nd generation American   79 (43%) 82 (47%) 

 3rd generation American  49 (26%) 29 (17%) 

 4th generation American + 38 (20%) 11 (6%) 

Note: aA 1st generation American immigrated to the U.S. at or before age 
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12, a 1.5 generation American immigrated to the U.S. after age 12, a 2nd 
generation American is a U.S. citizen born in the U.S. with at least one 
immigrant parent, a 3rd generation American is a U.S. citizen born in the 
U.S. with at least one immigrant grandparent, and a 4th generation 
American + is U.S. citizen born in the U.S. with at least one immigrant 
great-grandparent. 
Percentages represent the percent of participants within each ethnic group 
(Mexican American / Cuban American) that correspond to each cell.  

4.2.2 Procedure  

Participants first consented to participate in the study and then completed the 

following measures in a randomized order with the demographic questions always 

presented at the end. The study also asked questions regarding participants’ voting 

behaviors and attitudes towards the 2024 Presidential Election and other measures 

surrounding Authoritarianism, Traditionalism, and Conservatism (Duckitt et al., 2010) as 

well as Machismo (Arciniega et al., 2008), Marianismo (Castillo et al., 2010), and 

Religiosity (Huber & Huber, 2012). Those findings are the focus of another paper 

(Muñoz et al., 2026) and are thus not reported here. The measures related to demographic 

form preference and inclusivity are analyzed and presented here for the first time.  

4.2.3 Materials  

4.2.3.1 Demographic Form Preferences 

Participants were asked for their preference between a demographic form that lists 

their Hispanic/Latino identity as an ethnicity and another that lists it as a race option (see 

Figure 1 in Study 1). Participants saw the two forms side-by-side (counterbalanced) and 

were asked to select which one of the two forms they prefer.  

After selecting a preferred form, participants were asked to answer questions 

regarding their opinions about both Form A and Form B (counterbalanced). They were 

shown each form individually and answered 5 questions about the inclusivity of each 
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demographic form (e.g., “this form is inclusive, this form includes the whole me, this 

form allows everyone to accurately describe their identity”) using a 7-point scale (1 = 

strongly agree, 7 = strongly disagree).  

4.2.3.2 Ethnic Identity 

Participants completed an Ethnic Identity Scale adapted from Kwan (2000). The 

scale was adapted by changing the reference category for each item from “Chinese” to 

“Mexican” or “Cuban” depending on the ethnic identity of the participant. The 24-item 

scale asked participants to indicate their agreement with statements such as “Friends I see 

socially are [Mexican] / [Cuban]” and “I would like my closest friends who are not 

relatives in the U.S. to be mostly [Mexican] / [Cuban]” on a 6-point scale (1 = disagree 

strongly, 6 = agree strongly). Reliabilities were adequate for both Mexican Americans 

(⍵t = .95) and Cuban Americans (⍵t = .96).  

4.2.3.3 Racial Ethnic Pride 

Participants completed a 4-item Racial Ethnic Pride Scale (Berkel et al., 2010; 

Knight et al., 2010) adapted to reflect participants’ own ethnic group. They indicated 

their agreement to statements such as “You have a lot of pride in being [Mexican] / 

[Cuban]” and “You feel good about your [Mexican] / [Cuban] background” on a 5-point 

scale (1 = not at all true, 5 = very true). Reliabilities were adequate for both Mexican 

Americans (⍵t  = .93) and Cuban Americans (⍵t = .86).  

4.2.3.4 Hispanic and American Acculturation Index 

Participants completed a 21-item Hispanic Acculturation Index (Archuleta, 2012) 

which included Hispanic Acculturation Items and American Items. The Hispanic Items 

asked participants to indicate their agreements with statements such as “I want my 
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children to celebrate Hispanic holidays” on an 11-point scale (0 = strongly disagree, 10 

= strongly agree). Reliabilities were adequate for both Mexican Americans (⍵t = .94) 

and Cuban Americans (⍵t = .92). The American Acculturation Index asked participants 

to indicate their agreements with statements such as “I want my children to have 

American values” on an 11-point scale (0 = strongly disagree, 10 = strongly agree). 

Reliabilities were adequate for both Mexican Americans (⍵t = .92) and Cuban Americans 

(⍵t = .92).  

4.2.3.5 Skin-tone 

Participants were shown a color palette with 17 skin-tone shades and asked to 

select the color they believe looks the most like their skin-tone (Figure 5). Then, they 

were asked to select the color they believe looks the most like how society sees their 

skin-tone. This distinction between participants’ perceptions of their own skin-tone and 

how they believe society sees their skin was implemented to examine whether there 

would be differences between this internal perception and a person’s evaluation of how 

the world sees them.  

4.2.3.6 Perceived Daily Discrimination 

Participants used the Perceived Daily Discrimination Scale (Williams et al., 1997) 

to indicate how many times in their lives they have been discriminated against because 

they are Latino across 8 situations (e.g., you are treated with less respect than other 

people, people act as if you are not smart). They indicated their agreement on a 5-point 

scale (1 = never, 3 = sometimes, 5 very often). Reliabilities were adequate for both 

Mexican Americans (⍵t = .96) and Cuban Americans (⍵t = .95).  
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4.2.3.7 Demographic Questions 

Participants answered questions about their income in 2023, education, age, how 

many years they have lived in the U.S., their generational status, their country of birth, 

zip code, military service, and religion.  

4.3 Results  

 To determine whether Mexican and Cuban Americans differed significantly 

among any of the measured dimensions, t-tests were conducted. As seen in Table 11, 

Mexican Americans and Cuban Americans did not differ significantly across any of the 

scales measured. Cuban Americans did report significantly higher income that Mexican 

Americans did, F(1, 353) = 6.41, p < .01. However, level of education did not differ 

significantly across the two groups, F(1, 353) = .002, p = .97.  

