
 
 

The Impact of Gender on the Relationship between Coping, Self-Validation, and  

Suicidality Among Earthquake-Affected Adolescents in Nepal 

by 

Melissa Marie Andersen Schmidt 

Duke Global Health Institute 
Duke University 

 

Date: _______________________ 

Approved: 

 

___________________________ 

Brandon Kohrt, Supervisor 

 

___________________________ 

Kearsley Stewart 

 

___________________________ 

Eve Puffer 

 

___________________________ 

Bonnie Kaiser 

 

 

 

Thesis submitted in partial fulfillment of 
the requirements for the degree of 

Master of Science in the Duke Global Health Institute 
in the Graduate School of Duke University 

 

2017 



 
 

ABSTRACT 

The Impact of Gender on the Relationship between Coping, Self-Validation, and 

Suicidality Among Earthquake-Affected Adolescents in Nepal 

by 

Melissa Marie Andersen Schmidt 

Duke Global Health Institute 
Duke University 

 

Date: _______________________ 

Approved: 

 

___________________________ 

Brandon Kohrt, Supervisor 

 

___________________________ 

Kearsley Stewart 

 

___________________________ 

Eve Puffer 

 

___________________________ 

Bonnie Kaiser 

 

An abstract of a thesis submitted in partial 
fulfillment of the requirements for the degree 

of Master of Science in the Duke Global Health Institute 
in the Graduate School of Duke University 

 

2017



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copyright by 

Melissa Marie Andersen Schmidt 

2017



 

iv 

 

Abstract 

Purpose.  Suicide is the second leading cause of death globally among young adults 15-

29 years old.  Addressing adolescent suicidal thoughts and behavior (STB) is especially 

important in low and middle income countries (LMIC) where 46% of suicides occur 

before 25 years of age. This burden is highest in Asia, with adolescent rates two times 

greater than the global average.  This study examines the role of gender in influencing the 

relationship between coping dysfunction, self-validation, and suicidality among 

adolescents in the context of a school-based mental health promotion program in post-

earthquake Nepal.  

Methods. In this mixed-methods study, adolescents (N = 102, 50% female) attending 

secondary school (12 – 18 years old, average age 14.3 years) in a highly earthquake-affected 

region near Kathmandu, Nepal, completed the Ways of Coping Checklist, Self -

Validation/Self-Invalidation Questionnaire, and the Suicide Screener Questionnaire.  

Participants of semi-structured interviews included 22 students, 2 teachers, and 3 

caregivers.  Gender-stratified focus group discussions (n = 2) were also conducted among 

students. 

Results. The stressor that students identified most frequently (71.4% of interviewees) in 

qualitative interviews was academic-related sources.  Scores on the Ways of Coping 

Checklist skills and dysfunction scales did not differ significantly by gender.  However, 

girls scoring high in coping dysfunction (t = -2.511, p = 0.015) and low in self-validation 

(t = 2.916, p = 0.005) were significantly more likely to endorse suicidal ideations in the 

past two weeks compared to boys with similar dysfunction (t = -0.237, p = 0.813; and self-

validation scores t = 1.087, p = 0.282). 
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Conclusions. Although gender differences in coping skills and coping dysfunction were 

not quantitatively observed, qualitative analyses revealed that dysfunctional coping was 

more frequently reported by girls.  Future studies should examine the temporal 

relationship between coping strategies and suicidality. Suicide risk reduction programs 

should evaluate enhancing adaptive coping skills usage as a mechanism of action to reduce 

suicidality among girls. Additional research is needed to identify salient risk factors for 

boys. 
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1. Introduction 

It is estimated that between 10 and 20% of the world’s adolescents suffer from some 

form of mental health problem, with many Asian countries impacted by much higher rates 

(e.g., India = 30%; Pakistan = 34-36%).  [1].  Recent research indicates that Nepali adolescents 

facing a significant psychosocial stressor (e.g., one or more parents having leprosy, changes in 

family structure, parental substance abuse) suffer from impaired self-esteem, increases in 

depressive symptoms, and increases in community-identified behavioral problems [1, 2].  

Understanding of what means adolescents in Nepal use to cope is still limited, but there is 

evidence that boys and girls do not differ significantly in self-reported coping mechanisms 

used (such as praying, apologizing, acting to resolve the problem, and drawing, writing, or 

reading) when experiencing fear [3].  Nepali adolescents also suffer from remarkably high rates 

of depression, mental illness, and suicidality; this is particularly problematic among Nepali 

females who experience higher rates of anxiety and depression than males [4].  Factors 

associated with this gender disparity include the prevalence of women victimized by domestic 

violence, early marriage, and expectations of role fulfillment [5].   

Suicide accounted for 804,000 deaths worldwide in 2012 and was the second leading 

cause of death globally among young adults aged 15-29 years.  These young adult suicides 

constitute 46% of suicides in low- and middle-income countries (LMICs), with the greatest 

burden in Asian countries [6]. Available statistics indicate that the incidence rate of suicide in 

Nepal has risen dramatically over the past two decades and is now the leading cause of death 

among women of reproductive age, accounting for 16% of mortalities for this population in 

2009 [7].  This proportion is likely an underestimate, as many South Asian suicide metrics are 

believed to be grossly underestimated due to inaccurate and absent reporting and monitoring 

methods [8, 9].   
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To date, no studies have examined the relationship between gender, stressors, coping 

mechanisms, and suicidality among Nepali adolescents.  Understanding how gender influences 

these factors could have important implications for future mental health interventions and 

research.  Furthermore, pursuing an understanding of these associations within the Nepali 

context is critical; recent research has illuminated a multitude of justifications for the cultural 

adaptation of evidence-based psychological interventions prior to implementation.  Some of 

these rationales include the unique: (1) expressions of symptoms related to common disorders 

(e.g., different experiences of certain symptoms of panic attacks among southeast Asian 

refugees); (2) risk factors of the development of psychopathology (e.g., low levels of 

assertiveness more highly associated with poor mental health outcomes among Western 

children than among Chinese children); and (3) manifestations and effects of resiliency (e.g., 

certain characteristics being more protective than others) between cultural groups [10].  In 

order to inform culturally salient and sensitive interventions, this study seeks to assess gender 

disparities in causes of tension, coping skills and dysfunction, self-validation, and suicidal 

ideation and behaviors among adolescents in a Nepali village. 

 

-   
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2. Methods 

2.1 Setting 

Situated between India and China, Nepal is a low-income country with a rich cultural 

and ethnic diversity.  When compared to other South Asian countries, Nepal had the second 

lowest Human Development Index (HDI) in 2011 (0.458) due to short life expectancies, low 

literacy levels, and poor standards of living.  The Gender Development Index geometric mean 

was 0.482 and was impacted by significant gender disparities in literacy rates (women = 

56.39%, men = 78.86%) and years of education (women = 3.85, men = 5.13) [11].   

The wage gap between men and women is significant, with male laborers often 

making 100% more than female laborers [12].  Although the younger generations are nearing 

equality in other areas, such as attendance in primary school (boys = 86%, girls = 74%), 

females still have poorer predictors of health, including higher rates of secondary school drop-

out [12] and early marriage, with 41% of Nepali women married prior to age 18 [14]. 

Although legally disbanded in 1963, 1990, and again in 2007, the Nepali caste system 

continues to be an important means of social stratification [13].  The Brahman and Chhetri 

belong to upper caste groups, often with higher HDIs than other castes [12] and holding 

occupations as Hindu priests, rulers, and military leaders [15].  The Newari ethnic group is 

predominately Buddhist and has an independent caste system, ranging from the lowest, 

‘untouchable’ group to higher statuses, mirroring the traditional Nepali caste system.  Tamang 

individuals are an ethnic minority group of Tibetan migrants, often living in mountainous areas 

and primarily working in the agriculture industry [16]. 

This study took place in a public school located in Sankhu, a rural village located 

within the Kathmandu valley.  This study site was selected due to its proximity to the epicenter 

(154 km) of the 7.8 magnitude earthquake that occurred in April 2015, approximately one year 

prior to the implementation of the program.  The earthquake severely affected this region of 
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Nepal, causing over 8,700 fatalities and destroying nearly all homes in rural areas of the valley 

[17].  This program was implemented in this setting to promote positive mental health and to 

help students develop skills to effectively respond to stressful life events, and is based on a 

more intensive Dialectical Behavior Therapy adaptation developed for suicidal and self-

harming women in a rural district [18]. 

2.2 Study Participants 

Participants included adolescents in grades 7, 8, and 9 at a government-run secondary 

school in Sankhu.  All students within these grades were included in the study.  In accordance 

with current literature on reaching meaning saturation in qualitative research, a subsample of 

22 students were selected for participation in semi-structured interviews [19].  A separate 

subsample of students participated in gender-stratified focus group discussions.  School 

principals and faculty members assisted in identifying teachers and caregivers for participation 

in qualitative interviews. 

2.3 Ethical Considerations 

This study received ethical approval from the Duke University Health System 

Institutional Review Board and the Nepal Health Research Council.  All minors provided 

written informed assent and were compensated for their participation with snacks or school 

supplies.  Their caregivers and teachers provided verbal or written informed consent based on 

literacy levels.  Teachers were compensated with office supplies and parents were given 

chocolates.  Compensatory items for participants of all ages valued less than $5.  Local research 

assistants were consulted at all points of the study to ensure that the research was being 

conducted in a culturally sensitive manner.  Research activities were conducted in conjunction 

with Transcultural Psychosocial Organization (TPO) Nepal, an entity that works to improve 

psychological and social wellbeing for Nepalis.  Participants who endorsed suicidal ideations 
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or behaviors were referred to counseling with a trained mental health professional through 

TPO Nepal.  

2.4 Measures 

2.4.1 Quantitative Measurements 

Demographic and background information was collected from all participants.  In 

addition, all participants completed a transculturally-adapted assessment of coping, self-

validation, suicidality, and other psychometrics.  These measures were translated into Nepali 

and transculturally adapted using a procedure validated by van Ommeren et al. [20].  They 

were then back-translated into English to ensure the measurement of intended constructs.  

Data were collected on Samsung Galaxy tablets using Open Data Kit software, Version 2 [21]. 

All questions were presented in Nepali and students independently completed the assessments 

on the tablet.  

2.4.1.1 Ways of Coping Checklist  

The Dialectical Behavior Therapy Ways of Coping Checklist (WCCL) [22] was piloted 

in a population of women exhibiting suicidal tendencies in rural Nepal [18].  The scale was 

then modified following a focus group discussion with Nepali mental health counselors to 

reduce redundancy and improve comprehensibility, acceptability, and completeness.  In this 

form, the WCCL is comprised of 18 items produced from two subscales: coping skills and 

coping dysfunction.  Participants were asked to rate the frequency of which they have utilized 

given coping mechanisms over the past two weeks.  Response values range from 0 (never) to 3 

(a lot).  Items include the following (dysfunction items are indicated with a *): (1) Thought about 

good things, payed less attention to negative thoughts and feelings; (2*) Blamed or said 

negative things about myself; (3*) Isolated so others did not know my feelings; (4) Took 

responsibility for my thoughts or feelings; (5) Talked to someone about my feelings; (6) Sang 

or listened to happy songs; (7) Looked at something beautiful to feel better; (8) Smelled 
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something nice to feel better; (9) Tried to calm down before making a decision; (10) Felt 

something pleasurable to touch to feel better; (11) Tried to focus on one thing at a time; (12) 

Did something to feel a different emotion (e.g., doing something fun even when sad); (13) 

Took care of my body so I was less emotionally sensitive; (14*) Avoided my problem; (15) 

Thought about potential consequences before acting; (16) Made and followed a plan of action 

to solve my problem; (17) Worshipped; and (18) Asked for something I wanted.  In this study, 

the WCCL held strong internal reliability as measured by the Cronbach’s alpha (α = 0.832). 

