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Recently, there have been several calls for psychologists to dismantle systemic racism within
the field (e.g., Buchanan et al., 2021; Dupree & Boykin, 2021; Wilcox et al., 2022). In this
article, we discuss why incorporating critical histories into psychology curricula can be
beneficial to this effort. We focus on three potential pathways: critical histories provide
counterstories that challenge racist narratives, critical histories promote contexts that encourage
antiracism practices (antiracist affordances), and critical histories can signal identity safety and
belonging. To adequately integrate critical histories into psychology curricula, we make three
recommendations. First, create and support a departmental curriculum that engages critical
histories in the field of psychology at the undergraduate and graduate level (we offer some
example topics and readings). Second, based on our own training experiences, we recommend
that psychology graduate programs facilitate opportunities to take interdisciplinary courses that
cover the history of race and racism in domestic and/or global contexts. Finally, we recommend
funding research and supporting student projects that produce critical histories in psychology to

expand the knowledge base of our field.

Public Significance Statement

In this article, we discuss why incorporating critical histories into psychology curricula can
be beneficial to dismantling racism in the field. We describe three key ideas: critical histories
provide counterstories that challenge racist narratives, critical histories promote contexts
that encourage antiracism practices (antiracist affordances), and critical histories can signal
identity safety and belonging. This article provides a psychologically informed basis for
why scholar—teachers should adapt critical histories into the curriculum.
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As many antiracism scholars have noted, dismantling racism
in the field of psychology (and beyond) will require systemic
intervention and structural change (e.g., Buchanan et al., 2021;
Roberts & Rizzo, 2021; Wilcox et al., 2022). For example,
scholars have called upon psychologists to engage with systemic
understandings of racism in the criminal justice system (Rucker

& Richeson, 2021), education (DeCuir-Gunby & Schutz, 2014),
health disparities (Thurston et al., 2023; Volpe et al., 2019),
interpersonal interactions (e.g., Skinner-Dorkenoo et al., 2021),
and within the field of psychology itself (e.g., Buchanan et al.,
2021; Dupree & Boykin, 2021; Roberts et al., 2020). In the
past few years, we have seen psychology’s stakeholders and
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governing bodies support the assertion that “psychology cannot
harness its potential to disarm and dismantle racism without
addressing its own history of racism and support for human
hierarchy” (American Psychological Association [APA], 2021).
Even before the apology, the APA’s multicultural guidelines
highlighted a similar appreciation for the relationship between
historical context and dismantling institutional and systemic
barriers to racial justice (APA, 2017). In articulating the need to
understand historical and contemporary experiences with power,
privilege, and oppression, these guidelines explain that ignoring
structural oppression embedded in practice is an impediment to
adequately serving communities of color and an impediment to
dismantling racism in the field.

Although it is standard practice that nearly all undergraduate
and graduate students in psychology (regardless of subdisci-
pline) receive statistical training, there is not much consistency
in training across the discipline with regard to the relationships
between psychological research, practice, and history. When
history is included in psychology training programs, the
integration of “diversity-focused resources” is rare, and
standard textbooks typically omit such content (Merced et
al., 2018). Though we will not be the first to advocate for the
importance of integrating critical histories into psychological
curricula (e.g., Danziger, 1994; Pickren, 2012; Rutherford,
2020; Teo, 2015), we aim to advance this conversation by
theorizing the mechanisms by which embedding critical
histories into undergraduate and graduate training models can
contribute to dismantling racism in the field.

Informed by cultural-psychological and critical race theory
(CRT) perspectives, we suggest that embedding critical
history content into psychological curricula and trainings can
(a) serve as counterstories that disrupt racist mythologies, (b)
facilitate antiracist affordances, and (c) signal identity safety

and belonging. By critical histories, we mean accounts of the
near and distant past that explicitly attend to the different ways
society is structured by racism, sexism, classism, ableism, and
other identity-based power asymmetries. In addition to a
theoretical contribution, we also aim to offer some practical
insights by discussing our own experiences and offering
some example topics and readings for teaching critical history
in psychology. As scholars of color in the United States, our
points of view and examples are largely based on our
experiences of psychology and racism in the United States. In
line with the topic of this special issue, we focus on race and
racism, but we see the applicability of these mechanisms for
considering other forms of oppression and other contexts. We
believe the integration of critical histories into psychology
courses and training can enhance the future of the field—who
comprises the field in the future, what they know, and what
they will produce.