Table 11: Means, standard deviations, and pairwise comparisons of measures 
between Mexican Americans and Cuban Americans 

Variable  Mexican Americans  
M (SD) 

Cuban Americans 
M (SD)  

Ethnic Identity  3.47a (0.96) 3.41a (1.04) 

Racial Ethnic Pride 4.00a (0.97) 4.13a (0.77) 

Hispanic Acculturation 
Scale  

5.84a (2.21) 6.23a (2.10) 

American Acculturation  5.77a (1.90) 6.10a (1.90) 

Self Skin-tone 5.48a (3.03) 5.60a (4.00) 

Society Skin-tone 6.57a (3.93) 6.17a (4.43) 

Perceived Discrimination  2.13a (0.95) 2.27a (1.00) 

Note: Means in the same row with different superscripts differ at p < .05. 
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4.3.1 Demographic Form Preference & Inclusivity 

To determine whether there were differences between Mexican and Cuban 

Americans in their preference for a demographic form that listed their identity as a race 

and one that listed it as an ethnicity, two binary logistic regressions were conducted. The 

first binary logistic regression included Country of Origin (Mexico = 1, Cuba = 0) as the 

independent variable and Form Type (i.e., Ethnicity presentation or Race presentation) as 

the dependent variable. The second binary logistic regression included Country of Origin 

(Cuba = 1, Mexico = 0) as the independent variable and Form Type as the dependent 

variable. Results indicated that Mexican Americans were more likely to prefer a 

demographic form that listed Latine as a race (OR = 2.31, 95% CI = [1.51, 3.54]) and 

Cuban Americans were more likely to prefer a demographic form that listed Latine as an 

ethnicity (OR = .43, 95% CI = [0.28, 0.66]). See Figure 9.  

 

Figure 9: Mexican Americans and Cuban Americans’ demographic form 
preferences 
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Do Mexican Americans and Cuban Americans differ in their perceptions of the 

inclusivity of each form presentation? A multivariate ANOVA was conducted with 

Country of Origin as the independent variable and inclusivity perceptions of the ethnicity 

and race form presentations as the dependent variables. Results indicated that Cuban 

Americans rated the ethnicity form as significantly more inclusive than Mexican 

Americans did, F(1, 353) = 16.54, p < .001, hp2 = 0.5, but there is no difference between 

Mexican Americans and Cuban Americans in the inclusivity of the race form 

presentation, F(1, 353) = 2.59, p = .11, hp2 = .01. See Table 12 for means.  

Table 12: Means, standard deviations, and pairwise comparisons of form inclusivity 
between Mexican Americans and Cuban Americans 

Inclusivity Ratings Mexican Americans 
M (SD)  

Cuban Americans 
M (SD) 

Ethnicity Form 4.26a (1.68) 4.94b (1.45) 
Race Form  4.86a (1.50) 4.61a (1.50) 
Note. Means in the same row with different superscripts differ at p < .001  

 

4.3.2 Predictors of Form Preference  

4.3.2.1 Racialization Pathway Predictors 

Does a participant’s perception of how they see their skin, how society sees their 

skin, and their experiences with discrimination predict form preference? A binary logistic 

regression was conducted with the dependent variable of Form Type and the independent 

variables of Country of Origin, Self Skin-tone, Society Skin-tone, and Perceived 

Discrimination to determine whether these factors influenced participants’ identity 

presentation preference. Results indicated that Cuban Americans were less likely to 

prefer a demographic form that listed their identity as a race (OR = 0.44, CI 95% [0.29, 



 

99 

.68]). No other predictors achieved statistical significance (Table 13). Importantly, across 

the whole sample, participants who reported darker skin-tones also reported having 

experienced greater discrimination. This was true in both evaluation of one’s own skin-

tone (Self Skin-tone; r(353) = .26, p < .001) and how one perceives society views their 

skin-tone (Society Skin-tone; r(353) = 33, p < .001).  

Table 13: Racialization Pathway model predicting form choice 

 OR S.E. Lower CI Upper CI 

Race Form (1) vs. Ethnicity Form (0) 

Country of Origin 
(Cuban = 1, Mexican = 0) .44 .22 .29 .68 
Self Skin-tone .92 .05 0.82 1.02 

Society Skin-tone 1.07 .07 0.97 1.17 
Perceived Discrimination  1.06 .12 0.84 1.34 

 

4.3.2.2 Cultural Heritage Pathway Predictors  

Does a participant’s level of ethnic identity strength, racial/ethnic pride, Hispanic 

acculturation, American acculturation, the years they have lived in the U.S. or their 

generation status predict form preference? A binary logistic regression was conducted 

with the dependent variable of Form Type and the independent variables of Country of 

Origin, Ethnic Identity, Racial Ethnic Pride, Hispanic Acculturation, American 

Acculturation, Years in U.S., and Generation Status to determine whether these facets of 

the cultural heritage pathway influenced participants’ identity presentation preference. 

Results indicated that Cuban American Participants were less likely to say they preferred 

a form that listed their identity as a race (OR = 0.40, CI 95% [0.25, 0.63]). Additionally, 

participants with higher levels of American Acculturation were less likely to prefer the 



 

100 

form that listed their identity as a race (OR = 0.89, CI 95% [0.79, 0.99]). No other 

predictors achieved statistical significance (Table 14).  

Table 14: Cultural Heritage Pathway model predicting form choice 

 OR S.E. Lower CI Upper CI 

Race Form (1) vs. Ethnicity Form (0) 

Country of Origin  
(Cuban = 1, Mexican = 0)  .40 .24 .25 .63 
Ethnic Identity Strength .71 .16 .78 1.45 

Racial/Ethnic Pride .77 .14 .73 1.27 
Hispanic Acculturation  .93 .08 .80 1.08 

American Acculturation .88 .06 .78 .98 
Years in U.S. 1.06 .25 .65 1.72 

Generation Status .98 .12 .77 1.25 

 

4.3.3 Form Inclusivity Predictors  

4.3.3.1 Racialization Pathway Predictors  

To explore whether Racialization Pathway factors could influence participants’ 

perceptions of ethnicity and race form inclusivity, two linear regressions were conducted. 

First, a regression was conducted with the dependent variable of Ethnicity Form 

Inclusivity and the independent variables of Self Skin-tone, Society Skin-tone, and 

Perceived Discrimination. The model did not achieve statistical significance, R2 adj = .01, 

p = .12; Table 15). 
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Table 15: Racialization Pathway regression coefficients for predicting inclusivity of 
the Ethnicity Form presentation 

Variable  B 95% CI t p 

Self Skin-tone .03 [-0.05, 0.11] .79 .43 

Society Skin-tone -.05 [-0.12, 0.02] -1.42 .16 

Perceived Discrimination -.12 [-0.31, 0.06] -1.33 .18 

Note: R2 adj = .01 (N = 353, p = .12) 

 

Another regression was conducted with the dependent variable of Race Form 

Inclusivity and the independent variables of Self Skin-tone, Society Skin-tone, and 

Perceived Discrimination. The model did not achieve statistical significance, R2 adj = .01, 

p = .46; Table 16).   