2.4.1.2 Self-Validation/Self-Invalidation Questionnaire 

The Self-Validation/Self-Invalidation Questionnaire (SVSI) [23] is a 10-item self-

report scale that measures the frequency of which the participant engaged in self-validating or 

-invalidating cognitions or behaviors throughout the past two weeks (e.g., self-criticism, 

valuing own desires).  Participants are asked to respond using a 5-point Likert scale with 

response values ranging from 1 (almost never) to 5 (all the time).  Invalidating items are reverse-

scored to produce a raw total score.  The internal reliability of the SVSI in this study was 

strong (α = 0.802). 

2.4.1.3 Suicide Screener Questionnaire 

Participants were asked to complete the Suicide Screener Questionnaire (SSQ) [24] in 

order to identify prevalence of suicidality and parasuicidality within the population.  This article 

focuses on the second of the four items (In the past two weeks, have you had thoughts of 

wanting to die or to hurt yourself (e.g., taking poison, harming yourself, cutting your hands, 

banging your head against the wall)?) as it, the WCCL, and the SVSI refer to a timeframe of 

the past two weeks.  Response options to this questionnaire are dichotomous, yes or no, to 

indicate endorsement or denial of indicated symptoms. 
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2.4.2 Qualitative Measurements 

2.4.2.1 Participant and Key-Informant Interviews 

A subsample of students and a sample of caregivers and teachers completed 60-

minute, semi-structured interviews regarding their perceptions of gender disparities in 

adolescent stressors and coping mechanisms.  Qualitative assessments were conducted by the 

first and second author with the assistance of bilingual research assistants (RA) native to Nepal, 

or independently by an RA.  Interviews were translated on the spot and recorded in both 

English and Nepali.  Interviews were transcribed in English and coding was completed with 

English-language transcripts.  RAs were gender-matched to interviewees in order to encourage 

participant comfort and openness.   

2.4.2.2 Focus Group Discussions 

Two gender-stratified focus group discussions (FGDs) were facilitated and moderated 

by Nepali research assistants with a subsample of students.  FGD participants were then asked 

about gender norms for adolescents within their community as well as perceptions of stressors 

and coping mechanisms for their own and the opposite sex.  

2.5 Data Analyses 

2.5.1 Statistical Analyses 

T-tests were conducted to assess for differences between boys’ and girls’ mean scores 

on the WCCL, SVSI, and SSQ.  Pearson correlations were used to examine the relationship 

between self-validation and self-invalidation against coping skills use.  Hypothesis tests were 

two-tailed and a p-value of 0.05 or smaller was used to indicate significance.  All statistical 

analyses were conducted using Stata/SE 14.2 [25]. 

2.5.2 Qualitative Measures 

A collection of codes was developed using themes that arose organically from the 

transcripts or that were related to the primary research questions.  A codebook was then 
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developed that included the code’s theme, definition, exclusion criteria, as well as an example 

from the text.  Transcripts were then coded and compared by the first two authors.  The 

codebook was refined until achieving an inter-coder agreement of 90%.  In accord with recent 

efforts for greater transparency in dissemination of qualitative research [26], the coding queries 

are provided as a supplemental file.  Qualitative data were coded and analyzed using MaxQDA 

12 [27]. 
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3. Results 

3.1 Baseline Characteristics 

The final sample included 102 (50% female) adolescents in grades 7, 8, and 9.  The 

average age of females was 14.2 years and males was 14.4 years (see Table 1 for additional 

demographics).  A total of 22 students agreed to participate in interviews; however, one female 

declined the request to have her interview be audio-recorded, so a total of 21 semi-structured 

interviews (11 male) were included in the analyses.  Nineteen students (9 females, 10 males) 

participated in focus group discussions. 

 

Table 1 Student Demographics 

 
Female (n=51) 
n (%) 

Male (n=51) 
n (%) 

Total (102) 
n (%) 

Variable    

Caste/Ethnicity    
     Brahman/Chhetri 9 (17.65) 8 (15.69) 17 (16.67) 
     Newari 8 (15.69) 5 (9.80) 13 (12.75) 
     Tamang 29 (56.86) 31 (60.78) 60 (58.82) 
     Other 5 (9.80) 7 (13.72) 12 (11.76) 
Age    
     12-13 13 (25.49) 15 (29.41) 28 (27.45) 
     14-15 30 (58.83) 26 (50.98) 56 (54.90) 
     16-18 8 (15.68) 10 (19.61) 18 (17.65) 
Class    
     7 19 (37.25) 17 (33.33) 36 (35.29) 
     8 11 (21.57) 15 (29.41) 26 (25.49) 
     9 21 (41.18) 19 (37.25) 40 (39.22) 

 

3.2 Stressors 

3.2.1 Academics 

In qualitative assessments, students and adults reported that girls and boys have 

similar stressors, with academic-related stress being the most frequently endorsed source of 

tension reported by adolescents (70% of girls, 82% of boys).  Primary academic-related 
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stressors reported by males and females included grades, homework, performing in front of 

the class, and friendships.   

However, there were variations between genders in specific facets of their school lives 

that were causing them stress.  Females reported that preferential treatment of sons by 

caregivers caused them tension within the school setting.  Participants stated that this often 

took the form of sending sons to private boarding schools where they had access to better 

education than they were provided with in the government-run, public schools.  Two female 

students reported caregivers giving daughters higher workloads than their sons with the intent 

of interfering with their schooling. 

…At home, they have their grandmothers who are old-fashioned and think that girls 
should work so they will give their daughter so much work that they can’t pay 
attention to their studies. [Female, grade 9] 

 
In addition, the same two students also discussed how preferential treatment towards boys by 

teachers impacted their academic performance: 

Suppose, teachers usually teach the boys more and dismiss the girls even when we 
ask. That causes problems. Say, I want to study in math but if the teacher doesn’t 
teach me then I think I can’t do well and have tension. [Female, grade 9] 

 
Fear of being unenrolled from school due to gender norms was endorsed by two females.  

When asked about how she feels when she worried about her grades, one female stated: 

So when that happens I, because I’m a girl, I won’t get to study more.  They’ll 
probably send me off, marry me off, and not provide me with education. [Female, 
grade 9] 

  
A teacher also described this cycle: 
 

…[Girls’] daily activities include household chores like cutting grass, carrying 
firewood, working in field, helping parents in all of their works, looking after children 
and many more. Because of these, they are not able to concentrate on study despite 
their will and remain backward. Due to this reason, their study keeps 
degrading…Because of this, they marry early, leave school and work to earn 
money… [Male, teacher] 
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Another academic stressor unique to females within the population is menstruation.  Both 

teachers stated that females tend to have higher rates of absenteeism and exhibit difficulties 

focusing on their education during their menstrual cycles. 

Though there is provision of separate toilet for female students, they are not well 
managed. For [grade] 6, 7, 8 students, because of menstruation, they have to skip the 
classes and this lead[s] to school absenteeism. [Male, teacher] 
 

3.2.2 Finances 

For several adolescents (n = 4 females, n = 1 male), the insecurity of household 

income and the ability to afford necessities is also a major source of stress.  A teacher described 

the tendency of sons in these situations to seek outside work in order to contribute to the 

family income: 

For male students who have some responsibility towards their home, they get tensed 
thinking how they could improve the economic condition of their home. In doing 
so, we can see that they work in field, do other works to earn extra income and try 
to stave off household economic problems. [Male, teacher] 

 
For females, tension due to economic conditions typically was focused on longer-term 

ramifications, such as being able to pursue higher education or certain lines of work.  Students 

and adults also described how financial strife disproportionately affected males and females.  

One student elaborated on this: 

Respondent (R): I have many beautiful dreams but I don’t think they’ll come true. I 
want to be a staff nurse in the future but I don’t think I’ll be able to be that. 
Interview (I): Why is that? 
R: We are many of us at home and we are also economically weak and we have a 
problem of hand to mouth so I don’t think they’ll be able to make me a staff nurse 
in the future because they can’t afford actually… 
I: How about your younger brother? Do you know what he wants to do in the future? 
R: He has an aim of being [in the] British Army and my family also has said that they 
will support him in every ways even if they have to take a loan for it. [Female, grade 
7] 

 
3.2.3 Family 

Familial conflict was the second most reported source of tension for both males (n = 

9) and females (n = 4).  Other family stressors for males and females included parental 

expectations of their children, family members living abroad, and fathers taking a second wife.  
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A source of tension within the family that was unique to females was the perception of their 

‘corruption.’  In interviews and the FGD, females stated that if a female interacts with a male 

in a manner that is considered inappropriate, caregivers and the community may say that the 

daughter has become ‘corrupted,’ a label that may cause the individual to incur a host of 

societal and familial consequences.  In an interview with a student who had directly 

experienced this, she stated: 

I felt very bad. I was so frustrated to see the community’s reaction. I kept on thinking 
that because I am a girl I can’t have any boy friends. So these days I’ve stopped 
talking to the boys, at least in front of the community people… I just felt that I 
shouldn’t have been born [as] a girl [Female, grade 7] 

 
3.2.4 Early Marriage 

Study participants reported that females are more often expected to get married at a 

young age than males within this village.  Although some girls consider it auspicious to find a 

husband at an early age, one female participant cited the prospect of her parents arranging her 

marriage as a substantial source of stress.  One teacher reported that it was not uncommon 

for females in Sankhu to drop out of school and get married as early as 7th grade: 

…as this is a rural area, the students after 15, 16, 17 years, the tradition of wanting 
to marry early among girls still exists in our community. The tradition of marrying a 
little early is still there among girls [more frequently] than boys. So, when girls turn 
16, 17 or 18, the idea of marrying their girl child has already come up in the mind of 
parents. [Male, teacher] 

 
Although early marriage is traditionally more commonly practiced among females, males are 

not immune to stress caused by the practice.  In the FGD, boys reported that if a girl was not 

married, the ultimate responsibility fell upon the adult male for not marrying her: 

Girls marry early. They escape early. Boys take them. If boys don't take them, girls 
don't escape. It's the boy’s fault then. [Male, FGD] 

 
3.2.5 Earthquake 

Despite the widespread impact of the 2015 earthquake, the natural disaster was rarely 

discussed throughout student interviews, and when it was mentioned, it was only by boys.  

Each of the four students who discussed the earthquake only identified it as a prior, and not 
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a current, stressor.  While discussing his experiences with tension during the earthquake, one 

boy said: 

We didn't have a place to live. So, I felt like where [would we] live, what [could] we 
eat… [Male, grade 8] 
 

When asked to describe how he felt once his tension began to cede following the earthquake, 

a student said: 

I felt that the earthquake will not come again. And I hoped that [an] earthquake never 
comes again and we [will] have fun again as we had before and we [can] live as we 
lived before. [Male, Grade 7] 

 

3.3 Gender and Coping 

3.3.1 WCCL 

Tests of independence revealed that boys’ and girls’ scores on the skills use (p = 0.259) 

and dysfunction (p = 0.315) subscales of the WCCL were not significantly different.  This 

suggests that males and females tend to use similar coping mechanisms found on the WCCL 

at similar frequencies.  Mean scores for all participants are presented in Figure 1.  Skills that 

were endorsed as being used the most frequently included singing or listening to music, 

focusing on completing one task at a time, making and following a plan of action, and trying 

to calm down before making a decision.  Participants tended to endorse using dysfunction 

items less frequently than skills items, with avoidance of the problem reported as being used 

most often.  Taking responsibility instead of blaming others (skill) and isolating oneself to 

prevent others from knowing their feelings (dysfunction) were reported as used the least 

frequently. 
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Figure 1 WCCL Mean Item Response Values 

* indicates coping dysfunction subscale item 

 

3.3.2 Confiding in Others 

Several interview participants indicated that confiding in others was a coping 

mechanism that they either currently use or would use when experiencing stress (n = 

4 females, 7 males).  However, choosing not to confide in others was also commonly 

endorsed, with 60% of females and 36% of males stating that they would not share 

their stressor or emotions with others.   