Critical History as Antiracist Counterstories

Quoting the APA’s apology, “WHEREAS psychology has
minimized and marginalized psychologists from communities
of color and their contributions to the field (Guthrie, 2004a)”
(APA, 2021, p. 2, emphasis in original), elevating the voices
of people who have been systematically excluded or ignored is
a crucial element in dismantling racism in psychology. But
why turn to the past and critical histories? The first proposal for
how critical history is positioned to play a role in dismantling
racism in psychology is derived from a key idea in CRT.
CRT is a theoretical framework that began as an antiracist
intervention in legal studies, broadly conceived to identify and
challenge the legal, political, economic, and sociocultural
resources holding racist structures in place. Since the 1970s,
scholars within the CRT cannon have articulated several core
assertions and ideas about how and why racism continues to
manifest in the United States, including: (a) racism is systemic
(not an exceptional or rare occurrence in the lives of most
people of color in the United States); (b) race and racial
hierarchies are socially constructed, invented for racial
domination; (c) broad support for racial justice primarily
emerges when it aligns with interests of White Americans
or dominant groups (also known as interest convergence);
(d) liberalism and neoliberal ideologies mask the permanence
and centrality of race; (e) race and racism intersect with other
forms of oppression; and (f) counterstorytelling is an essential
tool for revealing and deconstructing the racialized bases of
everyday society (Crenshaw et al., 1995; Delgado & Stefancic,
2013). Though each of these core tenets is relevant for
understanding and dismantling racism within psychology
(Jones, 1998; Salter & Adams, 2013; Volpe etal., 2019), itisin
counterstorytelling in particular where we see some important
seeds for why discussing the past is useful for dismantling
racism in the future.
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Counterstories are narratives that expose, challenge,
critique, subvert, and resist racist characterizations and racist
discourse about oppressed groups and their experiences
(Delgado, 1989; see also Solérzano & Yosso, 2002). The
experiential knowledge within racially oppressed communities
is an indispensable tool for racial justice.

Subordinated groups have always told stories. Black slaves told, in song,
letters, and verse, about their own pain and oppression. They described
the terrible wrongs they had experienced at the hands of whites. ...
Mexican-Americans in Southwest composed corridos (ballads) and
stories, passed on from generation to generation, of abuse at the hands of
gringo justice, the Texas rangers, and ruthless lawyers who cheated them
out of their lands. Native American literature, both oral and written, deals
with all these themes as well. ... This proliferation of counterstories
is not an accident or coincidence. Oppressed groups have known
instinctively that stories are an essential tool to their own survival and
liberation. (Delgado, 1989, pp. 2435-2436)

Counterstories often, but not necessarily, manifest in contrast
to mainstream or master narratives that privilege majority
and dominant group experiences as natural, normative, and
objective. Counterstories can be personal accounts comprising
nonfiction or creative stories written about the self or others
(e.g., chronicles; Bracey & Mclntosh, 2020; Covarrubias et al.,
2022). They can be methodological tools drawing on various
sources of empirical data that center previously silenced or
dismissed sources of knowing and being (e.g., DeCuir-Gunby,
2020; Solorzano & Yosso, 2002). Or, counterstories can be
theoretical insights that reveal and disrupt the racial positioning
of mainstream models, concepts, assumptions, and praxis
(Crossing et al., 2022; Salter & Adams, 2013). Across these
approaches, critical storytelling can serve at least three
important antiracist purposes (see Delgado, 1989).

First, counternarratives and counterstories provide members
of marginalized groups a vehicle for psychic self-preservation.

Psychology has a long history of broadly painting Black,
Indigenous, and other communities of color as deficient,
pathological, and inferior (APA, 2017; Guthrie, 2004a;
Hartmann et al., 2019; S. Sue et al., 2009). Although people
and scholars in these communities do not simply accept these
negative representations (cf. David & Okazaki, 20006), the
pushback embedded in the contributions of scholars of color
and women is often overlooked in psychology’s origin stories
(Furumoto & Scarborough, 1986; Guthrie, 2004a). Indeed, the
emergence of self-directed, identity-conscious social move-
ments within psychology during the 1960s and 1970s
demonstrated the necessity of creating spaces where psychol-
ogists of color could tell their own stories (e.g., Asian
American Psychological Association; Association of Black
Psychologists; Association of Psychologists por La Raza;
the Network of Indian Psychologists; National Hispanic
Psychological Association'). These organizations and subse-
quent journals were organized around directly speaking to the
psychological and mental health experiences of racial and
ethnic minority groups who were largely ignored, misrepre-
sented, and marginalized within the field (Holliday, 2009;
Leong & Okazaki, 2009; Padilla & Olmedo, 2009; Pickren,
2009; Trimble & Clearing-Sky, 2009).

Second, since reality is socially constructed, the stories of
marginalized groups subvert imposed constructions of racist
realities. Stories help create shared frames, understandings, and
meanings at the individual and collective levels (Hilton & Liu,
2017). For example, historically, dominant group narratives
constructed Indigenous languages as uncivilized and less
evolved, requiring the learning of European languages to
demonstrate one’s humanity (see Rosa & Flores, 2017). The
consequences of these narratives are not relegated to the distant
past but include contemporary models of education that
promote the acquisition of Standardized American English
only or be labeled as “at risk” (Yosso, 2005). Latinx and Black
psychologists have challenged universalist deficit models of
bilingualism by decentering monolingual and monocultural
experiences as the normative experience to which all others
should be compared (e.g., Higby et al., 2023; Johnson et al.,
2023; Lopez et al., 2023). Scholars of color have long
challenged racist paradigms and beliefs in the field by
deconstructing problematic paradigms (e.g., Black self-hatred;
Cross, 1991), reconstructing incomplete accounts of phenom-
ena (e.g., conceptions of peace that ignore racial justice;
Azarmandi, 2018), and constructing new theoretical concepts
and empirical insights derived from experiences in communi-
ties of color (e.g., microaggressions, D. W. Sue & Spanierman,
2020; stereotype threat, Steele, 2011; for further discussion of
these approaches, see Cokley & Garba, 2018).