Table 16: Racialization Pathway regression coefficients for predicting inclusivity of 
the Race Form presentation 

Variable  B 95% CI t p 

Self Skin-tone -.001 [-0.08, 0.07] -.03 .97 

Society Skin-tone .02 [-0.04, 0.09] .71 .48 

Perceived Discrimination -.13 [-0.30, 0.04] -1.46 .14 

Note: R2 adj = .01 (N = 353, p = .46) 

 

4.3.3.2 Cultural Heritage Pathway Predictors  

To explore whether Cultural Heritage Pathway factors could influence 

participants’ perceptions of ethnicity and race form inclusivity, two linear regressions 

were conducted. First, a regression was conducted with the dependent variable of 

Ethnicity Form Inclusivity and the independent variables of Ethnic Identity, Racial Ethnic 
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Pride, Hispanic Acculturation, American Acculturation, and Years in U.S., and 

Generation Status. The model did achieve statistical significance, R2 adj = .01, p < .001; 

(Table 17) and Ethnic Identity and American Acculturation predicted the ethnicity form 

being perceived as more inclusive.  

Table 17: Cultural Heritage Pathway regression coefficients for predicting 
inclusivity of the Ethnicity Form presentation 

Variable  B 95% CI t p 

Ethnic Identity .25 [0.10, 0.50] 2.05 .04 

Racial/Ethnic Pride .04 [-0.17, 0.25] .37 .71 

Hispanic Acculturation -.05 [-0.16, .07] -.82 .41 

American Acculturation .28 [0.19, -0.36] 6.36 < .001 

Years in U.S. .04 [-0.39, 0.41] .23 .82 

Generation Status -.04 [-0.22, 0.14] -.46 .65 

Note: R2 adj = .01 (N = 353, p < .001) 

 

Another regression was conducted with the dependent variable of Race Form 

Inclusivity and the independent variables of Ethnic Identity, Racial Ethnic Pride, and 

Hispanic Acculturation. The model did not achieve statistical significance R2adj = .01, p 

= .11 so I do not interpret the significance of the individual predictors (Table 18).   
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Table 18: Cultural Heritage Pathway regression coefficients for predicting 
inclusivity of the Race Form presentation 

Variable  B 95% CI t p 

Ethnic Identity .10 [-0.12, 0.34] .83 .41 

Racial/Ethnic Pride -.05 [-0.25, 0.16] -.42 .67 

Hispanic Acculturation -.003 [-0.12, .11] -.06 .95 

American Acculturation .10 [0.02, 0.18] 2.35 .02 

Years in U.S. -.33 [-0.70. 0.03] -1.79 .08 

Generation Status -.07 [-0.24, 0.11] -.71 .48 

Note: R2 adj = .01 (N = 353, p < .001) 

 

4.3.2 Exploratory Geographical Predictors of Form Preference  

 All participants were asked to report their zip code. Using data.census.gov I was 

able to determine the total population per each participant zip code as well as the total 

amount of Latine people and White people living in the zip code. With this information, I 

calculated the percentage of Latine people and the percentage of White people living in 

each zip code. Mexican Americans and Cuban Americans did not live in significantly 

Whiter, t(353) = .92, p = .34, or more Latine, t(353) = .78, p = .44, zip codes.  

 To determine whether the percentage of Latine or White people living in 

participant zip codes predicted demographic form preference, a binary logistic regression 

was conducted. The model included the dependent variable of Form Type and the 

intendent variables of Percent Latine and Percent White. Results indicated that the 

percentage of Latine people living in a participant’s zip code (OR = 1.00, CI 95% [0.99, 

1.02]) and the percentage of White people living in a participant’s zip code (OR = 1.00, 

CI 95% [0.995, 1.01]) did not significantly predict demographic form preference.  
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4.4 Discussion 

Our sample of Mexican Americans and Cuban Americans replicated results from 

Chapter 2 such that there was no unanimous agreement among our sample of Latine 

people regarding whether they preferred a demographic form that listed their identity as a 

race or an ethnicity. However, this sample was unique in that it allowed for the 

exploration of differences across countries of origin between Mexican Americans and 

Cuban Americans. Here, we observed that Mexican Americans and Cuban Americans 

differed in their preferences for each form type: Mexican Americans were more likely to 

prefer the form that listed their Latine identity as a race and Cuban Americans were more 

likely to prefer the form that listed their Latine identity as an ethnicity. Participants with 

higher levels of American acculturation were more likely to prefer the demographic form 

that listed Latine as an ethnicity. Additionally, Cuban Americans were more likely than 

Mexican Americans to say that the ethnicity form presentation was inclusive, but there 

was no difference between Mexican Americans and Cuban Americans in their 

evaluations of the inclusivity of the race form presentation. Participants who reported 

higher levels of ethnic identity and American Acculturation were more likely to say the 

ethnicity form was highly inclusive. These results underscore the diversity that exists 

within the Latine community that can result in distinct preferences and representations of 

an identity even within a group of people. Below, I explore additional potential reasons 

for this difference in form preference and inclusivity. 

4.4.1 Predictors of Demographic Form Preference  

What predicted whether someone would prefer one demographic form 

presentation over another? First, Mexican Americans were more likely to prefer a form 
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presentation that lists Latine as a race and Cuban Americans were more likely to prefer a 

form presentation that lists Latine as an ethnicity. There was no evidence that this 

preference for a form that lists Latine as a race was due to experiences with racialization 

(i.e., Racialization Pathway; skin-tone, experiences with discrimination). Instead, in 

addition to Heritage Culture (i.e., Mexico or Cuba), American Acculturation seems to be 

the most influential predictor for form preference, which was hypothesized according to 

the Proposed Model of Latine Ethnic or Racial Identification.  

4.4.1.1 Country of Origin  

Why did Cuban Americans prefer the demographic form that listed Latine as an 

ethnicity and Mexican Americans prefer the demographic form that listed Latine a race? 