In Nepal, the family’s reputation or social standing is referred to in Nepali as 

ijjat a.  The threat of impairing one’s ijjat was reported as often impacting the coping 

mechanisms that an individual chooses to use, particularly sharing one’s feelings with 

others.  Two caregivers commented on this: 
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Though we are poor and we feel bad, after sharing with others also it will not be 
solved nor we’ll get anything so it’s good to keep your pain in man b and try to solve 
them on our own. Also we have different kinds of neighbours so if we share our 
problems they might try to humiliate us or enjoy with that so it’s better not to share 
anything with anyone. [Female, caregiver]  
 
I: Okay and when somebody does lose their ijjat, if somebody does something bad 
and that causes them to lose their ijjat, what kind of emotions might they feel? 
R: Such people might leave a place and go abroad, or find places to hide, or think of 
suicide so that they don't have to face people. [Female, caregiver] 

 
3.3.3 Distracting 

Different means of distracting oneself was one of the most frequently endorsed 

coping mechanisms by both males and females (n = 6 females, 7 males).  Common methods 

of distraction included playing with friends, reading a book, playing sports, and thinking of 

other things unrelated to the stressor. 

3.3.4 Self-Invalidation 

Endorsement of engaging in self-invalidating thoughts and behaviors during 

interviews was unique to female participants (n = 2).  One student described the self-

invalidating cognitions that often arose when she experienced tension: 

I think as if I am the only one that’s struggling. Everyone is doing well, while I am 
the only one that’s upset. That’s it. [Female, grade 9] 

 
3.3.5 Violence 

Violence as a means of coping with stress was endorsed in interviews by both females 

and males (n = 3 females, 3 males).   Acts of violence were commonly targeted towards friends 

and siblings.  In describing this, a girl said: 

So when there is a lot of arguments in the house…I just can’t deal with all of that 
because I already have enough tension in my mind and so that just adds to it and I 
get really angry and sometimes I will beat [my siblings] up or sometimes I won’t. But 
it just feels like it’s just too much. [Female, grade 7] 
 
 

_________________________ 
a Ijjat – A Nepali idiom referring to social status.  An individual who acts in a manner that is incongruent 
with socially accepted norms can dishonor his or her family, causing them to lose their respectability 
within the community (ijjat gayo) [28]. 
b Man – A Nepali idiom of the heart-mind [28], man commonly refers to one’s mind or feelings [29]. 
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3.3.6 Avoidance 

Interviewees reported using both cognitive and behavioral means of avoidance when 

experiencing tension (n = 4 females, 4 males).  Techniques included avoiding the individual 

who had upset them, sleeping, and ignoring the issue in hopes that it would go away.  One 

student described her experience with the latter: 

 I: Does that work, when you try to forget it, when you don’t pay attention to it? 
R: I try to cope with it, but if it doesn’t work, then I just ignore it and ultimately 
forget it. [Female, grade 9] 

 
3.3.7 Substance Use 

The use of substances to cope with stress was very rarely endorsed in interviews (n = 

1 female); however, in both FGDs, participants stated that other female and male adolescents 

within the community use substances both recreationally and as a coping mechanism.  The 

one participant who endorsed substance use in her interview described how alcohol helped 

her to relieve her stress: 

After you drink alcohol, you don’t know where your brain is, so you don’t realize 
your tension. [Female, grade 9] 

 
3.3.8 Suicidality and Self-Harm 

Three females and one male reported using self-harm behaviors to relieve tension or 

the presence of suicidal ideations as a result of stress.  FGD participants also stated that 

suicidality and parasuicidality (e.g., cutting hands and wrists) are common in the community 

among adolescents who experience high levels of stress.  After being asked to reflect on any 

changes that she may have experienced as a result of a recent stressor, one participant stated: 

I think of committing a suicide. I thought that if I would commit suicide I would not 
have to listen to all these negative comments and all my problems and tensions will 
also come to an end and everything will be fine. [Female, grade 7] 
 
I: When you have tension in the heart-mind, do you have a lot of different thoughts? 
Like what you just said about how you’re the only one that’s upset, everyone else is 
doing well. What other types of thoughts comes into mind? 
R: Suicidal thoughts…I get the feeling of wanting to take poison and die.  
I: …What kind of tension causes you to think those thoughts?  
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R: Whenever I have problems from home, that’s what I think. Like when I think they 
will do good for my younger brother, but not do good for me, I get those kinds of 
thoughts. [Female, grade 9] 

 
3.3.9 Focus Group Discussions 

In the FGDs, participants were asked to identify which coping mechanisms were most 

commonly used by their own gender.  Findings for coping mechanisms that were reported as 

being used by females, males, and by both females and males are reported in Figure 2. 

 
 

 
 

 
Figure 2 Adolescent coping mechanisms as qualitatively reported in FGDs 
 
 

3.4 Self-Validation, Coping Dysfunction, and Suicidality 

Table 2 presents the association between self-validation (SVSI) and dysfunctional 

coping (WCCL-D) when stratified by gender.  Girls who scored high in dysfunctional coping 

(t = -2.511, p = 0.015) and low in self-validation (t = 2.916, p = 0.005) were significantly more 

likely to have endorsed experiencing suicidal ideations within the past two weeks than males 

with similar dysfunction (t = -0.237, p = 0.813) and self-validation scores (t = 1.087, p = 0.282).    
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Table 2 Tests of independence of suicidality endorsement against self-validation and coping 
dysfunction scores by gender 
 

 Male (n = 51) Female (n = 51) 

SSQ-2a No Yes t No Yes t 

SVSI (x̄ )b 31.233 29.250 1.087 32.625 28.727 2.916** 

DBT-WCCL-D (x̄ )c 3.302 3.500 -0.237 3.400 5.000 -2.511* 
 

a SSQ – Suicide Screener Questionnaire, second item; b SVSI – Self-Validation/Self-Invalidation scale mean score; 
c DBT-WCCL-D – Dialectical Behavior Therapy Ways of Coping Checklist, dysfunction subscale mean score 

* p < 0.05; ** p < 0.01 

 
 

When stratified by sex, pairwise correlational analyses between scores on the SVSI 

and the DBT-WCCL skills use subscale yielded statistically significant p-values (males: r = 

0.451, p = 0.0009; females: r = 0.482, p = 0.0003), demonstrating a strong relationship between 

self-validation and skills use for both males and females. 
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4. Discussion 

4.1 Stressors 

In a sample of 102 school-going adolescents in an earthquake-affected region near 

the Kathmandu valley, stressors, ways of coping, self-validation, and suicidal ideations were 

evaluated.  Responses provided in interviews and focus group discussions revealed that there 

is little gender-based variation in stressors for girls and boys within this population.  Academic-

related stress (including grades, exams, performing in front of the class, and friendships) was 

the most common stressor among this population, endorsed by 71.4% of interviewees.  This 

trend is congruent with observations throughout Asia - for many secondary school students 

in Asian countries (i.e., India, Korea, and Japan), societal pressures to excel academically and 

on exams is a significant stressor for individuals in this age group [30]. 

Stressors unique to girls included specific aspects related to school life and academic 

performance: teachers targeting instruction towards boys, parents unenrolling daughters from 

school due to preferential treatment towards sons, poor attendance due to menstruation, and 

being forced into early marriage due to having received poor grades.  The prevalence of 

patriarchal gender norms within this society has long impacted females’ ability to pursue an 

education and regularly attend courses.  Recent research indicates that challenging such 

cultural norms in academics (e.g., increasing the number of female teachers, providing separate 

toilets for males and females) may prove to be successful in retaining females in the Nepali 

school system [9]. 

Although only reported as a prior and non-current stressor, tension related to the 

2015 earthquake was solely identified by four male students in interviews.  It is possible that 

the infrequency of which the earthquake was discussed may have been due to its lack of 

saliency as a current stressor, or due to lingering fears cultivating reluctance to discuss the 

topic. Miller and Rasmussen [31] proposed a model that may also be used to understand the 
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disaster’s effect on long-term mental health among this population:  when examining how the 

earthquake may impact psychological outcomes, one may take a holistic perspective and 

analyze daily stressors that the adolescent may incur as a result of exposure to the disaster.  

These daily stressors may include exacerbated financial stress due to parental loss of home or 

occupation, increased familial conflict due to rising tension, and difficulties in accessing 

necessities, each of which were reported to be stressors for adolescents by students, teachers, 

and caregivers in interviews and focus group discussions.  Under this model, it could be 

inferred that while it was uncommon for students to explicitly identify the earthquake as a 

source of stress, it may be an indirect causative factor. 

4.2 Coping 

Quantitatively-identified coping mechanisms and the frequency of their usage did not 

differ significantly between males and females.  This finding supports prior research among 

school-going Nepali pre-adolescents, among whom there were not significant differences 

gender disparities in coping [32].  However, qualitative interviews and focus group discussions 

yielded slight variations in dysfunctional and skillful coping:  girls were more likely to report 

engaging in dysfunctional coping, including not confiding in others, self-invalidation, suicidal 

and parasuicidal behaviors and ideations, while boys were more likely to report confiding in 

others to manage stress. 

4.3 Implications for Future Research and Interventions 

Suicidality and self-harm among Asian adolescents is a growing concern, and Nepali 

adolescents seem to be particularly vulnerable to these cognitions and behaviors [8].  The 

relationships between gender, stress, coping, and suicidality among adolescents are still poorly 

understood, particularly in the context of rural Nepal.  This article provides an important first 

step in beginning to understand these relationships. 
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One significant quantitative finding produced through this study was that girls with 

high dysfunction scores and low self-validation scores were significantly more likely to endorse 

recent symptoms of suicidality than males with similar levels of dysfunction and self-

invalidation.  These results demonstrate opportunities for further research as well as future 

mental health interventions for female adolescents.  Prior literature has demonstrated that 

adolescent involvement in school-based psychosocial interventions in Nepal may be effective 

in improving psychological outcomes.  In a sample of adolescents who were currently or 

formerly under stress due to exposure to armed conflict, researchers found that engagement 

in one such intervention was effective in reducing aggressive tendencies among boys and 

increasing prosocial behaviors among girls [33].  Similar interventions that aim to reduce 

dysfunctional coping and self-invalidating cognitions and behaviors, particularly among girls, 

may result in suicidality reductions. 

4.4 Limitations 

There are several limitations that were present in the conduction of this study.  The 

primary of these is the limited generalizability of findings due to the sample size and the 

context in which the research was conducted.  The global mental health community would 

greatly benefit from scaling up and replicating this research with more diverse students from 

additional earthquake-affected regions.  Due to the cross-sectional nature of the study, this 

study is unable to determine whether suicidal ideations precede dysfunctional coping or if 

dysfunctional coping leads to suicidal ideations among this population.  In addition, statistical 

inferences drawn from this research are weakened as analyses regarding suicidal ideations were 

conducted using a single item from the SSQ, a measure that has yet to be validated. 