Third, counternarratives and counterstories also engage
the conscience. Counterstories do not only function as

"Now the Society of Indian Psychologists and National Latinx
Psychological Association, respectively.
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self-preservation and subvert problematic dominant narra-
tives; the exchange of narratives can also help others learn and
engage with another lens through which to see the world.
Research on multicultural competencies suggests that there is
an important role for understanding diverse experiences and
worldviews when aiming to facilitate positive interpersonal
interactions (O’Hara et al., 2021). Critical histories go beyond
simple celebratory diversity exposure efforts and constitute
counternarratives because they center racism and oppression
experiences among people of color. We expand on the
potential of engaging critical history when talking about the
cultural psychology of antiracist affordances below.

We agree with current suggestions that psychological
research has often missed key opportunities to connect the
historical context of racism (e.g., slavery, Jim Crow, mass
incarceration) to proposed solutions for addressing racism in
society (Jones, 2023; Trawalter et al., 2022). Critical histories
are important counterstories because their presence—perhaps
especially narrative accounts connecting the past to the
present—challenges progress narratives that would other-
wise paint a picture of consistent forward-moving racial
progress and justice (Kraus et al.,, 2019; Roberts, 2022).
Contemporary manifestations of racism are often linked to
the past in the form of policies, laws, attitudes, and practices
inherited from previous generations. However, ignorance of
the historical foundations and racist roots obscures these
connections and bolsters a need for intervention.

Critical History and the Cultural Psychology of
Antiracist Affordances

Racism is a multilevel phenomenon that manifests as a
system of advantages and disadvantages based on socially
constructed categories of race. This system includes
individual beliefs and attitudes; cultural products that convey

various norms, ideas, and standards; and practices embedded
in laws, policies, and institutions (Jones, 2023; Salter et al.,
2018). Systemic definitions emphasize the particular roles
that different societal structures—whether they be historical,
cultural, legal, political, or economic—have played in
organizing which persons, which bodies, and which identities
are at the top or bottom of a society’s racial hierarchy (Rucker
& Richeson, 2021; Salter et al., 2018; Trawalter et al., 2020).
However, in the United States, understanding racism as
primarily rooted in individual bias (as opposed to viewing
racism as systemic) is especially pronounced among White
Americans (Blauner, 2019; Carter & Murphy, 2015;
Sommers & Norton, 2006). White Americans are far more
likely than Black Americans to define the problem of racism
narrowly as discrimination “based on the prejudice of
individuals”; conversely, Black Americans are more likely
than White Americans to consider the problem of racism more
broadly as discrimination “built into laws and institutions”
(Pew Research Center, 2016, 2022).

The second proposal for how critical history works to
dismantle racism is derived from a key idea in cultural
psychology. It begins with the idea that our beliefs about
what constitutes racism are not just natural but are the
result of something cultural psychologists refer to as cultural
affordances. Cultural affordances are the contextual or
environmental conditions that contribute to, shape, and
scaffold the kind of psychological experiences that emerge in
a given context (Kitayama et al., 2006; Salter & Adams,
2016). Cultural environments are not wholly determining but
designed with the potential to evoke particular ways of seeing
and engaging the world (e.g., Miyamoto et al., 2006). To the
extent that these cultural affordances scaffold or promote
antiracism specifically, we will refer to them as antiracist
affordances.

The individualist ideologies that prevail in Western,
educated, industrialized, rich, and democratic (WEIRD;
Henrich et al., 2010) settings are one set of cultural affordances
impacting conceptions of what constitutes racism. These
ideologies inform both laypersons’ and psychological
science’s conception of racism as individual-level phenomena
(e.g., Adams et al., 2008a; Adams & Stocks, 2008; Blauner,
2019; Carter & Murphy, 2015; Sommers & Norton, 2006).
Individual conceptions of racism afford a view of racism that
limits it to a few bad apples and relegates racism to a relatively
small role in structuring societies. Certainly, individuals
participate in perpetuating racism, but there are limitations
when racism is exclusively explained as rooted inside
individual minds (see Adams et al., 2008a; Salter et al.,
2018; Skinner-Dorkenoo et al., 2023). Namely, seeing racism
as primarily rooted in individuals points us toward solutions
that only focus on individuals rather than addressing the
broader structural or systemic changes that are needed (Adams
et al., 2008a; Onyeador et al., 2021). Consistent with this
idea, U.S. respondents who endorsed a more individualistic
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conceptualization of racism expressed less support for
collective social movements (e.g., Black Lives Matter) and
less support for reparative actions designed to address systemic
change (Miller et al., 2021).