Even though Mexican Americans and Cuban Americans did not differ significantly in 

their self-reported levels of ethnic identity and perceived discrimination, it is possible that 

their distinct cultural ecologies related to immigration, ethnic identity, and discrimination 

produce different preferences for identity presentation on demographic forms. For 

example, the fact that Cubans in the U.S. largely consider themselves to be exiles not 

immigrants (Garcia, 1996) may be influencing the desire to see their Latine identity 

emphasized as an ethnicity on forms. Cuban Americans who came to the U.S. in the 

1960s placed a large emphasis on cultural maintenance because many of them believed 

they would eventually return to Cuba (Perez-Firmat, 1997). They pushed to maintain 

their Cuban culture through Cuban afterschool programs for their children and creating 

Cuban cultural enclaves in Miami (Garcia, 1996). Moreover, Cuban Americans currently 

continue to hold large social, economic, and political capitol in Florida, where many of 

our Cuban American participants reported living in. This capital exists largely due to the 
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establishment of Miami as a cultural, ethnic enclave. Cuban Americans may have 

cultivated a specific cultural ecology that can influence the identity of Cuban Americans 

as it relates to their potentially perceiving Cubans as an important cultural group essential 

to economic prosperity in parts of the U.S. Thus, I speculate for Cuban Americans, their 

Latine identity could be strongly related to ethnic and cultural ties, wanting to emphasize 

the prominence of their group. However, future work is needed directly examine what 

specifically about a form that lists Latine as an ethnicity resonates with Cuban 

Americans.  

On the other hand, Mexican Americans are by far the largest Latine country of 

origin group in the U.S., which influences how they maintain their ethnic identity 

(Jiménez, 2008). This could create a distinct identity perception, where Mexican 

Americans may feel Latine should be listed alongside other races (e.g., White, Black, 

Asian, etc.) on demographic forms, perhaps to emphasize that Mexican Americans and 

Latine people are an important piece of the U.S. racial and cultural landscape. Although 

Mexican Americans are the largest Latine heritage group in the U.S., they are more 

economically disadvantaged compared to Cuban Americans (Scherer & Mayol-Garcia, 

2022). This was reflected in our sample, with Mexican Americans reporting lower annual 

income compared to Cuban Americans. Mexican Americans also hold less social and 

economic capital in most of the U.S., with Mexican ethnic enclaves being spread across 

different states like California and Texas. As such, our sample’s Mexican Americans 

reported being largely from California and Texas. This large spread of the Mexican 

American population across different parts of the U.S. could influence how one’s identity 

is developed and sustained (or not sustained). The current work found that the percentage 
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of White and Latine people living in a participant’s zip code did not predict demographic 

form preferences, indicating that living in a place with a generally large Latine population 

may not be enough to influence these identity perceptions. Instead, measuring whether 

participants live in a cultural enclave specific to their ethnic group and examining how 

long they have lived there may provide greater insight into how one’s physical context 

can in influence their demographic form preferences.  

Moreover, Mexican Americans have long faced discrimination in the U.S. 

(Blakemore, 2025; Niemann et al., 1999), which can create an increased racialized 

perception of their Latine identity. This racialized identity perception could be distinct 

from Mexican Americans’ own experiences with discrimination, as was measured here. 

Future research should examine Mexican Americans’ perceptions of the discrimination 

their group faces on a national level to determine whether discrimination of the group, 

not only of the individual, influences identity presentation preferences on demographic 

forms.  

4.4.1.2 American Acculturation  

Why is American Acculturation the most influential predictor for form 

preference? Although we do not have data that can speak to precisely why this effect 

occurred, below I consider several options for further exploration. First, it was 

hypothesized according to the Proposed Model of Latine Ethnic or Racial Identification 

that people with higher levels of American Acculturation (i.e., people who seek to adopt 

American values and culture) may prefer to racially identify as “White” on demographic 

forms. This may be due to the common, often implicit association made between “White” 

and “American” in U.S. society (Devos & Banaji, 2005), meaning people who think of 
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themselves as very “American” may also think of themselves as more “White”. 

Supporting this idea, previous research has found that Latine people will claim a “White” 

racial identity regardless of their skin-tone, likely to attempt to expand the boundary of 

“Whiteness” and try to gain an advantage by being “White” in U.S. society (Frank et al., 

2010). The form presentation that most easily allows Latine people to identify racially as 

White is the form that lists Latine as an ethnicity, thus this form may be preferred by 

those high in American Acculturation who wish to assert their American identity. To 

better determine whether this line of reasoning is correct, future research would need to 

collect data on participants’ levels of White identity to determine (1) whether 

participant’s levels of White identity are indeed correlated to their levels of American 

Acculturation and (2) whether White identity would mediate the relationship between 

American Acculturation and demographic form choice.  

4.4.2 Predictors of Demographic Form Inclusivity  

Cuban Americans rated the form that listed Latine as an ethnic category to be 

significantly more inclusive than Mexican Americans did. This finding is unexpected, as 

previous work has found this type of demographic form that lists Latine as an ethnicity 

can prime lower levels of belonging in Latine samples (Straka et al., 2025). Although 

Straka and colleagues (2025) did collect data from Cuban Americans as part of their 

larger Latine sample, the Cuban samples were not analyzed individually to detect 

potential differences in perceptions of demographic forms. Perhaps for Cuban Americans, 

a form that emphasizes Latine as an ethnic identity is congruent and inclusive to how 

they view their Latine identity. As discussed above, this could be due to Cuban 

Americans’ historical emphasis on cultural maintenance (Garcia, 1996) and is congruent 
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with their preference for this type of demographic form that lists Latine as an ethnicity. 

On the other hand, there was no difference between Mexican Americans and Cuban 

Americans in the inclusivity of the form that lists Latine as a race. The 2030 Census will 

use a form like this one to collect information from U.S. residents, thus it is useful to 

know that Mexican Americans and Cuban Americans do not seem to differ from their 

evaluations of the form’s inclusivity. 

It was hypothesized by the proposed model that Latine individuals who have 

experienced racialization (i.e., darker skin-tone and increased experiences with 

discrimination) may rate the form that lists Latine as a race as more inclusive. This 

hypothesis was not supported by our results. Instead, participants with higher levels of 

ethnic identity strength were more likely to say that the form that listed Latine as an 

ethnicity was high in inclusivity compared to participants with lower levels of ethnic 

identity. This finding aligns with the Proposed Model of Ethnic or Racial Identification 

that hypothesized that individuals with greater ethnic identity strength would show 

preference for a demographic form that lists Latine as an ethnicity. This is because a 

person’s strong cultural connection to their Latine identity could lead to preference for 

asserting their Latine identity as an ethnic, cultural component (Bonilla-Silva, 1999).  