Finally, responses to quantitative and qualitative assessments may have suffered from 

bias due to social desirability.  Prior research findings indicate that adolescent Palestinians 

living in a Lebanese refugee camp under-report engagement in behaviors that could be 
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considered maladaptive within their community [34].  As many dysfunctional coping 

mechanisms may be considered socially undesirable in this setting, responses to quantitative 

and qualitative assessments may have suffered from bias due to social desirability. 
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5. Conclusion 

Quantitative analyses demonstrate that selection and usage of coping mechanisms and 

self-invalidating thoughts and behaviors may not significantly differ between males and 

females in this population.  However, qualitative data illuminate subtle gender disparities in 

stressors and coping dysfunction.  This study also shows that these elements play an important 

role in the presence of suicidal ideations among females, which underscores the cruciality of 

conducting further research in the area to inform future mental health interventions for this 

population.  Fostering a deeper understanding of the interplay between stress and coping, self-

validation, and suicidality for male and female Nepali adolescents may result in the 

development of effective means of suicide prevention for this population. 
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Appendix A – Coding Queries 

Females 
Stressors: 

 School Stressors 
≡ Homework, grades, and exams – 6 (014, 017, 019, 022, 023, 029) 

» I was worried about my exams. I was thinking what would happen if I 
couldn’t write well in exams and also was worried about my marks that 
I’ll get and also thought about the people about how would they think 
about me and gossip about me if I get very bad or low scores in the 
exam. (029) 

» Sick so missed 1-2 months of school (023) 

» Sometimes, at school when I haven’t done the homework I get tension. 
I feel like the teachers will beat me up or cane me or something like 
that. (022) 

» I: And then how do you feel when you first feel stress about your 
grades? How does it feel? 

» R: So when that happens I, because I’m a girl, I won’t get to study 
more.  They’ll probably send me off, marry me off, and not provide me 
with education. (014) 

≡ Not being allowed to study – 2 (014, 019) 

» …At home, they have their grandmothers who are old-fashioned and 
think that girls should work so they will give their daughter so much 
work that they can pay attention to their studies. (019) 

» Because of work that I have at home and chores that I have to do at 
home I’m not able to finish the homework that I’m assigned, so 
therefore I will do the homework in the morning and not complete it 
and I get yelled at. (014) 

≡ Teachers selectively instructing – 2 (014, 019) 

» Teachers favor those who perform well academically (014) 

» Suppose, teachers usually teach the boys more and dismiss the girls 
even when we ask. That causes problems. Say, I want to study in math 
but if the teacher doesn’t teach me then I think I can’t do well and have 
tension. (019) 

≡ Daughters sent to public school, sons sent to boarding school – 2 (014, 019) 

» So in boarding school, they tell you the questions that’s going to come 
up on the exams, so then you can study the questions and there’s not 
that much stress there…So the teachers that are in the boarding school 
know a bit more, they’re a bit more knowledgeable, and they don’t 
really focus on Nepali as much as they focus on English courses, but 
the ones in the public school, they’re less knowledgeable and they teach 
a lot more in Nepali as well. (014) 

≡ Performing in front of class – 1 (019) 

» The other day in class, I had to go to the whiteboard and write in 
Nepali. I am bad at writing Nepali so when I didn’t know how to write, 
my friends teased me. Then I yelled at them. I told them things like, if 
they knew it, then they should have gone up there. (019) 

≡ Friendships – 5 (014, 019, 022, 023, 024) 
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» Worried friends will feel tension if they know participant is having 
tension (022) 

» Friend blaming participant for stealing things (019) 

» Teasing goes too far (023)  

» R: When I know the typing and my friend doesn’t, she will ask for help 
from me.  But I also have other things I need to do as well.  And when 
I’m busy in that, my friend will get angry with me. 
I: And that causes you stress? 
R: I feel tension myself because it’s because of me my friend is angry, 
and I feel bad. 

 Financial Stressors - 4 
≡ Academic costs – 3 (014, 019, 027) 

» R: I have many beautiful dreams but I don’t think they’ll come true. I 
want to be a staff nurse in the future but I don’t think I’ll be able to be 
that. 
I: Why is that? 
R: We are many of us at home and we are also economically weak and 
we have a problem of hand to mouth so I don’t think they’ll be able to 
make me a staff nurse in the future because they can’t afford actually… 
I: How about your younger brother? Do you know what he wants to 
do in the future? 
R: He has an aim of being a British Army and my family also has said 
that they will support him in every ways even if they have to take a loan 
for it. (027) 

» So my parents are working really hard to provide me with money so 
that I can go to school.  And since I am kind of struggling 
[academically], since I am kind of weak, I get worried because of that. 
(014) 

» R: I wanted to be a doctor, but becoming a doctor is very expensive 
and because of it I can’t do it.  
I: Why do you think you can’t do it? Because of financial reasons at 
home, not getting enough good grades, why?  
R: Because there’s not enough money. (019) 

≡ Necessities – 3 (019, 027, 029) 

» I: So when you have to work in the fields and people might say negative 
things, how does that make you feel? 
R: At that time I think that if I don’t help my parents in field we’ll have 
problems of getting something to eat. (029) 

» Sometimes my dad doesn’t have work. He is sick right now and so 
sometimes there is problem with getting enough to eat and clothes. 
Dad builds houses and sometimes there is work, sometimes there isn’t 
(019) 

» They want me to study hard. They say that I don’t need to do any 
works in the house but then my father is sick, he cannot do anything 
and my mother goes to work early in the morning and its quite difficult 
just to depend upon my mother for everything. (027) 

≡ Wage gap – 1 (019) 
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» For example, say both a guy and a girl are planting rice. When planting 
rice, they will pay the girl less than the boy, even though they do the 
same work. (019) 

≡ Other financial stressors – 1 (027) 

» Last time during holidays my friends planned to visit [nearby temple 
name]. So I also planned to go with them and have fun. Everybody had 
to contribute Rs. 100 and I didn’t have that much money with me and 
my mother only gave Rs. 50 to me and because of that my friends were 
also very angry with me. Also my parents started telling many things 
regarding that. They said “you just spent that amount of money lavishly 
and it could have been used for the school lunch expense for the next 
day,” and I felt bad. This caused a lot of tension in me. (027) 

» Yes I do. Actually long time back my father went to Malaysia to earn 
some money but he couldn’t earn anything and came back sick and 
both his legs don’t work. So, because of that all my other relatives like 
my grandparents, my uncle, aunt don’t behave well with us and they 
keep on saying things like we’re poor and we can’t do anything and 
stuffs like that and that makes me feel very bad. (027) 

 Family Stressors 
≡ Early marriage –  

» I: …And then how do you feel when you first feel stress about your 
grades?  How does it feel? 
R: So when that happens I, because I’m a girl, I won’t get to study 
more.  They’ll probably send me off, marry me off, and not provide me 
with education. (014) 

≡ Ijjat – 2 (027, 029) 

» I: Do you ever worry about ijjat? 
R: Yes sometimes. 
I: And what do you worry about? 
R: If I do something and it goes wrong then I worry about people if 
they would talk negative things about me. 
I: What kind of things would make people talk negative way, if you 
want to mention? 
R: Sometimes, when my school is closed, in the day time I’ve to go and 
work in the fields and help my parents. So at that time people tease me 
saying that I come and work in the field. That makes me feel bad. (029) 

» When my parents tell me that if I do something wrong I’ll lose my ijjat 
and that makes me think about the time if I do something wrong and 
lose my ijjat no one is going to think good about me and no one is 
going to behave well with me and thinking about this causes tension. 
(027) 

≡ Parental expectations – 2 (022, 025) 

» Comparing her to other girls, wish worked better like them (025) 

» Worried won’t achieve parents’ expectations (022) 
≡ Conflict – 3 (019, 022, 029) 

» Parents yell at participant frequently (019) 

» So, sometimes my mom would also be in a lot of tension and she 
would be like, “Don’t talk to me, I am in a lot of tension,” and she 
wouldn’t really interact with us too much. Because of that I get tension 
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and I am like worried about future and what’s going on and what’s 
going on with my mom and then I will get together with my friends and 
talk about it and try to figure out what it could mean… (022) 

» Grandparents threaten to kick mother out of the home (022) 
≡ Family member living abroad – 2 (017, 019) 

» Mother working abroad in Dubai (019) 
≡ Remarriage – 1 (019) 

» I don’t know. My dad says that if we can get along [with his new wife 
and son], then we stay together, otherwise my mom and I will live 
separately. (019) 

≡ Moving – 1 (019) 

» My older brother left. And because of that, my dad thinks, ‘he left like 
this, now his sister is going to leave too.’ (019)  

≡ “Corruption” – 3 (019, 024, 027) 

» They tell me that I will not study as much as my sister does and I might 
run away with some guy at my early age before completing my studies. 
(027) 

» R: I had a friend who was a boy. I used to meet him, talk to him and 
roam around with him. The community people saw me with him and 
said that I had a boyfriend and they went and talked to my parents and 
made my parents very upset. So, now I don’t meet him. I don’t talk to 
him either. So, its not like that now. 
I: Okay! So is it unacceptable within your community for a girl to have 
a friend who is a boy?  
R: No, it is still not acceptable. 
I: So, when the community members went to your family and said 
these things, how did that make you feel?  
R: I felt very bad. I was so frustrated to see the community’s reaction. I 
kept on thinking that because I am a girl I can’t have any boy friends. 
So these days I’ve stopped talking to the boys, at least in front of the 
community people… I didn’t experience anything much but I just felt 
that I shouldn’t have been born being a girl (024) 

» R: I went and yelled at her a lot. She hangs out with boys a lot these 
days. And because of that, mom and dad at home tortures me for it. 
They say, ‘your friend is like this’ and yell at me. So then I always go 
and yell at her for it.  
I: So when she goes out and does things and hangs out with boys, you 
mom and dad yell at you? 
R: Yes.  
I: Oh okay, why is that? 
R: It’s like this, they say ‘your friend is this type of way, you might be 
like that’ and yell at me. (019) 

 Other stressors 
≡ Walking home – 2 (023, 025) 

» Uncle died in flood, now afraid every time cross bridge 

» Hear scary noises (023) 
Coping: 

 Coping Dysfunction 
≡ Isolation – 5 (017, 019, 022, 023, 029) 
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» Using when angry (017, 019, 029) 
≡ Dietary changes – 1 (019) 

» When I am angry, I either don’t eat or I get angry with my friends and 
sit in the classroom. If I am at home, there’s no one to get angry with 
so I go outside and sit by myself. That’s it. (019) 

» …I eat whatever is at home… (019) 
≡ Violence – 3 (017, 019, 022) 

» I: And…when you feel dimaag fuskyo what does that feel like? 
R: So when there is a lot of arguments in the house...like either my 
brother or sister they make me angry…I just can’t deal with all of that 
because I already have enough tension in my mind and so that just adds 
to it and I get really angry and sometimes I will beat them up or 
sometimes I won’t. But it just feels like it’s just too much. (022) 

» Friends throw pots and pans, yell at others (017) 

» I sit by myself and sometimes my anger dies down. If it doesn’t die 
down, then I beat up whatever I find. (019) 