Critical histories, perhaps because of their focus on historical
systems of oppression, promote systemic understandings of
racism in the present. As evidence of this, research on the
Marley hypothesis reveals that accurate critical historical
knowledge positively predicts perceptions of contemporary
manifestations of systemic racism (Bonam et al., 2019;
Nelson et al., 2013). In these studies, U.S. participants
completed a “Black history” quiz about past racism and needed
to correctly identify the true items with confidence, without
being distracted by false items, to do well. In the original study
(Nelson et al., 2013) and the replication (Bonam et al., 2019),
White Americans scored lower on the measure of historical
accuracy than did the Black Americans which mediated their
perceptions of systemic racism. In other words, differences in
knowledge of past racism helped explain Black and White
differences in perception of present racism in U.S. society.
Outside of the Black—White binary in the United States, similar
paradigms have also demonstrated the positive links between
critical history knowledge and social inequality. In one study,
researchers found that the more non-Indigenous Canadian
participants knew about Indian residential schools, the more
empathy they felt for Indigenous peoples and the higher their
perceptions of continued harm from historical wrongdoing
(Neufeld et al., 2022). In another study applying a similar
research paradigm in Turkish contexts, researchers found that
participants who demonstrated more accurate knowledge
about officially silenced incidents of historical violence toward
minority groups in Turkey (e.g., forced migration), the greater
support participants expressed for broader protections of
minority rights (Kurtis et al., 2018). Critical history knowledge

is associated with perceiving social inequality and support for
addressing such inequalities; thus, critical histories constitute
important antiracist affordances.

Antiracist affordances do not emerge from nowhere; the
worlds we live in are filled with cultural patterns selected and
inherited from prior generations. The presence or absence of
antiracist affordances in schools and other institutions is
intimately tied to their sociocultural contexts and the
psychologies of the people in those contexts. For example,
an ethnographic field study in the U.S. Midwest suggested that
the predominantly White high schools and predominantly
Black and Latinx schools varied in their representations of
Black History Month (BHM). Predominantly White high
schools were more likely to present sanitizing representations
of BHM by using materials that focused on multiculturalism,
tolerance, and diversity instead of discussing race or racism; by
focusing on Black achievements without acknowledging the
historical barriers that made such achievements so extraordi-
nary in the first place; and by generally avoiding uncomfortable
or critical content (Salter & Adams, 2016; for additional
discussions of sanitizing BHM representations, see Journell,
2008; King & Brown, 2014). Experimental studies showed that
White students indicated a preference for BHM representations
that engaged in these sanitizing strategies, which also happened
to come from predominantly White settings (Salter & Adams,
2016). Moreover, exposure to Black History representations
from White settings was associated with racism denial and
decreased support for antiracist policies. In contrast, engaging
with BHM representations from predominantly Black settings
that highlighted critical histories produced antiracist affor-
dances; that is, engagement increased perceptions of racism and
support for antiracist policies (Salter & Adams, 2016). These
data are consistent with emerging theories of collective action
that incorporate critical historical narratives as an antecedent to
perceived injustice and efficacy beliefs, which in turn predict
collective action (Freel & Bilali, 2022).

Current efforts to eliminate critical classroom content that
would provide antiracist affordances have garnered a lot of
attention as of late. The history that is considered canon in the
U.S. educational system is often designed to depict the United
States in a positive light while ignoring or suppressing the
histories of marginalized populations (Loewen, 2005; Zinn,
2015). States such as Georgia, Texas, South Carolina, North
Carolina, and Colorado have all attempted to influence
Advanced Placement History courses to promote a more
patriotic depiction of America (Rampell, 2015). When there
are efforts to diversify the content, there is pushback. Across
the United States, legislation continues to be put forth to
restrict, limit, or ban educational lessons on systemic racism,
CRT, and the history of marginalized racial groups in the
United States (thus far, 16 states have passed bans with legal
enforcement and several additional states have bans under
consideration; Wisevoter, n.d.). In response to a pilot program
of a new African American Advanced Placement U.S. history
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course, Florida Governor Ron Desantis argued the course
“lacks educational value” because the state is interested in
“teaching kids facts” but should not “have an agenda imposed
on them” (CBS Miami Team, 2023). To appease the governor,
the College Board revised their curriculum and removed many
portions that Desantis had issues with (e.g., discussion of
contemporary racism) and created a more sanitized iteration of
the course to be disseminated to schools (Kolluri, 2023).
Primarily conservative legislatures and political figures have
expressed concern that CRT and other critical histories
(e.g., 1619 Project) pose a threat to the supposedly “objective”
goals of teaching primary history education (e.g., Alexander et
al., n.d.; Gray, 2021). Opponents of teaching critical histories
assume these narratives primarily foster guilt, divisiveness, and
discomfort rather than growth, knowledge, or understanding
(Alexander et al., n.d.). Notably, the bans themselves have
created additional barriers to learning by fostering fear and
uncertainty when talking about race and other diversity-relevant
topics. These bans have discouraged teachers from covering
these topics for fear of legal and financial repercussions
(Ensley, 2021).