Higher levels of American Acculturation also emerged as a predictor for high 

inclusivity ratings of the form that listed Latine as an ethnicity. It may seem contradictory 

that both high levels of ethnic identity and American Acculturation predicted viewing the 

ethnicity form as more inclusive. However, previous research demonstrates that Latine 

identity strength and American identity strength are often highly correlated (Hickel et al., 

2021), because many Latine individuals identify as bicultural (Safa & Umaña-Taylor, 
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2021). With the current data, it is difficult to know exactly what facets of ethnic identity 

and American Acculturation are motivating this inclusivity preference. Perhaps 

participants high in levels of ethnic identity and American Acculturation are participants 

who are highly identified as bicultural, meaning Latine people who identify highly as 

bicultural are more likely to perceive the demographic form that lists Latine as an 

ethnicity as more inclusive. This may be because the form allows Latine people to assert 

their Latine identity and then racially identify as another group, which may be preferred 

for bicultural people. To better understand this effect, future research should measure 

Latine bicultural identity more directly and observe how it may influence identity 

perceptions on demographic forms.  

4.4.3 Limitations & Implications  

This chapter provided strong evidence for disaggregating the Latine group and 

examining differences between Latine people of different countries of origin. Here, we 

were able to observe distinct differences in how Mexican and Cuban Americans prefer to 

see their identities represented on demographic forms and how inclusive they believe 

each form presentation to be. However, this limits the generalizability of the work, as it 

cannot tell us how other Latine groups prefer to see their Latine identity represented on 

demographic forms. Examining perceptions of Latine identity on demographic groups in 

other groups can be fruitful in understanding the complexities of how Latine identity 

intersects with American identity. For example, studying Puerto Ricans would give us a 

better understanding of how a Latine group that is unequivocally American due to 

colonization conceptualizes their Latine identity within the context of institutional, 

federal demographic reporting. Moreover, although these results indicate that Mexican 
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and Cuban Americans prefer distinct demographic form presentations, the results do not 

provide us with a clear mechanism for the difference between the two groups occurs. As 

discussed above, future research should aim to examine whether constructs like levels of 

White identity and perceptions of group discrimination experiences (not only individual 

discrimination experiences) influence Latine people’s demographic form preferences. 

Moreover, the demographic form presentation preferences between Mexican Americans 

and Cuban Americans may be partially confounded with geographic context, as Cuban 

American participants were disproportionally located in Florida, whereas Mexican 

American participants were more likely to reside in California and Texas. These regions 

differ in their political climates, immigration histories, and demographic compositions, 

which may independently shape identity perceptions and demographic form preferences. 

Future work on Latine identity should work to more directly disentangle country of origin 

from regional context by sampling within the same geographic areas.  

None of the factors tested in the Racialization Pathway (experiences with 

discrimination and skin-tone) were predictive of form preference. As previously 

mentioned, it is possible that the racialization of one’s Latine identity occurs not only due 

to a person’s individual experiences with discrimination, but also in how they see their 

group racialized and discriminated against on a national level. Moreover, although having 

a darker skin-tone was related to having experienced more discrimination, it is possible 

that having a darker skin-tone may not be the only factor contributing to a racialization of 

Latine identity. Latine individuals in the U.S. may undergo a racialization of their identity 

due to other sociodemographic characteristics apart from skin-tone, such as whether a 

person speaks English with an accent or speaks English at all. Future work should 
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measure these additional factors that may be influencing the racialization of the Latine 

identity apart from skin-tone.  

This chapter also underscores the complexity of identity and how there will likely 

not be a demographic form presentation used by the U.S. federal government that is 

considered universally inclusive and preferred by all Latine people. This is because there 

are many different sociodemographic factors and lived experiences that influence how a 

person conceptualizes in relation to other groups in U.S. society. As to whether the U.S. 

Census is “correct” in changing their demographic form reporting to a form that lists 

Latine as a race instead of an ethnicity, there is evidence in this chapter to suggest that 

this change would be supported by many Mexican Americans, which are the largest 

Latine group in the U.S. (Haner & Lopez, 2023), and that Mexican Americans and Cuban 

Americans do not differ in their inclusivity ratings of this form. However, it should be 

noted that the traditionally used demographic form that lists Latine as an ethnicity seems 

to still be preferred by Cuban Americans and they believe this identity presentation to be 

inclusive of their identity more so than Mexican Americans do. Together, these findings 

suggest that demographic form preferences vary meaningfully across Latine Americans 

of different cultural heritages. These differences are shaped partially by American 

Acculturation, which seems to influence how people prefer institutions to classify them.  
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5. Conclusion  

Racial and ethnic identities are not only categories used to differentiate 

populations for practical purposes. They are complex identity conceptualizations shaped 

by people’s lived experiences related to their culture, racialization, phenotype, and 

history. In the U.S., federal demographic categorizations have historically classified 

groups as either strictly races (e.g., White, Black, Asian, etc.) or strictly ethnicities 

(Marks & Rios-Vargas, 2021). However, categories like Latine straddle the traditional 

conventions regarding what constitutes an ethnicity or a race within the fabric of U.S. 

society. This creates confusion for both Latine and non-Latine people about (1) whether 

Latine should be considered a race or an ethnicity on demographic forms and (2) whether 

one’s Latine identity generally is a race or an ethnicity (Parker et al., 2015). This 

dissertation explored these two questions, pushing psychological theory forward by 

developing a better understanding of what leads people from the same group (e.g., 

Latine) to develop different conceptualizations (e.g., racial or ethnic) of the same identity.  

Here, I was able to provide empirical evidence suggesting there is no 

demographic form presentation that is unanimously preferred by all Latine people in the 

U.S. Across three studies, we presented Latine participants with a demographic form 

identical to the U.S. federal standard for approximately the last 100 years (e.g., beginning 

with a question that asks people whether they are Latine followed by an additional 

question asking people to racially identify as either White, Black or African American, 

Asian, American Indian or Alaskan Native, Native Hawaiian or other Pacific Islander) or 

the demographic form that will appear on the 2030 Census that eliminates the first 
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question and instead asks people to select their race and includes “Hispanic/Latine” as an 

option alongside the other traditional racial categories.  