» When somebody backbites about me, when someone unnecessarily 
blames me and when someone scolds me in my face, I become very 
angry and want to hit that person. (028) 

≡ Self-invalidation – 2 (017, 019) 

» I think as if I am the only one that’s struggling. Everyone is doing well, 
while I am the only one that’s upset. That’s it. (019) 

» I: Let’s say something happens and you get really angry, what do you 
do to make yourself feel better? 
R: I tell myself that I shouldn’t do this, if I do this then my family will 
have tension. (017) 

≡ Substance use – 1 (019) 

» After you drink alcohol, you don’t know where your brain is, so you 
don’t realize your tension. (019) 

≡ Suicidality – 3 (017, 019, 027) 

» I think of committing a suicide. I thought that if I would commit 
suicide I would not have to listen to all these negative comments and all 
my problems and tensions will also come to an end and everything will 
be fine. (027) 

» I: So when you feel tension, like when your parents are scolding you, 
what happens in your man? 
R: Sometimes those things make me feel like attempting a suicide but 
then again I realize that it’s not good to attempt a suicide because all 
these things goes on everyday in my life, it’s a part of my life and I’m 
used to it and I control myself. (027) 

» R: I get the feeling of wanting to take poison and die.  
I: Oh okay, when you have tension? What kind of tension causes you to 
think those thoughts?  
R: Whenever I have problems from home, that’s what I think. Like 
when I think they will do good for my younger brother, but not do 
good for me, I get those kind of thought[s]. (019) 

» R: This one time, I was in an argument with my grandmother. She 
always yells at me and that time, I went and cut my hand. Now she 
doesn’t yell at me anymore.  
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I: When you cut your hand, does that reduce your tension?  
R: A little bit. It hurts, then I forget about the thing. It’s hurting me, 
then I forget about it, and once I forget about it, I go home and hide it. 
When it’s cured, then I show it to others. (019) 

» Friends self-harm when they were yelled at our failed exams (017) 

» R: For girls, suppose if they fail in SLC, most of them will have 
thoughts of hanging and dying, taking poison. These kinds of 
thoughts…  
I: Why doesn’t that happen with boys?  
R: Boys don’t think that.  
I: Why is that? 
R: If they fail in SLC, their mom and dad will allow them to study 
again. Most of the time if the girls fail, then they don’t allow them to 
study again. That’s why. 

≡ Avoidance – 4 (014, 019, 022, 024) 

» Ignoring people arguing with (024) 

» I get worried and walk out, thinking mom and dad look down on me 
and so I walk to a place where they can’t find me. (019) 

» Wandering, working, reading (022) 

» Sleeping (019, 022) 

» R: So whatever is giving me tension, I try to remove it. And hope that it 
doesn’t come back. 
I: How do you remove it? 
R: Sometimes I just don’t think about the tension itself, and I just pay 
attention to studies or work. 
I: Does that work, when you try to forget it, when you don’t pay 
attention to it? 
R: I try to cope with it, but if it doesn’t work, then I just ignore it and 
ultimately forget it. (014) 

 Cognitive Coping 
≡ Self-comparisons – 1 (017) 

» R: When I feel ashamed? 
I: Yes.  
R: I tell myself, that I shouldn’t be ashamed. I am myself. Brother, 
sister, mom and dad, they’re all like me, why should I be ashamed. I 
think those thoughts. (017) 

≡ Positive self-talk – 2 (014, 017) 

» …for example, I didn’t do so well on an exam, got low scores, and then 
I tell myself next time I’ll do better, I’ll study more (014) 

» If I do work like this, my thought that I have will help me reach my 
goals. (017) 

≡ Planning – 1 (017) 

» I want to sit by myself and think about how I should study.  That’s it. 
(017) 

≡ Letting go of worries – 1 (022) 

» Reducing number of thoughts to help fall asleep (022) 
≡ Thinking positively – 1 (029)  

 Behavioral Coping 
≡ Apologizing – 1 (019) 
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» After arguing with someone (019) 
≡ Crying – 1 (019) 14 & 17? 

» When feeling suicidal (019) 
≡ Distracting – 6 (017, 019, 022, 023, 027, 029) 

» Friends distract each other when they are sad by making each other 
laugh (022) 

» I: Similar to that, what do you do when you’re sad to make yourself feel 
better? 
R: To make myself feel better? I do some work and try to forget about 
it. Sometimes I sing songs, even if I don’t know them, I sing short 
songs. (017) 

» When friends are sad, will work, wash faces or shower (017) 

» Drinking cold water because “it cools down your jiu as well as your 
mind.” (022) 

» Books, games/sports (023, 027) 

» TV, poetry (022) 
≡ Isolation – 1 (017) 

» I don’t want to talk to anyone. I like to sit by myself and think. That’s 
it. (017) 

≡ Confiding in friends – 4 (014, 024, 028, 029) 

» Will confide if won’t risk ijjat (024) 

» When I share with my friends, they help me. So after just sharing, they 
help me and that makes me feel better. 

≡ Not confiding to friends – 6 (014, 017, 022, 024, 025, 027) 

» Won’t confide if may risk ijjat (022, 024, 025) 

» I actually don’t share my tensions with anyone because during the time 
I share my problems they pretend like they’re listening but then later on 
they go and tell it to other people and I feel very bad. (027) 

» Won’t confide to friends unless they first confide about something 
(025)  

» R: Sometimes with my house problems, and house reasons, I don’t 
want to share. 
I: Yeah, what are you worried about that you don’t share? 
R: Sometimes if there are some bad things going on in the house, mom 
and dad would tell me not to tell others. (014) 

 
Impacts of Stressors 

 Depressive Symptomatology 
≡ Lack of motivation – 1 (014) 

» R: Sometimes when you don’t know how to do something, it becomes 
uncomfortable.  It’s hard to do it when you don’t know how to.  So 
when you know how to do it, you feel happy.  Like when I learned how 
to type, I felt happy.  But they didn’t, so they felt uncomfortable. 
I: Right. So when your friends had trouble learning how to type, and 
felt stressed by that, how do you think that stress affects what they have 
to get done or want to do? 
R: So sometimes when you’re not able to do one thing, you don’t want 
to do anything else. And that can become difficult. 
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Males 
Stressors: 

 School Stressors – 9  
≡ Grades, exams, homework – 2 (031, 033) 

» After some time, the shops were opened. And I became less worried. 
Now, I am worried about my fathers' legs thinking when would he be 
fine. I wish that I could study well. I am also worried thinking about if I 
failed the exam. (031) 

≡ Performing in front of class – 3 (012, 016, 020) 

» At the beginning, when somebody calls me in front, I am little afraid 
because I had never done such before. So, my legs tremble as I go in 
front for the first time. (012) 

» R: Every Friday, teacher tells us to tell jokes, stories, sing a song, etc in 
front of the classroom. And I, including my friends, feel shame. 
I: And what do you do then? 
R: I can't tell anything or sing. I like to laugh when I feel shame. (016) 

≡ Friendships – 5 (013, 015, 018, 020, 026) 

» When I do class work, they disturb me and in the break, they beat me 
for no reason. (013) 

» Getting teased by girls – 1 (020)  

» Arguments with friends – 4 (015, 018, 020, 026) 

• It was three weeks ago like when we were playing football he 
used to call us like ‘little boy’ and stuff like that and he used to 
hit my brother and he used to play like badly at football like 
doing fouls, so after he did that we got into an argument. (026) 

 Financial Stressors 
≡ Academic costs – 1 (031) 

» R: Those affect my dimaag badly. I think like I would not be able to 
study because of these worries. 
I: Why not? Why couldn't you study? 
R: For up to grade 8, it's free here in school. But, after 8, I think we 
have to pay including examination fees. My father is so ill and all the 
money would be spent to buy for his medicines. So, I think I couldn't 
study. 
I: So are you worried that you won't be able to continue to class 9? 
R: Yes 

 Family Stressors – 9 (012, 013, 015, 016, 020, 026, 030, 031, 032) 
≡ Talking in front of others – 1 (015) 
≡ Eating in front of others – 1 (015) 
≡ Family member abroad – 2 (030, 032) 

» My brother's friends are also in Malaysia. They once met in [place's 
name] and they were the ones because of whom my brother was able to 
go to Malaysia. When he was trying to send money from Malaysia to 
home, his friends saw that  and he was chased and they tried to beat 
him. This is said by my brother. He called my grandmother and said 
that he doesn't want to live there and wanted to come back. When my 
grandmother asked why he didn't want to live there, he said that 
somebody wanted to beat him and he wanted to work here coming 
back. (026) 
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» He [dad] is far away from us [in Saudi Arabia]. If anything happens, he 
couldn't come to us. Sometimes, he calls/phones us. He doesn't speak 
so properly because he might be exhausted. (032) 

≡ Morbidity/mortality – 3 (015, 016, 031) 

» Yes. My mother is diabetic and she took foods that were restricted for 
her to eat, so her sugar increases. So, she has to buy and take 
medicines. So, these problems exist. (015) 

» Father passed away (016) 

» Father paralyzed (031) 

» Disabled brother (031) 

• I: How old is your brother? 
R: 17 years… 
I: Oh, he is also in class 8? 
R: Yes. Because of his legs, it's difficult for him to study in 
high grade, so he is in lower grade. 
I: And how do you like that? What's it like being in the same 
class with your brother? 
R: Though I don't feel good, nobody belittles him when he is 
with me. If someone belittles him, I can reply them. (031) 

≡ Responsibilities – 2 (015, 032) 

» My family consists of my dad, mom, my elder sister, my elder brother, 
younger brothers, uncle, aunt, their son, myself. My grandfather died 
recently. My father works in plastering and my mother works in field 
and has gone to village to sow rice. She'll come back later. Dad comes 
home sometimes. This way, we live. My elder brother studies. He gave 
SLC this time. Now, he is in the village with my mom. My elder sister 
used to study but she left now. My younger siblings study. They go to 
school to give exams at 6 in the morning, so I cook food for them. The 
come back at 10 in the morning and after eating meal, they study. And 
whenever there is vacation, I go to work, wash my sibling's clothes, and 
help with work in my uncle's house. We have some fields. We grow 
crops there. If there are grasses there, I pull them out. Sometimes, I go 
out with my friends, watch TV and study a bit, and help my younger 
siblings in their study. (015) 

» I: Do you like being a big brother? 
R: No 
I: Why not? 
R: Because being an elder brother, parents tell me to do most of the 
works and I have to most of the works at home. (032) 

≡ Conflict – 5 (013, 015, 016, 020, 026) 

» When I spoil the work, they [my brothers] shout at me. That makes me 
a little frustrated. (016) 

» Parents yelling at participant – 2 (013, 020) 

» Parents fighting with each other – 1 (015) 

• I: What are some other examples of things that your parents 
might do that cause you tension? 
R: Yes. Sometimes, there is argument between them. Then, 
they don't speak with each other for a while. But later, they 
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apologize with each other saying they did a mistake and won't 
happen again. 
I: And when your parents fight with each other, does that 
make you feel bad too? … 
R: When they fight, I try to separate them and ask for the 
reason for their fight. Then, I try to unite them. (015) 

≡ Sisters walking in while changing – 1 (012) 
≡ Earthquake – 4 (012, 013, 030, 031) 

» Former tension due to earthquake – 4 (012, 013, 030, 031) 

• We didn't have a place to live. So, I felt like where we would 
live, what we eat, etc. (031) 