Such efforts to eliminate critical history content in
classrooms and the mechanisms that support critical education,
point to their potential impact. Critical histories need to be a
part of psychology’s antiracist agenda because they serve as
antiracist affordances and create the possibilities for seeing the
world through an antiracist lens. For example, when comparing
curricular interventions for undergraduate psychology majors
about the psychology of racism, an individual bias emphasis
led students to conclude that racism played a less extensive role
in American society and to express less support for antiracist
policies in comparison to a sociocultural version of materials
that included analyses of racist oppression embedded more
broadly in American society (Adams et al., 2008b). The
sociocultural version of materials scaffold antiracist views by
effectively raising antiracist consciousness and increasing
antiracist policy support in comparison to the standard way of
teaching about racism and a control condition.

To adequately serve as antiracist affordances in the field,
critical histories in psychology should not only engage the
history of race and racism in society more broadly but also
engage with how psychology has its own historical and
contemporary legacy of racism and oppression. For instance, as
afirst step, APA’s apology acknowledges several instances and
acts that have perpetuated racism including, but not limited to,
psychological scientists’ widespread endorsement and partici-
pation in constructing racial differences and hierarchies as
natural and biologically fixed; the invention of instruments and
tools that justified perceived physical and mental differences
between “races”; and the dissemination of models, concepts,
and approaches that traumatized and marginalized communi-
ties of color (APA, 2021; Guthrie, 2004a). Knowing and
engaging with these histories are not only important to
acknowledge science’s complicity in racism in the past but also

important for scaffolding an understanding of how the past
links to the present. The links between physical (and mental)
health outcomes and historically rooted systemic factors like
racial residential segregation, overpolicing and overincarcera-
tion of racial minorities, and underemployment are well
documented by public health scholars (Bailey et al., 2021;
Williams et al., 2019) and cannot be ignored by psychologists.
It is also important that psychologists have an awareness of the
historical, social, and political factors within psychology that
have contributed to the historical mistreatment and oppression
of racial and ethnic minorities. For example, scholars often
attribute mental health disparities in communities of color to the
fear and stigma associated with mental illness and health care
(J. R. Smith, 2021a); however, it is important to understand
historical factors like the overpathologization of racial and
ethnic minorities, specifically in mental health domains (e.g.,
Hill et al., 2010; Metzl, 2010; J. R. Smith, 2021a), that are
rooted in racialized beliefs about the susceptibility to disease,
stress, and/or pain (Bailey et al., 2021; Trawalter & Hoffman,
2015). Engaging with these historical issues provides the
scaffolding, perhaps especially for psychologists in training, to
understand how racism continues to impact equitable mental
and physical health assessment, treatment, and outcomes today.

Critical History as Signals of Belonging

In 2021, about 81% of the U.S. psychology workforce
identified as White (APA, 2022). Notably, in contrast to overall
population demographics, none of the other racial groups in the
United States had representation that reached double digits
(APA, 2022). To dismantle racism in psychology, the field
must address the marginalization of psychologists of color
by addressing the ongoing visibility issues and problems in
recruiting and retaining scholars of color (e.g., Carter-Sowell et
al., 2019; Settles et al., 2021). Earlier, we suggested that critical
histories can highlight voices that have been historically
marginalized in the field and serve as counterstories. As a third
proposed pathway for critical histories to work toward
dismantling racism in the field, we suggest that critical histories
can also signal identity safety for marginalized groups.

It might seem counterintuitive that we would suggest that
highlighting the historical racism or the historical barriers that
psychologists have encountered in the field of psychology
would signal identity safety or belonging. Identity safety
captures the idea that people from different social groups
and backgrounds should feel like they have the potential to
experience the same social contexts in similar ways (Purdie-
Vaughns & Walton, 2011). Critical histories confirm the
opposite: People of color have historically (and currently) had
different experiences based on materialized racial hierarchies in
society. Indeed, foundational contributions in the area of
stereotype threat demonstrate that mere awareness of (histori-
cally derived) stereotypes is enough to threaten the academic
performance among marginalized groups (Steele, 2011).
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We suggest critical histories can create paths to belonging in at
least two ways.

In one way, critical histories can signal belonging by
contextualizing, or denaturalizing, the underrepresentation of
scholars of color in the field. Denaturalizing involves naming
and contextualizing patterns that may otherwise go unexam-
ined because they seemingly need no explanation; it is just
the way things are (see Adams & Salter, 2019). The small
numbers of Hispanic/Latino (8%), Black (5%), Asian (3%),
Indigenous (0.3%), and Native Hawai’ian/Pacific Islander
(0.03%; APA, 2022) psychologists in the field are not “just
natural.” Current-day representation reflects the intersecting
historical legacies of colonialism, racism, sexism, classism,
and ableism that determined who was capable, worthy, and
deserving of education and scholarly engagement (Guthrie,
2004a; Scarborough & Furumoto, 1987; L. T. Smith, 2021b).
In the United States, each racial minority group has its own
distinct historical relationship with White supremacy and
(mis)education (e.g., Bohan, 1996; Woodson, 1933/2009).
However, contemporary analyses suggest that scholars of
color broadly continue to experience forms of epistemic
exclusion, where knowledge generated with, for, and from
marginalized communities is systematically delegitimized
via biased incentivized structures and other forms of
academic gatekeeping (Dupree & Boykin, 2021; Reddy &
Amer, 2023; Settles et al., 2021).