Our results found that Latine adults (Chapter 2 & 4) and children ages 9- to 14-

years-old (Chapter 2) are fairly even-split on which demographic form presentation they 

prefer, but younger children prefer a demographic form that lists Latine as an ethnicity 

and older children prefer a demographic form that lists Latine as a race. Chapter 4 

disaggregated the U.S. Latine population and found that Cuban Americans prefer a 

demographic form that lists Latine as an ethnicity and Mexican Americans prefer a 

demographic form that lists Latine as a race. Latine young adults also seemed to prefer 

this new 2030 Census presentation that lists Latine as a race (Chapter 3). Despite young 

adults’ clear preference for the form that lists Latine as a racial category, these 

participants indicated that their Latine identity is an ethnicity, not a race. Thus, how a 

person prefers to see their identity on demographic forms is not always how they 

conceptualize their identity when asked directly (e.g., “is your Latine identity a race or an 

ethnicity?”. This demonstrates Latine people’s perceptions of their identity (i.e., whether 

a person views their Latine identity as a race or an ethnicity) can shift depending on the 

context (Roccas & Brewer, 2002)—specifically whether they are being asked to fill out a 

demographic form or being asked to reflect on their identity in a more general context. 

The discussion below summarizes relevant findings and analyzes their theoretical and 

real-world implications.  

5.1 Exploring Developmental Shifts  

 Chapters 2-4 provided evidence for developmental shifts in how people prefer to 

see their Latine identity displayed on demographic forms. The first shift identified seems 
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to occur between late childhood and early adolescence. Chapter 2 demonstrated in a 

sample of 9- to 14-year-old children that younger children were more likely to prefer a 

demographic form that listed Latine as an ethnicity and older children were more likely to 

prefer a demographic form that listed Latine as a race. This patter may reflect a 

developmental shift documented in middle childhood regarding how children understand 

their ethnic and racial identities (Quintana, 1998). At around 10-years-old, children begin 

to move from a literal understanding of their ethnic racial identity to a more social 

understanding of their ethnic racial identity, making the more aware of stereotyping and 

bias (Quintana, 1998). It is possible older children in the sample prefer the demographic 

form that lists Latine as a race likely because children in early adolescence begin to 

recognize Latine people are minoritized and discriminated against similar to other racial 

groups (i.e., Black, Asian; Blair et al., 2010; Niemann et al., 1999; Pierson et al., 2020).  

This effect may be due to children’s perceptions of their group, instead of their 

own personal experiences with discrimination. This is because children’s demographic 

form choice was not predicted by children’s own experiences with discrimination. Our 

measure of perceived discrimination asked children to reflect on whether they have had 

specific experiences with discrimination (e.g., have other children talked badly about you 

behind your back because you are Hispanic/Latine?) but did not measure children’s 

perceptions and awareness of the discrimination Latine people face as a group (e.g., have 

you have seen other people talk badly about Hispanic/Latine people?). In fact, previous 

research with Mexican American children ages 7- to 12-years-old demonstrated older 

children in the sample showed more knowledge of prejudice against Mexican Americans 

generally (Quintana & Vera, 1999). Thus, although the children in our sample had limited 
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experiences with discrimination on a personal level, they may still possess enough 

knowledge about discrimination towards Latine people, which can influence the 

racialization of their Latine identity. I speculate this can lead to lead to preferring a 

demographic form that lists Latine as a racial category. Our data cannot speak to this 

direct relationship, but future research should examine the influence of how the 

racialization of one’s identity is influenced by age.  

The second developmental shift observed among these studies was between 

young adulthood and middle adulthood. Chapter 3 demonstrated Latine young adults in 

college preferred a demographic form that listed Latine as a race, but Latine adults in 

middle adulthood (Chapters 2 and 4) did not prefer one form over another. This could 

indicate that being in young adulthood and attending a selective, predominately White 

university in the southeast U.S. may create a context where Latine people seem to prefer 

a demographic form that lists Latine as a race. Although our data cannot speak to this 

relationship directly, it is possible that this context leads to a racialization of one’s Latine 

identity through the experience of being a racial ethnic minority in an academic and 

social settings. In fact, previous research with Latine college students at predominately 

white institutions has demonstrated they experience microaggressions and slights from 

White students and school officials (Ballinas, 2017). Additionally, Latine college 

students have said they reject and resist being mislabeled as Black or White (Mena, 

2022), meaning they might prefer a demographic form that lists Latine as a race and 

racially identify as Latine instead of having to racially identify as another race. Moreover, 

college is a time marked by identity exploration (Azmitia et al., 2008), meaning these 
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young adults may be reflecting deeply about their identities in ways other age groups and 

non-college students are not.  

5.2 Demographic Forms and General Identity Perceptions  

Being able to fill out a demographic form that displays one’s identity in their 

preferred format is important. Previous research has demonstrated Latine people are 

sensitive to the ways demographic forms categorize Latine identity. Specifically, the 

demographic form presentation that lists Latine as a separate ethnicity question and not as 

a race option has led to Latine people reporting lower levels of belonging and reduced 

feelings of agency (Straka et al., 2025). Moreover, participants in both Chapters 2 and 3 

referenced the fact that they do not feel included when demographic forms do not allow 

them to racially identify as Latine. This is evidence that demographic forms can instigate 

identity denial, which is the threat to one’s identity that can occur when an important 

cultural or racial identity is challenged by other people (Cheryan & Monin, 2005). 

Experiencing identity denial for bicultural and biracial people has been previously linked 

to less freedom in choosing an identity and greater depressive symptoms (Albuja et al., 

2019). For Latine individuals, understanding how they prefer to see their identities 

presented on demographic forms can be influential to feelings of belonging, especially 

when the U.S. government is making a major change in their reporting techniques.  

What does preferring one demographic form over another represent 

psychologically? The data presented in this dissertation cannot give a seamless answer to 

this question. To some individuals, this choice is tied to perceived discrimination and 

skin-tone (Chapter 2), for others the preference is related to levels of American 

acculturation (Chapter 3). I posit this dissertation has shown us that the way people prefer 
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to see their identity represented on demographic forms reflects how people perceive their 

identity and their group within the fabric of U.S. society. For some people, having Latine 

as a separate ethnicity question and not a race option asserts the cultural emphasis of 

Latine identity and the fact that Latine people can be of different races (Chapter 3). For 

others, having Latine listed alongside the other racial categories emphasizes the relevance 

of the Latine category in the U.S. by giving people the option to racially identify as 

Latine on forms (Chapter 3). In this way, demographic forms serve as reflections of 

society, giving subtle clues as to who belongs and where. Thus, people’s preferences to 

whether they see their identity conceptualized as a race or an ethnicity could be a larger 

reflection on how people see themselves and their group treated. There is evidence to 

suggest that Latine people are being increasingly racialized in U.S. society, with surges in 

social and institutional discrimination akin to other racial groups (Blair et al., 2010; 

Golash-Boza, 2006; Golash-Boza & Darity, 2008; Niemann, 2001; Pierson et al., 2020). 