» I: Was there any tension that you felt after the earthquake that got 
better after the program? 
P: Yes. 
I: How would you describe how that tension felt? 
P: I felt that the earthquake will not come again. And I hoped that 
earthquake never comes again and we have fun again as we had before 
and we could live as we lived before. (012) 

 Other Stressors 
≡ Nightmares – 1 (030) 

» I felt like whether my brother would return or not. In my dreams too, I 
saw my brother dead. He had called us the day before yesterday, so I 
told him to come back soon. (026) 

≡ Walking Home – 1 (012) 

» Fear of tigers – 1 (012) 
≡ Hostel – 1 (012) 

» Checking slippers – 1 (012) 
≡ Not fulfilling dream – 1 (013) 

» Becoming a doctor – 1 (013) 
≡ Getting killed in battle – 1 (012) 

» Not like that but sometimes I think like - when I become an Army and 
go in a battle, I am afraid I might die. (012) 

≡ Gossip – 2 (015, 036) 

» Friends and village gossiping about relationships, family (015, 036) 
≡ Ghosts – 1 (026) 

» I: Ghost means that scares us. After the earthquake too, it scared me at 
night. When I and my friend named [friend's name] were walking in 
[place's name] - where there are many ghosts and dead people are 
burnt- we were watching YouTube videos in mobile by the side of 
river. At that time, a voice screamed from the forest and we went home 
because we were afraid and we were at the bottom- nobody were below 
us. 
I: And so the aatma, the ghost, was that the noise that screamed from 
the forest? 
P: Yes, we think so. 
I: And why do you think so? Why do you think there was the aatma or 
the ghost in the forest after the earthquake? 
P: My grandmother said that in past time, when a person went in the 
forest, he was eaten by the tiger. After that, his aatma often comes to 
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look for his son but couldn't come out of the forest. So, the aatma 
screams from there. My grandmother says this but I don't believe in 
such things. But once, I heard about it. In a earthquake of Baishak 12, I 
was sitting with my friend in his camp. My grandmother had gone to 
the city and I slept in my friend's camp. I and my friend were not 
sleepy, so we were watching ghost film in mobile because we like ghost 
films. In the backside of the camp, there is a big stone. And it is said 
that a ghost comes from that stone riding a horse. Once when I was 
going to toilet, I saw a person in white clothes. And I ran away without 
going to toilet. Thereafter, I am afraid to go to toilet at night. (030) 

 
Coping: 

 Coping Dysfunction – 2 (012, 013) 
≡ Violence – 3 (015, 018, 026) 

» Beating friends when angry (018) 

» R: Sometimes, I like hitting wall with my hand. 
I: So when you hit the wall, does that make you feel better? 
R: No 
I: So what happens that makes you hit the wall? 
R: Sometimes when friends talk bad about me or when somebody talks 
bad about my family (015) 

≡ Suicidality – 1 (015) 

» I: …And another thing that sometimes happens to a lot of people, a lot 
of people your age feel like they like to die. Do you know anyone who 
has experienced that? 
R: I know. My brother experienced. Once there was an argument 
between my elder brother and his girlfriend. Then, he took medicines, 
vomited a bit and he was admitted to hospital. (015) 

» I: …Sometimes people your age, when they feel too many thoughts in 
their man, they feel like they want to hurt themselves. Do you know 
anyone who's experienced that? 
R: Yes, that happens sometimes. It has happened to me. 
I: Can you describe how that felt a little bit? 
R: I can't say that. I don't have courage to say that. (015) 

≡ Avoidance – 4 (012, 013, 015, 020) 

» Avoiding people who upset with (015) 

» Sleeping – 2 (012, 013) 

» Covering face when ashamed – 3 (013, 015, 020) 
≡ Isolation – 4 (012, 013, 015, 020) 

» Stay alone when sad (012), angry (013, 020), ashamed (015) 
 Cognitive Coping 

≡ Planning – 1 (013) 

» I think about what to do and what's right to do. – (013) 
 Behavioral Coping 

≡ Crying – 2 (015, 016) 
≡ Laughing – 2 (015, 016) 
≡ Teasing friends – 1 (020) 
≡ Stare at one point – 2 (013, 018) 
≡ Distracting – 7 (012, 013, 015, 018, 020, 026, 033) 
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» Having fun – 1 (033) 

» Playing with friends – 4 (012, 013, 026, 036) 

» Drink cold water – 3 (012, 013, 015) 

» Wash face – 2 (018, 036) 

» Playing cell phone games – 1 (020) 

» Read a book – 1 (012) 
≡ Confiding in friends/family – 7 (013, 016, 026, 030, 031, 032, 036) 

» I: Why do you choose to tell your best friend about your tension? 
R: Because he understands me and that thing will be shared only 
between the two of us so that no other person can know about what I 
am feeling. (026) 

≡ Not confiding in friends – 4 (012, 030, 032, 036) 

» Does not talk about bad things with friends (012) 

» Only talks about emotions, not issue, with friends (030) 

» Won’t share due to ijjat (032, 036) 
≡ Looking into a mirror – 2 (012, 015) 

» R: When looking at the mirror - we had also psychological first aid 
training for three days before. As we were said there, first close our 
eyes for a while and feel like there's a mirror in front of us. Then keep 
all the bad things in there. Then keep the mirror we imagined far with 
our hand and drop that. 
I: Can you talk a little bit more about that program where you learned 
that? 
R: During earthquake when there were accidents and people were 
serious, we had done a drama. We helped them in different ways by 
asking the family members, by being doctor in drama, treating patients, 
etc. 
I: And this was just in your home or in your community, who did the 
role play? 
R: In the home. All were older; they were older than 13 years. 
I: And did you learn the skills just for when you're angry or were there 
other emotions that you use that for too? 
R: There was for anger and also for laughter. There was a foreigner 
who had no legs and he/she showed us how to stand up when we fall. 
(012) 

 
Teachers 
Stressors: 

 Males 
≡ For male students who have some responsibility towards their home, they get 

tensed thinking how they could improve the economic condition of their home. 
In doing so, we can see that they work in field, do other works to earn extra 
income and try to stave off household economic problems. I don't think there 
are many others that cause tension to them because they are not given much 
works at home. But still there might be some who engage with illiterate people, 
or older people or bad peers who smoke, use alcohol, etc. These too are causing 
them problems, I think. But we haven't done any research or made conclusions 
about the extent such problems exist- I just think this might be also the case. 
(034M) 
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≡ I make the boys stand in their own place for a long time, sometimes I make 
them sit in a position of a hen and sometimes make them stand like an eagle, 
make them do up and down, but I don’t do that every time. Initially I don’t do 
that but if they tend to continue with the same behavior I make them do it. 
(035F) 

≡ Generally boys when they have family tensions they don’t come to school 
regularly. There’s a boy in my class and is very irregular in school. He just comes 
to the class once a week and when I asked him about that he said that he had so 
many works to do at home and can’t come to the school regularly and when we 
talked with his parents they also said the same thing. (035F) 

 Females 
≡ Due to this, regardless of how much we encourage the rural girls, their daily 

activities include household chores like cutting grass, carrying firewood, 
working in field, helping parents in all of their works, looking after children and 
many more. Because of these, they are not able to concentrate on study despite 
their will and remain backward. Due to this reason, their study keeps degrading 
or not upgrading as I see. When a child cannot do well in study, the child gets 
concerned in subjects other than study and tries to catch those subjects. We 
could also see this in our school. Because of this, they marry early, leave school 
and work to earn money, etc. So, as you said, I mostly focus on the girls in my 
class because I know the fact and sufferings that they go through in the 
community. So, to treat them psychologically, I tell them that studying is the 
first duty and that they should keep it in first priority. I tell them that would take 
your future to high level and this can only be possible because of study and not 
only because of other small works. We also tell them to call their parents at 
school if they have such problems at home, and we, teachers would talk to them 
about the problems and discuss how to manage them and we would suggest 
them. We tell them to call their parents if the student has to plough the field all 
the time and don't get time to do homework so that we could encourage them 
and tell them ways to manage time. But still girls of class 7, 8 leave their study 
yearly or get married and leave, which can be seen. (034M) 

≡ Though there is provision of separate toilet for female students, they are not 
well managed. For 6, 7, 8 students, because of menstruation, they have to skip 
the classes and this lead to school absenteeism. I think there are a lot of 
different problems. But we haven't done in-depth studies and discussed to find 
out the magnitude of problem, so we don't know what problems they are 
facing. But, I feel that they face problems. Now, some toilets are being 
constructed which would to some extent solve that problem. The next problem 
is that because the children are most from villages- where fertility is still high 
even though it's reduced than before- one parent has 3-4 children still- due to 
this, the students who study in class 6, 7, 8 might have their younger siblings. I 
hear that they should look after their younger brothers, or sisters if asked why 
they didn't do or read what I said them to do. What is generally seen is that 
parents give the task of looking after younger ones to girls rather than boys. So, 
this also causes problems to girls. The next is the task of cooking food. Mostly, 
it is the work of girls in our community. I see and hear that those girls who 
study in class 6, 7, 8 while helping with the household works also cook food 
because their parents go to field to work. These works are the extra workloads 
and added problem, I think. The other is- as this is a rural area, the students 
after 15, 16, 17 years, the tradition of wanting to marry early among girls still 
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exists in our community. The tradition of marrying a little early is still there 
among girls than boys. So, when girls turn 16, 17 or 18, the idea of marrying 
their girl child has already come up in the mind of parents. So, I think these are 
also the problems because they are not independent and not confident 
physically, mentally, economically and educationally. The family should also be 
fed with information about it and parents should think about it. These 
problems, which I see are more common among girls than boys, are seen to 
cause disinterest in study among students. (034M) 

≡ Being picked on by boys (035F) 
≡ Menstruation (035F) 
≡ The punishment [for girls] is not like torturing them mentally. I call them in 

front of the class and sometimes I make them sing a song, dance in front of 
everyone or do some caricatures or make them tell some jokes in front of 
everyone. That’s the punishment I give. (035F) 

 Both 
≡ School stressors 

» …The class teacher according to his/her mood- there is no any rule of 
student punishment- I see that they charge penalty like money penalty. 
Money penalty means fining Rs. 5 or Rs. 10 daily for absenteeism… 
(034M) 

» During normal school days they act freely but then during exam time 
they seem to be quite tensed, nervous and don’t seem to be much 
happy those days. (035F) 

» They’re usually tensed when they don’t get what they want or when 
they can’t do what they want to, like sometimes when we get inside the 
classroom they say that they want to play or they want to go out but we 
don’t let them go out and make them study in the class and then they 
seem to be very unhappy and they can’t concentrate… (035F) 

≡ Family stressors 

» Generally the parents are not that understanding. Sometimes when the 
children come late we ask them the reason and they say that they had to 
go to the field or their father / mother was sick… and something like 
that. And when we try to talk these things with the parents many of 
them do not participate in the meetings and don’t try to meet. So that’s 
a problem. And that is causing tensions in children actually because 
then they are stressed every day because they’ve to understand 
everything in the family and also think about the problems in the 
school so they get tensed every day and is some kind of burden to 
them…Due to such difficulties they can’t be regular in the school, miss 
their studies,  sometimes become late for school and sometimes come 
to school without having their meal due to which they become quite 
weak and sometimes faint and also have to get admitted in the hospital 
for one or two days… (035F) 