Without context, one might attribute the underrepresentation
of scholars of color in psychology to disinterest, lack of
motivation, or other explanations that would otherwise
characterize scholars of color as simply falling short (see
Fryberg & Martinez, 2014). However, academia continues to
be experienced as hostile, tokenizing, and discriminatory for
many scholars of color (Dupree & Boykin, 2021). Thus, we see
denaturalizing the absence of scholars of color in the classroom
as a promising step toward supporting trainees and scholars of
color in the field. This acknowledgment is consistent with
radical healing frameworks in counseling psychology, where
shifting psychological tendencies from individual blame to
identifying systemic oppression, and holding those systems
responsible, is necessary for healing in communities of color
(e.g., French et al., 2020). In a study examining the experiences
of Black Lives Matter activists, a key part of their development
was processing anti-Black racism as a longstanding systemic
phenomenon (Mosley et al., 2021).

Critical histories can also help reveal the typically invisible
mechanisms that pull people in or push people out of the field
by pointing people toward the historical and structural factors
that continue to shape disparate experiences among scholars
of color today. For instance, scholars of color continue to
receive invalidating comments that suggest that their identity
is incongruent with academic settings (e.g., “you don’t look
like a professor”; Sydney Freeman & Douglas, 2019). In the
United States, one can link these sentiments to historical
stereotypes, propagated by scientific racism, that denigrate

Black, Latinx, and Native Americans as intellectually
inferior. They can also be tied to historical constructions
of Asian and Latinx Americans “outsiders” and perpetual
foreigners (Zou & Cheryan, 2017). Importantly, we see
denaturalizing the overrepresentation of White and affluent
scholars in the field as an important step too. The same
historical stereotypes that denigrated people of color as
inferior, propped White men up as intellectually superior.
This is not “just natural” either; the norms and indicators of
accomplishment embedded in the academy are modeled after
White American models of success and cultural knowledge
(e.g., Plaut, 2014). Windsor et al. (2021) have likened this
type of privileged access to a game of chutes and ladders
whereby knowledge of the unwritten rules and norms are
ladders that aid the climb to success.

In another way, critical histories could signal belonging by
mitigating the threat of colorblind racism. Colorblindness is an
ideology that emphasizes commonalities while ignoring and
minimizing group differences broadly (Rios, 2022; Sasaki &
Vorauer, 2013). Importantly, colorblindness has been specifi-
cally deployed to minimize differences based on race and
deemphasize the impact of racism (Bonilla-Silva, 2014; Neville
et al., 2013). Colorblind ideology constitutes realistic, symbolic,
and relational threats for marginalized groups (Rios, 2022; Yi
et al., 2023). In contrast, materials that challenge colorblind
“race does not matter” narratives could signal to historically
marginalized groups that their experiences will not be minimized
or assumed to be problematic in that setting. As evidence,
Purdie-Vaughns et al. (2008) found that when there was low
minority representation, espousing colorblindness in recruitment
materials yielded less trust and comfort among Black American
participants in comparison to materials espousing the value of
diversity. In other words, materials that made race and ethnicity
seem irrelevant were less likely to be perceived as welcoming
and identity safe environments. In another example illustrating
the threat of colorblind ideology, Black Canadians reported
feeling less powerful, influential, and effective after reading a
passage about colorblindness in comparison to multiculturalism,
antiracism, or a no-message control condition (Vorauer &
Quesnel, 2017; Study 2). Multicultural and culture-centered
materials and environments—whereby meaningful differences
in racial, ethnic, and cultural experiences are appreciated and
celebrated—produce better outcomes for marginalized students
and communities (e.g., Chapman-Hilliard & Beasley, 2018;
Plaut et al., 2009). As such, critical histories are consistent with
these empowering approaches by suggesting that understanding
differences in experience is necessary and worthwhile.
Integration of critical histories also takes heed of Purdie-
Vaughns and Walton’s (2011) critique of multiculturalism as
devoid of structural awareness and “diversity without oppres-
sion” (Andersen, 1999; as cited in Purdie-Vaughns & Walton,
2011, p. 167). Critical histories combat colorblind ideologies by
situating these disparate experiences in social, cultural, and
historical contexts.



638 SALTER, PEREZ, BATTLE, AND CRIST

Each One, Teach One

“Each one, teach one” is an African American proverb that
captures the idea that we all have a collective responsibility to
teach one another. Given the history of laws and policies
specifically designed to exclude Black Americans from
formalized education, learning had to become a collective
effort and resource by necessity. In the spirit of this proverb, we
each share some background on our experiences learning and
integrating critical histories into psychology classrooms. We
also offer a few example resources and readings in Tables 1
and 2. Then, to conclude, we come together to offer a few
recommendations.