Whether or not a Latine person has experienced this discrimination directly, viewing 

one’s social group be racialized and discriminated against across the U.S. influences 

identity perception (Gutierrez et al., 2019). Future research should measure participant’s 

perceptions of the racialization of their Latine group, instead of only measuring 

individual experiences with discrimination, as was done here.  

Importantly, this dissertation identified there is sometimes an incongruency 

between how people prefer to see their identity on demographic forms and whether 

people view their Latine identity as a race or an ethnicity when asked directly. In Chapter 

3, most participants stated that they preferred a demographic form that listed their identity 

as a race. However, no participants stated their Latine identity was only a race when 
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directly asked, “is your Latine identity a race or an ethnicity”. This provides some 

evidence to suggest that context shifts people’s perceptions of their identity (Roccas & 

Brewer, 2002). As discussed above, it is possible that the context of filling out 

demographic forms activates people’s perceptions of their identity within the context of 

U.S. society. Seeing one’s identity listed (or not listed) among all the other groups like 

Black, White, Asian, etc. may activate a unique preference for identity presentation that 

may be different from one’s general perception of their group. Nonetheless, this 

dissertation provides evidence to suggest that although race and ethnicity are distinct 

constructs theoretically (Bonilla-Silva, 1999; Helms & Talleyrand, 1997), they are 

usually deeply intertwined in people’s lived experience (Umaña-Taylor et al., 2014). 

Thus, people nay fluctuate between having strong convictions that their identity is a race 

or an ethnicity depending on context.  

5.3 Proposed Model of Latine Ethnic or Racial Identification  

Below I discuss how distinct sociodemographic factors did and did not predict 

identity presentation preferences on demographic forms in these three empirical studies 

(Figure 10).  
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Figure 10: Results of The Proposed Model of Latine Ethnic or Racial Identification 

5.3.1 Cultural Heritage Pathway  

It was hypothesized in the Cultural Heritage Pathway that Latine people who 

immigrated to the U.S. more recently and who engaged in more cultural socialization 

with their children would be more likely to view their Latine identity as an ethnicity and 

prefer a demographic form that listed Latine as an ethnic category. I hypothesized this 

because ethnicity is theoretically an identity related to cultural self-assertion (Bonilla-

Silva, 1999), suggesting people who most recently migrated from their heritage culture 

may have a stronger connection to their cultural identities and may engage in more 

frequent cultural socialization with their children. This hypothesis was not supported by 

the results of Chapters 2 and 4. The fact that generation status and cultural socialization 

were not related to demographic form preference imply that Latine people may continue 

to maintain high levels of ethnic identity affiliation and cultural socialization regardless 

of generation status and cultural socialization levels. Scholars have theorized that the 
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ethnic group of Latine does not lose its cultural connectedness as across generations as 

other ethnic groups tend to do (Golash-Boza & Darity, 2008). Instead, their connection to 

their Latine identity persists across generations. In Mexican American populations, this 

has been hypothesized to be due to immigrant replenishment, which allows later-

generation Mexican Americans to preserve their ethnic identity, continuing to learn from 

and building community with people who immigrated to the U.S. more recently 

(Jiménez, 2008).  

As hypothesized, high levels of Latine ethnic identity strength were associated 

with viewing the form that listed Latine as an ethnicity as more inclusive (but not general 

demographic form preference; Chapter 4). The form that lists Latine as an ethnicity is a 

two-part question that begins with asking that asks participants to affirm their Latine 

identity followed by another question that asks participants to select their racial category. 

Because ethnicity in the sociology literature is regarded as a way to assert one’s 

uniqueness, this separate question for asserting Latine identity could be seen as more 

inclusive for people with strong connections to their Latine culture (i.e., strong ethnic 

identity). This strong tie between ethnicity and culture was also seen in the conversations 

captured in Chapter 3. Participants stated that even though they preferred the 

demographic form that included Latine as a racial category, all participants stated their 

Latine identity was an ethnicity due to their cultural connection with their identity. This 

seemingly inseparable connection made between Latine identity and culture is why 

Latine identity is often categorized as an ethnicity in the U.S. Additionally, as 

hypothesized, participants in Chapter 3 asserted their Latine identity was an ethnicity 

because Latine people are very phenotypically diverse and can be of different races. This 
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is a commonly regarded facet of ethnicity (Bonilla-Silva, 1999) which we saw referenced 

in conversations surrounding Latine identity. 

Lastly, Chapter 4 was able to identify a sociodemographic predictor for both 

demographic form preference and perceptions of form inclusivity: American 

acculturation. As hypothesized, participants with higher levels of American acculturation 

were more likely to prefer a demographic form that listed Latine as an ethnicity and these 

participants also rated the form that listed Latine as an ethnicity as more inclusive. It may 

seem paradoxical that participants with both high levels of ethnic identity and high levels 

of American acculturation would agree regarding which form is more inclusive. 

However, these two constructs of Latine identity and American Acculturation are often 

correlated with one another (Hickel et al., 2021) and should not necessarily be seen as 

acting in opposition. In fact, many Latine people in the U.S. claim a bicultural identity 

(Safa & Umaña-Taylor, 2021), meaning they feel connected to both their Latine identity 

and an American identity. Latine people with high levels of American acculturation may 

prefer a form that lists Latine as an ethnicity because it allows them to affirm a Latine 

identity in the first question and then racially identify as White in the second question. 

Latine people have been historically instructed to identify racially as White on 

demographic forms for the last 100 years, so continuing to racially identify as White may 

feel congruent with American norms. Moreover, research has established a common, 

implicit association between “White” and “American” in U.S. society (Devos & Banaji, 

2005), meaning Latine people with high levels of American acculturation may want to 

ethnically identify as Latine and racially identify as White on demographic forms as a 

way to assert both their Latine and American identities. Future work should measure 
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Latine people’s levels White identity to attempt to reach a more complete understanding 

of how and why American Acculturation relates to preferring a demographic form that 

lists Latine as an ethnicity.  