Coping 
 Males 

≡ Whenever they’re tensed, in the classroom, some students keep on writing 
something. Sometimes some of them prefer to sit in the last bench and just 
keep on thinking. Some of them, whenever they’re tensed also are physically 
very active and so they either poke their friend on their back with a pen or kick 
them or do something whenever they are tensed. (035F) 
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≡ Don’t share tension with others (035F) 
≡ They [boys] get angry easily and want to shout and scream at others and also 

don’t want to do any works they are assigned to and not talking properly. (035F) 
≡ I think because of the games boys get more tensed than girls because boys are 

very much interested in games than girls so whenever they want to play during 
the classes and we don’t let them play, this causes them tension but not in girls. 
(035) 

 Females 
≡ …I think that girls take much tensions than boys do. It might be because girls 

do not speak and express much… (035F) 
≡ Usually they don’t show their tensions but we see girl children sharing their 

problems with their close friends. They don’t directly tell it to others but share it 
with their very close friends. So if they have anything to tell others about their 
problems, they tell it through their friends but straight away don’t tell them. 
(035F) 

 Both 
≡ Some students seem monotone/stare into a void, they don't get what we teach, 

and they seem to be on their own. And some like to make noise, beat friends 
who are weaker. Most would become a bit serious about the stressor, become 
disinterested in study and move away from the participation in extra activities. It 
is seen that their interest seem to be decreasing than before. And also in class, 
they seem to be lost in isolation and behave such which I presume is because of 
tension. Sometimes, when I see such, I ask them about that but they don't 
express themselves in most cases. We don't have such habit that children share 
all their problems related to home to their teachers and ways to solve them. 
Neither the school has been able to conduct programs to address this nor the 
students or their parents provide suggestions about the ways to move forward. 
We're not being able to incorporate this into our behavior until now. Due to 
this, the stressor that students feel had to be dealt by the student solely. As I 
understand, I, from time to time, tell them to share their house related problems 
with the person they like or whom they believe, may be a friend, brother, sister, 
father/mother, uncle/aunt, or teachers or neighbors so that they could solve 
them- the problem that they face is difficult for them to solve but not for other 
elder people to solve them, so that measures to solve could be identified when 
shared with others. But still, neither we are being able to create an environment 
where they could share freely nor they come and share about their problems. So 
with time, problems of some get bigger and some might get better. But, from 
the management side, it has not been addressed- the problem arises and they 
handle individually like some seem monotone, some become less interested in 
study and other activities, some get into mischief. (034M) 

≡ Because of this tension they might not be able to reach their goal. They might 
not be able to follow their aim because they remain in this tension and 
especially in the rural areas, basically the parents do not guide them, don’t try to 
talk to them or discuss anything about their problems. So when they don’t have 
proper guidance they will have to live with the tension and might not reach the 
goal that they aim to. (035F) 

≡ I: Why do you think that the students choose not to share with others? 
P: First, I think it is actually a kind of a Nepali culture. Mostly, people behave 
based on how or where the culture is developed. For example- the people who 
grow in an an open environment that allows sharing things, these kind of 
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thoughts and activities develop from the early age among the children there. So 
I think where we grow, we behave accordingly. So in our case, until now, we 
behave for example, hiding problems from others, keeping things or problems 
within ourselves. We ourselves are doing this and children are also doing the 
same. Most of the parents of the students are uneducated, and though they are 
educated, they don't have knowledge about such things. So I don't think there 
are parents who tell to their children that we should be open, we shouldn't keep 
our problems within ourselves. And if there are, there may be very few. And 
when children don't get any such information from their older ones, they 
imitate the same behavior. What their parents do or how they behave, children 
also incorporate the same thing in their behaviour. So, I think they don't share 
their problems with others. The another thing is that- they might think that they 
might be ashamed, they might debase themselves in other's eyes, thinking they 
might be belittled compared to others, or thinking their career may get 
damaged- due to all these speculations, I think most children develop the 
thought of hiding their problems and not sharing with others. (034M, teacher)  

 
Caregivers 
Stressors: 

 Females 
≡ What else should she think of?  I am there to fulfill her needs anyway. I’m there 

to buy her food stuffs, clothes. She doesn’t have to worry about all those things. 
The things that she worry about is how to study well, how to have a healthy 
competition with friends, how to be good than others, how to be a good person 
in life. These are the things in her life that causes tension in her life. (036F) 

≡ Arguments with friends (036F) 
≡ The only thing that she is worried in school is when she cannot grab the lessons 

that the teachers teach her and she cannot do her work properly then she’s quite 
tensed whether the teacher would scold her or beat her. (036F) 

≡ I am also surprised at it. Here, the day before yesterday, [name of her daughter] 
fainted and was taken to somewhere. In the hospital, they say it was due to 
tension. But I don't know what kind of tension it was. It is not worry that 
caused so, we feel like what might be the cause. They say children take more 
tension, but what kind of tension do they feel- despite struggle, we haven't 
deprived them of anything, we have done what they want, but why do they feel 
so, I don't get it. I ask her why does she feel tension but she doesn't respond… 
For children, I can't figure out what causes them tension. (045F) 

 Both 
≡ No, he doesn't have. The kids of this generation, they don't get apprehension or 

worry. I am his grandfather and he has his parents too. They don't have any 
worry. If they get to eat food, wear clothes, or play, it doesn't come into their 
concern what they should do. They only know when the burden comes on their 
head. Now they don't have anything to do and don't know what their parents 
are doing for him. (037M) 

≡ Tension in dimaag among boys and girls might be due to home, or because they 
are weak in study. There are various things in man of various people. One thing 
is they get tension due to study. If they are not able to study, they might feel so. 
(037M) 

≡ Exams (045F) 
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Coping: 
 Females 

≡ Avoidance – 1 (036F) 

» Sleeping (036F) 
 Both 

≡ Though we are poor and we feel bad, after sharing with others also it will not be 
solved nor we’ll get anything so it’s good to keep your pain in man and try to 
solve them on our own. Also we have different kinds of neighbours so if we 
share our problems they might try to humiliate us or enjoy with that so it’s 
better not to share anything with anyone. (036F) 

≡ I: Okay and when somebody does lose their ijjat, if somebody does something 
bad and that causes them to lose their ijjat, what kind of emotions might they 
feel? 
P: Such people might leave a place and go abroad, or find places to hide, or 
think of suicide so that they don't have to face people. (045F) 

 
Focus Groups 
Stressors: 

 Males 
≡ If they want money, sometimes when father comes home drunk. If father 

doesn't provide money, there is argument between father and son sometimes. 
≡ Family 

» Conflict 

» Illness/death 

• When don’t have money to pay for treatment 

» Parents don’t give money 

» Parents give money to one son but not the other 
≡ Breakups 
≡ Poverty  
≡ Regret for doing something bad 
≡ Discrimination from upper caste 
≡ When don’t have food 
≡ Poor grades 
≡ Getting beat by teacher if forget to do homework 
≡ Arguments with friends 
≡ If one can't pass SLC, it is difficult for him/her to find a job which causes 

tension. So, SLC is a license to work. One can't enroll in grade 11 until he/she 
passes SLC. Passing SLC is valued. Those who pass SLC have probability of 
getting good jobs. 

≡ M: And if father marries two women. Does that cause tension? 
P#: Yes. The stepmother doesn't do good. The stepmother does good only to 
her own children but not for others because they are children of another 
woman. 

 Females 
≡ In our community, boys are free to go out and come home late but then girls 

cannot do that. If girls reach home late they’ll have problems. We are not only 
talking about parents who think bad but also we ourselves have set our mind 
that its normal for boys to go out and come home anytime but it’s not good if 
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girls do the same. We also don’t feel comfortable when we think of going home 
late but when boys think about it they think it’s normal. 

≡ In our community, girls are dealt and behaved in a different way than boys. 
Daughters are looked down upon in comparison to son.  

≡ Sending daughters to government school and sons to private school. Daughters 
have to take care of all household chores and spend all their time doing it but 
son can go out anywhere to roam around. Sending son to school and daughter 
to collect grasses and fodders for cattle.  

≡ Daughters have to carry out all household chores. Though they work so hard at 
home, the parents love sons more than us.  

≡ We have lot of tensions during exams. When we are weak in some subjects we 
think about how are we going to pass. We keep on thinking about what will sir 
say if we spoil our exams. Also if we fail in exams. Also if boys fail in exam the 
parents give them another chance but if girls fail the parents tell them to get 
married as they think that it is a waste of time and money. 

≡ Family  

» Conflict 

» Living apart from family 

» When any of the family member are involved in substance abuse, the 
community members point us by saying that we belong to the same 
family. Like if my father drinks alcohol then the community members 
refer me as a daughter of a drunkard and humiliate us. 

» Illness  
≡ We think of being misbehaved by someone while walking alone. We also feel 

uncomfortable while walking alone. When we walk with someone they inform 
us if something is going wrong but if we walk alone we’ll not be aware of those 
things and people might tease us in roads for that. 

≡ Teachers scolding  
≡ People say that she is from lower caste group and she is from higher caste 

group and discriminate according to caste. We feel really very bad when they say 
so… “We wish we would also belong to higher caste” 

≡ Teased by friends 
≡ R: [Hesitates for some time] In relationship [Love affairs] (laughs) 

R: When we have breakups. 
R: Actually we plan about our life with that guy. We love and trust them more 
than our family. So, in spite of loving them unconditionally, going against our 
own family and supporting them and trusting them so much if they leave us that 
causes great tension.  
Also even when we have small fights it causes tension. 

≡ The community think that daughters should get married and go to their 
husband’s house while sons are expected to get involved in some kind of jobs 
and gain some name and fame. 

≡ They tell us that we are daughters and we have to do the household chores and 
that we have to focus on that kind of works because we have to go to our 
husband’s house and do the same thing there too. So they want us to prioritize 
the household works rather than studies.  

Coping: 
 Males 

≡ Confiding in friends/families 
≡ Forget thing that caused tension 
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≡ Dancing 
≡ Spending time with friends 
≡ Apologizing if did something bad 
≡ Don’t talk about the issue 

 Females 
≡ Confiding in close friends/family members 
≡ Sitting alone and recalling everything that happened and analyzing what was 

actually wrong and also accepting our own problems. Also thinking about what 
can be done further to repair the situation. 

≡ We get angry at that time and can’t do anything to anyone. So we throw things 
and express our anger to some stuff. 

≡ Cutting their hands/arms, scratching our own face, getting into substance 
abuse, suicide 

≡ Crying, screaming. It helps to reduce tension. 
≡ Beating younger siblings 
≡ Not eating [endorsed by one female] 
≡ Using drugs when angry 

[Two of them disagreed. They said that using drugs during that time increases 
tension rather than reducing it. But others said that some of the girls in the 
community also drink alcohol “chhyang” and also smoke to reduce their 
tension. It makes them feel good and relaxed.] 

 
Males on Females: 

≡ Boys are strong. Girls are weak. Girls are weak as compared to boys.  
≡ Boys don't help at home. Girls do all household works. Boys quarrel and argue 

with their father more. Boys concentrate more on outside work. Boys want 
what they want- they are stubborn. Boys earn more money. Boys run household 
by earning money. 

≡ Girls marry early. They escape early. Boys take them. If boys don't take them, 
girls don't escape. It's the boys fault then. 

≡ P: They want to argue/fight. Girls want to agrue/fight with boys and boys want 
to argue/fight with girls. Boys want to be oversmart. Girls want to be beautiful. 

≡ Yes, they don't help at fetching water. They help at outside works. Boys do 
difficult tasks and girls do easy household tasks like cooking food.  

≡ They are weak physically and mentally. Girls don't have much force (energy) as 
boys have. They have weak muscles. Girls don't have as much energy as boys. 
Their nervous system works less and slowly. Girls can't do work as boys. They 
can't carry loads. 