Table 1
Example Topics and Readings for Teaching Critical History in
Psychology (Race and Racism Focus)

Evolution, eugenics, and psychology’s contributions to scientific racism

¢ American Psychological Association (n.d.). See link in Table 2
¢ Guthrie (2004b)

¢ Richards (2012)

¢ Winston (2004)

¢ Yakushko (2019)

Examples of scientific racism in primary documents
* Galton (1869)

Bache (1895)

McDougall (1914)

Psychology’s imperialism and ties to colonialism

Bhatia (2017)

Bulhan (2015)

Fanon (1952/2008)

Journal of social issues-Special double issue on decolonizing psychology
(see Readsura Decolonial Editorial Collective, 2022)

Martin-Bar6 (1994)

Psychology’s contributions to justice and injustice

Christie and Montiel (2013)
Nyman (2010)

Thomas (1982)

King (1968)

Moghaddam (2022)

Pioneering psychologists of color

American Psychologist-Special issue on Black Psychologists
(see Tyrell et al., 2023)

Comas-Diaz (1991)

LaFromboise and Fleming (1990)

Lal (2002)

Rich and Gielen (2015)

Whose psychology is it? Organizations and associations for people of
color in psychology

Bailey (2020)
Cultural diversity and ethnic minority psychology-Special Issue on history
of racial and ethnic psychology (see Leong, 2009)

Note. This is not intended to be an exhaustive list of topics or readings.
Please see the references for additional resources.

Table 2
Electronic Resources for Teaching Critical Histories in Psychology

Electronic resources

¢ American Psychological Association’s historical chronology: https://
www.apa.org/about/apa/addressing-racism/historical-chronology

¢ Cummings Center for the History of Psychology: https://www.uakron
.edu/chp/education/

* Advances in the History of Psychology, Topical Bibliographies [see
bibliographies on “Race & Racism,” “History of Feminist Psychology,”
“Histories of Homosexuality,” and more]: https://ahp.appsO1.yorku.ca/hi
story-of-psychology-resources/

¢ An Historical View of Some Early Women Psychologists and the
Psychology of Women (Classics in the History of Psychology Special
Collection): https://psychclassics.yorku.ca/Special/Women/

* Exploring Heredity: Race, Eugenics, and the History of Intelligence
Testing (Smithsonian Learning Lab Virtual Exhibit): https://learninglab.si
.edu/g/ll-c/ytlaOzL.Vuq36ejHP

* I Am PSYCHED! Inspiring Histories, Inspiring Lives: Women of Color in
Psychology (Smithsonian Learning Lab Virtual Exhibit): https://learni
nglab.si.edu/q/11-c/z32BDp9gEY 16yORs

» Psychology’s Feminist Voices: https:/feministvoices.com/

¢ York University’s Historical, Theoretical, and Critical Studies of
Psychology PhD Program: https://www.yorku.ca/gradstudies/psycholo
gy/areas-of-specialization/historical-theoretical-and-critical-studies-of-
psychology/

PSS’s Training and Teaching Experiences

My undergraduate institution offered a History and
Systems in Psychology course as an option to fulfill a
capstone requirement, but I did not take it. At the time, my
interests in history and racism were not connected to my
interests in psychology. That would develop later in graduate
school where my mentors were examining the relationships
between collective memory, history, identity, and other
psychological phenomena. Although this became one of my
primary areas of research and is covered in several of my
classes, I did not teach a dedicated history and psychology
course until a few years ago. I inherited the class from a
retiring colleague, and my initial goal was to simply add
additional social and cultural context. As I began to really
make the class my own, I gave special attention to the
contributions of women and people of color, who are often
overlooked in psychology’s origin stories. My version of
the course explicitly facilitates discussions of critical social
issues in the history of the field (e.g., eugenics, racism,
imperialism, and sexism). Importantly, my classes are not the
only place our majors engage in this critical history content.
I participated in the course design of a Research Design and
Statistics I course that meets collegewide justice, equity, and
community graduation requirements. The course addresses
key issues relevant to how research questions are formulated,
studies designed, and data analyzed or interpreted, but it
also addresses how the answers to these questions have been
shaped by biases (e.g., racism, sexism, classism, heterosex-
ism, U.S.-centrism) both historically and in the present.
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MJP’s Training and Teaching Experiences

In my academic training, history of psychology was not
offered. However, I branched out to other disciplines such as
sociology to help contextualize my psychological training
within historical context. Specifically, I took courses on CRT
and the history of Black and Latino Americans in the United
States. In these courses, I gained a greater appreciation for how
social science methods, specifically quantitative ones, have
roots in racist histories such as eugenics. These experiences
reshaped how I thought about my own research and teaching.
In my experience, psychology courses and textbooks dedicate
little time or space to the history of psychology. It is either
skipped over entirely, briefly touched upon, or solely focuses
on canonical White figures (e.g., Freud, Skinner). In my
courses, my goal is to help students understand how the history
of psychology is marked by power and privilege. I conduct an
activity with my students where I ask a volunteer to tell me their
life story. When they finish, I connect their storytelling to larger
themes of how history is recorded. Like historical records, the
life stories they tell often have a narrative theme; they are not
just a series of facts about their life but a connection of
organized information around a narrative. Often, the theme is
their educational history (e.g., where they are from, why they
came to college, what they want to study). Like their stories,
psychological history is retold around narrative themes. I also
use this activity to highlight power and privilege. When I ask
for their story, I am privileging their perspective; now the class
knows their history, but no one else’s. I connect this theme to
psychology’s early history of privileged research, knowledge,
and perspectives of the Western world. Just as in the activity,
much of psychology’s history is based on a particular,
privileged perspective.