5.3.2 Racialization Pathway  

I hypothesized Latine people with darker skin-tones and who have had more 

experiences with discrimination would prefer a demographic form that lists Latine as a 

race. This is because forms that list Latine alongside the other racial categories (e.g., 

African American, Asian, American Indian or Alaskan Native, Native Hawaiian or other 

Pacific Islander) allow Latine people to racially identify as Hispanic/Latine. On the other 

hand, forms that lists Latine as an ethnicity requires Latine people to racially identify as 

another race that is not Latine; historically Latine people have been instructed to racially 

identify as White on these types of demographic forms (Frank et al., 2010; Golash-Boza 

& Darity, 2008). Thus, people who have had more experiences with discrimination and 

who have darker skin-tones may be more reluctant to fill out a demographic form that has 

historically asked them to racially identify as White. This dissertation demonstrated 

mixed evidence supporting this hypothesis.  

Chapter 2 demonstrated that children with darker skin-tones (using an aggregated 

self-perception and external perception of the children’s skin-tones) were more likely to 

prefer the demographic form that listed Latine as a racial category, supporting the 

hypothesized pathway. However, skin-tone did not influence demographic form 

preferences for Latine parents in Chapter 2 and Mexican American and Cuban American 

adults in Chapter 4. This difference could be because the skin-tone analyses done in 

Chapter 2 with children included a post-hoc analysis of participants’ skin-tone. This was 
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done by taking the color of the child participant’s forehead and then matching it to a skin-

tone palette of diverse skin shades. Thus, the child participant skin-tone analysis had a 

component that was more objective compared to only a self-report of skin-tone. Although 

we did ask Latine parents (Chapter 2) and Mexican and Cuban American adults (Chapter 

4) to provide us with both how they perceive their own skin-tone and how they believe 

society perceived their own skin-tone, those are still not assessments as objective as 

analyzing photographs of participants. Moreover, it is possible that both child and adult 

participants are not skilled at accurately identifying their own skin-tones and may be 

selecting skin-tones that are too light or too dark. Future research on skin-tone 

perceptions should investigate this potential discrepancy due to the perceptual struggle of 

reflecting on one’s appearance.  

As hypothesized, Latine parents in Chapter 2 demonstrated that greater 

experiences with discrimination predicted a preference for the demographic form that 

listed Latine as a race. However, Latine parents engaging in more preparation for bias 

with their children (i.e., a racial ethnic socialization strategy where parents teach their 

children they may encounter bias and how to cope with it; Hughes, Rodriguez, et al., 

2006) did not show preference for the demographic form that listed Latine as a race. In 

Chapter 4, Mexican Americans and Cuban Americans did not show a similar link 

between perceived discrimination and demographic form choice. These mixed results 

surrounding the Racialization Pathway requires more research to meaningfully interpret. 

It is possible that Latine people’s experiences with discrimination are so varied (e.g., 

discrimination against phenotype, accent, xenophobia, etc.) that the measures we are 

using to capture it here are not capturing the whole picture of Latine people’s experiences 
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with discrimination or how they talk to their children about discrimination. More research 

is needed to better understand this potential link between perceived discrimination, the 

racialization of one’s identity, and preferring to racially identify as Latine on 

demographic forms.  

5.4 Final Conclusions  

This dissertation has created new knowledge surrounding how Latine individuals 

conceptualize their identity across the lifespan, with novel ideas for continued research. 

By studying how Latine children and adults prefer to see their identity presented on 

demographic forms and whether Latine people view their Latine identity as a race or an 

ethnicity, I have identified three major contributions that contribute to psychological 

theory.  

First, this dissertation identified developmental shifts in how Latine children in 

middle childhood and early adolescence prefer to see their identities presented on 

demographic forms. There was also a second developmental shift found between young 

adulthood and middle adulthood. These findings demonstrated that preferences for 

specific demographic forms do seem to change across the lifespan, suggesting they are 

heavily influenced by the social context of one’s surroundings.  

Second, this dissertation demonstrated there is divergence in how Latine people 

prefer to see their identity presented on demographic forms (i.e., a race or an ethnicity 

form presentation) and whether Latine people view their identity as a race or an ethnicity 

when asked direction. I hypothesize that whether someone prefers a demographic form 

that lists their identity as a race or an ethnicity reveals more than just a categorization 
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preference; it may reveal how individuals understand themselves and how they wish to be 

understood by institutions.  

Lastly, this dissertation has laid the foundation for a deeper examination of how 

people develop distinct conceptualizations of the same larger identity. I find evidence to 

suggest that this may be due to what facets of their identity people feel connected to (e.g., 

Latine and American culture) and lived experiences (e.g., perceived discrimination) that 

promote the shift between one identity conceptualization to another. Moreover, I 

highlighted the power of one’s context influencing identity among group members by 

disaggregating Mexican Americans and Cuban Americans, demonstrating distinct 

identity related preferences between the two groups. Latine people’s racial and ethnic 

identities are notoriously flexible can change within an individual across their lifespan 

(Irizarry et al., 2023). Thus, future research should continue to think flexibly regarding 

how Latine identity can and will continue to change as Latine people’s experiences 

within the U.S. evolve in response to the sociopolitical climate of the country.  

The insights of this dissertation are applicable to other racial ethnic groups in the 

U.S. Although the U.S. government has rigidly identified races (i.e., Black, White, Asian) 

and ethnicities (i.e., Laitne), these groups are not soley racial and soley ethnic (French et 

al., 2013). As I have demonstrated here, people have distinct lived experiences and 

connections to their cutlure which can create coneptualizations of an identity that are 

ethnic, racial, or contian componets of both. For example, previous research has 

highlighted that Black people’s identities contain both components of ethnicity and 

components of race via racialization of their identity (Cokley, 2005). Future research 

should continue explore how these groups traditional regarded as races by U.S. society 
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(e.g., Black and Asian people) can demonstrate complex and flexible perceptions of their 

ethnic and racial identities depending on their sociodemographic factors and lived 

experiences. Moreover, there are other groups such as Middle Eastern/North African 

individuals who like Latine people straddle the traditional race and ethnicity conventions 

of U.S. society. Future research should explore these groups to gain novel insights as to 

whether culture is the driving force behind ethnic identity, or if experiences with 

discrimination can also enhance a cultural identity, as has been seen in Latine populations 

(Golash-Boza, 2006).  
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