≡ M: And girls are more helpful than boys, is it? What do they help with? 
P: By helping their mother in home, help neighbours if they need help, care 
their younger brothers and sisters, help someone who is in difficult situation by 
giving money or by helping in other things, support and help others in sad and 
happy times. 
M: And boys earn more money, is it? 
P: By doing good things, by doing difficult works, are hardworking. 
M: All agree at this? 
P: Yes, but some drink. Some earn money but some throw away. Some waste 
money they have/earned by drinking. 

≡ M: And girls marry early, is it? 
P: Yes 
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M: Early mean? How early? 
P: At around 15. When they complete school/SLC, they get married. Some 
want to study but most marry. Some marry while they're studying. (M) 

≡ M: And when upper caste discriminates lower? 
P: Yes. This cause more tension for girls. This often comes up in love 
relationships. 

≡ Killing ourselves. People commit suicide when they fail in SLC. One might 
commit suicide because of deterioration in his/her mental health. 

 
Female FGD on Males 

≡ P: When he likes a girl and she likes some other guy or because of breakup. 
≡ P: When he likes a girl and the girl he like likes some other guy, he starts to 

think a lot of things like whether I’m not good looking or do I have some 
weakness and things like that goes in his mind which leads to tension.   

≡ P: When they see other boys showing off, putting on good clothes, spending 
money, and having fun, and can’t do it themselves they feel bad and starts 
thinking about it.  

≡ P: Unable to go to play. 
≡ P: Boys usually talk good things about themselves with girls. So, they don’t want 

anybody talking bad or scolding them in front of girls. So, if it happens they feel 
ashamed and bad. 

≡ P: Those boys who are habituated to take drugs or alcohol or even smoke when 
they don’t get it they’ll have temptation of having that and it creates tension. 

≡ P: When friends go out and have some fun and they can’t they feel bad. Also 
when the friends share things of having so much fun they’ll feel bad that they 
couldn’t go. Also they think that their friends might be backbiting about him 
and then worries a lot. 

≡ P: When they have to work at home or follow parent’s order and can’t go out to 
play or go out where he wants to.  

≡ P: Also when they cannot follow the fashion trends that he is interested in. 
≡ P: When they like something of their friends and demand the same with the 

parents and the parents refuse to buy that for him. 
≡ P: They are the one to look after the family and if they are not able to get jobs 

and earn money it becomes a big problem to many of them as they wish to help 
their parents in lowering their financial burdens.    

≡ P: Also when they don’t have money or have financial problems and their 
friends show the money they earned by working they worry a lot. 

≡ P: When parents ask them to plough field, fetch water for home, cutting 
wooden logs into pieces or sometimes cleaning utensils they feel irritated 
because they see their friends playing and having fun and they can’t join them. 

≡ P: Also when their friends see them doing those works they feel embarrassed 
which is also one thing that creates tension among boys.  

≡ P: When they see their parents quarrel always they even don’t wanna smile. This 
causes tension too.  

≡ P: When they have a breakup in their relationship, they feel bad and worry a lot. 

 

  



 

44 

 

References 

1. Yamaguchi, N., Poudel, K.C., & Jimba, M. (2013). Health-related quality of life, 
depression, and self-esteem in adolescents with leprosy-affected parents: results of a 
cross-sectional study in Nepal. BMC Public Health, 13: 22.  

 
2. Adhikari, R.P., Upadhaya, N., Gurung, D., Luitel, N.P., Burkey, M.D., Kohrt, B.A., & 

Jordans, M.J.D. (2015). Perceived behavioral problems of school aged children in 
rural Nepal: a qualitative study. Child and Adolescent Psychiatry and Mental Health, 9: 25. 
doi: 10.1186/s13034-015-0061-8 

 
3. Verma, S., Sharma, D., & Larson, R.W. (2002). School stress in India: Effects on time and 

daily emotions*. International Journal of Behavioral Development, 26(6): 500-508. doi: 
10.1080/01650250143000454 

 
4. Karki, S., Laukkanen, E., Länsimies-Antikainen, H., Voutilainen, A., & Pietilä, A.M. 

(2014). Self-reported emotional and behavioral problems in Nepalese adolescents 
from urban and rural areas. Nursing & Health Sciences. doi: 10.1111/nhs.12169 

 
5. Kohrt, B.A., Speckman, R.A., Kunz, R.D., Baldwin, J.L., Upadhaya, R.D., Acharya, N.R. 

… & Worthman, C.M. (2009). Culture in psychiatric epidemiology: using 
ethnography and multiple mediator models to assess the relationship of caste with 
depression and anxiety in Nepal. Annals of Human Biology, 36(3): 261-280. 

  
6. World Health Organization. (2014). Preventing suicide: a global imperative. Geneva: 

WHO Press. 
 
7. Suvedi, Krishna, B., Pradhan, A., Barnett, S., Puri, M., Rai Chtrakar, S. … & Hulton, L. 

(2009). Nepal Maternal Mortality and Morbidity Study 2008/2009: summary of 
preliminary findings. Family Health Division, Department of Health Services, 
Ministry of Health, Government of Nepal. 

 
8. Jordans, M.J., Kaufman, A., Brenman, N.F., Adhikari, R.P., Luitel, N.P., Tol, W.A., & 

Komproe, I. (2014). Suicide in South Asia: a scoping review. BMC Psychiatry, 14. 
 
9. Hagaman, A.K., Maharajan, U., & Kohrt, B.A. (2016). Suicide surveillance and health 

systems in Nepal: a qualitative and social network analysis. International Journal of 
Mental Health Systems, 10(46). doi: 10.1186/s13033-016-0073-7 

 
10. González Castro, F., Barrera, Jr. M., & Holleran Steiker L. K. (2010). Issues and 

challenges in the design of culturally adapted evidence-based interventions. Annual 
Review of Clinical Psychology, 6: 213-239. doi: 10.1146/annurev-clinpsy-033109-132032 

 
11. Government of Nepal National Planning Commission & United Nations Development 

Programme. (2014). Nepal Human Development Report 2014: beyond geography, 
unlocking human potential. Retrieved from 
http://hdr.undp.org/sites/default/files/nepal_nhdr_2014-final.pdf 

 



 

45 

 

12. Panta, S.K., & Resurreción, B.P. (2014). Gender and caste relations amidst a changing 
political situation in Nepal: insights from a farmer-managed irrigation system. 
Gender, Technology and Development, 18(2): 219-247. 

 
13. Parker, S., Standing, K., & Shrestha, B.K. (2014). ‘My grandfather broke all traditional 

norms by sending both his daughters to school’: lessons from ‘inspirational’ women 
in Nepal. Gender & Development, 22(1): 91-108. 

 
14. Cousins, S. (2016). Nepal hopes anti-marriage plan will make a difference. The Lancet, 

387: 2279.  
 
15. Parajuli, R.P., Fujiwara, T., Umezaki, M., & Watanabe, C. (2014). Impact of caste on the 

neurodevelopment of young children from birth to 36 months of age: a birth cohort 
study in Chitwan Valley, Nepal. BMC Pediatrics. 14(56). doi: 10.1186/1471-2431-14-
56 

 
16. Whelpton, J. (2012). A history of Nepal. 3rd ed. Cambridge, UK: Cambridge University 

Press. 
 
17. Sapkota, S.N., Bollinger, L., & Perrier, F. (2016). Fatality rates of the MW ~8.2, 1934, 

Bihar-Nepal earthquake and comparison with the April 2015 Gorkha earthquake. 
Earth, Planets and Space, 68(40): 1-9. doi: 10.1186/s40623-016-0416-2 

 
18. Ramaiya, M.K., Fiorillo, D., Regmi, U., Robins, C.J., & Kohrt, B.A. (2017). A cultural 

adaptation of Dialectical Behavior Therapy in Nepal. Under review. 
 
19. Hennik, M.M., Kaiser, B.N., & Marconi, V.C. (2017). Code saturation versus meaning 

saturation: How many interviews are enough? Qualitative Health Research. 24(2): 591-
608. doi: 10.1177/1049732316665344 

 
20. van Ommeren, M., Sharma, B., Thapa, S., Makaju, R., Prasain, D., Bhattarai, R., & de 

Jong, J. (1999). Preparing instruments for transcultural research: Use of the 
Translation Monitoring Form with Nepali-speaking Bhutanese refugees. Transcultural 
Psychiatry. 36(3): 285-301. 

 
21. Brunette, W., Sundt, M., Dell, N., Chaudhri, R., Breit, N., & Borriello, G. (2013). Open 

data kit 2.0: expanding and refining information services for developing regions.  
 
22. Neacsiu, A.D., Rizvi, S.L., Vitaliano, P.P., Lynch, T.R., & Linehan, M.M. (2010). The 

dialectical behavior therapy ways of coping checklist: Development and 
psychometric properties. Journal Clinical Psychology, 66(6): 563–582.  

 
23. Davis, R.W. & Fruzetti, A.E. (2014). The development and validation of a scale to 

measure self-validation and self-invalidation. Unpublished manuscript. 
 
24. Jordans, M., Rathod, S., Fekadu, A., Medhin, G., Kigozi, F., Kohrt, B. … & Lund, C. 

(2017). Suicidal ideation and behaviour among community and health care seeking 
populations in five low- and middle-income countries: a cross-sectional study. 
Epidemiology and Psychiatric Sciences, 16: 1-10. doi: 10.1017/S2045796017000038 

 



 

46 

 

25. StataCorp. (2015). Stata Statistical Software: Release 14. College Station, TX: StataCorp LP. 
 
26. Tsai, A.C., Kohrt, B.A., Matthews, L.T., Betancourt, T.S., Lee, J.K., Papachristos, A.V. 

… & Dworkin, S.L. (2016). Promises and pitfalls of data sharing in qualitative 
research. Social Sciences & Medicine, 169: 191-198. 

 
27. VERBI. (2016). MAXQDA (Version 12). Berlin, Germany: VERBI Software Consult. 
 
28. Kohrt, B.A. & Hruschka, D.J. (2010). Nepali concepts of psychological trauma: The role 

of idioms of distress, ethnopsychology, and ethnophysiology in alleviating suffering 
and preventing stigma. Culture, Medicine, and Psychiatry. 34(2): 10.1007/s11013-010-
9170-2 

 
29. Turner, R.L. (1931). A comparative and etymological dictionary of the Nepali language. London: 

K. Paul, Trench, Trubner. 
 
30. Miller, K.E. & Rasmussen, A. (2014). War experiences, daily stressors and mental health 

five years on: Elaborations and future directions. Intervention, 12(1): 33-42. 
 
31. Mahat, G. & Scoloveno, M.A. (2006). Nepalese school-age children’s self-reported fears 

and coping strategies related to medical experiences. Journal of Cultural Diversity, 
13(1): 34-40.  

 
32. Jordans, M.J.D., Komproe, I.H., Tol, W.A., Kohrt, B.A., Luitel, N.P., Macy, R.D., & de 

Jong, J.T.V.M. (2010). Evaluation of a classroom-based psychosocial intervention in 
conflict-affected Nepal: A cluster randomized control trial. Journal of Child Psychology 
and Psychiatry, 51(7): 818-826. doi: 10.1111/j.1469-7610.2010.02209.x  

 
33. Makhoul, J, Nakkash, R. (2009). Understanding youth: using qualitative methods to 

verify quantitative community indicators. Health Promotion Practice, 10(1): 128-135.  