JSB’s Training and Teaching Experiences

My academic training in the crifical histories of psychology
is varied. As an undergraduate student, I audited a History and
Systems of Psychology course that provided a prototypical
chronological history of psychology from the early theories of
psychology to contemporary systems, research, and application.
As a graduate student, I took courses outside of psychology that
focused on CRT and White nationalist movements, which
focused on the history of racism in the United States. My
Africana methodology course highlighted how research
methods are informed by racialized points of view, and why
some methodologies are more or less accepted in particular
spaces. However, opportunities to learn critical histories in
psychology, itself, have been few and far between. When
teaching, I try to manage my courses in a culturally responsive
way, helping students understand the ways the field of
psychology has in the past reflected and perpetuated societal
discriminatory practices. This approach feels more organic in
classes like cross-cultural psychology where one of the goals is
to examine how the previous positionality of psychologists may

have affected their interpretation, examination, and exploration
of psychological theories and mechanisms. Critical histories are
not only built into the course content but also naturally brought
up in discussions by students. Approaching critical histories
feels tougher in spaces and courses where those critical histories
might not have a direct line to the course content. For example,
when I am teaching statistics, it can feel like an aside. However,
I approach these topics head-on by engaging in discussion on
why we may continue to use practices and tools created by those
with bad intentions. These conversations are often hard, but
they allow students to reflect upon these critical histories and
then make choices.

JDC’s Training and Teaching Experiences

I have learned about the history of racism in psychology
through research and personal interests. As an undergraduate,
I took a history of psychology course that focused on the
origins of psychology as a science and how psychological
research is conducted today. As a graduate student, I also
took a history of Black and Latino Americans course that
discussed how White supremacy is foundational to America
as a country. In my own classes, introductory psychology and
social psychology, I encourage students to think critically
about the history of the field by discussing how much of
psychology is dominated by a White male perspective and
the value of different critical perspectives. Specifically, in
my social psychology course, we talk about stereotyping,
prejudice, and discrimination. I use this unit to discuss how
these ideas have historically impacted minoritized groups. I
also discuss how psychologists are not immune to these
factors. For example, I highlight research that focused on
racial differences in intelligence, which ended up shaping
American immigration policy during the 1900s. I use all of
this to show how even an objective science can still reflect
racist ideas and intentions.

Conclusion

History shapes how we see the world, how we see ourselves,
and how we imagine our futures. From critical race and
cultural-psychological perspectives, we argue that critical
histories need to be a part of psychology’s antiracist agenda
because they broaden exposure to experiential knowledge via
counterstories, serve as antiracist affordances by creating the
possibilities for seeing the world through an antiracist lens, and
contribute to identity safe spaces for people with marginalized
identities by contextualizing and affirming diverse experiences.
To adequately serve this antiracist agenda, critical history
courses should highlight what makes critical history, critical. A
course is not inherently critical because it discusses race,
gender, culture, or other socially relevant topics; instead,
critical history is oriented toward discussing these topics in
relationship to historically derived systems of power and
inequality. For example, a critical history unit on pioneering
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psychologists of color (see Table 1) would not merely highlight
individual contributions to the field but also focus on the
context of why these scholars’ contributions were missing
and/or marginalized within psychology in the first place; that is,
they might highlight systemic racism in the form of educational
barriers (Guthrie, 2004a) and/or the concept of epistemic
exclusion, noting whose knowledge production is or is not
considered valid (Settles et al., 2021).

To effectively integrate critical histories into the field, we
offer three simple recommendations. First, create and support
undergraduate and graduate departmental curricula that
incorporate critical histories in the field of psychology.
This will help trainees comprehend the various ways the
discipline’s past and present intertwine with the power
dynamics shaping the broader society. The importance of a
topic is evident in assigned coursework and requirements.
Second, create graduate training models that facilitate taking
interdisciplinary courses (particularly outside of psychology)
that cover the history of race and racism in the United States
and/or globally. Engaging critical histories in psychology is
essential, but interdisciplinary conversations are also neces-
sary to see various interpretive, theoretical, and methodo-
logical gaps in our knowledge production over time. This can
also provide opportunities to generate solutions to racism-
relevant problems across different areas. Our third recom-
mendation is that our field—instructors, departments, and
professional organizations—invest time and resources in
research and instructional activities that produce critical
histories in psychology. There are more resources available
now than there were at the beginning of our undergraduate or
graduate training experiences, but there is still a need for
new materials. Continued production of these resources is
essential to enrich educational experiences and facilitate a
fuller knowledge production enterprise within our field.
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